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The results of the 2007/2008 Basic School Certificate Examinations (BECE) 

were poor, as almost 50% of the total number of candidates failed (Myjoyonline News, 

2008) and many of those who failed came from rural and deprived junior high schools. 

The inefficient preparation of basic school students renders many ineligible to 

enter senior high schools, and thus denies them tertiary education (Akyeampong, 2007). 

The present scenario of low-quality basic education has provoked the discontent of both 

students and their parents against teachers and education officers. It has also ignited 

passionate discussions (Tettey, 2003; World Bank, 1996) in both the print and 

electronic media as to what the future holds for numerous young Ghanaians, who leave 

basic school semi-literate. It seems this is their lot because they happen to live in the 

rural areas of the country. Furthermore, the majority of Ghana’s school age children live 

in rural communities, where educational resources are minimal and teachers teach 

subjects in which they have little expertise (World Bank, 2004). This situation puts at 

risk the educational future of a sizeable percentage of Ghana’s youth. 

However, personal observation in the Saboba locality revealed that some 

deprived JHSs have succeeded in improving the performance of their students, and 

those were headed by principals who demonstrated some level of effective leadership. 

There seems to be a link between effective rural school leadership and better student 

academic achievement and vice versa (Agyeman, Baku, & Gbadamosi, 2000; Kadingdi, 

2004). What accounts for the difference between high-achieving and low-achieving 

rural JHSs? What do successful principals of effective rural junior high schools know 

and do to create a positive learning environment for their students? What vision, 

attitudes, knowledge, beliefs about learning, actions, practices and skills of these 

principals lead to the good academic work of their students despite funding and 

resourcing challenges? Effective principalship in rural junior high schools of Saboba is 

therefore, the focus of this study. 

Rationale 

Discovering the factors or interventions that actually influence students’ 

academic achievement requires research. However, there is not any available research 

conducted specifically by Researchers in Ghana on equipping basic school principals, 

working with few resources in deprived communities of Ghana, to improve their 

students’ academic performance. Some studies in Ghana (Baku & Agyeman, 1997; 

Central Intelligence Agency, 2009; CRIQPEG, 1993; Daaku, 2002) have sought to 

improve basic education through exploring better supervision of the work of principals 
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Conclusion and Conceptual Framework 

The 1987 (Ministry of Education, 1987b, 1997) education reforms designed to 

improve basic schooling in Ghana failed. However, there seems to be a way out for 

Ghana’s under-performing basic education. The various efforts by Western scholars to 

identify ways of improving teaching and learning and making schools effective in the 

promotion of higher achievement of students have been discussed. Irrespective of the 

influence of students’ backgrounds, most scholars emphasised a strong instructional, 

managerial and cultural, community leadership of the principal as crucial to effective 

teaching and learning and better student achievement. The effective leadership of the 

principal results in the effective engagement of focussed teachers and students. Thus, 

effective leadership supports staff and the school community towards enhancing the 

academic performance of students. These insights from the literature therefore, inform 

the conceptual framework for this study (see Figure 2.4). 



27 
 

 
 

Figure 2.4. Conceptual framework  
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A close look at Figure 8.2 reveals that Aarie and Baarie each had many green 

lights, indicating that Aarie and Baarie were characterised by most of the seven 

elements of effectiveness and were therefore, the most effective disadvantaged rural 

schools in the Saboba locality. Although Caarie had one green light while Daarie had no 

green light, both schools had four or more red lights, which indicate that there were 

many barriers to school effectiveness. Further, it is noteworthy that all the four 

disadvantaged schools had amber lights with regards to physical and human resourcing. 

This suggests that all the four disadvantaged schools had similar challenges with regard 

to funding and resourcing, yet unlike Caarie and Daarie, this obstacle did not prevent 

Aarie and Baarie from creating the right teaching and learning environment that 

supported effective learning and better student achievement as illustrated in Figure 8.1. 

Summary 

The discussion chapter has helped in identifying clearly the raison d’être of each 

of the major themes that emerged from the analyses and interpretations of data gathered, 

in response to the research question that guided and directed this study. These seven 

themes or effectiveness elements are: shared vision, the principal’s positive personal 

attributes, successful instructional and managerial leadership, thriving collegial 

leadership, productive school and community partnerships for recruiting resources, 

innovative physical and human resourcing and emerging positive values. The 

significance of each of these seven elements of effective leadership and the way they 

interact to produce the effectiveness of those disadvantaged rural schools has been 

illustrated by the model presented in Figure 8.1. 

These essential indicators of effectiveness in the disadvantaged rural schools in 

Saboba may provide a way forward for resolving academic underachievement in some 

of the disadvantaged rural schools in Ghana. The next and final chapter lists a number 

of assertions that summarise the claims made which comprise the answer to the research 

question.  
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CHAPTER NINE: CONCLUSION AND IMPLICATIONS 

Introduction 

This final chapter recalls the journey that was begun almost three years ago to 

undertake this research, the concerns that led to the research question and methods, and 

findings that have emerged. The major assertions of the research, informed by the 

variety of academic improvement strategies employed by the effective principals of the 

disadvantaged rural schools to improve low academic standards are stated. Finally, the 

chapter presents the contribution to knowledge, limitations of the study, and the key 

implications which may serve as useful signposts for school leaders wanting to lead 

their schools towards more effective teaching, better learning and higher student 

achievement.  

Overview of the Study 

This research into principals’ strategies for improving the academic achievement 

of students of disadvantaged rural Junior High Schools (JHSs) in Ghana was initiated as 

an effort to understand and respond to the growing low academic achievement in many 

Ghanaian JHSs in rural districts (Akyeampong, 2007). This was illustrated by the 

below-average performance of many rural Junior High School students who sat the 

Basic Education Certificate Examinations (BECE) during the past 10 years (Ghana 

News Agency, 2008; Tettey, 2003; World Bank, 1996). Since success at the BECE is 

required for admission to the Senior High School, many Ghanaian youth from the rural 

disadvantaged schools have not been able to continue their education beyond the Junior 

High School.  

Nevertheless, a few disadvantaged rural JHSs in the same locality with similar 

level of public funding regularly continue to perform well despite all the challenges of 

resourcing and funding. So, what explains this disparity in academic performance 

between high-achieving and low-achieving disadvantaged rural schools? The 

Researcher’s observation as a teacher, in the Saboba rural locality of the Northern 

Region of Ghana for eight years led him to wonder if the difference could be attributed 

to the effectiveness of the principal.  

The purpose of this study, therefore, was to research the strategies employed by 

effective principals, as well as less-effective principals, of disadvantaged rural JHSs, to 

improve teaching and learning and academic achievement. Therefore, the research 

question that guided the study was: How do principals of disadvantaged rural schools in 
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the Saboba District of Ghana create an environment that fosters high standards of 

students’ academic performance? 

