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Abstract
In 1995 an independent girls' school in Perth, Western Australia, decided to
introduce a Middle School. 'This meant changing the traditional structure of
grouping children aged hetween 5 and 12 years into primary school and
children aged between 13 and 17 years into secondary school. The aim of the
Middle School was to provide increased educational opportunities for 12 to 14
year old students.

When the introduction of a Middle School was announced teaching staff
expressed a number of concerns with respect to their new roles and the new
school operations. These concerns raised questions about whether years of
teaching experience and subject department membership had any effect on
the staffs' perceptions of the introduction of the Middle School. The study
investigated these questions within the framework of qualitative methodology
by collecting data from participant observation, interviews and documents,
and analysing it by using the constsnt comparative method.

In broad terms, the findings in the study indicated that the teaching staff at
the school were willing to implement the educationPJ changes associated with
introducing a Middle School. 'This acceptance, however, was conditional upon
their concerns being satisfactorily addressed. In general the concerns
focussed on the need for whole school communication, the availability of
appropriate and practical professional development opportunities and the
capacity to be involved in the decision making process. These concerns
tended to be consistent among staff regardless of years of teaching
experience or the department to which they belonged.

'This study provided an opportunity for staff to express views about the
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impact of introducing the Middle School. It also gave the school's
administration a chance to become aware of teachers' concerns that had to
be addressed when attempting to manage a mejor structural change.
illtimately the study may enhance the prospect of other schools being able to
more effectively implement a Middle School because they will be better
placed to anticipate and accommodate staff uncertainties.

v

Chapter 1: Inti:oduction

In 1996, St Anne's', an independent girls' school in Western Australia,
introduced a mf\ior structural change to its pattern of grouping students. The
new structure is known as the Middle School. Up till then, St. Anne's had
adopted the standard Western Australian practice of grouping students into
primary school (Years K- 7 ), lower secondary school (Years 8 -10) and upper
school (Years 11 -12). Under the new structure the groupings are: Primary
School (Years K- 6), Middle School (Years 7 -9) and Senior College (Years 1012).

The aim of changing to a Middle School is to provide young adolescents with a
system of education that is more appropriate to their needs within modem
society. This initiative recognises that the dominant framework and
structure of the traditional education system not only perpetuates
inappropriate patterns of student groupings, but also exercises a detrimental

influence on curricula, pastoral care, resources and staffing patterns.

More specifically, the Middle School concept is designed to make students
self-managing rather than dependent, make learning pro-active rather than
passive and enable student grouping to be more flexible rather than fixed.
Under the Middle School arrangement, St. Anne's has moved from a rigid
structure with specialist faculties and control-centred administration, to a
flexible, multi-disciplinary organisation with a service-centred administration.
The management style of the Middle School now aims to be open and suQiect
to community-based accountability. This is intend·ad to make all staff feel,
' For the purpose of this study an alias, St. Anne's', will be used for the school in order to protect
the Identity of all participants. See Notes on text p10.
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free to offer ideas on the management of the Middle School. '!he role of the
teacher also had to change. Teachers are required to assume the role of guide
and mentor, use a constructivist approach to learning and adopt a studentcentred curriculum; that is, to teach for understanding rather than for
content. (Eyers, 1992)

In 1995, in order to plan the Middle School, five developmental working

parties were organised by the administration to address the issues of pastoral
care, timetabling, curriculum content, administrative structure and
resources. (Figure 1) One of these, the Administrative Working Party
addressed the human resource issues. According to Hargreaves and Fullan
(1991), the major areas of professional significance for any teacher include
appointment, deployment, professional and career development and the
culture of the school. These assume even greater priority when a major
change appears on the horizon.

Figure 1 : The Middle School Project · St. Anne's Planning Structure

Principal/,atrator, Council

Middle

ool Review Committee:::-------...

~

Heads of Departments
Languages other than Engli

Sub-Committees

Physical and Vocational educatio
Design and Tecl>.nology

Year71819
Integrated Studies

Curriculwn
Technology Initiatives

unior & Senior
School Staff
(NOTE: This is a now chart, not a hierarchy of organisation)
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Among the points considered by the Administrative Working Party was the
need fur teachers to work in teams and to be responsible for a core group of
students. It was deemed important that teachers be given the opportunity to
teach a combination of Senior College and Middle School classes. It was also
considered crucial to encourage the Design and Technology teaching staff to
move into the new school because they are viewed as Middle School
'specialists'. Other 'special' appointments included a Head of Middle School
and counsellor for the Middle School, along with Year Coordinators and the
appointment of staff who will teach specifically in the Middle School.

Furilier points raised by the Administrative Working Party and deemed to be
essential for staff in the Middle School included regular professional
development, time-tsbled "planning meetings" for each team, offices for staff
teams rather than departments, the requirement of a teaching assistsnt for
each 'team', and the maintenance of specialists (such as Mathematics
teachers) to maintsin essential skill levels.

The items mentioned above are consistent with what Hargreaves and Fullan
(1991) describe as natural requests. These tend to appear as soon as changes
are proposed to a school. It is interesting to note that at St. Anne's, one group
of staff felt that most Middle School teachers should come from the Design
and Technology subject department whereas another group felt that subject
department experts must be maintained within the Middle School. Also, the
first group felt that staff could teach a combination of Senior College and
Middle School classes whereas the second group indicated that staff should
teach specifically in either the Middle School or the Senior College. These
differences in perceptions could be the result of factors including subject
department membership and number of years of teaching experience.

The current structure at St. Anne's is divided into the following departments;
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Mathematics, Science, Social Studies, English, Physical Education, Outdoor
Education, Design and Technology (which includes Art, Craft and Trade skills,
Home Economics, Computing, Drama and Communications), Personal and
Vocational Education/Religious Education and the Junior School
(Kindergarten to Year 7).

Since the decision to adopt the Middle School, some staff have raised
questions such as: What about departments like Maths? Do they feel that
their subject matter could be taught effectively as a team project related to a
particular theme or should maths remain as a discrete unit? What about the
Junior School stafl'? Are the year seven teachers going to feel comfortable
working with a larger group of students and with older students? Would they
rather remain as primary school teachers? How would the broad based nonspecialist approach of the Junior School combine with the specialist oriented
Senior School? Will graduate teachers be more responsive than teachers who
have been at the school for many years? Will the teachers' reactions be
influenced by the perceived benefits or losses for the subject department to
which they belong? Will teachers' perceptions vary when their own individual
interests are discussed as opposed to those of the subject departments they
belong to?

It is questions like these and the differences and similarities in the comments
from the two working parties (Administrative and Curriculum) that have
encouraged the investigation not only of staff perceptions of how they will be
personally affected by the introduction of a Middle School but also how each
individual department will react to the proposed changes. Research on these
could of benefit by taking into account how teachers' perspectives are
affected by their membership of a subject department, other teaching areas
of interest and years of experience.
In light of all of these considerations the central research question chosen for
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this study is:

Do the staff in different subject departments with different years of teaching
experience believe that their interests will be enhanced or threatened by the

introduction of a Middle School?
Staff at St. Anne's were also asked to share any information they had about
the background of the concepts relating to the introduction of a Middle School.
Establishing the expertise of the staff participating in the study allowed the
opportunity for a more balanced interpretation of results. It was assumed
that comments from staff could either be from personal opinion or from a well
researched and informed viewpoint. Another assumption was that noting
differences in staff responses would provide a more eveuly weighted view that
allowed for the different levels of staff expertise.

To set the central question in a broader conceptual context, it can be noted
that "school life is a continuous process of negotiation ... (where) each seeks to
maximise his(her) own interests" (Woods, 1984, p.ll). Each department is an
entity where "social identities are the groups, statuses or categories ... to
which an individual .. .is socially regarded as belonging" (Rosenburg, 1979, in
Ritzer, 1983, p.311). And within these departments, "identity construction,

projection and preservation are some of the most important concerns"
(Woods, 1984, p.15). Success in negotiation is then dependent on the level of
commitment to the constructed identity. The proposed reorganisation of
subject departments in the Middle School is designed to decentralise
departments into teaching teams. Each team will consist of some experts
and teachers who will be required to teach a range of subject areas.
Consequently the social identity and status of the departments, as they
currently exist, will be threatened by the Middle School restructure.
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Faules and Alexander (1978, p.196) indicate that change is achieved through

a process of diffusion, a "process Consisting of th~~ innovation, communication,
a social system and time. • How effectively this process occurs is dependent
on the rate of adoption of change. Five distinct groups emerge when people
are confronted with change. The groups are: the innovators, who come up
with the initial idea; early adopters, who are willing to take the innovators'
idea and implement it; the early m'liority, for whom once the innovation has
been clarified and more information about its consequences has been
establish will accept the change; the late m'liority, who will eventually join
the others in accepting the change once it has been observed to be successful;
and finally the laggards, for whom no. amount of communication and
information will encourage them to accept the innovation (Faules and
Alexander, 1978; Katz, 1988; Strasser and Randall, 1981). In general, the
distribution of individuals amongst these categories tends to follow that of a
Normal Population curve (Figure 2). Figure 3 demonstrates the rate at which
the groups tend to adopt the proposed changes. In both figures L refers to
laggards, LM refers to late m'liority, EM refers to early m!\iority, EA refers
to the early adopters and I refers to innovators.

Figure 2, Distribution ot change groupings.
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F1aure 3. Rate of chan1e adoption
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L
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It is necessary to consider how willingly teachers react to pedagogical reforms
because teachers in today's education system are faced with many changes.
The calls for change have often been made from outside of the classroom and
often have ignored the teachers' positions and reactions. In major school
operational changes, teachers' attitudes hamper change. Staff willingness to
accept change may be based on what subject departments perceive they can
gain from them, the length of the teachers' work experience and how long they
have been teaching. The aim of this study is to examine teachers' perceptions
of a proposed major structural and curriculum change within a well
established and successful school..

Settings
The study was conducted in St. Anne's, an independent girls' school in Perth,
Western Australia. St. Anne's consists of approximately 900 students who
attend from Kindergarten through to Year 12. The school has been well
established in an upper socioeconomic area for over 80 years. Approximately
70 permanent teaching staff are employed, as well as a number of support
staff. The teaching staff are all highly qualified and only a handful of staff
having less than five years teaching experience. Many of the staff have been
employed at the school for over five years. The study was completed over a
period of twelve months.
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Middle school pedagogy
'The introduction of a middle school does not just entail physical change but
also a<\justment to teaching strategies and content focuses. Eyers (1992)
provides a list of conditions necessary to ensure effective learning for middle
school students. 'Ibis list was developed after reviewing junior secondary
schools in South Australia and was designed for teachers to consider during
professional development and planning of a middle school. Eyers concluded
that for effective learning, young adolescents need explicit models and/or
demonstrations of what they are expected to be able to know and do. All
achievements (cognitive, practical and social/personal) need to be recognised
and that the assessment criteria for these achievements need to be fully
understood by the students.

Eyers also suggests that teaching should accept the home/cultural
backgrounds of students and provide opportunity for physical activity,
practical application of ideas, challenges and the showing of initiative. Despite
the emphasis on practical application, critical thinking needs to be developed
through tasks which recognise and allow for multiple means of achieving
outcomes, and different learning styles and rates of working.

Eyers' report concludes that school work needs to relate to personal growth
and social issues relevant to students by using a variety of'real-life'
resources, technologies and interactions with the community. 'Ibis work also
needs to provide the opportunity for collaborative activity, and assistance in
developing leadership and team work. The report notes that it is important
for technology levels to at least be eqnivalent to everyday technology found in
the home.

In 1993 the National Board of Employment, Education and Training, Schools
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Council (NBEE'ISC) developed principles to be considered when improving
the quality of middle schooling. 'Ihe key areas investigated were; needs during
adolescence, learning, teachers, outcomes, stn1ctures, aims, cuniculum,

assessment, development and leadership, participation, equity and social
justice and resourcing. These areas cover most of those examined in the

Eyers' report.

'Ihe NBEE'ISC decided that when dealing with students at the adolescence
stage, teachers should aim to promote increased understanding of content,
positive relationships with students, practical support and youth
participation in activities in school and in the community. 'lb achieve this the
Council suggested that learning should be purposeful, self-directed and
cooperative. Consequently teaching should be rigorous, holistic and adaptive.
In order for these factors to be achieved, structures and organisations should
be flexible and small enough to allow for personal contact, and for the
establishment of appropriate group processes. ffitimately, according to the
NBEE'ISC, middle schooling should be challenging, responsive and
empowering. More specifically, the curriculum principles should be
worthwhile, integrated and inclusive with valid, fair and cooperative
assessment. The development of student leadership should be participatory
and systematic and student participation at school needs to be authentic,
productive and mutually beneficial. Equity and social justice requires
fairness, quality and flexibility. Resourcing should be equitable, flexible and
needs-based.

These criteria and principles from the Eyers and the NBEE'ISC reports
provided the basic principles and framework St Anne's decided to adopt as
aims and justifications for the development and implementation of the Middle
School.

9

Notes on the text
'Ihe school in the study is refened to as St. Anne's. This is a pseudonym.
When discussing the topic of the middle school it is necessary to differentiate
between St Anne's Middle School in particular and the theories and concepts
to do with middle schools in general. St. Anne's Middle School will be reported
using capitals as it is a title and is consistent with St. Anne's Junior School
and Senior College. When referring to middle school theories and concepts in a
general sense, lower case will be used.

Unless otherwise indicated, the term "stall" refers only to the teachers at St.
Anne's who were intezviewed for the study. 'Ihe percentages calculated from
stsft' responses have been rounded to the nearest percent. This accounts for
minor discrepancies in some tsbles' totals.
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Chapter 2: Literature review

The literature reviewed for this chapter focuses on studies of middle schools,
subject department structures and their responses to changes, general
reactions to change, and teacher reactions to innovations in education.
Qualitative research methods, specifically in terms of symbolic interactionist
approaches to research and the use of participant observation as a data
gathering device will also be reviewed (the latter in Chapter 3).

The literature review of middle school ethos and background will focus on the
criteria for successful middle achools. Some of this will be in the form of
documents which examine the background of successful middle schools.
These were used as the basis for the development of St. Anne's Middle School
ethos and provided the theoretical framework for the school's decision to
introduce a Middle School.

The review of research on the general roactions of teachers and specific
subject area reactions will include the examination of beliefs and goals of
subject departments when faced with major changes to their structure and
operations. The emphasis will be on staff attitudes, changing from the
department-oriented organisational structure that currently exists to
interdisciplinary teams, and how teachers can be encouraged to accept and
benefit from the changes.

The literature reviewed regarding qualitative research methodology, symbolic
interactionism and participant observation generally will be confined to post
1980 studies due to the vast quantity of information available on these topics
and the need to examine recent developments.
11

Middle school background
A number of factors are indicative of successful middle schools. According to
Fibkin (1985) these are pride in the program, optimism concerning its
effectiveness, variety in offerings and scheduling opportunities for
professional development, staffloyalty, efficient use of resources, effective
community leadership, high parent involvement, and healthy competition
among staff members. Fibkin's claims are supported by the research of
Sarapani's (1991) report on Middle grades teacher preparation; A fUture focus
and Harvey Allen's paper, Teachers' and principals' attitudes about
characteristics and fUnctions of middle schools (1980). The findings in these
documents are based on the studies of Amelican Middle Schools which been
in operation for some time.

In 1993, the National Board of Employment, Education and Training, Schools
Council (NBEETSC) produced a paper, In the middle: Schooling for young

adolescents, as part of the Compulsory Years of Schooling Project. The paper
claimed that the "conditions of teaching in Secondary Colleges are generally
more attractive to teachers than those in Middle Schools" (p.61). The paper
provided a list of plinciples for improving the quality of middle schooling which
included possible structures and the various perspectives involved. This
information provided the guiding theory used for the development of the
Middle School cliteria for St. Anne's.

