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Figure 3: Student access data of Library Pod/Vodcast modules

Not only do the results indicated a declining interest and completion rate, but, to our great surprise, they

show marginal take-up of the option to receive additional information at the point of need (see Figure 3).

What do these figures tell us? Speculating about the significane of these results below, we arrive at the

conclusion that they should not be ignored, but may serve as warning signs about the effectiveness of

various support structures provided by universities today.

Figure 4: Student views on usefulness of Library Pod/Vodcast modules

As indicated above, there was interest in the library podcasts/vodcasts from a selected number of

students; however, only 23.6% registered interest in the most accessed library module (Borrowing). The

least accessed module was the one offered 4th (Wilson Web); the latter was accessed by only 45 students,

which represents 15% of the unit student population (see Figure 3). In general, students accessing the

library pod/vodcasts rated them as personally useful, although not always interesting.

Very few students (less than 5% of students accessing the library modules) posted comments on the

forum page. Some discussed their lack of experience of physical libraries, referring to the past (high

school), whereas others made comments about their present circumstances. The following is a further

sample of the comments.

• I had never really been to a library until I started uni, and I find it great for researching and also for

studying.



Proceedings ascilite Auckland 2009: Full paper: Gross and Dobozy 399

• I love the peace and quiet [in the library]. I find the library is a great place to do my study. I especially

like the small study rooms that are available [in the new library building]. I find it is the best

environment for me to study.

• I use the library to find books for my assignments, I don’t use the internet to find resources, and I

guess I just like using books.

• I have used the Metaquest database, which was helped me with my research for assignments.

• I do use the databases and find that they take up little time and are very easy to use. I would advise

others to use them too.

Discussion

The EDUCAUSE Learning Initiative (ELI), as quoted by Page (2009), lists among the top teaching and

learning challenges for 2009, the “development of 21st century literacies (information, digital, and visual)

among students and faculty”(p. 13). A series of embedded library modules, such as the ones trialled here,

addresses this challenge by pushing literacy support into a regular unit’s LMS, where students will come

across them without having to search the library website on the intranet or exert special effort to find

information. The trial revealed tentative library awareness in first-year teacher education students who

were enrolled in the unit. It was a significant finding that so few students took up the opportunity to

engage with this form of library skills development. Nevertheless, students new to university life are in a

process of orientating themselves to a new learning environment and to changed teaching and learning

practices. It seems fair to presume that many of these students are not yet aware of how general library

services can assist them to become more successful in HE.

The frequency of access suggests that as the pod/vodcasts information became more specific, there was

decreasing interest, and less completion. The library ‘borrowing’ was the most successful module and this

finding accords with results from a study at New Zealand’s Universal College of Learning (UCOL) in

which users of library instructional podcasts were surveyed (Jowitt, 2008). It is not particularly surprising

that students values and see a need for increasing their personal knowledge about a university’s

borrowing system. However, our teacher education students did not seem particularly interested in

database searches, such as the Wilson Education Web, which could, potentially, greatly assist them in

current and future assignment work. Student comments retrieved through the LAMS Forum indicate a

poor understanding of the library databases and what role they played in assignment research. Although

only a very few students were willing to post a comment on the forum page, the feedback received

highlight the fact that some students had had little exposure to education libraries and the learning

resources and services libraries offer. One student seemed to demonstrate above-average levels of

knowledge and thus could be classified as ‘library information literate’. She accessed all the modules and

provided advice on the usefulness of databases to her fellow peers.

Another key finding is that few students engaged with the pod/vodcasts. All students were strongly

encouraged to access the podcast/vodcast material; however, this activity was deliberately made optional.

We believe that a larger underlying problem, which is well documented, is students’ readiness for self-

management and self-regulation (Krause, Hartley, James & McInnis, 2005). This trial has highlighted the

need for more pre-intervention analysis and the development of consolidated approaches within ECU to

assist students in their learning endeavours. Simply providing more information through embedded

library modules does not seem particularly effective. Conducting targeted tutorial activities in conjunction

with the provision of embedded library skills development modules may help students understand the

value of increased library literacy skills. Larger-scale, mixed method research may help shed light on the

complex issues surrounding effective student support and their relationship with student engagement,

motivation, autonomy and learning success.

Conclusion

This paper has described a semester-long trial of introducing library pod/vodcasts into the blended

learning environment of a first year teacher education unit. The pod/vodcasts were able to be accessed

asynchronously through the LMS, which accommodated the individual student’s study pattern and

provided students with choice and direction concerning the authentic and ‘just-in-time’ learning of library

skills. The media chosen were a mix of audio (podcasts) and video (vodcasts) containing generic ‘how

tos’ and subject specific information. Student access to the media content was monitored through the

LAMS sequences within Blackboard, and this gave some indication of levels of engagement. A series of

forum questions were posed in LAMS to spark online discussion and measure the level of awareness of

and engagement with the library information. In order to reduce cognitive load on first year students, the
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library pod/vodcasts were kept brief, with the longest being 7.45 minutes. The content chosen for the

basic library modules ranged from practical information on library borrowing, to generic information on

search strategies, to subject database specific information on Education databases, including a step-by-

step ‘how to’ guide for accessing the Wilson Web Education Full Text database.

Our aims as teacher educator and faculty librarian were threefold: (a) to assist first year students by

providing brief library information bytes (some of the information may have already been provided in

face-to-face library workshop sessions), (b) to bring library support within the digital home of students,

namely the LMS, and (c) to evaluate the effectiveness of this approach and gauge whether it could be

applied more broadly across other units and courses. While the first two aims were met, there remain

many unanswered questions in relation to the final aim, such as: What type of content is suited to this

approach? Should such interventions (embedded library modules) form a compulsory component of a

unit/course? Does this approach suit some levels and disciplines more that others?

This one-semester trial indicated a lack of library awareness in these first year teacher education students,

who were still orientating themselves to a new learning environment. The level of student engagement

with the library modules was surprisingly low and appeared to drop off in students making use of the

media as the content became more specific and demanding. It is possible that unrelated factors, such as

problems with LMS access, connection problems or ICT skills were important contributors to the

generally poor uptake of the support offered. These and other questions, although of great relevance,

remain unanswered.

In conclusion, our preliminary findings indicate that the jury is still out on the effectiveness of embedding

library media content in a unit’s LMA to provide strategic support for students at point of need. The trial

could be replicated across different student groups, for example, students from other disciplines or more

advanced or research students. Future investigations could also look into the wider institutional context in

which library media interventions take place and whether these should be a set requirement of academic

units.
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