A review of literature on school leadership, school effectiveness, school 

improvement, professional learning communities, cultural community engagement, 

personal attributes of school leaders and school values has helped to identify and clarify 

important issues concerning the enhancement of students’ academic performance. 

Further, relevant literature helped in identifying qualitative research by case study as the 

most appropriate methodology to investigate school leadership in these schools.  

Saboba and its locality belong to the Northern Region of Ghana, one of the most 

deprived rural regions of Ghana. Two high-achieving (Aarie and Baarie) and two less-

achieving (Caarie and Daarie) JHSs were chosen thorough analysis of the results of 

Basic Education Certificate Examinations from 2005 to 2009. The BECE, sat by 

students at the end of school year nine, serves as the criterion for evaluating academic 

standards of JHSs in Ghana (Akyeampong, 2007; Ministry of Education Science and 

Sports, 2007a).  

The Researcher spent six months (November 2009 to April 2010) in Saboba, 

Ghana, collecting data. Research data were obtained through interviews and focus group 

meetings with 100 participants, including four serving principals, two ex-principals, 18 

teachers, 48 students, 20 parents, four officers from the District Office of the Ghana 

Education Service and four community leaders. All interviews and focus group 

meetings were digitally recorded and transcribed. Field notes taken during interviews 

and focus group meetings, daily research journaling, collection of artefacts in the form 

of photographs, as well as an analysis of relevant local education documents, helped to 

supplement and corroborate the data gathered from interviews and focus group 

meetings. This helped to improve triangulation (Creswell, 1998; Patton, 2002), 

credibility and reliability (Denzin & Lincoln, 2000, 2005; Guba & Lincoln, 1989).  

An interpretive approach (Holstein & Gubrium, 2005; Locke, 2001) was 

employed through data analysis, cross-case analysis, and reporting of data in a narrative 

form. Key findings (KFs) supported the development of themes which became the core 

elements of effective leadership that explained the difference between high-achieving 

and low-achieving disadvantaged rural schools in the Saboba locality. These themes 

were further interpreted in the light of existing literature to produce the eight assertions 

presented here. .  
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Conclusions 

The research question “How do Principals of disadvantaged rural schools in the 

Saboba District of Ghana create an environment that fosters high standards of students’ 

academic performance?” was the focus of the research study. The conclusions to the 

research are reported here as a set of assertions which were developed through 

interpretation of data and the generation of seven themes in the light of existing 

literature as reported in the Discussion chapter. 

 

These seven assertions relate to the elements of effective leadership that 

distinguished effective disadvantaged rural schools from less-effective disadvantaged 

schools.  

Assertion 1 

 Principals of disadvantaged schools who succeeded in collectively crafting, 

disseminating and consolidating a school vision and mission with their staff and 

students, and involved parents and community via their shared vision and mission, were 

able to rally the entire school community towards a positive change and to transform 

low academic standards to improved academic achievement.  

Assertion 2 

Positive personal attributes of the principal of a disadvantaged rural school, 

when combined with effective instructional, managerial and collegial leadership, can 

help gain the trust of collaborators and influence positively the attitudes and behaviour 

of teachers, students and parents. However, these positive personal attributes of the 

principal may become less influential without the support of good managerial and 

instructional leadership skills. 

Assertion 3 

The effective principals of the disadvantaged rural schools exhibited good 

instructional and managerial leadership. The effective principals emphasised more their 

managerial role at certain times and concentrated on their instructional role at other 

times. Consequently, the effective principals of disadvantaged rural schools, first 

resolved the basic issues of student indiscipline (lateness and absenteeism), teacher 

unprofessionalism (lateness, absenteeism and uncooperative conduct), and a lack of 

minimal infrastructure (extremely insufficient classroom furniture and learning 
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materials) before concentrating on supervision of teachers’ teaching and students’ 

learning.  

Assertion 4 

Collegial leadership is a key element of effective leadership of rural 

disadvantaged schools. The collegial leaders were able to influence the conduct and 

commitment of teachers and community members through their attention to the welfare 

of teachers, through dialogue and consultation, and sharing of responsibilities and 

privileges. 

Assertion 5 

In an under-resourced and disadvantaged rural school setting, effective 

principals established school and community partnerships through the Parent Teacher 

Association, parents and the wider community. These partnerships were used to recruit 

financial and other resources for the school and for teachers’ welfare in order to 

improve the teaching and learning environment and student achievement.  

Assertion 6 

The effective principals of disadvantaged rural schools ingeniously established cordial 
relationships with local politicians, education officers and community, whom they 
lobbied in resolving to some degree, some of the physical and human resourcing 
challenges of their schools, such as the lack of sufficient trained teachers, electricity in 
classrooms and inadequate school furniture, text books and ICT equipment. 

Assertion 7 

The effective principals transformed their schools not only through effective 

management and instructional efforts but also, and most essentially, by awakening in 

their teachers, students and collaborators, values, and positive attitudes and beliefs that 

they cherished themselves, and practised via their collegiality, dialogue and collective 

decision-making focussed on school improvement. 

Assertion 8 

Effective disadvantaged rural schools in Saboba demonstrated that each element 

of effective leadership, namely, principal’s positive attributes, thriving collegial 

leadership, shared school vision, successful instructional and managerial leadership, 

productive school and community partnerships for recruiting resources, and innovative 

physical and human resourcing are each necessary but not sufficient on its own to 

transform a school. It is the interconnectedness of the strategies employed to enhance 

each of these effective elements that resulted in the emergence of the positive school 
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values which created a thriving teaching and learning environment that fostered higher 

academic standards and improved achievement.  

Contributions to Knowledge 

There are a few research reports on improvement of rural education in Ghana 

(Akyeampong, 2007; Baku & Agyeman, 1997; Godwyll, 2003; Kadingdi, 2004; World 

Bank, 2004) and in other parts of Africa (Habyarimana, Das, Dercon, & Krishnan, 

2003; Hardré, 2009; Mazibuko, 2005; Norviewu-Mortty, 2010; Onguko, et al., 2008; 

Shimada, 2010) but none specifically focussed on the strategic role of principals of 

disadvantaged rural schools in enhancing effective schooling and high academic 

achievement.  

This research not only affirmed that many of the principles of effective school 

leadership reported in the literature of Western developed countries have some 

application in disadvantaged rural schools in Ghana but also highlighted the 

significance of the interconnectedness of these effective elements in enhancing 

disadvantaged rural students’ learning and achievement. A further contribution of this 

study is that there are other implications for research and practice. 

Research Limitations and Implications for Further Research 

The major limitation of this research and of any case study is that it is context 

bound which limits generalisation to other contexts. There is therefore, a need for 

replication studies in other rural and urban Ghanaian contexts and settings to establish if 

the findings of this study are robust and also, to identify any differences between urban 

and rural contexts. 

This study, however, is silent on what constitutes the minimal infrastructure and 

resourcing that a rural disadvantaged school in the Saboba District may require so that it 

can focus on developing strategies that improve teaching supervision and students’ 

learning, and raising academic standards. This may be a useful focus of any future 

research.  