Similarly, Eyers (1992), in the Report of the junior secondary review, also
provided a list of principles for effective learning that need to be incorporated

in a middle school structure. This list was used by St. Anne's as a reference
for the development of its Middle School curliculum and ethos, as Eyers
suggested it should be. St. Anne's planning structure is shown in Figure 1.
This structure was developed according to the cliteria outlined by Eyers and

12

the NBEETSC. Further to this, research by Stringer (1990) provides the
'

dimensions that should be involved in a successful curriculum (Table 1). 'This
table indicates the ultimate education a! goals that need to be achieved by
schools. It might be argued, though, whether these 'ultimate goals' are merely
the other end of the continuum.
Table 1. Dlmeoslona Involved In curriculum K • 12 (Stringer, 1990)

Kindergarten········> A SERIES OF CONTINUUMS • • • • • • • • • • ·>12
ORGANISATION OF KNOWLEDGE

Integration
> Specialisation
Skills emphasis - - - - - - - - - - - - - > D i s c i p l i n e s Baaed
Child - centred
education/work oriented

---------------->Further

SOURCE OF CURRICULUM IDEAS

ConllD.unity ---------··----->Wo!Xplace/Fwther Education
PURPOSE OF CURRICULUM

Develop Basic Skills ---··-----------····---->Worl< Needo/Credentiols
LEARNING PROCESSES

Concrete and Personal---····-------·-----------------> Formal and Abstract
ROLE OF THE TEACHER

~u~-------------- - - > Qualifica1ion/Selection
RoLE OF THE STUDENT

Dependentt -===-=--------------------->Independent
Amepting--·--·-··-·-··-----··----->ChallenginwRejecting

Stringer developed a nUII).ber of criteria believed to be needed for a middle
school to successfully achieve the desired curriculum outcomes. 'These
included giving room to teachers and students to work and learn in their own
appropriate ways and insisting students exhibit a mastery of their school
work. To do this, the incentives for both both staff and students needs to be
13

appropriate. Stringer suggested that middle school students' abilities should
'

never be under-estimated, and that school work focussed on the development
of higher order commur.ications and thinking and problem solving skills in
adolescents. Finally, the structure must be kept simple and flexible.
Flexibility is achieved by using a core group of teachers in the middle school
who collaborate with each other. 'Ibis core group or team of teachers work
together in establishing the timetable and programs to be taught. Because
they are in control of these factors, immediate change to programmes is
possible. For example, if the day begins with a Mathematics lesson on volume
and students are investigating engine capacities, the session may develop
into a Science lesson and continue inro an Environmental Studies lesson. At
no stage are the students required to srop their learning because the allotted
has ended, or because according tD the timetable they need tD be taught
English during second period.

All of these studies and reports support each other and offer a rationale for a
change in curriculum ideals, teaching methods and pastoral care systems for
youth in transition at St. Anne's.

Subject departments
One of the key curriculum changes required for an effective middle school is to
move from the traditional subject areas or disciplines of knowledge roward
interdisciplinary teams of teachers (NBEETSC, 1993). James Beane (1991,
p.12) suggests that because "the subject approach has been with us for so
long and is so deeply entrenched in our schooling schemes it has virtually
paralysed our capacity tD imagine something different." Consequently
subject-centred organisation has often continued tD dominate middle schools.

Roland Tharp (1989) suggests that the formal organisation of schools and
14

tension between the administration and subject departments accounts for
'

resistance to reform and innovation. Schools are complex social communities,
a fact which educators are required to recognise in order to change selfconceptions and begin to value learuing as a social process. (Heine, 1989;
Wideen & Holburn, 1984; Beane, 1991).

Research has indicated that despite educators being aware of what is
required for an appropriate middle school curriculum, curricula are not being
implemented effectively. (Beane, 1990; Abell, 1989). Evertson (1980) found
that Mathematics teachers prefer textbook and teacher-centred approaches
and English teachers prefer strong interaction with students. Weiss (1987)
discovered that Science and Mathematics teachers are lacking in adequate
traiuing and are generally unprepared to use computer assisted instruction.
Toepfer (1988) and Lounsbury (1988) both indicated that Social Studies
teachers need to make middle school curriculum more relevant to transition
students by emphasising and encouraging the development of individual
opinions and responsible social attitudes. All of these findings indicate that
when introducing a middle school "it may be necessary to reshape the
attitudes held by members of the school community" (Riley, 1978, p.2).

Extended professional development of teachers who are involved in middle
schools has resulted in significant changes of teacher attitude toward
curriculum change and the use of appropriate strategies (Lawrence, 1984;
Abell, 1989). Often these courses are subject-department-related. Beane
(1991, p.9) suggests that "when we seek to integrate the curriculum, we need
to inquire into the questions and meanings that young people create rather
than contrive connections across academically constructed subject
boundaries." Bennett (1984, p.10) backs up this suggestion with the idea that
"faculties must put aside narrow departmentalism and work to shape a
challenging common curriculum with a core of students".

15

As awareness of the necessity for subject integration increases and as St.
'
Anne's Middle School curriculum evolves
into interdisciplinary teams, it is

important that these teams operate not only on the basis of themes. All
facets of knowledge and learning must be explored. If teachers are trying to
teach to a theme, there is a danger that the content may become
oversimplified and the emphasis is on the theme rather than the concept. It
is more appmpriate to explore any inherent themes which may appear from
a concept being taught. For example, if the theme is "the ocean• and the
mncept is speed, it does not make sense to work in kilometres per hour when
boat speeds are measured in knots. The time spent explaining the differences
conld cause confusion. If however, the concept of speed is taught, further
exploration into different measures of speed such as knots and machs can be
done, and the basic concept has been learnt.

At this stage "the usual membership of those teams continues the historic
differentiation of status between the 'big four' subjects and others like home
economics, industrial arts, art and music" (Beane, 1991, p.lO). The 'big four'
subjects refers to Mathematics, Science, English and Social Studies. For a
fully integrated curriculum to be implemented in a middle school, staff needs
to realise that the subject approach is only one method of organising
knowledge required by students and that this approach has serious
limitations (Beane, 1990; Riley, 1978).

Bernstein (1973) divides formal schooling into classifications and frames. The
classifications comprise curriculum, pedagogy and evaluation. Frames, says
Bernstein (1973, p.271), "refer to the degree of control teacher and pupil
possess over the selection, organisation and pacing of the knowledge
transmitted and received in the pedagogical relationship.• The relationships
between classifications and frames are also related to the relative status of
subject departments. This status is defined by how much time and content is
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devoted to the subject. The more time units a subject has, the more
•
significant it is perceived to be by staff and pupils. By nature, people cling to
the structures and view change away from strong frames as destructive
(Bernstein, 1973).

The Middle School requires a shift from strong frame and classification to a
more open and integrated educational code. The integration can occur through
subjects or through relationships with other teachers. The integration of
teachers can be either within common subjects or between different subjects.
Bernstein (1973, p.236) suggests that,
the nature of classification and framing effects the authority/power
structure which control the dissemination of educational knowledge,
and the form of knowledge transmitted.
The current specialised nature of subject departments increases the difficulty
in recoding structure and framing so it is compatible with the integrated
methods supported by middle school theorists.

Teachers need to realise, however, that the challenge of producing a new
curriculum for a middle school is a great opportunity for professional growth
and change in the education system. The degree to which this is embraced will
effect the degree to which a middle school can be viewed to be successful
(Beane, 1990, 1991; Riley, 1978; Wideen & Holburn, 1984; Bennett, 1984;
Vin Villas, 1993). As Woods (1986, p.155) indicates, "Teachers are the kind of
professionals who tie their energies and loyalties to the school system, and
often their personalities become identified with the job they do." This suggests
that when it comes to changing the identity of a subject department, the
reaction will be more negative, as teachers will view the change as a very
personal one. Tho advantage of this characteristic of teachers' roles is that,
once the innovation is accepted, it will be implemented wholeheartedly.
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Reaction to change
'This dissertation focusses on the broad field of human attitude to change. As
indicated in Figure 3, some researchers claim that people's acceptance of
changes tend to follow that of a normal distribution curve. 'This suggests that
regardless of what the change is, there will always be those who support the
innovation and wish to implement it immediately, and there will always be
those who, regardless of the amount of communication, will not accept the
change at all.

Fullan (1992, p.40) provides a simplified model of the change process
displayed as fullows:

Initiation -• Implementation -• Continuation -• Outcome

'The problem with this model is that, firstly, it is too simple. It does not
provide information on the numerous factors that affect each stage.
Secondly, the model does not account for the fact that change is a highly
dynamic process. Finally there is no allowance for the time perspective.

Faules and Alexander (1978, p.197) provide an alternative and more in-depth
model of change, reporting that adoption is "a five-phase process pertaining
to a decision made on a wholly new idea": During Stage 1, participants
develop an awareness of ideas; During Stage 2, interest is shown in the idea
as more information is communicated about it; During Stage 3, evaluation is
made mentally using systems of trial and error and discussion with personal
sources; During Stage 4, a physical trial over a time period is made; During
Stage 5, adoption of the idea occurs in the broadest possible sense. 'This
process can break down at any stage if the innovation is rejected. Reasons for
the r~ection of change, although varied, tend to revolve around the lack of
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appropriate communication about the innovation. Although change is often
l'lliected out of preference for tradition, this can often be overcome with the
provision of appropriate development of those involved. Other reasons that
affect the level of adoption include perceived risk levels, motivation towards
the idea, competing needs, opposing information and intrinsic perceptions
(Faules and Alexander, 1978; Fullan 1992; Woods, 1986). Strasser and
Randall (1981, p.27) indicate that "change should be seen as a process among
other processes characterised by the fact that its source is located outside
the structure in the narrower sense". They furth~t claim that this
perspective is often ignored in educational change. Consequently, change may
be seen as an attempt to deregulate current departmental structures and
hence reduce teachers' control over what they teach, how they teach it and
how it is assessed.

Fullan (1992) indicates that there are generally three dimensions to
educational change. These dimensions are the provision of new or reviaed
materials, new teaching strategies and the possible alteration of beliefs,
especially in the face of new structure. Middle school changes require the
addressing of all of these dimensions, which highlights some of the difficulties
faced by the innovators and early adopters. Their problems with educational
change arise as "any attempt to weaken or change classification strength
may be felt as a threat to one's identity.• (Bernstein, 1973, p.239)
Consequently, these feelings provide a source of resistance to change of an
educational code. Further more, a possible consequence of encouraging
teachers to accept a weakening of existing frames is that a structured
changes may occur without any marked change appearing in the educational
code, especially where specific identities already exist (Bernstein, 1973).

AB Fullan (1992, p.33) suggests,
whether or not people develop meaning in relation to these (the three
dimensions of educational change) aspects is fundamentally the
problem ... The more the teachers or others have had negative
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experiences with previous implementation attempts .. , the more cynical
or apathetic they will be about the next change presented regardless of
the merit of the new idea.
'This is very applicable to the introduction of a Middle School at St. Anne's
given the long teaching experience of most teaching staff, and the very strong
classification and framing that exists within the School's educational code.
Many staff have seen the rotation of teaching styles and believe there is a
danger in the Middle School being simply a past method under a different
name.

Teacher attitudes to change in general
According to folklore, teachers tend to be cynical and difficult to convince that
changes in teaching styles and pedagogy are necessary. In a paper presented
at the Annual Meeting of the Mid-Western Educational Research Association
(12th, Chicago, IL, October 19, 1990) Yvonne Meichtry claimed that
"teachers' attitudes, cognitions, and beliefs are socially constructed and
maintained through daily organisational life". It is important then that
teachers are empowered as their attitudes will effect the degree to which they
are involved in the decision-making processes. Having the opportunity for
collegial exchange allows the opportunity for staff to continue to construct
beliefs socially. The school administration's willingness to recognise teachers'
needs and desires to be involved in the decision making process and have
control over daily routines will improve teacher satisfaction with changes in
the school. (Chissom, 1986; Hawthorne, 1986; Mielenyzer,l990)

One of the m'lior changes for teachers moving to a middle school structure is
the idea of working in interdisciplinary teams instead of the traditional
faculties or departments. As already indicated, for change to be successful in
education, communication of information and the empowerment of teachers
in the decision making process need to be addressed. Husband and Short
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(1994) identifie<l multiple facets of empowerment of individuals: decision'
making, professional growth, status,
self-efficacy, autonomy and impact.
'!bey found that
teachers in interdisciplinary teams perceived themselves to be
significantly more empowered than departmentally organised teachers
on each of the six dimensions of empowerment (p116).

In 1991, Rita O'Sullivan found that interdisciplinary team organisation
teachers expressed more positive attitudes toward their colleagues and
described tbeir principals as more effective goal setters. All teachers,
regardless of their school organisation, felt that their contribution to schooldecision making was inconsistent. O'Sullivan recommended that teachers
should be provided with more input into decisions that affect their work. It is
important to note, however, that O'Sullivan suggested that school
organisation did not significantly effect teachers' attitudes toward work,
beliefs about professional life, or involvement in their school's decision-making
process. These findings were supported by Husman's (1992) findings in his
paper, The myth of the teacher resi{;ter; The influence ofauthenticity and

participation on faculty trust. Again the dimension of communication was
raised as an important issue in terms of acceptance of educational change by
teaching staff. On a similar note Fullan (1992:72) when suggested that "New
meanings, new behaviours, new skills depend significantly on whether
teachers are working as isolated individuals." Lortie (1975) and Saranson
(1971) in Fullan (1992) suggested that other factors include exchanging ideas,
support and positive feelings about their work.

Patricia Ashton's report, Middle school organisation, teacher job satisfaction,

and school climate (1981), found that, when compared to teachers in other
schools, middle school teachers considered teaching to be more important to
them and were more likely to choose teaching as a career again. '!bey had
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higher expectations of academic success for their students, were more

•

concerned with their students' affective development and reported greater
satisfaction in teaching. On the other hand; Jeffrey Gordon (1979), in a
comparative study, discovered teachers of the middle grades tended to have
more negative attitudes towards their students than teachers in the other

.

two groups, particularly the high school teachers. Middle grade teachers
generally felt the students are more irresponsible and less interested in the
school work and believed their own students' interests were more often at
cross purposes with the schools' interests than did teachers of other grade
levels.
Other conflicting reports of teacher beliefs about a middle school environment
come from Cronin-Jones (1991) and Newell (1992). Cronin-Janes found that
science teachers felt the most important student outcome was factual
knowledge. Middle grade teachers felt students learnt best through repeated
drill and practice, and that these students require a great deal of direction.
Newell, however, found science teachers were willing to implement
alternative forms of assessment mainly due to their dissatisfaction with the
status quo and a belief that alternative assessment would help student
learning. According to Vin Villas (1993, p.17), teachers should realise that
"participating in a transition to a middle-level school provides the most
potential for professional growth within a given school culture".

Qualitative research methods
Qualitative research methods are often the subject of much debate,
especially when compared with the traditionally accepted quantitative
method. Huberman and Miles (1984, p.429) indicate that "abstractly,
qualitative data refer to essences of people, objects and situations." According

to Lincoln and Guba (1985, p.227) the purpose of a qualitative study is to
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"accumulate sufficient knowledge to lead to understanding". More specifically,
Evelyn Jacob (1987, p.5) suggestS that "qualitative traditions may offer
richer and fuller understanding of education•. Terry Holburn (1986, p.408)
supports this with the comment that "researcher involvement in personal

document research is viewed as an advantage, since the researcher and
documenter develop a trusting, mutual relationship". Further advantages of
qualitative data are summarised by Huberman and Miles (1984, p.15) who
claim
Qualitative data are .. a source of well-grounded, rich descriptions and
explanations of processes occurring during local contexts. With
qualitative data one can preserve chronological flow, assess local
causality, and derive fruitful explanations. Then, too, qualitative data
are more likely to lead to ... new theoretical integrations ...Words, ... have
a concrete, vivid meaningful flavour that often proves far more
convincing to a reader- another researcher, a policy maker, a
practitioner- than pages of numbers.
It is important to realise that qualitative research methods are used to
interpret behaviour in a given context, the way the social environment
influences the people in it and how individuals interpret and respond to the
environment (Candy,l989). In terms of educational implications, however,
there some criticisms have been levelled at this approach. MeNamara in
Woods (1986, p.150), has "accused ethnographers who have been working in
schools ofheing.. unappreciative of the problems faced by teachers in their
work" . This problem can be overcome in studies where the researcher is
involved in working in schools, is aware of the problems faced by teachers,
and is a participant observer.

Symbolic interactionism
In general terms, the topic of this study can be productively explored by a
qualitative approach to research. According to Lincoln and Guba (1985,
p.227) the purpose of a qualitative study is to "accumulate sufficient
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knowledge to lead to understanding". In this study, a qualitative approach
allows for the documentation of teachers' opinions about the introduction of a
Middle School and how they feel they will be affected. It provides the
opportunity to understand the problems faced by teachers. Symbolic
interactionism provides an appropriate conceptual framework for achieving
this purpose. Foster (1981, p.18) indicates that "the methodology of symbolic
interactionism is based on the process of identification with others" and that
"the researcher must also be able to grasp the world from the subject's point
of view". Faules and Alexander (1978, p.5) provide further evidence to support
the use of this method by noting that,
Because the symbolic interaction perspective stresses both interior and
exterior influences, concepts such as meaning, symbols, self, role,
interaction, group activities, and behaviour in large social settings need
to be exposed.
The commonly recognised founding researchers of symbolic interactionism
are Blumer and Mead. Both were able to justifY the approach by advocating
that it allows for the fact that people think and develop in distinctly different
ways (Ritzer, 1983) and affords us a different perspective on teacher
resistance to change. All Hargreaves (1982, p.16) suggests,
the objective approach holds the danger of the observer substituting his
view of the field of action for the view held by the actor. We cannot
afford, therefore, to ignore ... the interpretive process.
Symbolic interactionism provides a conceptual framework for accumulating
sufficient knowledge of how people interact with their environment (lincoln
and Guba, 1985). Foster (1981, p.18) indicates that "the methodology of
symbolic interactionism is based on the process of identification with others"
and that "the researcher must also be able to grasp the world from the
subject's point of view".

Symbolic interactionism attempts to explain how cooperative social
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behaviour is possible. Faules and Alexander (1978, p.4) offer the definition
that, "Symbolic interaction is essentially a sociological-psychological
perspective of the entire spectrum of human behaviour". Woods (1984, p.1)
suggests that the heart of symbolic interactionism is the "notion of people as
constructors of their own actions and meanings". Interactionists also tend to
"focus on the micro- rather than the macro-level of human interaction"
(Browne and Foster, 1983, p.xv). This concept is central to a study which
attempts to examine how individual teachers react to the inception of a
middle school in terms of others' responses, and subject department influence.

According to Woods (1984) symbolic interactionists believe that: individuals
construct their own actions, meanings, interpretations and definitions; use
negotiation processes to construct meanings; take the social context into
account; and are able to 'take the role of others'. These ideals relate strongly
to how teachers perceive their own roles and positions, thus making the use
of a symbolic interactionist approach appropriate to this study (Goffin an in
Woods, 1984 and Goffman in Ritzer, 1983).

For research based on this approach to be effective, researchers must put
themselves in the place of the participants they are studying in order to
understand the situation from their point of view (Hargreaves, 1982, p.16;
Blumer in Ritzer, 1983, p.319). Blumer goes even further to say that
"scientific models are to be developed and tested in and against the real world,
and are only useful if they help us understand that world" (Ritzer, 1983,
p.319). It can be said then, that the symbolic interactionist framework
emphasises that human beings are active, creative beings who
negotiate meanings with one another rather than seeing
individuals as passive beings, operating in roles largely controlled by
forces outside themselves (Browne and Foster,1983:xv).
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Summary of key propositions in the conceptual
framework
From this review of literature an educational change, the principles of middle
schooling and the adoption process, three main propositions for the
conceptual framework of this study have been formulated. The first
proposition is that Middle School changes involve shifting boundaries of
traditional subjects and pedagogies. The second is that teachers' identities are
constructed around subject areas and years of teaching experience. Thirdly,
from these career identities, there are likely to be significant influences which
shape the way teachers respond to the Middle School idea.
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Chapter 3: Methodology
'

Aim
The aim of this study is primarily to examine how teachers in an independent
girls' school in Western Australia believe the introduction of a Middle School
will affect them. The study attempts to determine whether the teachers
believe their interests will be enhanced or threatened by the implementation
of this new educational concept. In addition the study attempts to find if the
numher of years of teaching experience, or the subject department to which
the teachers helong, influence their reactions.

To achieve this aim, a qualitative rather than quantitative approach was
adopted since it "'"·• considered that qualitative methods would provide the
opportunity to conduct the stuny as a participant observer and record
participants' feelings in an attempt to understand the affect the introduction
of the Middle School at St. Anne's would have on the staff. This involved
conducting the study in its naturalistic setting rather than by using an
experimental design. It also involved using a method designed to map the
meanings that the participants had constructed about the Middle School.

The methods used for collecting data included formal interview, document
review anc! participant observation. Once collected, the raw material was
coded, processed, and analysed with the aim of identifying any linking
patterns or themes. Then the data was displayed in appropriate forms such
as tables and charts and commented on in relation to the literature on middle
schools. Finally, the participants were asked to comment on the analysed
information from the interviews.
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These processes are now exl'lained more specifically in terms of the
identification of the sample used, the size of the sample, data collection
strategies used, and the strategy used for data analysis. Matters concerned
with the validity, reliability, ethics and the significance of the study are also
covered.

Sample identification and selection
Given the qualitative nature of the study, a purposive sampling approach
was deemed to be most appropriate. This meant that as the study evolved,
the sample could be extended if necessary through a process of 'snow-ball'
sampling. Factors that had to be considered in selecting an initial sample
included the settings, people involved, the events which occurred and the
review of the processes that would take place (McCall and Simons, 1969;
Huberman and Miles, 1984).

The settings in this study included the general school environment of staff
rooms, staff meeting rooms, offices and classrooms. Because participant

observation was one of the data collection devices, all staff and
administration became part of the population sample. However for the
interview, more specific criteria were established. Interviewees were selected
by choosing 11 'senior' member of teaching staff (greater than 15 years'
experience) and a ~unior' member of staff (less than 6 years' experience) from
each subject department. Where they had indicated they were available, the
Heads of Departments were also selected. This sample allowed for the
comparison of staff responses to the Middle School in terms of years of
teaching experience and departmental attitudes. All staff were asked to
complete a form to determine whether they would volunteer to be involved or
not (Appendix 1). Those who met the appropriate criteria were asked to
participate in the interview (Appendix 2).
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Sample size
'Th.e responses to the request for interview are demonstrated in Table 2. Only
one person said 'no'. Table 3 demonstrstes the final distribution of those
selected for interview and the final number of staff selected for the interview.

Table 2. Request Cor interview responses
Department

No. issued

Art

3
10
6
3
4
7
3
4
6
6
8

Design!I'ech

English
Junior School
LOTE
Mathematics

POE
PE

Science
Social Science
Music
where

No.+ No.·
2

a
4
0
8
3
8
3
4
4
1

No. not returned

0
1
0
0
0
0
0
0
0
0
0

1
6
2
0
1
4
0
0
2
2
2

No.+ is the number of'Yes' responses
No. ·is the number of 'No' responses

Table 8. Participants in interview
Department

Art
Design and Technology
English
Junior School
LOTE
Mathematics

POE
PE

+ 15 years

• 6 years

N

N/A
N

y
y
y

N

N
N/A

y
y

N

y

N

y

N

Science
Social Science
Music

where

HOD

y

y
y
y

N

y
y

y
y

N

N

y
y
y
y

N/A

y

N -No
Y ·Yes
NIA- not applicable as no one exists for this criterion

After the initial selection, a change was required to the sample, because some
of the respondents became unavailable. 'Th.e final sample for the interview
then consisted of 17 respondents which included six Heads of Departments,
five teachers with 15 or more years of teaching experience and six teachers
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with less than six years teaching experience. This outcome helped satisfy a
requirement of purposive samplirtg, namely, maximum representation.

Data collection strategies used
A variety of methods was used to collect data. This was done in order to gain
as much information as possible increase the credibility of the results. The
use of a symbolic interactionist approach meant that it was most important

to be aware of factors which assured validity of data and led to insight into
the subjects' definitions of the situations. For symbolic interactioniots "the
researcher is essentially in the same position as the subject in trying to make
sense of a social situation" (Foster, 1981, p.25). The methods of collection
attempted to focus on these points. The actual methods used reflect those
advocated by symbolic interactionists: participant observation, document
review and extensive interviews.

Participant observation

Participant observation is based on taking part in the ordinary everyday life
of the group or institution under study, accepting a particular role, and
observing both the group and one's Jelf. Participant observation is defined by
Fredrichs and Ludtke (1975, p.3) as the registration of "perceptible actions in
'natural' situations on the basis of a present scheme." The purpose of
participant observation as a data gathering process for examining how
individuals react in their natural environment, and how people relate to issues
in their environment (Spradley, 1980). Participation "enables analysis of ...
reactions, motives and intentions" (Woods, 1984, p.16) which is exactly what
happens on an everyday basis. As with any instrument of data collection,
however, there are advantages and disadvantages.
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According to Bell (1987, p.97) the mllior advantage of using participant
observation is that "observation can often reveal characteristics of groups or
individuals that would have been impossible to discover by other means."
This includes the opportunity for the researcher to collect both vernal and
non-verbal data. Participant observation also enables access to otherwise
privileged information, especially in meetings and reviewing internal
documents (Foster, 1981). Because the informants are in their natural
environment, there is a reduced degree of control and manipulation of
variables, which, in turn, increases the validity and reliability of the data
(Archer, 1984; Bell, 1987; Spradley, 1980). Crabtree and Miller (1992)
reiterate these points and adds that participant observation also creates
scope to ask questions in local jargon and the chance to recognise the
sequence and connection of events.

The biggest disadvantages of using participant observation to collect
information relate to the skills of the actual observer. Firstly, the observer
must be accepted into the population. This problem is overcome, however, as
the researcher is a teacher at St. Anne's and Woods (1986) indicates that
teachers are ideally placed to use this method as they already occupy a role
within their institution. This also overcomes the problem of acceptance of an
outside observer by the population, and reduces the chance of behaviour
changing in reaction to the presence of the observer, which is the second
disadvantage of using participant observation. Other disadvantages
primarily relate to the difficulty that an observer may have in objectifying
responses to the experiences examined, as a result of being so closely involved
with the participants. This could raise some doubt about the validity of the
findings (Archer, 1984; McCall and Simons, 1969). As Bryn in Woods (1986,
p.36) indicates however, "If the researcher is aware of the hazards and the
rules of the method of participant observation, then he (she) should be able to
accurately find the cultural meanings contained in any group he (she)
31

studies.• This researcher was very aware of the hazards. The other ml\ior
problem associated using participant observation is the large amount of time
required to collect sufficient data.

Overall though, the disadvantages are possibly outweighed by the
advantages. As Woods (1986, p.42) suggests, 'There is no real substitute for
what the researcher sees, hears, and experiences in person. • Crabtree and
Miller (1992, p.72) indicate that "whether participant observation is a
suitable method depends entirely on tbe research question being asked and
the overall design of the study". The research question in this study requires
the collection of information on perspectives and opinions of teaching staff
involved in a specific environment. This makes the use of participant
observation a most appropriate form of collecting data on the necessary

issues.

In this study, participant observation took place at staff meetings, at
professional development conferences, during staff room discussions,
departmental meetings, and generiU everyday functions of the school.

The information was gathered by recording general staff room discussions,
noting teachers' reactions and comments at staff meetings and observing
teachers' reactions to any documents produced by St. Anne's administration.

Review of documents.
During 1994-95 a number of documents were issued to staff indicating
administrative decisions on the various facets of the Middle School. As St.
Anne's was still in the developmental stage of producing the final structure
for the Middle School it was important that these documents were reviewed
and the reactions of the staff to them recorded. Iocluded in these documents
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were the minutes from all preliminary meetings, which involved staff in the
decision making processes, staff meetings and official communication reporl>l
to the staff. Other documents were also sent to parents of incoming and
enrolled students. The relevance of these was also examined. The documents
provided a useful memory spur fa< certsin episodes and information. The
documents also confirmed approaches and responses in writing, hence
providing a check on the reliability and validity of other data gathered
(Archer, 1984; Huberman and Miles, 1984; Woods, 1984, 1986).

Interviews.
Interviews provide in-depth informa1ion that can be specifically related to
the concepts being examined. They enable the discussion of sensitive topics
and have the added advantage of allowing observation of non-verbal
responses (Archer, 1984; Le Compte, Preissle and Tesch, 1993). To some
extent, interviews can be seen as an extension of participant observation on
an individual basis.

As with participant observation, interviews have their disadvantages.

Firstly, interviewing can be an expensive process in terms of both dollars and
time. Time was the main component affecting this study, but due to the
nature of the participants this was overcome because of the participants
willingness to cooperate and wanting to be involved. The oth••r disadvantages
are mainly to do with the skill of the interviewer. Respondents can be turned
off, and become unwilling to participate if they feel threatened in any way.

In this study, the interview allowed for the researcher to investigate how staff
really viewed the concept of the Middle School in relation to themselves, their
subject department and their experience. It was assumed that staff
members participating had some idea of what was being proposed. The
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questions were semi-structured in order to allow for as much information to
be gathered as possible. A total of 17 members of staff participated in the
interview. These interviews were conduct..'!! during third and fuurth terms in
1995. Each participant was interviewed for approximately one hour.

When structuring the interview the following areas were considered to be
important: curriculum and assessment, pastoral care, administrative
structure, resource allocation (both human and other resources), timetabling
and professional development. These topics were used as subheadings for
structuring the interview. This also assisted with identifying themes and
patterns in the data when analysing the result.•. The interview questions
were trialled with informed associates. Their feedback helped to ensure that
the questions were as meaningful as possible. The final set of questions is
documented in Appendix 3.

Data analysis strategy
Consistent with the emergent approach to qualitative research, analysis of
data for this study was early, ongoing and inductive (Lincoln and Guba, 1985).
The analysis was also descriptive and interpretive.

More specifically, the method used to analyse the data in this study was the
constant comparative method (Glasser and Strauss, 1967). This involves
searching for particular patterns and themes as they emerge from the
qualitative data. The themes which emerge can then be analysed and
interpreted with respect to other results because themes tend to occur over
and over again in the connection of different components (Lincoln and Guba,
1985; Spradley, 1980).

This form of theoretical orientation has met with some criticism. Kuhn (1964)
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in Ritzer (1983, p.319) states that "all scientific fields, including social, should
aim toward generalisation and laivs" and that symbolic interactionism fails to
do this. Foster (1981) indicates that it is possible that encounters are not as
free and equal from bias as theorised and that social constraints are not
accounted for in some descriptions. These arguments can be countered by
the claims that verbal accounts enable insight into a point of view and that
"participation rather than detachment allows improved analysis" (Foster,
1981, p.26). Geetz in Huberman and Miles (1984) suggests that description,
whilst not as easy as numbers to analyse, is able to render more meaning
than numbers alone and should used throughout the data analysis. This
applies particularly where results are presented through "thick description".

1b add further strength to the results some componential analysis occurred.
This process is described by LeCompte et a! (1993, p.256) as being one
where "social phenomena are recorded and classified, they are also compared
across categories." The steps in componential analysis include the selection
of a domain, the listing of contrasts, identification of the domains affecting the
contrasts, combining the dimensions into fields of values and then on the
basis of these processes, searching for extra information as required
(Spradley, 1980).