Further, this research demonstrated that the onus of positive transformation from 

a low-performing disadvantaged rural school to a high-performing disadvantaged rural 

school rested on the key strategic initiatives of effective principals. Thus, students’ 

backgrounds at admission seemed not to be a deciding factor in respect of strategies 

employed towards improving academic standards. The findings of this research may 

also be consolidated or further developed through any future study that will focus on 
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students’ backgrounds, as a possible factor of low student achievement in disadvantaged 

rural schools in Ghana 

Implication for Practice 

This study has identified key elements of effective leadership and a model of the 

interconnected elements of effective school leadership (Figure 8.1) which can be 

adopted in the training and formation of principals of disadvantaged rural schools in 

Ghana. The findings of this research can contribute in crafting of future professional 

development programs for principals of disadvantaged rural schools. 

It is noteworthy that the principals mentioned in this study were only minimally 

qualified, inexperienced and lacked regular professional learning support. Thus, for 

these principals to succeed, they cannot be left on their own without any regular support 

in the form of professional development, peer-mentoring and regular contact with other 

principals, especially in disadvantaged rural settings. Appropriate professional learning 

development programs that would encourage dialogue, give feedback to principals and 

enhance their experiential learning should be promoted as suggested by the report on 

preparation of school principals in Bulgaria and Eastern Europe (Karstanje & Webber, 

2008). Hoyle’s (2006) emphasis on transformational leadership that makes 

organizations, especially schools, more caring communities by leaders, guided by 

principle, morality, and service to others may also offer a useful insight for improving 

principalship in rural Ghana. Further, the research of Stuart, Acheampong and Croft 

(2009) on the appropriate training of teachers in developing countries, and the case 

study research of Day and Leithwood (2007) on what effective principals from various 

socio-cultural contexts do to improve learning can both be useful resources. Similarly, 

the work of Glaze, Pervin and Maika in the Province of Ontario in Canada (2007) 

stressed the need for the principal to focus on each student’s achievement and offer 

coordinated numeracy and literacy enrichment programs in and outside classroom 

hours. This can be presented as a useful strategy to include in the resource for the 

professional development of principals of rural disadvantaged schools. Finally, the 

background paper prepared for the Education for All Global Monitoring Report on 

Ghana by Akyeampong (2004), which highlighted the achievements, weaknesses and 

key lessons for the success of whole school development in Ghana, remains a practical 

clue for improving the effectiveness of principals working in rural schools of Ghana.  

Further, the local education officers, in the case of Saboba, at the District level, 

must be seen to be in charge of their schools in providing regular advice, visiting, 



195 
 

observing and listening to the principals and propping up their authority when 

necessary. Further, the District office must do its job by acting on time to appoint 

principals or acting principals whenever the need arises to avert the negative impact that 

a leadership vacuum, even if for a brief period, can have on school efficacy and 

academic achievement. District officers must provide regular professional development 

programs to support principals if they want them to be effective leaders.  

Finally there is a fundamental need for policy change in respect of the use of 

unsalaried and untrained helper teachers, whose good intentions to help voluntarily to 

educate rural students can easily turn into unprofessionalism if their socio-economic 

needs are not catered for. The Government and School authorities should either cease to 

use the services of these well-intentioned, untrained voluntary teachers or find concrete 

means to adequately remunerate them for their services. For the sake of fairness and 

effective schooling, the responsibility for remunerating helper teachers must not be left 

in the hands of generous, but poor, subsistent farming parents.  

Finally, effective in-service training or professional development programs that 

are crafted to help all volunteer untrained teachers, as well as trained teachers, in 

disadvantaged rural schools will be a useful strategy in promoting both teacher efficacy 

and students’ learning and achievement.  

Final Remark 

There is no doubt that low funding and resourcing remain a stumbling block to 

efforts to improve the teaching and learning environment of rural schools and enhancing 

academic achievement. However, the effective principals of disadvantaged rural schools 

in Saboba, Ghana, who equally grappled with huge infrastructure problems such as lack 

of ICT and science equipment, lack of text books and other essential teaching and 

learning materials, even without a retinue of trained teachers succeeded in not only 

improving the learning environment in their schools, they even sustained top 

achievement of their students because they know how to wash their hands and eat with 

the kings (an Ewe adage about ingenuity).  

In other words, principals of effective disadvantaged rural schools know which 

types of initiatives to take in order to earn both the respect and the attention of those 

who matter in the local community and thereby, benefit from their largesse and support. 

Those effective principals learn to garner the trust and cooperation of parents in 

recruiting resources to support their efforts, to rally their teachers and students in 

promoting student discipline and teacher professionalism. These initiatives were the 
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foundations that boosted their concerted efforts in improving student learning and top 

performance, despite funding and resourcing challenges.  

Recruiting additional resources through active partnerships with local 

community and parents and creating a school climate of urgency, tailored teaching and 

efficient supervision of learning in order to help students effectively pass their final 

external examinations remains an optimal educational strategy that is making a 

difference between high achievers and low achievers in disadvantaged rural schools of 

Saboba, Ghana. Consequently, those leadership strategies of successful principals of 

disadvantaged rural schools in Saboba, Ghana, who led positive change to improve 

academic standards in their deprived schools, may well guide any prudent school leader 

who desires to succeed in similar school settings.  
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APPENDICES 
Appendix A: Interview Schedules and Questions 

Interview Schedules 

Venue (Saboba, Ghana): 

For the principals 
1. School campus of school A 
2. School campus of School B 
3. School campus of School C 
4. School campus of School D 

For the District Education officials 
1. District Education offices. 
2. Other suitable venues in the town and chosen by interviewees. 

Time:  
During and after school hours between October 2009 and February 2010. 
 
Whom:   
1. The Principals of the four JHSs  
2. The Saboba Education officials  
 
Strategies: 
1. The five semi-structured interview questions will be written out and given to 

each Principal or District Education Official one day ahead of the interview, for 
each to reflect upon prior to our scheduled meeting the next day. 

2. Prior to the meeting, the Researcher will find out from the principals and the 
Education officers, the most convenient place for the interviews. This is to 
ensure that the Researcher respects their feelings and sensitivities. The choice 
could be their offices or any other suitable venue. 

3. On the scheduled day of interview, the Researcher will arrive one hour earlier to 
the scheduled time and spend few minutes to greet other staff or students around 
and familiarise with the person to be interviewed and also ensure that venue and 
other logistics (such as note books and pens, digital audio recorder, some snack 
if necessary – all provided by the Researcher) are in place. 

4. The actual interview will begin by usual pleasantries, followed by the semi-
structured interview questions, including those already given to the interviewee 
in advance.  Some questions and answers will be probed further for clarification 
and concise information when necessary. The digital audio recorder will run 
throughout the interview sessions. Brief notes will also be taken during the 
interviews. 
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Questions: 
Interview questions for individual principals of schools A, B, C, D. 