Further to the description and categorisation of the themes and is"ues which
emerged in the interviews, documentary evidence was also analysed. In
qualitative research the significant documentary information needs to be
recorded and analysed. Not only does this serve as a check on the validity of
the other types of data but it also enables the facts to be established about
situations which are unable to be directly observed (McCall And Simons,
1969; Huberman and Miles, 1984; Spradley,1980; Woods, 1986). Bell (1987)
indicates that documents should be selected on the basis of relevance,
balance ofinfurmation and appropriateness of the time available. Primary
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documents, those which exist during the research period, were the main
source of information in this study.

To summarise, the steps used in analysing the data included immersion of the
researcher within the situation in order to give meaning to the data, and
componential analysis. The search for appropriate similarities in dimensions
was then done by coding the results and using the support of analysed
documents. Finally the organisation of the outcomes into appropriate
categories was completed in order to allow comparison of results with the
existing literature.

Trustworthiness of the findings
The reliability of the data collected and hence the results interpreted is
something that is often questioned in qualitative data. Le Compte et al (1993,
p.268) suggests that "what is critical to the integrity of each report is that
the data adequately addresses the questions raised and that they are used
with a level of theory which is appropriate to the data under analysis." For
this study, using key informants required a comparison of their interview
responses with other information gained from observation and documents.
The use of multiple participants from each subject department and different
years of experience provided the ability to constantly compare the
consistency of each source of data; observation, interview and document
review. McCall and Simons (1969) suggest that employment of these
processes improves the stability and plausibility of results.

Qualitative research is used to make sense of behaviour in a given context,
the way the social environment influences the people in it and how individuals
interpret and respond to the environment. The emphasis is on observation
and the use of description rather than measurement. These factors makes
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validity difficult to measure using standardised quantitative methods.
(Candy, 1989)

Guba (1981) suggests the use of member checks and triangulation as forms
of ensuring validity when using qualitative research methods. Woods (1986,
p.87) describes triangulation as "the use of three or more different methods ..

to explore an issue to greatly increase the chances of accuracy" and goes on
to say that "the strongest bond is when interviews are accompanied by
observation.• 'This method of data validation has been employed in this study
and as such complied with techniques advocated by Huberman and Miles
(1984). Also, to further assist with ensuring validity member checks were
conducted by circulating a draft of findings to all participants in the study so
that they could comment on the authenticity of the themes and patterns
that emerged after analysis of the data collected. Six participants responded

to the request for validation. Their responses indicated they were glad that
anonymity had been maintained. The participants' were mainly concerned
with the accuracy of reporting of their own comments. Little feedback was
given on other staff comments or results.

Ethical considerations
Prior to the commencement of the study ethics clearance was acquired as
human subjects were involved in the study. Ethics clearance ensured the fair
and appropriate treatment of all subjects involved in the study. All staff were
notified that anything they contributed to this study may appear in the final
document. Staff were made aware that the study was in progress.
Anonymity has been maintained in the reporting of the findings.
Departments and contributors have not been referred to by name. Although
this may make the writing of conclusions bland, it was necessary to make
this commitment in order for the study to proceed at St. Anne's. Individual
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members of staff felt that it would be too easy to identify them given the
nature of the school community ahd felt that they may be singled out if they
criticised any processes. Prior to the commencement of the gathering of the
data, permission was sought from the Principal of the School to enable the
study to proceed. This was readily provided in writing, again on the
understanding that the anonymity of the school would be maintained. The
letter of permission was submitted to the University Ethics Committee.

Significance of the study
This study provided the opportunity for staff to express, without fear of
reproach, all the perceptions they had towards the introduction of a Middle
School, whether they were positive or negative. The study also aimed to
highlight areas of concern associated with changes being implemented in St.
Anne's and to determine what could be done to accommodate the staffs
concerns. This may lead to a review of strategies and negotiation processes

within the school when implementing change in the future. AP. importantly, it
is hoped that this study will provide opportunity for the school to address
issues of staff concern about the Middle School'. This study may also add to
the knowledge base of school administration by highlighting issues which
affect the degree to which teachers accept educational changes.

'!his is significant because in 1995 another independent girls' school in Western Australia
introduced the Middle School without fully consulting staff and addressing areas of
concern. Since its inception, many of the problems which have arisen could have been
avoided by improving levels of staff involvement and communication. This was disclosed in
discussions during professional development courses with other schools.
2
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Chapter 4: Findings
'
This chapter presents and discusses the findings of the study. The key
research question was: Do the staff in different subject departments with
different years of teaching experience believe that their interests are served
or threatened by the introduction of a Middle School?

The headings under which the results are examined have been chosen to
reflect the main areas involved in most systems of education. These are
curriculum, pastoral care, administrative structure, human and other
resources, timetabling and professional development. In order to preserve the
anonymity of the respondents involved in the interview the full owing codes
have been used:

Tx- Is the teacher where 'x' (a number) has been randomly allocated for

reference purposes
Dy- Is the department to which the teacher belongs where 'y' (a number) has
been randomly allocated for reference purposes
I - indicates that the teacher has less than six years of teaching experience.
This is referred to in-text as less experienced staff.
E- indicates the teacher has 15 or more years of teaching experience. This is
referred to in-text as experienced staff.
H - indicates that the teacher is the Head of Department.

For example, the code IT24D35, would indicate that the respondent has less
than six years teaching experience (I), is respondent number 24 (T24) and is
from department number 35 (D35).

It was important to establish the level of background knowledge that each
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participant had, or in some cases thought they did not have, for each concept
relating tD the introduction of the Middle School at St. Anne's, in order tD
determine the foundations on which responses were based. That is, were the
responses of staff tD the Middle School based on common knowledge and
experience, school inform~tion or just personal opinion? Not that this would
effect the reliability, but in some instances it may have a bearing on the
validity of results when making final conclusions. Regardless of the amount of
background knowledge the teachers had, they were able to still make
conjectures and offer opinions about the effect that introducing the Middle
School would have on them, their departments and the school in general.

Why introduce a Middle School?
Principle reasons

Responses to the National Board of Employment, Education and Training
Schools Council's (NBEETSC) 1993 Discussion Paper indicated a number of
areas where education departments, teacher training institutions, unions

and school associations were unhappy with the current system of education
for adolescents. The Department of Education in Tasmania felt that,
"Stability and consolidation are two key elements for the l':<iddle years of
schooling" (p61) and the Ministry of Education in Western Australia indicated
that principals needed more options and different strategies for dealing with
disruptive students. In the same paper the Australian Teachers Union
suggested that,
The needs of children in middle childhood should be considered in their
own right, not just in some hierarchical order which gives preference to
the needs of senior secondary schooling. (p61)
Further to just recognising the intrinsic value of education the Association of
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Independent Schools in Western Australia commented in the discussion
paper that, with regards to Yeanl7 to 10,
The school is often the only stable, social and emotional support that
some children have, and it is unwise and unsound to imagine that
intellectual development can in some way be fostered and nurtured
without attention being paid to the other dimensions of development.
(p61)

The Ministry of Education in Western Australia went further by claiming
that in order to successfully achieve a holistic education fo>· middle school
children the curriculum must he changed to enable teachers to respond to
individual student needs, especially in literacy and learning. These contextual
factors provide part of a framework underlying reasons why it was deemed
necessary to introduce a middle school at St. Anne's. The school was also
influenced by research on the benefits for the students from such an
innovation, which has been deemed to be the new future for successfully
educating eleven to fourteen year olds (Beane, 1990, 1991; NBEETSC, 1993)

Why a Middle School at St. Anne's?

In the letter to parents and prospective parents (Appendix 4) St. Anne's was
able to state a number of ways in which students would benefit immensely
from a Middle School. Although the results of this study generally supported
the claims made in this letter, other reasons for introducing a Middle School
were indicated when the respondents were asked: Why introduce a Middle
School at St. Anne's? In response to this question, staff were able to give
more than one reason if they desired.

Table 4 shows that staff believe 'student needs' to be a major reason why St.
Anne's introduced the Middle School. This is to be expected, given the nature
of teaching. One would assume (or hope) that any educational change is
introduced for the benefit of students and that everyihing else then becomes
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associated with that. This is best summed up by the comments from one of
the Heads of Departments:

In1roducing a Middle School is nothing to do with St. Anne's, it is
something that has been needed for years. You could interpret it using
Piaget's levels or whatever, but what it comes down to is that the Year
7s were marching on the spot and they needed something more
substantial. It gives the opportunity to use student-centred learning
techniques, without curriculum pressure. Students can observe and
handle ideas more efficiently by doing, especially in Year 7, 8 and 9. '!bat
is where you need to do it. By Year 10 they ( the students) have the
ability and maturity for conceptual understanding so then you can move
to the next level. (HT12D9)

Table 4. Reasons for the establishment of a Middle School: Responses from
teachers

2nd choice

3rd choice

'Iotal

Variables

1st choice

Marketing

15

3

1Q
.. v

9

9

18

Trends in
Education

17

15

3

35

Student
Needs

9

12

9

29

Total%
Response

50

38

12

%

(including
f\u:-:Ung, num'.,ers)

Innr:)vatio.a
(both Cchool
and Principal)

-100

'!be most common perceived reason why St. Anne's introduced a Middle
School was a desire to keep up with an educational trends. Staff comments
here could be classified as introducing the Middle School for the 'right' reasons
or for the 'wrong' reasons. Twenty one percent of responses fell into the latter
category. To quote several examples:

I think to some extent we are jumping on the change band wagon. I
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think the change has been too quick and has become just a bit of a
glossy image. (TlODl)
I think really because it is a current trend, not that it is for all the
wrong reasons mind you, but ultimately it is still a trend. (T13D7)
I think St. Anne's is a school at the forefront when it comes to
implementing the latest ideas. A Middle School is the opportunity to
attempt to overcome the Year 8 problems with transition. Suddenly
their love of school reverses, they hate school etcetera. Specific year
group areas of need can be identified and addressed. (HT15D8)
Marketing was the next strongest first choice of reason. Marketing is
obviously necessary in an independent school situation and is something to
consider in nearly every decision that is made. Although it could be seen as
simply a case of economics, the marketing value of a Middle School whilst not
hidden, is certainly not publicly emphasised either. At this stage, however,
some teachers felt that marketing has been given priority, over the needs of
the students. They expressed concerns that future changes would occur
msinly for marketing purposes, and that the ratio between marketing forces
and students' educational needs will become further imbalanced.

There was no clear evidence that staff membership of departments exercised
any influence on why teachers believed the Middle School was introduced at
St. Anne's. Interestingly, though, teachers who indicated that the Middle
School introduction is a positive educational trend, tended to be less
experienced, whereas those who felt the trend had negative connotations were
either experienced staff or Heads of Departments.

The perceived reasons by staff for St. Anne's introducing a Middle School
really depends on the individuals' points of view. If staff view the new ideas in
terms of the St. Anne's position within the outside community, then their first
reason given for the introduction of the Middle School tended to be marketing.
If staff viewed the ideas only in terms of the immediate effect on St. Anne's
itself, their comments tended to indicate that the main reason introducing the
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Middle School is because it is an educational trend.

Implications of introducing a middle school at St. Anne's.

With regard to the implications of introducing a middle school, the staff were
asked to look at three different perspectives: how it would affect them
personally, how their subject department may be effected and the possible
effect on the school in general. '!he spread of responses is shown in summary
in Table 5. '!he categories used to analyse the responses data; negative, no
change, potentially good, very positive. 'Negative' responses refer to
comments outlining only problems and pessimism about the Middle School
implementation really working. 'No change' responses are those that suggest
the introduction of a Middle School would not affect the current school
operations. '!he 'potentially good' responses are those which tended to follow
the theme ofbeing able to see the benefits of the Middle School in theory, yet
were unsure of the practicalities. 'Very positive' responses included all those
comments which indicate a willing acceptance of the proposed structures and
a tendency to see the possibilities of success.

Table 5: Implications of the establlshment of a Middle School: Summary of staff
responses
Implications
tor:

Negative

No Change Potentially Good Very Positive Total

Staff personally

18

23

35

23

Subject Department

12

47

35

6

100

12

70

18

100

School in General

~100

A slight majority of staff took a positive view on how the Middle School would
affect them personally. Less than a fifth made negative comments on how
they would be affected. Where such comments were made, they tended to be
in terms of class allocation. For example, as one teacher said, "What about
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my upper school teaching, and the status!" (ETlODl)

The staff who saw no real change happening to them tended to be m•mbers
of non-core subject departments. In this case, realistic resource limitations
require them to make fewer adjustments than members of some other
departments. This applies especially in terms of balance of teaching load
because the usual combination of upper and lower school classes is likely to
be maintained for these teachers.

Over half of the staff saw themselves as either potential or actual
beneficiaries of the move to introduce a Middle School. They wanted to be
involved in teaching in the Middle School because of the possible
improvements in job satisfaction and career opportunities. In a key
statement an experienced teacher said:
I would like to be involved in a pastoral care capacity. It will be a new
challenge. I've been wanting to be involved with the younger students for
a while now. Also there is now more promotional opportunity. (ET4D8)
Most of the very positive staff were the less experienced teachers. Perhaps
they are able to see the potential and are not worried about, or even aware of,
the associated practical problems mentioned by other staff. This is possibly
because the identity of the teachers isn't so strongly connected to their
teaching role and subject. Typically, some of the less experienced teachers
commented:
Great, I think there will be lots of opportunities. (IT13D7)
It will give me a chance to work with other teachers I wouldn't normally
work with. It's always good to be involved in something new. UTlDl)
What impact did the staff consider the Middle School would make upon their
subject departments? Nearly a half said 'no change'. They tended to feel that
the theories outweighed the practicalities and that, especially initially, this
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would cause their deparbnents to continue to function in the same manner.
'

The following comments indicate how they felt.
Given the nature of the deparbnent, it (the Middle School) won't really
change anything at all. (HT5D2)
'They are quite protective in (deparbnent 5), so ideally there will not be
many changes. (IT8D5)
I don't think they're really keen; although the younger staff and the
Head ofDeparbnent seem to like it. (ET14D9)
No idea! (HT18D10)
A third of the staff took a more positive view by saying that, although there
may be problems in the practicalities, ultimately the changes would occur
and they would be beneficial. An experienced core subject teacher made the
observation that:
'The deparbnent is generally amenable to change, but there are
certainly reservations especially regarding resourcing. I don't think the
change will end up being as big as what was initially feared. We use
student-centred learning techniques anyway. (ET4D8)
Another interesting observation was that the members ofDl, who were well
informed when it came to the associated theories of the Middle School, tended
to feel that their deparbnental would either experience no change or suffer a
detrimental change as a result of introducing the Middle School. According to
a dissenter, a possible reason for this 1eaction is that, "They(Dl) think it is a
disaster. It is a shame as I am sure it could be quite interesting.• (ETlODl)

An analysis of the data on how staff felt the school in general would be
effected by introducing a Middle School, found no real negative responses.
Over 70 percent of them tended to feel that potentially the whole school stood
to benefit. Of these staff, about half considered it would be a matter of 'wait
and see'. For them, there was not as yet sufficient information to make a final
judgment. As one Head ofDeparbnent commented:
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There are a lot of unknowns• about numbers and things at the moment,
like where the greatest in-tske years will be and so on. We may jllst
have to wait and see. (HT6D6)

.
Other teachers were more positive, with one commenting, for example:
It will go in stages, but Pm sure it will work eventually. (ETlODl)
The main reasons given for not voicing a clear opinion about the success or
failure of the implementation of the Middle School focussed on space,
fragmentation of the school and departments, and the level of staff
commitment, which.would need to be great enongh to make it work. The
theme of these responses is highlighted in the following comments:
It depends on how wholeheartedly aims are implemented, if the theory
is put into practice then it will be very exciting. If there is a large gap
between rhetoric and practice, then you will end up with ouly the
rhetoric. (IT7D2)
It depends on whether a wholehearted effort is direcied towards it and it
just doesn't become a name and a theory. (HT18Dl0)
Staff will soon realise that the change is not as big as what they
expected and that the teaching methods are the same anyway. More
information is needed about what is happening before a commitment
can be made. In some departments I can see that they will have
difficulties as change will be necessary. It comes down to curriculum
overlap versus time, and we all want more time. (ET4D8)

Despite these reservations, about one fifth of the staff were committed to the
idea that changes would occur and that those changes would be beneficial.
Some of the reasons for this 'positive' response are typified by a Head of
Department:
I think the change will be made. We can then head towards eliminating
the pressure associated with the need to learn content, keep the core or
key learning areas and make a list of competencies and from there - go
for it. (HT12D9)
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Significantly, all staff taking this positive stance were Heads of Department
'

who had very strong background lmowledge with regard to the theories
supporting the introduction of a Middle School. Staff views on how the
introduction of a Middle School at St. Anne's would effect individual
departments and the school in general tended to be similar. This is to be
expected to a certain degree because teachers could experience difficulty
seeing the school from a holistic view, having been 'departmentalised' for so
many years.

Summary
These results •uggest that, regardless of department membership and years
of teaching experience,staff reactions to the introduction of a Middle School
contain the same verbalisation of fears and benefits across the board.

For some, the benefits included the opportunity to work with colleagues
across a range of subjects, while other• thought there would be an increased
opportunity to develop their teaching skills in a new area. For example, the
integration of Year 8 science, social studies and mathematics curriculums
was seen as a positive step toward reducing current content overlap in
graphing techniques. More time would then be available to fully explore other
concepts.

Introducing the Middle School would provide further opportunities for
promotions for teachers. These promotions would centre around the pastoral
care of students and include the positions of Year Coordinators.

The status of Year 11 and 12 teaching is still very important to some staff
and consequently these people felt that teaching in the Middle School would
pose a threat to this. Staff who were interested in teaching in the Middle
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School feared that they may be 'stuck' in the Middle School. The absence of
'

concrete outcomes as to how the introduction of a Middle School will effect
teaching allocations, current department structures and teaching strategies
were raised as the main concerns by staff. The members of some
departments felt that integration of content and subjects would result in their
department being 'swallowed" by others.

Other areas effected by introducing a Middle School are curriculum, pastoral
care, administrative structure, resourcing (human and other), timetabling
and professional development. Each of these facets are explored separately.

Curriculum
Principle3 of a Middle School curriculum

On reviewing Junior Secondary Education, Eyers (1992) reported a number
of items that should be used as a reference guide by teachers to encourage
effective learning in the middle years of schooling. For effective learning to
occur, Eyers indicated that young adolescents need explicit models and
demonstrations of what they are expected to be able to know and do. It is
important that cognitive, practical and social achievements are recognised.
Assessment of this range of skills needs to be well documented using explicit
criteria which is understood by the students.

According to the NBEETSC (1993), the assessment outcomes of the Middle
School need to be divided into the categories of basic attributes, essential
knowledge and key competencies (Appendix 5). A clear set of outcomes helps
decrease the amount of unnecessary overlap that exists in the current
curriculum. The use of competencies allows for curriculum overlap to be used
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In a manner which encourages further stimulation and learning, rather than
'

the revision of old content (Beane, 1990; NBEE'ISC, 1998; Eyers, 1992).

Other factors needing to be included in an effective middle school cuniculum
include recognising and accepting diverse student backgrounds and needs.
Higher order thinking needs to be developed along with opportunity for the
practical application of ideas and taking on challenges.

Tasks for implementing these factors need to allow for different thinking
styles, and learning and working rates. These tasks should also incorporate
experiences which reinforce skills of personal organisation including planning,
scheduling, reflecting and evaluating. Such skills need to be imparted using a
combination of'real-life' and technology-based methods. It is suggested that
the level of technology used should at least match the everyday technology
used at home.

It is important that students' interests in personal growth and social issues
form part of the content, and that opportunities be provided for collaborative
learning and leadership development.

These principles have been adopted by St. Anne's as the basis for developing
the Middle School cuniculum. In the initial stages, St. Anne's does not expect
an instant and complete C~>.

6 c of curriculum

in all subject areas. In

structural terms, each core department will remain isolated from the others.
This situation will change within three years in order to attempt to effectively
incorporate all of the necessary curriculum changes.

St. Anne's staffreactions to the proposed curriculum chonges

When endeavouring to discover what St. Anne's staff reactions were, it was
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important tn establish the their degree of understanding of the required
•

curriculum changes tD help make sense of their oomments. 'Ibe majority of
respondents knew something about the curriculum background with respect

tD Middle School theories. Only three respondents admitted tD not knowing
anything about the theories.

It is useful tD examine staff reactions tD the proposed Middle School
curriculum in terms of curriculum outoomes, teaching styles and strategies
and alternative forms of assessment.

Change in cwriculnm outcomes

Prior to 1996, one non-core subject department at St. Anne's was already
looking at changing the oore curriculum in the middle years of schooling. It
had been working with a team of staff from a number of other schools. As a
result St. Anne's Head of Design and Technology was able to produce a
summary document for members of her department. This document
indicated what changes in teaching focus would be required. 'Ibe table is
shown in Appendix 6.

St. Anne's staff perceptions of proposed curriculum changes were examined
in relation to the effect on the individual teacher, the department and the
whole school. In general, although most staff knew the names of the changes,
there was less understanding associated with curriculum changes when it
came to discussing the consequences of their introduction. Often when asked
about personal implications, the Heads of Departments interviewed made
oomments in departmental terms and were unable to distingnish between the
department and their individual needs.

Of the responses to do with the effects of curriculum changes on individuals,
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nearly three quarters of the staff tended to suggest the changes were
potentially good . Nearly half of these people thought that the changes would

be extremely good. The following comments reflected the general tone of their
responses .
..if anything the changes will add more excitement. (HT18Dl0)

I will have to work on changing my style for the Year Eights and Nines.
It will be very hard for Maths teachers, I think. It will require a lot of
extra time and this needs to be considered carefully, although I think it
is necessary. (ET17D5)
It should give me a chance to work with other teachers that I normally
wouldn't get the chance to work with. I feel that the kids will be happier.
It's always good to be involved in something new. (ITlDl)
About 70 percent of the respondents indicate a willingness to try a different
cuniculum approach, provided that a number of areas of concern were
examined and resolved. The most common of these concerns were the
amount of time available to change systems and how to effectively produce
appropriate assessment tasks and criteria. These concerns are exemplified
by an experienced teacher who said:
You need to know the nuts and bolts. How does it apply directly? How
do you teach it? If someone would show me how, I'd be happy to do it.
But really, !just haven't got the time or energy to do it by myself.
(ET17D5)

It was interesting to note that despite the expression of some concerns, no
individual disagreed with the proposed curriculum chaoges.

Similarly, no staff member said that the departments would be effected
adversely by the cuniculum changes. In fact, a significant number of stsff
felt that it would work provided the departmental structure remained.
However, not many of them thought that the members of departments would
like to see integration of suJ:Uects to the degree that is proposed in middle
school curriculum theories. This reates to the consent that the Middle School
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requires a shift; in focus from traditional subject department boundaries. An
'

experienced core·subject department teacher commented:
They (the staff in the department) can be convinced, provided it (the
new curriculum) is introduced slowly and not forced. You want staff
united, not split. You also need to allow for the opportunity of staff
input and the option for expressing any concerns. I think tltis would also
help. (ETlODl)
A less experienced teacher said:
I wouldn't want to be forced to change and use outcome statements
and the like, but I would be willing to use them if I was taught how. I
would try and apply the new curriculum as much as possible. (IT7D5)
One Head of Department suggested that:
The department is prepared to change as is required. There is still a
long way to go before the student outcome statements will be finalised.
I'm still a bit unsure about it. I1ljust wait and see what happens.
(HT6D6)
A majority of staff suggested that the change in curriculum structure had
potentially good effects on the departments. The Heads of Department from
two non-core subject areas said they thought the proposed changes could
have a positive effect on the departments. One of them thought that the
success of the change depended on the attitudes of those involved directly:
With anytlting new, you have to be careful not to be too 'aily-fairy', you
still have to teach the basics. Will the 'three r'ri still be around at the end
of it all? People panic and feel that they are not in control if there is not
some concrete mark to give at the end of it all, with some concrete
lesson and seated kids for extra security - if the curriculum is perceived
to be all over the place, control is seen to be decreased which is often,
wrongly, correlated with work rate. (HT18D10)
In general, comments made during interviews showed that regardless of what
is thought or said by staff members, if St. Aone's wants the staff to
ilnplement a change, they will, whether or not they totally agree with the new
idea. At the same time it may be noted that the school is foresighted enough
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to see that input from staff is important and would not force an issue where
'

there is no support. '!be m'liority of the staff responses indicated that the
individual departments would be positive about the use of an alternative

curriculum. Others emphasised that they felt any change would be done if
required by St. Anne's.

Comments regarding the success or failure of curriculum implementation at
St. Anne's tended to fall into a consistent departmental pattern. In
departments from which there was more than one participant in the study,
the responses tended robe similar. An interesting comment was made by a
less experienced teacher regarding his department's position:
I don't think they would be roo thrilled about the idea in general but
they'd do it if they had to. (IT8D5)
The qualified acceptance of curriculum change implicit in this comment was
elaborated upon by an experienced member from the same department who
said:
It (the department) will have no choice, but it will be difficult to change
to a new way of thinking that has been resisted for so long. You see so
many things, you tend to get cynical after a while and end up using
experience as a guide. You see many wonderful theories that
unfortunately all roo often aren't backed up with practice. They never
seem to be as effective as they sounded. (ET17D5)
From observation, this core-subject department is seen as an extremely
experienced and effective department but one which is somewhat set when it
comes to change. It can be concluded that in this case, the teachers'
responses are bounded by their identity with their subject departments and

their CWTent career structures.

In Figure 4, one exception to the pattern of grouped departmental responses
as analysed from the individual comments is Dl, where the responses have
spread across two categories. An experienced teacher in this department
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explains the situation as follows:
'!hey (Dl members) can be convinced, provided it is introduced slowly
and not forced. You want the staffunited,not split. You also need to allow
opportunity for staff input and the option for the expressing of any
concerns. I think this would also help. (ETlODl)
It is interesting to note that once again the provision for staff input into the

issue has been raised as a concern. This theme continues to run quite
strongly throughout the results, especially with those respondents who still
have reservations and concerns that they feel need to be addressed.

Figure 4. Responses from stair about the perceived implications of introducing an
alternative Middle School form of curriculum, categorised by the department
to which the teacher belongs.
Categories

Total%

Some Resistance

Dl, D5, DS

29

Potentially Good

Dl, Dl, D2, D2, D4, DB, D9, D9

50

Very Positive

D6, D6, DlO

21

With respect to the staff perceptions of how introducing a Middle School
would effect the curriculum across the school, the general view was that the
proposed changes to the curriculum would be accepted. However, despite the
overall acceptance of the curriculum changes, concerns were still expressed.
'Ihese concerns were mainly related to the fact that a lot of the future still
remains unknown. In the words of one teacher:
Due to the nature of the staff I am sure there will be no problems
provided that there is no frustration involved. Generally I think the staff
are very open minded and willing to try things. (ET9D6)
What the curriculum changes actually end up being however, can only be
speculated upon at this stage. The result that nearly half of the staff
responses see the proposed changes as being positive fur St. Anne's and
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another quarter see the changes as having a very positive influence on the
'

school, augers well for success for the changes proposed once the common
concerns are resolved. These concerns included class room allocation for the
Year Sevens, the expected classes for teachers in the Middle School, an
appropriate meeting times for Middle School staff and the provision sufficient
development opportunities for staff to learn the required skills for developing
and U.aching a Middle School curriculum.

Preferred teaching stvles and strategies

Theories of middle schooling identiJY preferred methods of achieving learning
objectives, or teaching styles. The style used must be able to impart the
curriculum content in the method outlined by Eyers (1992).

In this study, the teaching styles of staff at St. Anne's were examined to see
how consistent they were with those outiined in middle school theories. An
underlying assumption was that if there is too much of a difference between
currently preferred teaching strategies and styles, and those required to
operate a successful middle school, it would be difficult to successfully
implement the Middle School without a vast amount of staff retraining.
Conversely, it was assumed that if there is consistency then the task of
encouraging teachers to use the required strategies will be much easier and
the staff will feel more positive about being involved in the Middle School
because less change is needed (Beane, 1990; Faules and Alexander, 1978;
Fullan 1992).

The preferred teaching styles at St. Anne's fall into four main areas; teacher
instructed , teacher instructed-student centred activities, student centred
and a combination of styles. One teacher admitted freely that her style was
teacher instructed. She said:
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My lessons are teacher instructed. You have to be in (D7) as it is
dangerous otherwise. In team situations it might change a bit,
especially when there may be one or two kids who are experts, but not
often. (IT13D7)
She said this almost as if it was a crim• to teach using this method. All of the
other staff indicated that they used one, if not all of the other teaching styles.
The less experienced teachers tended to favour more student centred work,
whereas the more experienced teachers tended to use a combination of styles.
From this information it can be assumed that the staff at St. Anne's have
the right methods of teaching for a middle school curriculum to be imparted
successfully.

Table 6. Teaching strategies used u Indicated by St. Anne's atafl
Exposition

ET17D6
ET14D9
!T13D7

Consolidation
& Practice
ET17D6
ET14D9
!T13D7
!TSD6

Peer
Tutoring

ET17D6
ET14D9
!T13D7 .

Group
Learning

Experiential
Learning

Combination
as required

!TlDl
!T7D2
!T16D3
!TSD6
ET9D6

!TlDl
!T7D2
!T16D3
ET9D6

HT3Dl
HT12D9
ET4D8
!T2D4
HT18Dl0
HT16D8
ETlODl
HT6D6

HTSD2

Table 6 shows that no staff member claimed to restrict him/herself to only
one teaching strategy. Even the teacher who commented that her teaching
style was teacher centred, used a variety of teaching strategies. Researchbased theories and teaching experience support the use of a variety of
strategies within each suQiect. Of the teaching strategies listed in Table 6,
exposition, consolidation and practice, and peer tutoring tend to be more
teacher-centred approaches. The remainder are more student;..centred
approaches to teaching the curriculum.

The patterns in Table 6 suggest that at St. Anne's experienced teachers
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tended to prefer teacher-centred approaches. '!be less experienced teachers
'

tended to support more group work and experiential learning and were
prepared to name specific strategies used rather than just answer, "a
combination". This finding tends to support the framework that years of
teaching experience affects teachers' perceptions of the introduction of a
Middle School. The Heads of Departments and the other experienced teachers
generally indicated the use of a combination of styles. The i"esponses from
teachers in the same departments generally tended to match each other.

When asked if they thought their teaching styles and strategies incorporated
any of those advocated by middle school theories, nearly all said yes. '!be only
doubts came from the following three people who stated:
Possibly. They have to be teacher instructed due to dangerous
situations that can occur and so on, but the learning would have to be
student centred. I think I am probably a bit too teacher oriented at
times, but sometimes you need to be. (ET14D9)
Yes, with the Eights anyway, the Twelves are more structured and
there are a few more restrictions. I like to use the students' ideas to
determine the central outcome of the lesson. (IT16D3)
No. But that needs to be changed. Hopefully we can try and change it.
At the moment, until someone can show me something new, there is not
much choice for any of us in the department. (IT13D7)
Therefore, it can be assumed that, where possible, staff at St. Anne's are
willing to adopt the strategies needed for the Middle School curriculum to be

successful. Staff realise that even though they all have preferred styles, and
strategies, in teaching, their capabilities are such that they are willing and
able to use the appropriate strategies. It is possible that the degree of change
may not be as big as that which was feared initially. This also possibly
highlights an area of confusion that may be causing some resistance towards
the idea of the Middle School; namely, if staff feel that they are already doing
what is preferred, then unless they are shown something new, frustration
may emerge from the feeling of'marching on the spot'.
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Assessment

The aim of Middle School assessment is to record the students progress in
learning required skills and content, rathei· t.hanjust testing the final product
(Beane, 1991). To do this effectively, it is believed to be necessary to use
alternatives to the traditional grade-related descriptors. This means moving
away from traditional assessment items such as testing Rnd assignments
toward a list of student outcome statements, which assess the level of
development the student has reached.