1. Sir/Madam, please kindly tell me something about your job as the principal 
of School A (B, C, D). 

2. How do you judge the performance of your school over the last few years 
and what accounts for this level of performance? 

3. What are the main issues limiting the effectiveness of this school and 
students’ academic achievement? 

4. Did you make any changes when you first came to this school? Why was 
that? Have these changes been effective? 

• What strategies are you using this year to make your school more 
effective? What is your focus for this year? 

 
Questions: 
Interview questions for individual District Education officers. 
 

1. Sir/Madam, please kindly tell me something about your job as the District 
Education Director (as Deputy District Director for Supervision, as Circuit 
Supervisor) of the Saboba District. 

2. How do you judge the performance of the Junior High Schools in the entire 
District during the last few years and what accounts for this level of 
performance? 

3. What would you like to say about the achievement level of each of the 
Junior High  
Schools, present here in the Saboba town/locality during the past few years?  

4. What do you think might be the critical factor or factors causing the very 
low academic performance of most of the Junior High Schools in Saboba, 
and in the District as a whole?  
• Do you have any advice for parents and the local community 

towards the improvement of academic standards in Saboba? 
5. If you are to give an advice for each of the Principals and teachers of these 

Junior High Schools in Saboba to help them improve academic achievement 
of their schools, what would that be? Feel free to mention the name of the 
Junior High School you wish to comment on. 
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Appendix B: Focus Group Schedules and Questions 

Venue (Saboba, Ghana) for: 

Teachers and students (current and past) 
1. Respective campuses of schools A, B, C, and D. 

Active parents 
1. Respective school campuses or any other suitable venue in the town.  

 
Community opinion leaders (District Chief Executive, Saboba Chief or Representative, two 
religious leaders and two nongovernmental organisations) 

1. Suitable venue for each group, which will be within the town, will be 
determined in consultation with the respective participants. Possible choices will be 
District administration meeting rooms, school meeting rooms or common rooms.  

 
Time: 
During and after school hours between October 2009 and February 2010 
Whom:   

1. Teachers 
2. Opinion leaders 
3. Students (current and past) 
4. Parents 

Strategies (Teachers and Opinion Leaders):  

• The Researcher will arrive one hour earlier to the scheduled time to ensure 
that logistics are in order and also familiarise myself with the participants 
arriving for the focus group meeting.  

• Once all have arrived, the Researcher will distribute to each participant six 
sheets of paper, which has each, one focus group question.  

• Participants (who will not be more than six at a time) will be told not to 
write their names on the sheets of paper. They will then have at least 20 
minutes to read and reflect upon each of the focus group questions printed 
on their sheets and then write down few notes on each as a response. This 
will give different points of view at a go, to each of the focus group 
questions. 

• Once all have read and written down some notes on their respective 
questions, they will be asked to drop the sheets, without any name, into six 
bins or baskets. Each bin will hold only sheets with the same focus group 
question. In turns, a sheet with only one question will be read out and all 
participants will be invited to freely respond.   

• This procedure will be followed until all the sheets have been read and 
discussed. Debate and questions for clarification and precision will be 
encouraged and tolerated during the focus group discussions. 

• Only during the plenary discussion session of the focus group that digital 
audio recording will take place.   

• Brief and sketchy notes will be taken throughout the meeting. 

 

Questions: 
Focus group questions for Teachers of English, Mathematics and Science. 
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1.  Please kindly tell me something about your work as teachers in this school. 
2. How do you judge the performance of your students over the last few years 

and what accounts for this level of performance? 
• What factors limit the academic achievement of your students? 
3. What do you think your school has done or is doing that has helped to 

promote better academic performance of the students? 
4. What role has the principal of the school played to improve the performance 

of your students?   
• In what ways has the school changed since he/she became principal? 
5.  Do you have any suggestions for improving the school’s performance?  

Questions: 
Focus Group Questions for Opinion Leaders from the town of Schools A, B, C and D. 

1. Sir/Madam, please kindly tell me something about your work and your 
relationship with School A (B, C or D). 

2. How do you judge the performance of this particular school? 
3. What do you think explains the level of performance of students in this 

school? 
4.  What impact has this principal had on your school? 
5. How could the school be improved? Do you have any suggestions? 

Strategies (JHS-3 Students and Immediate Past Students of JHSs A, B, C and 
D):  

• The Researcher will arrive one hour earlier to the scheduled time to ensure 
that logistics are in order and also familiarise myself with the six students 
who are arriving for the focus group meeting.  

• After the usual pleasantries and familiarisation, when all are seated 
preferably in one of the classrooms, the Researcher shall briefly present the 
purpose of the meeting and remind them that each will be asked for his or 
her personal opinion on any of the questions but are free to withdraw at any 
time. 

• Each focus group question will then be clearly explained and questions of 
clarification by the students will be encouraged and responded to in simple 
and concise terms.  

• Once there is evidence of above average understanding of all the questions, 
the six student participants will be asked to take a break of five to ten 
minutes. This is to encourage some informal sharing at peer level among the 
students.  

• On return from the break, all the sheets of papers will be retrieved from the 
students except the one with the first question. The first question will then 
be written on the chalk board, and students will be asked to respond. Each 
response will be followed by a debate or contributions from others in 
reaction to the answer given. Only students who wish to respond to a 
question or contribute to the debate would be encouraged to do so.  None 
will be obliged to respond to each of the questions or contribute to each 
response.  

• The digital audio recording will run throughout this discussion period.   
• This procedure will be repeated until all the five questions have been dealt 

with.   
• Short breaks for some snack will be taken when necessary to reduce fatigue. 
• The entire focus group meeting will last for a maximum of one and half 

hours. 

Questions: 
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Focus Group Questions for JHS-3 Students of Schools A, B, C and D. 
1. Please, kindly tell me something about your school life and activities. 
2. Is this a good school where students get good results? Why is that? What 

does the school do to promote good results? 
3. Do you think you are being adequately prepared for your Basic Education 

Certificate Examinations (BECE)? 
• Explain how the school actually prepares you for the examinations. 
4. What does the principal do to make your school a good school?  
5. Do your parents encourage you in any way to do well at school? Explain 

how. 
Questions: 
Focus Group Questions for Immediate Graduates of Schools A, B, C and D. 

1. Please, kindly tell me something about what you have been doing since you 
left school. 

2. Was your former school a good school where students get good results? 
Why is that? What did the school do to promote good results?  

3. Do you think you were adequately prepared for your Basic Education 
Certificate Examinations (BECE)?  

• Explain how the school actually prepared you for the examinations.  
4. What did the principal do to make your school a good school?  
5. Did your parents encourage you in any way to do well at school? Explain 

how  

Strategies (Currently Active Parents – literate and illiterate): 
• The Researcher will arrive one hour earlier to the scheduled time to ensure 

that logistics are in order and also familiarise myself with the parents who 
are arriving for the focus group meeting.  