About a third of the staff at St. Anne's generally felt uneasy about moving
away from traditional assessment items. The Heads of Departments were
the most uncertain. They wanted much more information before making a
commitment to the change. Bernstein (1973) indicated this would be a
probable reaction from staff as they needed to conform not only on what was
to be assessed but how and why. This reaction is highlighted in the following

comment:
Currently I am profiling it but there have been no specific outcomes.
There have been some problems. I'm waiting for more information. I
need more information. (HT3D1)
Another third of the staff indicated that they could see potential benefits in
the change of assessment structure. The main concerns were again the lack
of information and the feeling that, although St. Anne's is willing to change,
society certainly is not. The following three comments are representative of
this theme:
I think it is a good idea, although kids like marks; they focus on it as
their reward. The whole of society's thinking would have to be re·
focussed. (ET9D6)
The theory is fine but in practice there is still a hell of a long way to go,
as it would involve the retraining of student and societal attitudes to the
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value of school. At the moment this is only determined by a grade.
(HT5D2)

It looks good an paper. So far the "big sell" has produced a nice theory.
But how do you convince employers and the rest of society who aren't
interested in reading progress charts? All they want to see is a grade on
a piece of paper, they don't really have time to look at anything else.
(IT8D5)
The remaining group of staff thought the proposed assessment changes were
definitely appropriate and several had already begun to use some of the
methods within certain subject areas. This group felt that the idea of
assessment alternatives was a good one and were willing to try it
immediately. According to one Head of Department,
It is good to have different types of assessment as there nothing wrong
with trying everything. The more methods used for evaluation, the
better the chance of getting it right. (HT18D10)
The implications of alternative forms of assessment for the school were then
examined. Some concerns were raised regarding community acceptance,
including the idea of a clash of assessment systems, and the idea that staff
may not be willing to accept the changes. Virtually all participants in this
study, howaver, indicated some interest in the idea of using alternative
assessment forms. Even so, there were some hesitations. For example:
I think the change needs to happen across the board, but I'm sure the
problems of acceptance will continue outside of the school and into the
community. (HT3Dl)
There is some resistance due to change althongh I think in general,
staff are willing to have a go. (ET4D8)

It is difficult to run a system that grades both formatively and
summatively where society and the TEE subjects expect formal
assessment. To some extent the options are reduced because of this.
(ETlODl)
If it was an across the board school policy then I guess you'd do it.
Otherwise I don't see much of a change happening. (E'I'9D6)
I can see how in English and Social Science it can be done. It would be a
lot of work. It could be done, but how well it could be done has to be the

60

question, because it must be done well. (IT7D2)

Summary

Overall the teachers said they were willing to try the proposed curriculum
changes in the Middle School at St. Anne's provided they are supported by the
whole staff. At the same time they voiced concerns about the lack of
background information and professional development. This is especially
evident with respect to changing the assessment structure. One very
experienced teacher made an insightful comment which tends to summarise
theideasofotherstaff.
Looking at it from an old point of view, it goes back to the upper school.
If it remains TEE driven then the same problems remain. The other
problem is that they are seen to be American ideas which is not always
well received, especially in education. If emphasis is always on relevance
to needs, where do you draw the line at trends? Maybe the Middle School
will help the students to koow what they do need. Maybe for learning's
sake they will be challenged. Sounds nice doesn't it? To some degree I
think all the changes may be. more trouble than the results achieved,
especially in Year 9. I have to wonder if the theory of the Middle School
is good. Are 13 and 14 year olds really ready to assume responsibility for
their own learning? I have doubts of the maturity of that age group to
handle the situation of self motivation and self control and discipline all
of the time. There will have to be an increase in the coordination of and
communication between staff. We often get a situation of all or nothing,
even with new staff. If the departmental structures are reduced in the
Middle School as the theory indicates they should be, then all of the
reforms might work. (ET17D5)
Despite the recognition by staff that curriculum changes are necessary and
that ultimately students may benefit, a number of concerns were raised.
Staff reactions to the issues associated with curriculum changes tended to
coincide with the membership of subject departments. Members of some
departments felt that any change in a Middle School curriculum could only be
successful if the communication of information between St. Anne's
administrators, Heads of Departments and teaching staff was improved.
Staff felt they would be more comfortable working towards changes in
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curriculum outcomes and assessment if this was done. This reaction further
indicates the need for a paradigm' shift by staff before they are willing to
accommodate the proposed cuniculum changes.

Where communication was not a factor, the most obvious concern was the

provision of time for coordination with other subject departments to achieve
the desired curriculum outcomes. Staff felt that they were busy enough
already without adding the extra burden of more meetings and restructuring
the curriculum.

On a more individual basis, staff tended to resent what they felt was the
forcing of particular teaching styles on them. All staff felt that using a
variety of teaching strategies was necessary to be successful, regardless of
school structure. Staff also indicated that they would prefer to teach across a
range of year groups. Some felt that their job may be threatened if
interdisciplinary teams are introduced, because the departmental structure
would be reduced and so would the number of staff. It was generally felt that
the remaining staff would then be required to take a greater load of classes
and the provision of part time work opportunities would be reduced, because
of the expected co-cill"ricular commitments.

Despite not seeing many benefits to the proposed cuniculum changes, staff
at St. Anne's indicated that there would be more than enough teachers
available to work in the Middle School if need be and most would oertainly do
so if required by the school.

Pastoral care
Pastoral care issues contain some of the most important factors that St.
Anne's considered in developing a middle school. In part, a middle school aims
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to reduce the number of contact teachers that students see, increase the
'
opportunities for students to develop their self esteem, assertiveness and
values, and develop a consistent set of rules through a process that involves
student input.

Maintaining a high level of pastoral care at St. Anne's is accorded the highest
priority. The introduction of Middle School at St. Anne's was designed to help
reduce the stress caused to students-in-transition when entering high school
and puberty concurrently. Generally, responses from staff interviewed,
reflected the idea that pastoral care is a priority at St. Anne's and that any
system that can improve the degree of pastoral care should be trialled.
Information gathered by observation at staff meetings and discussions and
from documents also indicated that both curriculum innovations and pastoral
care issues have high priority within the school.

It was interesting to note certain patterns which emerged when the staff
were asked about how much background knowledge they felt they understood
with respect to pastoral care in the Middle School. Firstly, those who felt they
had complete understanding of the issues tended ro be the Heads of
Departments. Secondly, the more experienced teachers generally felt they
were only aware of information about middle school theories for pasroral care
which the school had passed on ro them. Thirdly, the majority of the less
experienced teachers said that they not only knew what St. Anne's wanted
them to know, but some extra details as well.

A check was made to see if similar patterns occurred with acquisition
background information about curriculum changes required in a middle
school. Only the Heads of Departments said they were well prepared in terms
of such information. This could be because Heads of Departments meet
directly with Administration once a week, or that they received and read the
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information first, before deciding whether to pass it on. These results suggest
'

that an emerging common factor at St. Anne's may determine the success of
the Middle School. This factor is the effective communication of information
to the membm., of staff who are involved in, or affected by, any proposed
m'lior change at St. Anne's.

Another explanation for the different degrees ofbackground knowledge among
staff could be the following. The Heads of Departments maintain full
knowledge as they need to be able to directly answer staff questions and be
responsible for implementing Administration's policies directly with the staff.
By contrast, both the experienced and less experienced staff work on a need

to know basis.

As mentioned previously, pastoral care is certainly a priority of St. Anne's

and always has been. It is also one of the selected priorities in the theories
about effective middle schooling. For instance, the first issue discussed at St.
Anne's was the introduction of Year Coordinators for each year group, Seven
to Twelve. All stsffagreed with the introduction of these new roles mainly
because of successful past experiences. In the words of several teachers:
It's a good idea. Past experience has seen it work very well. (HT3Dl)
Excellent. From personal experience as a student I think it is really
necessary and it works really well. (IT2D4)
The idea that a Year Coordinator would provide a consistent point of contact
for students, parents and staff alike was another reason given for the
approval of the new positions. Comments from staff included:
It's good for students to have an individual to relate to. This should
improve consistency. (ET17D5)
Good, because there will be more contact with the kids; feedback from
other schools has always been positive about the use of Year
Coordinators. The Deputy of Pastoral care needs a watered down
version of him(her)self. It should work well provided the Year
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Coordinator has enough power and professional freedom to do their job
properly." (HT18D10)
The traditional combining of pastoral care and Inter House competition was
not appropriate according to staff who felt that this clash of interests would
be revoked with the introduction of Year Coordinators. One teacher remarked:
Finally! It was a mistake to try and combine House competition with
pastoral care strategies. It never quite made any sense. (HT12D9)
Given the introduction of the new positions and that teachers are still the
students' first points of contact, an issue arose as to whether staff at St.
Anne's had been properly prepared for their required roles. This is especially
important with the new emphasis on encouraging students to be more open
with discussions on problems and difficulties they may be experiencing.
Despite the priority previously placed on pastoral care, the staff complained
that they were not properly prepared to deal with situations as they arise,
and they questioned whether the daily time available for pastoral care group
contact is being used in an appropriate and effective capacity. A tutor group
is a 'class' of approximately 15-20 students for which the teacher in charge is
responsible for the students' personal development. Heads of Departments
are not responsible for a tutor group. The development of staff to carry out
pastoral care is certainly perceived as a distinct area of need which has
largely been ignored to date. All staff felt that somet.hing needs to be done,
provided it is relative to the point of need. There was a strong feeling from
staff that they were just expected to know what to do and that it basically
came down to the natural skills and personality of the individual involved. The
following cross-section of comments epitomise the feelings toward staff
professional development in pastoral care strategies.
There has never been much (professional development) given in terms
of pastoral care. (IT8D5)
There has been no preparation made whatsoever! I don't think there
are enough guidelines or activities. (HT6D6)
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It's needed. At the moment it is just left up to everyone's personalities.
(IT13D7)
The opportunity should be made for those people who need it, but those
who are more experienced are probably all right now. (ET14D9)
Some PD (professional development) would be good especially for
people who are new at dealing with a particular age group. A list of
possible problem areas aod the appropriate strategies to cope would be
a help. (ET17D5)
There are so few people who know how to really operate a tutor group.
It is too easy to get caught up in the admin. side of things. Structured
activities require skill aod plaoning. Professional development in this
area needs to be a priority. (HT12D9)
There has never been aoy. If it is a good group of kids then generally
you cope, but if it were any different the you'd need to have .some
strategies in place. (IT2D4)
These comments came from staff regardless of the length of their teaching
experience. This indicates that pastoral care professional development
certainly appears to be perceived as a priority area by staff at St. Anne's.

Observations at meetings scheduled prior to the inception of the Middle
School have shown that professional development of staff in pastoral care
strategies has been already recognised as being of primary importance by
both the Middle School aod whole school administration (Agenda at Staff
Meetings 28th March 1995; 23rd May 1995; 20th June 1995; 11th December
1995). Some pastoral care development strategies have already been
reviewed aod a booklet of activities has been produced for all tutors to use
with their students in the Middle School. The aim of the booklet is to provide
tutors with appropriate personal development and group development
activities for students. These activities are easily performed during the
currently allocated 20 minutes of pastoral care each day. This booklet does
not address all of the points of concern raised by staff. Further development
of appropriate pastoral care strategies, especially for students who are in
transition, still needs to be undertaken.
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Summary
Staff at St. Anne's indicted that they were aware of the emphasis and
priority given to pastoral care of students. '!his is significant because it is an
issue which is not influenced by teacher identity based on subject department
or years of teaching experience. The introduction of a Middle School provides
further opportunity for pastoral care strategies to be provided specifically for
transition students. The teachers felt this was one of the most positive
aspects.

Despite indicating a willingness to Msist in student development, staff felt
that some situations they were expected to deal in the Middle School with
would be too threatening. Most indicated that they did not feel adequately
prepared to cope with common problems affecting adolescent girls. These
included student reactions to the death of relatives or friends, student
reactions to crimes committed by their peers, personal issues of parent
relationships, friendships with boys and experimentation with drngs and
alcohol. Staff suggested that further training was necessary, even in terms of
how to develop a trusting relationship with Middle School students. At this
stage, staff did not believe they had the opportunity to improve their skills in
these areas.

Administrative Structure
Except for one teacher, all staff indicated that they had adequate background
knowledge about the theories regarding middle school administration
structure in general and St. Anne's proposed Middle School administration
structure in particular. What the theorists advocate, and St. Anne's
experience suggests, is that an appropriate structure for the Middle School
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should include the use ofYear Coordinators and a separate Head of Middle
'

School. Ideally the staff would be committed to teaching only in the Middle
School. At thi.s stage at St. Anne's it would appear more likely that teachers
will continue to teach a combination of Middle and Senior School classes for at
least the first year. After that, greater commitment to the Middle School
would be sought. The proposed administration structure at St. Anne's is
shown in Appendix 7.

The state of staff background knowledge ebout administration structure is
similar to that for curriculum and pastoral care in the Middle School. The only
slight difference comes in terms of a smaller number of staff indicating that
their knowledge is only as diverse as the information they have received from
St. Anne's.

Establishing Year Coordinator and Head of Middle School positions has
changed the overall school hierarchy at St. Anne's. Appendix 7 contains the
document issued to staff indicating how the new positions fit into the existing
echelon. These positions were introduced by the Principal at the Staff
Meeting, 23rd May 1995, with the following explanations:

i) The Year Coordinator will improve the current pastoral care structure.
ii) The positions will provide staff with improved career options.
iii) The positions will be open to all staff.

iv) Rewards will be in terms of time or money.
v) House Leaders will organise House activities.
vi) Year Coordinators will coordinate Year activities, assist year group
teachers, be the first point of contact for parents and provide information

to parents.

Although staff generally indicated they felt the Year Coordinator and Head of
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xii. '!be Year Coordinator in 1996 is a pastoral care role

ix. The House Leaders wil1 organise House activities with the School
Arts Coordinator and the PE (Physical education) Coordinator.

Combining the positions of Year Coordinator and House Leader was trialled in
1995 with the Year Eights. As one of the tutors involved and able to observe
the reactions and comments of other tutors at hi-term meetings, my
impression was that no real problems arose. Arguably, the use of a Year
Coordinator as the first point of contact improved the consistency in
communication of information to tutors. To the extent that these
observations are valid, it can be assumed that the roles of House Leader and
Year Coordinator will emerge concurrently with the development of the Middle
School at St. Anne's.

Despite accepting the necessity and hierarchy of the Middle School positions,
many staff said that the workload was too heavy for the Head of the Middle
School. The following comments from staff reflect their feelings on this
matter.
I think the teaching loads are probably too big for the Head of middle
School. it should be similar to the other Deputies. (IT2D4)
The Head of Middle School should be 0-4 of a full-time teaching load
max. This way he/she is still involved with the kids and what is going on,
but less than half the normal load would give him/her more time for all of
the other duties. (IT1D1)
Ideally the head of a school would have a minimal teaching load. This
would also add weight and credibility to the position as a true promotion,
not just a superficial position. (IT8D5)
I don't think of any of them being worth the money offered for the
positions. (ET9D6)
The office is awful to start with, I have no idea of the provisions but
she/he should at least have a secretary. (HT8D6)
A 0·6 teaching load was perceived to be too great for the Head of Middle
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School to do the job properly. Hopefully, this position, along the the Middle
'

School itself, will evolve over time to reflect even more of the proposed
theories and ideals upon which they are based. One of the theories is that
staff in the Middle School should be kept to a minimum number. One would
expect that the Head of Middle School would then need to teach some classes;
what and how many would have to be decided specifically in relation to the
needs of the school. So while 0·6 may seem a heavy load initially, it may also
be necessary. One suggestion was the provision of a secretary for the Head of
Middle School to bring the position level with those of the school Deputies.
Again this would have to be a 'wait and see' situation to determine the extent

to which the position develops. One comment reflecting the idea that the
Middle School and its associated facets at St. Anne's will continue to evolve
and expand was as follows:
It (the positions of Head of Middle School, Year Coordinators and House
Leaders) has created the opportunity for promotion. I hope to see all of
the roles evolving much more from where they are now. It is important
that those appointed to the positions act as role models in the Middle
School; demonstrating teaching styles, and providing a link between
pastoral care and curriculum. (HT18D10)

Summary

Overall, the staff reactions to administrative changes at St.Anne's required
by the Middle School contained quite similar themes. Nearly all staff felt that
the use of Year Coordinators, House Leaders and a Head of Middle School
were necessary and positive changes to the existing administration structure.
With these changes many staff felt an overall restructuring of St. Anne's
administrative hierarchy was warranted.

Those who felt they would benefit most from the change in administration
tended to be the less experienced staff. These staff felt that there would be a
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much greater opportunity for them tD receive a promotion and were prepared
'
tD apply for the positions despite some concerns about the number of duties
required. The opportunity for early advancement and an increase in pay were
of greater priority. One stsffmember was promoted tD a House Leader
position after only 18 months teaching experience. The more experienced
staff tended tD indicate thst the administration was becoming far too tnp
heavy. They also tended tD feel that some of the positions available were far
more demanding than what the pay increase indicated. This was especially
the case for the position of Head of Middle School.

Human resources
James Beane (1990; 1991) and others indicate that, ideally, a middle school
staffing structure should consist of the minimum number of teachers as is
practical. These teachers would work in inter-disciplinary teams in order tD
msintain the expertise required in delivering the appropriate content and
demonstrating the appropriate ski.Ils. The teachers themselves must also
have special characteristics. Donald Steer (1994, p.154) indicates an
effective middle school teacher is one,
who likes and respects people, who is committed tD working with
young people in transition from childhood tD adolescence: listening to
and talking with them: and assisting in their development of positive self
concepts.
At St. Anne's, all staff were asked tD complete a survey indicating their
teaching preferences for 1996. One question asked if they were interested in
committing themselves entirely to the Middle School. The aim of this survey
was to determine the degree tD which staff can be successfully allocated their
preferences, while still msintsining the aims and goals of staff allocation
within the Middle School. Discussion about the results tended to indicate that
a sufficient number stsff would be willing to work within the Middle School to
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make it successful. In 1996, most staff continue to teach across a range of
years with the largest Middle School teaching load being 0·8.

Determining whether the teachers were interested in working in the Middle
School provided an indication of the weighting of staff attitudes. The results
indicated that slightly more than half of all staff said they would work in the
Middle School with the remainder preferring not to. Some of the reasons given
by teachers interviewed, who indicated they would like to be involved in
teaching in the Middle School at St. Anne's, are reflected in the following
comments:
I like the age group. Secondly, it's a good chance of developing my
professional skills in another 'specialist' area. (ET4D8)
Yes, if I was more confident about what to do. I want to learn how. I
need to increase my knowledge base in that area. There are plenty of
theories but no one can show me how! (ET17D5)
Definitely, especially with the chance for promotion and opportunity to
develop my skills further. I think in the Middle School you actually have
to be able to 'teach', not just lecture. (IT7D2)
The main reasons for wanting to be involved in the Middle School included
belief in the associated ideals, opportunities for staff promotion, further
professional development in a 'new' area and personal interest in the 11- 14
year age group of children.

The major arguments for not being involved included a fear of being 'stuck' in
the middle school, a perceived loss of'status' from not teaching TEE subjects,
the degree of personal stimulation gained in specific content terms by working
with older students, and the feeling that the 15 to 17 year age group is a
preferred area of interest in high school teaching. The following comments
from staff give examples of some of these reasons:

In (D3) it is far more challenging working with older students. They
have more complex, mature and creative ideas. I would like to keep a
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balance. (IT16D3)
'

I like my Year Twelves! (ET14D9)
I would like to keep in touch with Senior College content. Maths is
always building, changing, therefore upper school classes are certainly
much more stimulating. (IT8D5)
I'm protective of my career. I don't want to be 'stuck' in the Middle
School. I'd like to keep a balance, although short term would be OK.
(HT3Dl)

These comments provide further examples of how teacher identity related to
curriculum subjects is very strong in both framing and classification
(Bernstein, 1973). During the interviews staff were asked to estimate their
level ofbackground knowledge related to the allocation of staff in an ideal
middle school. All Heads of Departments said they were fully aware of what
was required; a committed team of staff that would work solely within a
middle school. The majority of staff said they knew what staffing situation
was desired by middle school theorists. This facet of restructuring indicates
direct consequences for the Heads of Departments and so they would be very
keen to know exactly what the situation was and how each respective
department was to fare. In comparison to the level of background knowledge
about curriculum, paswral care and administration issues within a middle
school, the staff said they knew the least about human resource allocation.
Possibly this is because of the personal nature of the topic, and any perceived
implications by the individuals involved. Most staff, however, said that there
would be enough staff willing to participate in the Middle School. This
conjecture was supported by staff attendance at the first meeting of Middle
School teachers (lOth November 1995). It was observed that each
department was able to provide two committed members of staff to be
involved, teaching mainly in the Middle School. In some cases, due to other
restrictions, three were needed. It was interesting to note that all core subject
Heads of Departments except Mathematics were involved.
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Summary

'Ihe staffing of the Middle School at St. Anne's is an important factor in
ensuring success at the implementation stage. 'Ihe staff need to be
committed to the new cuniculum and pastoral care structures. In the event,
some staff tended to feel quite threatened by the thought of having to make a
choice between teaching in the Seuior College or in the Middle School. 'Ihese
feelings continue to exist despite assurances that a combination of classes
can still be taught across all year levels.

Some staff felt their interests would be well served by teaching the age group
of children in the Middle School, whereas many others were most concerned
about losing the perceived status and stimulation associated with teaching
upper school classes. For example, teaching in the Middle School does not give
teachers the opportuuity to mark TEE papers or operate revision courses
and other extra curricula programmes. 'Ihose staff from non-core subject
departments tended to be the most concerned about not. being able to teach
Year 12. The reasons for this generally included the desire to be stimulated in
their areas of expertise, and the opportuuity to provide talented students with
extension work, rather than dealing with students who don't necessarily want
to be learuing the subject.

Other resource allocation
St. Anne's is a heavily resourced school compared to the average high school.
Participation in the Apple Macintosh Computer Laptop Programme ensures
that all students in the school have their own laptop computer and access to
other associated software and hardware, including the Internet. When
questioned about other resource allocation for the Middle School, staff tended
to be less aware of any specific resource requirements for the students. Most
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staff were quite familiar with the school's policy on resources. About one

third, however, indicated that they did not !mow a lot about how resources
were allocated at St. Anne's and consequently, how the introduction of a
Middle School may effect resource allocation. Those who were most aware of
what the general theories advocated about resource allocation in middle
schools were again the Heads of Departments.

Available documentary evidence suggests that no clear budgeting priority
has been recorded. This is possibly because it is extremely important that the
allocation of resources be examined in both an on-going capacity and at the
achievement of any prior goals set. This constant review and evaluation of

resource allocation is necessary to ensure maximum usage of resources, and
encourage a reduced amount of wastage. Teachers have been informed at
staff meetings, however, that resources will certainly be strained, initially.
This was reiterated at the Heads of Department weekly meetings. An added
instruction from St. Anne's administrators was to take great care of the
resources that already exist. St. Anne's commitment to the Laptop
Programme is one factor which will continue to be a funding priority. As one

comment points out:
The priority is certainly the computer technology. Especially in the
fl.rst couple of years, then it can slowly be reduced. (HT15D8)
One could assume that the Administration are certainly aware of the need to
constantly improve the resources available to both staff and students, but
also to be realistic in terms of dollars actually available. Although aware of

the school's limited resources, staff raised a common concern regarding room
allocation. Staff could not see how a school already stretched with current
numbers, would be able to include a three classes of Year 7 students. One
would assume that this factor would have already been considered by St.
Anne's administrators and that opportunity for evaluation and feedback
regarding any resource allocation in the Middle or Senior School will be closely
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monitored. As one teacher said:
You often don't lmow what you really need until you are there.
(HT18D10)
ln order to determine if introducing the Middle School was pereeived to effect

reaouree allocation to specific departments, staff were first asked to indicate
where their department was currently placed within the overall hierarehy and
hence what priority it had with the respect to the of distribution of funds,
building space and equipment. Table 7 presents the spread of staff responses
to the first part of this question.

Table '1. Staft' reports ot how their department Is perceived by other teachers and
adminlstraton

Bottom

Near Bottom

No Idea

OK

No Problems

ET17D6
IT17D2
Hr6D2
HT6D6
ET9D6

Hr12D9
ET14D9
Hr16D8
ET4D8
IT16D3

HT3Dl
IT18D7
ETlODl
ITSD6

IT2D4
ITlDl

HrlSDlO

From Table 7, it can be seen that responses from members within
departments tended to be very consistent, but no other patterns are evident
in the dats. It is interesting to note, however, that of the three departments
in the Bottom category, D2 and D6 are non-core subjects. These results are
supported by Bernstein's (1973) findings. It can be seen that teacher identity
within departments is very consistent and consequently a shifting of focus
may be difficult unless benefits for the department are obvious to its
members. In the words of one teacher:
They (St. Anne's administrators) basically don't know we exist until we
bring in some food; or some external influence brings attention to the
language, like the French nuclear testing in the Pacific. (ET9D6)
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At the other end of the scale is the Head of Department from DlO. This
'

department's curriculum and ideals reflect those of the Middle School in many
ways and to some extent provided the catalyst for its inception. It is also a
traditionally non-core subject department.

It was then necessary to see if staff thought that these perceptions effected
the allocation of resources to the individual departments. A significant
number thought there would be an effect. The following comments indicate
some of the reasons why teachers thought their department's resources are
effected by perceptions of the importance of their subject area compared to
others at St. Anne's:
It's probably not a good thing, rm not sure. We do tend to be last
when it comes to any money or upgrades. (ET14D9)
Yes. We have asked for lots and got nothing. The resources
desperately need updating, the 'sixty's' stuff is no longer really
relevant. (ITID2)
We have the support from 'Admin.' fortunately. It could be
very different otherwise. (HT5D2)
Staff were also asked if they thought the introduction of the Middle School
would in any way change the resource allocation to their specific department.
Most said there would be no negative effect towards the department
resources. Members of four departments, 2, 3 ,5 and 6 (D5 is the only coresubject department) said there will be a positive change. The reason given for
this was that the changes would come about mainly ifinterdisciplinary teams
were formed, rather than maintaining the historical departmental structure.
Generally, as far as resource allocation and perceived departmental stetus
are concerned, the staff felt there will be little change, especially initially.

On a whole school basis, it was found that about the same number of
teachers who felt the department resources would not change, thought that
resourcing the Middle School would not effect resource allocation to the Senior
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College. Common sense suggests that distribution will come down to the
school's priorities. One would ass~e that the Middle School would be first
priority for the next two years or so, with minimal impact on existing Senior
College resources. One teacher typified the views of others:
'!here is only a finite number of resources, but hopefully it has been
planned to account for this. I don't think upper school classes should
expect anything new for a while. Generally we are a quite well resourced,
so it shouldn't be a problem. (IT8D5)

Summary
The responses from staff as to how they felt the Middle School would effect
resourcing at St. Anne's fell into two main patterns. One group of staff
suggested that the departments to which they belonged were not a school
priority and, hence, were not well resourced anyway. '!he members of these
departments did not think they would lose any resources, but felt that the
situation would not be improved either. '!he other group of staff also thought
that the current situation of resourcing would not effect their departments,
but felt that the Middle School would be a priority and consequently, did not
expect to receive any extra materials or equipment for upper school classes.

Timetabling
Ideally a middle school timetable provides the opportunity for as much
flexibility as possible. The flexibility needs to occur in lesson times, so that if
students are developing an appropriate theme they will not be limited by time
constraints. '!he idea is that subjects are 'blocked' so overlap can occur where
necessary without being restricted by time. Timetable 'blocking' is seen to be
the most effective method to meet the curriculum and content requirements
in a middle school (Beane, 1990; NBEETSC, 1993).
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Only a few of St. Anne's staff had any knowledge about Middle School
'

timetabling. Most teachers had heard of buzz words such as 'blocking' and
'flexibility' but were unsure what these translated to in real terms. These
findings are quite understandable as timetabling is often seen as the
Administration's or Head of Department's responsibility. As is often the case
in terms of professional knowledge, teachers will acquire knowledge only
about key areas which affect them directly (Fullan, 1992; Huberman and
Miles, 1984; Le Compte et al, 1993). Staff meeting minutes from 28th March
1995 indicate that the paper, Draft 2 (Appendix 8) was issued to all staff by
St. Anne's Director of Curriculum. Attention was directed particularly to
pages 4 to 6 and staff were asked to provide written comment to the Director.
Not many did. Of those who did respond, the main concerns raised were to do
with practical implications of the ideals. For example:
I definitely see problems in blocking of time being able to improve
flexibility. (ET10Dl)
The teacher was unable to say exactly what the problems would be, but felt
that blocked time would decrease the flexibility for staff, mainly in terms of
teaching loads. From observation and staff room conversations it would
appear that the members of working party who were associated with looking
at timetabling for the Middle School became very disillusioned when it was
discovered that the m!ljority of their work had been ignored. The differences
between the proposed timetable structure in Draft 2 and the Working Party
suggestions from 1994, could be one of the reasons why so few teachers have
been willing to offer further input. At the same time, it could be argued, that
in some cases executive decisions about timetabling do need to be made
especially when St. Anne's administrators are faced with the practicalities of
its implementation. The structure of the timetable will be a strong
determining factor in the success of the Middle School because of the desired
curriculum innovations to be introduced (Beane, 1990; 1991).
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Timetabling issues were also related tD the possibility of staff still being able
'

tD teach a combination of middle and upper school classes. Teachers were

asked if they thought it would be possible tD maiotain the combination that
currently exists in terms of a balance between lower and upper school
classes. The m'liority thought that it would be. Of these people, nearly t!rree
quarters felt that continuing tD operate St. Anne's with staff teaching a
combination of year groups was not ideal. Their views are supported by
middle school theories which strongly advocate the use of a reduced number
of teachers in the Middle School. Some research suggests that teachers
should be committed solely tD workiog in the Middle School as interdisciplinary teams (Beane, 1991; NBEETSC, 1993). Teachers tended ro
comment along these lines, even though indicating that they would prefer tD
continue with the current system. Ail one teacher who supported these views
said:
It would be nice (ro continue as is), but really I think that 'either/or'
should be the case for it (the Middle School) tD work properly. (IT16D3)
Until a complete commitment tD the Middle School by staff is expected at St.
Anne's, it is doubtful whether the timetable will change much in comparison
tD previous years. It should be noted, though, that staff were informed

through Heads of Departments, that the timetable would be structured from
the 'bottom up' to allow teachers interested in teaching in the Middle School tD
have as many classes there as possible.

Staff at St. Anne's did not think that the proposed timetable changes would
have any great effect on the existing departmental infrastructures. The
members of one department did however, feel that a positive change would
come for their department within the proposed Middle School timetable. One
member commented that the department's requests for a fewer number of
extended teaching periods per day, and that all of the Middle School classes in
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this subject be timetabled together had already been granted. One teacher
'

indicated, however, that logic dictates there would have to be some effect:
There will definitely be forced restrictions on everybody in some way,
but then I suppose in a way there is now anyway.Not everyone can
teach Year 12 can they? (IT8D5)

Summary
The restructuriog of a timetable at any level is made difficult by a number of
restrictions. Satisfying the needs of the upper school CWTiculum and those
required for the Middle School creates even more difficulty. The upper school
subject departments tend to advocate separate periods of time per subject
whereas an effective Middle School requires an open and flexible structure.
Openness and flexibility are needed to encourage the exploration and
understanding of concepts being taught.