• After the usual pleasantries and familiarisation, when all are seated 
preferably outside under a shed or in one of the classrooms, the Researcher 
will briefly present the purpose of the meeting and remind them that each 
will be free at any time during the discussion to express his or her personal 
opinion on each of the questions to be asked. In as much as possible, parents 
will be made to feel relaxed and not under any duress to respond to every 
question.   

• The questions will be explained simply and clearly, one at a time and the 
parents will be asked to respond or to say whatever comes to mind.  

• This meeting will be conducted in both English and the local language, as 
not all the parents will be able to express themselves in English. One of the 
literate participating parents will serve as an interpreter.  

• Digital audio recording will take place throughout the discussion with the 
parents.  

• No written notes will be taken.  
• Some snack or form of refreshment will be provided.  

Focus Group Questions for Currently Active Parents (illiterate or literate). 
1. Sir/Madam, please kindly tell me something about your work and your 

relationship with School A (B, C or D). 
2. How important is education for your children? 
3. How do you judge the performance of this school, and most especially that 

of your child? 
4. What do you think explains the level of performance of students in your 

child’s school? 
• What has the principal done to make this a good school?  
5.  How can your child’s school be improved? Do you have any suggestions? 
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Appendix C: Letter to Regional Director of Education, Tamale, N.R. 

 
                                  

Principals’ Strategies for Improving Students’ Academic 
Achievement in Rural Junior High Schools in Ghana 

July 2009 
 
 
Dear Regional Director (GES, Tamale, Northern Region),  
 
I am Erasmus Norviewu-Mortty a PhD candidate at the Edith Cowan University, Perth, 
Australia. I am undertaking an education research project that aims to develop ways of 
improving and sustaining better academic performance of our Junior High School 
students in the Saboba District by tapping the expertise and experience of some of our 
best headmasters/principals. This is to complement the efforts of the District and the 
Ghana Government in resolving underperformance in our JHSs. 
 
Formal education is the best tool to fight the cycle of poverty and deprivation. 
Consequently, success at the Basic Education Certificate Examinations (BECE) remains 
the crucial step that may lift our rural students from the deprivation and poverty that 
their parents suffer.  
 
During my eight years as a graduate teacher of English and Religious and Moral 
Education in St. Joseph’s Technical School, Saboba I had the opportunity to serve as a 
member of the District Education Planning Team (DEPT). I therefore participated in 
few inspection tours of some of the Junior High Schools (JHSs) in the Saboba District.  
 
Although poor funding and lack of resources are a major factor limiting the 
performance of our schools my observations indicate that the JHSs where students 
perform well are those that had effective principals/headmasters. I therefore wish to find 
out what actually has been done or is being done by those headmasters/principals to 
promote effective teaching and learning and higher achievement of their students. 
Tapping the knowledge and experience of these principals/headmasters together with 
insights from relevant literature might lead to the development of possible suggestions 
for resolving academic underperformance in the Junior High Schools of the district and 
also help to sustain higher achievement of students in other deprived rural schools.  
 
Please note that this research project is a qualitative one in which the Researcher will 
work with four JHS principals/headmasters and some teachers, students and parents 
from these schools principals/headmasters in improving the achievement of their 
students. 
 
The project will involve: 
 

• Two separate interviews of one to two hours with four 
principals/headmasters 

• Two separate interviews of one to two hours with some Education 
officials (Education Circuit Supervisors, District Director and his/her 
Deputy)  

• One focus group meeting of one to two hours with six JHS teachers 
(Maths, Science and English) at each of the four schools  

 
JOONDALUP CAMPUS 
270 Joondalup Drive 
Joondalup 
WA 6027 
AUSTRALIA 
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• One focus group meeting of one to two hours with six current JHS 
students at each of the four schools 

• One focus group meeting of one two hours with six immediate past JHS 
students at each of the four schools 

• One focus Group meeting of one to two hours with six parents (including 
the school’s PTA chairman) at each school  

• One focus Group meeting of one to two hours with six community 
opinion leaders associated with each school ] 

 
The research data will be gathered through digital audio recording of interviews and 
focus group discussions, brief observation notes on lessons and other school 
activities/events by the Researcher, photographs of school environment and document 
analysis. All data will be confidential and transcripts, observational notes and electronic 
files will be stored securely and will be destroyed five years after completion of this 
study. No teacher, principal, student nor school will be identified in any research 
reports.  
 
The written report on each interview or focus group will be made available to 
participants so that they can check that the reports fairly represent their views. 
The outcome of this research will provide recommendations for improving schooling in 
rural schools. 
 
I am happy to discuss any question you may have about the project and you may contact 
me, Erasmus K. Norviewu-Mortty, on 0242608494 or by email using 
enorview@student.ecu.edu.au. This project has been approved by the Human Research 
Ethics Committee at Edith Cowan University. If you have any concerns about the 
project or would like to talk to an independent person, you may contact my research 
supervisors:  
 
Associate Professor Glenda Campbell-Evans               Associate Dean Professor 
School of Education         Mark Hackling 
Edith Cowan University       School of Education 
                                                      Edith Cowan University 
270 Joondalup Drive                                                      270 Joondalup Drive 
JOONDALUP, WA. 6027. AUSTRALIA                   JOONDALUP, WA. 6027. 
         AUSTRALIA 
g.campbell_evans@ecu.edu.au                                      m.hackling@ecu.edu.au 
 
If you are happy to approve of this study, could you please sign the consent form 
attached to this information letter and return it to me.  Please note that you are free to 
withdraw your consent for this study at any time. 
Regards 

Erasmus K. Norviewu-Mortty 
(PhD-Education Candidate) 

mailto:enorview@student.ecu.edu.au�
mailto:g.campbell_evans@ecu.edu.au�
mailto:m.hackling@ecu.edu.au�
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Appendix D: Letter to District Director of Education, Saboba 
 

                                  
        Principals’ Strategies for Improving Students’ Academic 
          Achievement in Rural Junior High Schools in Ghana 
 
 
July 2009 
 
Dear Director (GES, Saboba),  
 
I am Erasmus Norviewu-Mortty a PhD candidate at the Edith Cowan University, Perth, 
Australia. I am undertaking an education research project that aims to develop ways of 
improving and sustaining better academic performance of our Junior High School 
students in the Saboba District by tapping the expertise and experience of some of our 
best headmasters/principals. This is to complement the efforts of the District and the 
Ghana Government in resolving underperformance in our JHSs. 
 
Formal education is the best tool to fight the cycle of poverty and deprivation. 
Consequently, success at the Basic Education Certificate Examinations (BECE) remains 
the crucial step that may lift our rural students from the deprivation and poverty that 
their parents suffer.  
 
During my eight years as a graduate teacher of English and Religious and Moral 
Education in St. Joseph’s Technical School, Saboba I had the opportunity to serve as a 
member of the District Education Planning Team (DEPT). I therefore participated in 
few inspection tours of some of the Junior High Schools (JHSs) in the Saboba District.  
 
Although poor funding and lack of resources are a major factor limiting the 
performance of our schools my observations indicate that the JHSs where students 
perform well are those that had effective principals/headmasters. I therefore wish to find 
out what actually has been done or is being done by those headmasters/principals to 
promote effective teaching and learning and higher achievement of their students. 
Tapping the knowledge and experience of these principals/headmasters together with 
insights from relevant literature might lead to the development of possible suggestions 
for resolving academic underperformance in the Junior High Schools of the district and 
also help to sustain higher achievement of students in other deprived rural schools.  
Please note that this research project is a qualitative one in which the Researcher will 
work with four JHS principals/headmasters and some teachers, students and parents 
from these schools principals/headmasters in improving the achievement of their 
students. 
 
The project will involve: 
 
• Two separate interviews of one to two hours with four principals/headmasters 
• Two separate interviews of one to two hours with some Education officials 

(Education Circuit Supervisors, District Director and his/her Deputy)  
• One focus group meeting of one to two hours with six JHS teachers (Maths, 

Science and English) at each of the four schools  
• One focus group meeting of one to two hours with six current JHS students at each 

of the four schools 
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• One focus group meeting of one two hours with six immediate past JHS students at 
each of the four schools 

• One focus Group meeting of one to two hours with six parents (including the 
school’s PTA chairman) at each school  

• One focus Group meeting of one to two hours with six community opinion leaders 
associated with each school  

•  
The research data will be gathered through digital audio recording of interviews and 
focus group discussions, brief observation notes on lessons and other school 
activities/events by the Researcher, photographs of school environment and document 
analysis. All data will be confidential and transcripts, observational notes and electronic 
files will be stored securely and will be destroyed five years after completion of this 
study. No teacher, principal, student nor school will be identified in any research 
reports.  
 
The written report on each interview or focus group will be made available to 
participants so that they can check that the reports fairly represent their views. 
 
The outcome of this research will provide recommendations for improving schooling in 
rural schools. 
 
I am happy to discuss any question you may have about the project and you may contact 
me, Erasmus K. Norviewu-Mortty, on 0242608494 or by email using 
enorview@student.ecu.edu.au. This project has been approved by the Human Research 
Ethics Committee at Edith Cowan University. If you have any concerns about the 
project or would like to talk to an independent person, you may contact my research 
supervisors:  
Associate Professor Glenda Campbell-Evans               Associate Dean Professor Mark  
           Hackling 
School of Education                                                      School of Education 
Edith Cowan University                                                Edith Cowan University 
270 Joondalup Drive                                                      270 Joondalup Drive 
JOONDALUP, WA. 6027. AUSTRALIA            JOONDALUP, WA. 6027.  
           AUSTRALIA 
g.campbell_evans@ecu.edu.au                                      m.hackling@ecu.edu.au 
 
If you are happy to participate in this study, could you please sign the consent form 
attached to this information letter and return it to me.  Please note that you are free to 
withdraw from the study at any time. 
Regards 

Erasmus K. Norviewu-Mortty 
(PhD-Education Candidate) 

mailto:enorview@student.ecu.edu.au�
mailto:g.campbell_evans@ecu.edu.au�
mailto:m.hackling@ecu.edu.au�
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Appendix E: Letter to Principals - Saboba Junior High Schools 

 

        Principals’ Strategies for Improving Students’ Academic 
              Achievement in Rural Junior High Schools in Ghana 
 
July 2009 
 
 
Dear Principal (Headmaster/Headmistress), 
 
I am Erasmus Norviewu-Mortty a candidate of PhD in Education at the Edith Cowan 
University, Perth, Australia. I am undertaking an educational research project that aims to 
develop ways of improving and sustaining better academic performance of our Junior High 
School students in the Saboba District by tapping the expertise and experience of some of our 
best headmasters/principals. This is to complement the efforts of the District and the Ghana 
Government in resolving underperformance in our JHSs. 
  
Formal education is the best tool to fight the cycle of poverty and deprivation. Consequently, 
success at the Basic Education Certificate Examinations (BECE) remains the crucial step that 
may lift our rural students from the deprivation and poverty that their parents suffer.  
During my eighth years as a graduate teacher of English and Religious and Moral Education in 
St. Joseph’s Technical School, Saboba I had the opportunity to serve as a member of the District 
Education Planning Team (DEPT). I therefore participated in few inspection tours of some of 
the Junior High Schools (JHSs) in the Saboba District.  
 
I had observed that while most of the JHSs are performing poorly the students in few others 
were performing well. What could explain this disparity? Some of my colleague teachers and 
education officials alluded that poor funding and lack of resources are the main factor of the low 
achievement of students in the JHSs in the District. 
 
My initial observation in the district has indicated that the JHSs where students perform well are 
those that had effective principals/headmasters. I therefore wish to find out what actually has 
been done or is being done by those headmasters/principals to promote effective teaching and 
learning and higher achievement of their students. Tapping the knowledge and experience of 
these principals/headmasters together with insights from relevant literature might lead to the 
development of possible suggestions for resolving academic underperformance in the Junior 
High Schools of the district and also help to sustain higher achievement of students in other 
deprived rural schools.  
 
Please note that this research project is a qualitative one in which the Researcher will work with 
some of you who are principals/headmasters/headmistresses of JHSs in the district to garner 
your skills, strategies, plans and visions in improving the academic achievement of your 
students. 
 
The project will therefore involve: 
 
• Interviews with some principals/headmasters/headmistresses like you 
• Interviews with some Education officials (Education Circuit Supervisors, District Director 

and his/her Deputy) 
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• Focus group meetings with some JHS teachers (Maths, Science and English) 
• Focus group meetings with some JHS students (current and past) 
• Focus Group meetings with some parents (including the school’s PTA chairman) 
 
The research data will be gathered through digital audio recording of interviews and focus group 
discussions, brief observation notes on lessons and other school activities/events by the 
Researcher, photographs of school environment and document analysis. 
 
Should any incidents occur in the audio recording of interviews and focus group discussions that 
might cause embarrassment to you, your students, teachers or school; these will be erased from 
the digital record. The written report on each interview or focus group will always be given 
back to those who would participate to member check for accuracies and for approval or 
rejection of any passage/material. This is to ensure that only what each participant says or 
intends to say is reported. 
 
The outcome of this research will serve as possible suggestions for educational entities in Ghana 
that wish to improve the academic achievement of rural school students. 
 
The project will provide you writing materials and snacks when necessary.  
 
I am happy to discuss any question you may have about the project and you may contact me, 
Erasmus K. Norviewu-Mortty, on 0242608494 or by email using enorview@student.ecu.edu.au. 
This project has been approved by the Human Research Ethics Committee at Edith Cowan 
University and has the support of AISWA and your District Director of Education. If you have 
any concerns about the project or would like to talk to an independent person, you may contact 
my research supervisors:  
 
Associate Professor Glenda Campbell-Evans               Associate Dean Professor Mark Hackling 
School of Education                                                      School of Education 
Edith Cowan University                                                Edith Cowan University 
270 Joondalup Drive                                                      270 Joondalup Drive 
JOONDALUP, WA. 6027. AUSTRALIA                   JOONDALUP, WA. 6027. AUSTRALIA 
m.hackling@ecu.edu.au                                                      g.campbell_evans@ecu.edu.au  
 
If you are happy to participate in this study, could you please sign the consent form attached to 
this information letter and return it to me.  Please note that you are free to withdraw from the 
study at any time. 
 
Regards 

 
Erasmus K. Norviewu-Mortty 
(PhD-Education Candidate) 

 
 
 

mailto:enorview@student.ecu.edu.au�
mailto:m.hackling@ecu.edu.au�
mailto:g.campbell_evans@ecu.edu.au�
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Appendix F: Summary of Key Findings – Aarie JHS 

Number Key findings 
4.1 Arrack’s personal and professional attributes which comprised 

friendliness, love for school, warm human relational skills and 
accessibility to students, teachers and parents, resourceful supervisory 
leadership, examplary conduct and arbitration skills were well 
attested by teachers, students, parents and by himself. 
 

4.2 Arrack had distinct vision and mission for the School and prevailed 
upon his teachers and students to understand them and to support and 
work towards their realisation. The vision was the commitment to 
maintaining the School as a top academic achieving school and the 
mission, preparing Aarie students to be BECE examination confident 
and ready.  
 

4.3 The Principal’s instructional leadership was demonstrated through his 
supervision of teachers’ work. Elements worthy of note in Arrack’s 
actions were: the correction of lesson notes, direct coaching of some 
teachers and the random check of students’ work as well as the 
conduct of academic and staff meetings to evaluate students’ learning. 
 

4.4 Extra-tutorials, student group studies, regular supervised class tests, 
debates and quizzes, instruction by expert tutors and teachers as well 
as multiple practice examinations and teacher improvisation in 
Science and ICT were employed as standard practices for improving 
teaching and learning and preparing students to be BECE confident 
and ready.  
 

4.5 Arrack developed a collegial working relationship with his teachers 
and students through participatory decision making processes that 
focussed on regular teaching-staff meetings, consultation with 
implementation committees and Heads of departments and regular 
dialogue with students  
 

4.6 Another significant aspect of Arrack’s collegial leadership was his 
specific pragmatic acts of occasional classroom teaching, sharing of 
his personal teaching resources and his speedy respectful arbitration 
of conflicts 
 

4.7 Principal conscientiously engaged and partnered with the local 
community through the promotion of an active Parent Teacher 
Association to recruit local resources to support teaching and 
learning, teachers’ welfare and to enhance student discipline.  
 

4.8 Principal ensured the respect of local ethos by teachers and students 
and regularly paid courtesy visits to the traditional chief and elders, 
local government and education officers and some parents, including 
PTA executive members.  

4.9 The efforts of Arrack, the teachers and students to make Aarie a top-
achieving school had been built from the School’s cherished values of 
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discipline, punctuality and orderliness, commitment and perseverance 
and pride in Aarie as a top school. 
 

4.10 Aarie had to grapple with a number of challenges to the School’s 
progress. The most taxing ones were inadequate library facility, text 
books, Science and ICT equipment and materials. Other challenges 
were difficult management of un-cooperating parents as well as 
parents’ interference in students’ disciplinary issues and students’ 
complaints about rigorous academic life. 
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Appendix G: Summary of Key Findings – Baarie JHS 

Number Key findings 
5.1 Barrack influenced positively his teachers, students and parents by his simplicity, 

his spirit of dialogue and consultation, his deep respect and support for his teachers 
and students alike. 
 

 5.2 Barrack and staff identified lack of teacher professionalism, absence of sustained 
supervision of teaching and learning, lack of motivation among teachers, lack of 
discipline among students and challenging academic environment for students, as 
well as a dysfunctional PTA and school’s apathy towards parents and community, 
as the factors responsible for persistent low academic achievement.  
 

5.3 Baarie’s vision of improving its reputation by becoming a top-achieving school at 
the BECE and a leader in healthy lifestyles was to be achieved through its mission 
of revamping teaching and learning towards higher achievement that is sustained 
by discipline, good sanitation and physical fitness.  
 

5.4 In order to overhaul the teaching and learning landscape of low-achieving Baarie 
and improve academic standards, Barrack and staff took three crucial action-
oriented strategic decisions, namely: to restore teacher professionalism and 
teachers’ welfare support; to re-establish student discipline and provide an 
academically challenging learning and healthy environment; and to revamp school 
resourcing through School, parent and community partnership.  
 

5.5 In the short-term, Barrack undertook multiple teacher supervision activities and 
promoted benchmarking of teacher performance. Barrack also provided welfare 
and support to teachers. This invigorated cordial relationships among teachers and 
Principal and strengthened teacher instructional confidence and responsibility, 
discipline and motivation. In the long-term, the School was lobbying the local 
education authorities for the recruitment of more experienced trained teachers and 
active parent teacher cooperation in supporting teachers.  
 

5.6 Barrack and his teachers implemented their second strategic decision, which was 
to restore student discipline, create an academically challenging and healthy 
environment that sustain learning as a short-term plan. 
They instilled strict discipline among students through deterrence measures 
(punishments) and through positive means (rewards) such as awards for hard work, 
academic excellence and good conduct, and encouraged cleanliness and healthy 
lifestyles. These measures resulted in four positive transformations. First, teachers 
recommitted themselves to teaching effectively and students responded positively 
to disciplinary measures and showed renewed enthusiasm for studies. Second, 
disciplinary measures reduced absenteeism and lateness to school. Third, students 
did not only become sanitation and health conscious, but also took their studies 
more seriously and actively participated in all academic activities. Fourthly, 
academic work and students’ achievement improved.  
As a long-term strategy, Baarie advocated partnership with parents and teacher 
cooperation to enhance student discipline, cleanliness and healthy lifestyles that 
sustain learning.  
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5.7 By renewing regular meetings with PTA executives and parents Barrack had 
helped to revive interest of parents in school affairs. Parents began to pay levies to 
fund school programs and cooperated with the School on students’ disciplinary 
issues. Also, through his visits and sustained involvement with the local chiefs, 
elders, politicians and education officers, he procured further assistance in the form 
of text books, repair of school furniture, wiring and electric installation in 
classrooms. His cooperation with teachers to supervise students at school farms 
resulted in good harvests that generated additional income to support teaching and 
learning.  
 

5.8 Concerted and focussed positive leadership initiatives and practices introduced by 
Barrack in form of dissuasion, persuasion and supervision to improve Baarie’s 
academic environment engendered and promoted certain values. These values 
were team spirit, dialogue, hard work, positive competition, pride in school, and 
studiousness, as well as discipline and commitment to good sanitation and healthy 
lifestyles. 
 

5.9 Certain challenges that seemed to be related directly to the system of rural 
schooling in Saboba, and were beyond the reach of Barrack and his staff remained 
unresolved. These were the use of untrained teachers and inadequate infrastructure, 
including insufficient teaching and learning materials and lack of ICT equipment. 
Others were poor preparation of candidates admitted to the School, students’ 
premature departure from school at weekends to return home to look for 
foodstuffs, teenage pregnancy, and absence of a female teacher on staff. 
Nevertheless, Barrack’s efforts to sustain an effective learning environment for 
better student performance received support from teachers, students and some 
parents.  
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Appendix H: Summary of Key Findings – Caarie JHS 

 

 Number Key findings 
6.1  Carrack demonstrated much interest, sympathy and concern for the 

welfare of teachers and students. 

6.2 Teachers, students and parents acknowledged Carrack’s 
perseverance and commitment. 

6.3 Although Carrack’s attributes of commitment, sympathy, 
perseverance and dialogue were acknowledged and admired they 
had not been harnessed to improve standards. 
 

6.4 Carrack, the Principal of Caarie JHS stated that her personal vision 
for the School was to improve standards by leading the School to 
become a school where students achieve a 100% pass rate at the 
BECE and qualify to pursue further education in Senior High 
Schools.  
 

6.5  Her mission to realise this vision was to establish a family 
environment in which extra-tutorials are used to cover uncompleted 
syllabuses, instil general discipline among students and teachers and 
raise teacher professional commitment and student studiousness. 

  
6.6 Although Carrack made allusions to her vision and mission for the 

School in her interactions with students, teachers and parents; she 
failed to formally inform them about this and as a result, she could 
not rally her teachers and students towards achieving that vision and 
mission.   
 

6.7 Carrack had poor communication with parents and PTA and thus 
could not collaborate with them effectively. 
 

6.8  The Principal and parents knew of the academic problems of Caarie 
but the lack of effective collaboration between them prevented 
active cooperation to resolve these challenges, and it also dissipated 
the Principal’s personal efforts. 
 

6.9 Carrack and the parents acknowledged student and teacher 
absenteeism and lateness as cause of ineffective teaching and 
learning and failure to complete syllabuses.  
 

6.10 Carrack’s inability to curb the problem of lateness despite her many 
initiatives to do so, rendered the introduction of extra-tutorials to 
cover the syllabuses ineffective.  
 

6.11 In spite Carrack’s introduction of extra-tutorials to compensate for 
student and teacher lateness and improve learning, teachers’ 
continuous use of tutorials to teach new concepts, and their failure 
to correct and give feedback on practice examination scripts 
deprived students of any revision prior to sitting the BECE.  
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6.12 Carrack coached some teachers and organised some professional 

learning workshops but this made little improvement to students’ 
learning as lack of commitment of many teachers and students 
persisted. However some students were self reliant and took their 
own responsibility to improve learning. 
 

6.13 Carrack’s acclaimed good sense of collegiality and cordial relations 
did not gain the collaboration and commitment of her staff, students 
and parents and thus, failed to improve teacher professionalism, 
student discipline and cooperation of parents. 
 

6.14 Parents, like the Principal, were open to being involved in resolving 
the low standards of the School. However, neither Carrack nor the 
PTA were able to partner towards effective resolution of the 
School’s low standards which both parties acknowledged, deplored 
and wanted to change. 
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Appendix I: Summary of Key Findings – Daarie JHS 

 
Number Key findings 
7.1 To sustain order and discipline and to enhance teaching and learning, the 

Assistant Principal of Daarie, after having consulted his colleagues, took 
the initiative without any formal approval, to act as Principal in the 
protracted absence of the official Principal. 
 

7.2 Daarie had infrastructure challenges such as inadequate library facility and 
insufficient and poorly-furnished classrooms which caused classroom 
congestion. 
  

7.3 Darrack’s personal vision and mission to make Daarie an outstanding 
institution of high academic achievement with top BECE results, through 
improvement of teaching and learning and with aid of school partners, 
remained unknown to the School community. This hindered a coordinated 
action in addressing school problems. 
 

7.4 The informal acting Principal, staff, students, parents and education officers 
acknowledged that there was a leadership vacuum in Daarie which was 
affecting school authority, and effective teaching and learning. Yet, no one 
took action to resolve the situation.  
 

7.5 Principal Darrack lacked full authority over his volunteer teachers. 
Teachers’ acts of disobedience and disrespect for authority and their 
undisciplined conduct of absenteeism, alcohol abuse, and inappropriate 
relations with female students remained unchallenged and negatively 
affected teaching and learning.  
 

7.6 Darrack, through advice and use of punishments, had helped to reduce the 
incidence of teenage pregnancy in the School but failed to halt other 
student undisciplined behaviour such as habitual lateness to school, long 
absence from school and noisy disorderly behaviour in classrooms.  
 

7.7 Darrack’s personal teaching capability and efforts to help students’ learning 
through his English Language extra tutorials were acknowledged by 
students and teachers. However, he could not rally teachers to do the same 
as the teachers remained uncooperative and participated poorly in 
scheduled extra tutorials for the core subjects. 
 

7.8 Daarie’s ineffective teaching and learning environment was partly caused 
by the lack of teaching ability and unprofessional conduct of helper 
teachers. Yet, Darrack did not acknowledge how socio-economic 
challenges of unsalaried helper teachers negatively influenced their 
commitment to teaching; hence he failed to garner teachers’ cooperation in 
addressing the School’s academic problems.  
 

7.9 Students lamented the ineffectiveness of teaching by Darrack and the 
French teacher who were overloaded with more teaching subjects and too 
many teaching lessons. 
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7.10 
  

 Students deplored the acute scarcity of trained teachers in their School and 
earnestly requested more to be recruited. Students, who were determined to 
pass the BECE in spite of all the odds against them, took both individual 
and group initiatives to do away with irresponsible behaviours in class. 
They decided to make maximum use of their time at school and at home 
with or without the involvement of their teachers in order to improve their 
chances to pass the BECE.  
 

7.11  In spite of Darrack’s personal efforts to consult his teachers even through 
casual meetings, his inability to conduct regularly formal staff meetings 
and to delegate prevented him and his staff from charting a common course 
of priorities and strategies in addressing Daarie’s academic problems. 
 

7.12 Darrack’s inability to effectively dialogue with parents hindered consensus 
building on which infrastructure problems should be prioritised, and on 
which means to be sought in resolving them. 
 

7.13 The parents and community did not give any support to the helper teachers 
of Daarie; and Darrack and parents were also unable to collectively resolve 
the problems affecting low achievement of students.   
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Appendix J: Data Audit – Number and Categories of Participants 
 

 