In general, staff at St. Anne's were uncertain about how much change the
Middle School timetable would cause on a whole school basis. While some
teachers thought there would be little or no change, the ml\iority were not as
sure. The ml\iority indicated that there was a possibility of some restructure
occurring, but whether the results would be positive was not !mown. It was
felt that achieving results by changing the existing timetable at St. Anne's
would have to be a matter of 'wait and see'.

Professional development
At the first staff meeting of 1995 the principal stated that one of St. Anne's
goals for the year was to continue to successfully organise for the opening of
the Middle School in 1996. Some of the specialised skills that would have to be
developed by teaching staff at St. Anne's included planning Middle School
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subject programmes, team-teaching, teaching strategies and how to deal with
'

specific year group pastoral care patterns. All stsffwishing to be involved in
the Middle School development were keen to seek further professional
development in these and other associated areas. Some even indicated that
further professional development may make them more positively committed

to teaching in the Middle School. Despite feeling they needed further
professional development, nearly half of the teachers were not sure which
areas were of greatest priority. Even if the priorities had been organised, the
teachers were still unsure from where they should seek assistance in their
skill development. Some the stsff did indicate, however, that they were fully
aware of not only the areas of need but also from where to gain assistance to
improve in those areas. For example, knowing which courses to take, what
the appropriate publications were or from were to gain peer assistance.

The members of staff who felt they had complete understanding of how to
achieve appropriate professional development tended to be the Heads of
Departments. These staff said that they have a complete understanding of
the background to Middle School curriculum, pastoral care, resourcing and
timetabling issues. Of those staff who indicated they were unsure about how
to receive professional development, the majority were the less experienced

teachers. The more experienced teachers provided a more mixed response,
although most said that they were aware of what their needs were and how
they could be satisfied.

To a certain extent, one would expect the Heads of Departments to be up to
date on any professional development courses available. They are the first
point of contact for any incoming information about professional development
available for staff. What is interesting are the comments by less experienced
members of staff. For example:
I don't know anything (about the professional development needed, or
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the professional development available), other than I don't think that
anything has happened. Has it? (1T8D5)
What professional development? Everyone else seems to be going off
somewhere, but I don't ever seem to know anything about it
(professional development courses). (IT16D3)
If the Heads of Departments are receiving the appropriate information, it
would appear that this is not being passed to the other members of the
departments. Tbe results do indicate, however, that one department (Dl) is
certainly setting the example; all of its members said they were aware of
their professional development needs and indicated that they knew how to
have those needs met. Regardless of the reasons, though, the staff responses
seem to suggest that, unless they have professional development infOrmation
readily available to them, they will remain confused. As mentioned earlier, the
professional development of staff has always been a priority at St. Anne's.
Staff commented that in the the area of pastoral care, although a school
priority, not enough extra training has been provided. It is important that this
information is readily available to all staff. As Judith Little (in Fullan, 1992,
p.264) points out, for change to succeed, "teachers must have the
opportunity to interact with each other ... and must have some external
assistance".

"Middle school", the document available for parents (Appendix 4) reveals that
staff were involved in pro,essional development activities in 1994 and 1995.
These professional development activities were a series of workshop
seminars known as 'Learning for the 21st Century', presented by Dr. Julia
Atkins. Initially volunteers were called for, and then later, another
programme of work was implemented by Dr. Atkins for the remainder of the
staff. These sessions culminated in a single whole staff day at the beginning
of third term 1995, again coordinated by Dr. Atkins. Staff were asked to
identifY what they felt the aims of the day were. While a few staff where
unclear about the aims of the seminar, the aims most commonly identified
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were the opportunity for staff to clarify Middle School concepts, and the
'

opportunity to 'sell' the Middle School concept to staff. Other staff thought an
aim was to provide teachers with new teaching strstegies that may be used

effectively in the Middle School (see Appendix 10).

The notes from Julia Atkins show that the aims for the day were to provide a
brief clarification of ideas, more of a refreshment of concepts that were
thought to be known by the staff, with the majority of the session to be
devoted to the development of strategies for use in the l'viiddle School. Those
who thought the main aim was to clarify concepts of the Middle School tended
to be the less experienced staff and those who did not 'volunteer' for the first

series of development. It could be assumed these people had not taken a keen
interest in developing themselves in terms of new approaches in the Middle
School. Alternatively it could mean that these teachers were more willing at
this stage of their careers, to wait for direction from the school. Other than
the Draft 2 document (Appendix 8), Dr. Atkins' seminar was the first
organised by St. Anne's to present information and develop skills associated
with the Middle School since 1994. Appendix 9 documents examples of the
type of material presented at her seminar.

The reasons for staff being unsure about the aims of the seminar were varied.
One teacher, who has shown no interest in participating in the Middle School,
said:
I am not sure (what the aims were) but I felt it was quite pointless. A
lot of the information was lost. It would have been better to have
something like that with just the Middle School teachers. It was a waste
of time for me really. (ET14D9)
Another teacher however, having attended the other sessions on a volunteer
basis, felt that the aims weren't straight forward at all. She commented:
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I think it was a set up. I think Julia was coerced into solving problems
in one day that 'Admin' knew existed but weren't game to confront. I
don't thin!< either party was given the full picture. I think it was all
handled very unprofessionally. (ET6D6)
Most of the staff did not think that all of the aims were achieved. Generally
these teachers thought that the main aim of the day was to clarify some of
the Middle School concepts and help them improve their teaching skills. As
one teacher stated:
There were lots of questions that remained unanswered. I don't think
we've been given enough background to be able to evaluate properly. We
still haven't. (IT16D3)
It was mainly the Heads of Departments and one less experienced teacher
who considered that the seminar was a 'sell' of the Middle School to staff. The
less experienced teacher was heavily involved in the background development
of the Middle School and trials conducted in 1995. Generally, the teachers who
felt the aim of the seminar was a 'sell' of the Middle School concept to staff,
also felt that the aims were achieved. One comment perhaps sums up the
feelings of those staff at the completion of the seminar:
Because I am pro the idea (of a Middle School) I found it a bit
depressing to see the general attitude. I hope some of those that are
'anti's' at the moment will pick up later on and got something positive
out of it (the seminar). (HT5D2)
From observation, it appeared the seminar could have been a highly
productive day and successful in developing and clarifying stall' concepts
about the Middle School. Unfortunately, due to the large range of
expectations, it became more of a session of clarification. If however, this is
what staff felt the aim was, then the seminar could still be deemed a success.
It was observed from discussions hoth during and after the sessions that

those who were strongly interested in the Middle School and in previous Dr.
Atkins' sessions, tended to feel quite disenchanted at the end of the day. The
Administration appeared to be quite surprised at the demand for clarification
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and information that was required by staff. From one teacher's point of view:

It was a good start to get ideas going, but the last 15 minutes of
explanations and questions should have been first, then we all would
have had a better level of understanding. (IT16D3)
Despite all of the variables on the day, most of the staff still said they felt the
seminar was worthwhile. This of course may say more about the skill of Dr.
Julia Atkins in conducting the seminar to adapt constantly to the needs of St.
Anne's staff than it says about staff acceptance of the challenge of preparing
for the Middle School.

Finally, staff were asked to indicate areas for further professional
development. The most common response was middle school teaching
strategies, followed by pastoral care information. Other perceived areas of
need included whole school communication, technology, assessment and
student leadership roles in the middle school.

Generally, most staff felt that further professional development would help
them become more involved with and committed to the introduction of St.
Anne's Middle School. Staff also indicated that they wanted the development
to be practical and that the participants themselves, be willing and open to
new ideas. These responses consistent with Michael Fullan's (1992:264)
claims that for change to succeed
(1) professional development must focus on a need; (2) ensure that the
emphasis is on in-service education .. and .. in relation to the needs of
principals and teachers; and (3) that teachers must have the
opportunity to interact with each other ... and must have some external
assistance.

Summary

Professional development at St. Anne's is a priority. Any opportunity for
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professional development, especially in the areas of technology and the Middle
'

School, is strongly supported by the school's administrators. Staff are aware
of the school's priorities and are prepared to undergo any course they feel is
appropriate to their own needs. What staff tend to object to is what they see
as 'forced' development. These feelings were strongly expressed with regard to
the Julia Atkins' seminars. Staff who were interested, and attended on a
voluntary basis, were very supportive of the course. The other staff felt they
did not wish to waste their time on attending development courses they were
not interested in. These staff felt that their needs could be better served in
other ways. Using the Middle School development courses for only those staff
who were interested in teaching in the Middle School and allowing staff time to
work together, outside of the departments to which they belong, on developing
integrated programmes, were two suggestions for better serving staff
professional development needs.
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Chapter 5: Conclusions and
Implications
This study was undertaken to examine reachers' perceptions of the
introduction of a Middle School in an independent girls' school in Perth,
Western Australia. Of particular interest was whether these perceptions
were affected by the membership of subject departments and length of
teaching experience. More broadly, the study sought to examine teachers'
reactions to a m'lior structural change and see what needs should be
addressed to ensure successful implementation of future educational ideas.

'The key question researched was: Do the staff in different subject
departments with different years of teaching experience believe that their
interests will be served or threatened by the introduction of a Middle School?

This question was investigated in a broad sense by looking at why the Middle
School was introduced, what suggestions were made for addressing concerns,
and how the findings relate to background knowledge of staff.

Overall Acceptance of the Middle School in Principle
This study found that, regardless of the subject department to which a
teacher belonged, or the length of their teaching experience, most teachers
had reasonable knowledge of the main concepts underpinning the Middle
School. It also found that most staff were willing to accept the introduction of
the Middle School provided that a number of concerns were addressed. The
main concerns focussed on the clarification of promotional positions, and how
effectively the Middle School cuniculum, class allocation and timetabling
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issues are implemented. Teachers also felt that, so far, the professional
'

development they have received has been too theoretical and they need
demonstrations of new skills. The primary areas identified for more

professional development were pastoral care, whole school commwrlcation,
the use of technology, middle school teaching strategies and assessment
alternatives.

Teachers at St. Anne's felt that their interests would be served by the
introduction of the Middle School if they were looking for increased
opportunities for promotion. They also felt that additional opportunities would
arise for working with members of staff from other departments and
improving the current curriculum for Middle School students. On the other
hand, staff indicated that their interests would be mainly threatened by being
forced to roach in either the Middle School or upper school and, the amount of
time they were expected to spend in participating in unnecessary professional
development.

The members of mainly non-core or non-priority subject areas suggested that
their departments may be adversely affected by being igoored for timetabling
and resourcin~;. However, most indicated that this was no different to the preMiddle School situation. Some members of several core subject departments
felt that the removal of structured departments would see their subject areas
'swallowed' by other more powerful departments. Some members of non-core
departments which are now combined to form Desigo and Technology felt
that the Middle School would enhance their new department by providing a
greater allotment in the timetable and extra resources.

Regardless of whether the individuals and departments felt their interests
would be served or threatened, there was still a tendency to support the
introduction of the Middle School in theory, yet virtually all staff expressed
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some concerns about what this might involve. These concerns mainly
'

focussed on the amount of extra time staff would be expected to commit to
the new structure and the current difficulty in communicating information
about the proposed cha.'lges.

It can be concluded from the evidence in this study that. teachers' acceptance
of a major educational change depends on the clarity of the initial proposal,
the availability of information about the key concepts underlying the change,
the perceived costs and benefits to the •taft' in terms of time, energy and
tangible recognition, and how well the overall implications, and outcomes of
the proposed change are communicated to all. These findings are consistent
with those reported by Fullan (1992). 'The conceptual frames of years of
teaching experience and subject specialisation are key variables which override other factors and consequently act as critical filters for the development
of teachers' identities and acceptance of change (Bernstein, 1973).

Other researchers have claimed that the ability of an educational system to
introduce change effectively and efficiently depends on the attitude of the
staff involved regardless of years of experience or the subject department to
which they belong (Archer, 1993; Full an 1992, 1986). Researchers have also
suggested that the degree of acceptance by the teachers affected by the
change depends upon how effectively the communication of external and
internal information occurs (Hargreaves and Fullan, 1991). This study
supports these claims.

Concerns about the Middle School in Practice
The teaching staff at St. Anne's perceived the main reasons for introducing a
Middle School were threefold: to keep up with educational trends, provide
direct educational benefits to the students, and improve the marketing power
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of the school. While they regarded these reasons as honourable, they were
worried about a perceived lack of physical space, possible staff and
departmental fragmentation between the Middle School and upper school,
and whether staff were sufficiently committed ro the new structure.
Concerns were also raised regarding staff professional development. In
general it was felt that the information available was not relevant ro the
teachers' professional development needs and that the communication of
information about appropriate professional development activities was not
satisfacrory.

Middle school theorists advocate that the curriculum should be relevant ro
the interests and needs of students' in transition, and that more emphasis
needs ro be given ro the development of students' self concepts, leadership
skills and group processes. For St. Anne's, this requires staff to shift the focus
of their teaching from delivering content ro developing students'
understanding of processes. In terms of implementing curriculum changes,
staff were generally prepared to accept that, in theory, there were benefits ro
be gained. However, they had some doubts about how practical the change
process would be. Less experienced staff and teachers from the non-core
subject departments, tended to be the most accepting and least concerned
with the difficulties of instituting the curriculum changes. These findings are

to be expected to some extent as less experienced teacher will still be in the
process of establishing their professional identity and consequently more
willing to support ethos changes. The non-core subject departments do not
regard themselves to be as important as other subjects and have learnt ro
accept changes ro the structure of the curriculum.

The general feeling of staff was that the changes would not be as great as
initially feared as their teaching styles reflect those advocated by the middle
school theories. That is, reportedly, they already use a combination of
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teaching styles, technology and activities to assist student learning for
understanding. Some teachers, h~wever, expressed the need for more
practical demonstrations of new methods and ideas for teaching the
cuniculum to Middle School students. Overall, staff felt that they needed
more information before they could become committed to implementing the
new cuniculum in the Middle School. These results tend to reflect Fullan's
observation (1992, p.129) that,
One of the most pressing needs in education is for teachers to have the
opportunity to restore their sense of confidence, meaning and efficacy in
making improvements through carefully ronsidered changes in
instruction.
The teachers' views on pastoral care development in the Middle School reveal
a need for more information on the availability of professional development,
particularly in the area of appropriate strategies to deal with issues affecting
transition students.

The proposed Middle School administration structure and the overall
hierarchy of positions were unclear to a number of staff. A major problem
appeared to be the lack of clarification on the role of the new positions ofYear
Coordinators and House Leaders.

The staff generally thought that the implementation of a Middle School would
not change the existing resource allocation priority for departments. Their
views on resourcing the Middle School were less clear as many felt that not
enough information was available to enable them to decide what impact there
might be. It was mainly the Heads of Departments who had information
regarding resourcing, with those from non-core areas indicating that support
from Administration reduced the possibility of their departments missing out
on any resources. Staff c-onsidered there would be a sufficient number of
appropriate teachers who would work predominantly in the Middle School.
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Most felt that if more information was available to them about specific areas,
such as timetabling and class allo~ation, they may be more prepared to teach
solely in the Middle School. This was regardless of the fact that teachers were
assured that they would still be able to maintain a combination of classes
from most Yem- levels. Interestingly, despite staff wishing to maintain their
cummt teaching profiles, most felt that the Middle School would be far more
effective if it had its own group of teachers.

Other specific areas of need raised by teachers were the need for practical
demonstrations of teaching strategies for the Middle School, pastoral care
strategies for youth in transition, alternative assessment forms, and
technology use. Much of this indicates the staff's underlying concern with the
effectiveness of the current whole school communication system at St.
Anne's. This point was highlighted by less experienced staff who said that,
although they knew they were required to undertake professional
development, they were generally unsure how to access it. Staff also
indicated a wish to be involved in planning professional development and that
professional development must be directed at the point of need.

The teachers indicated that many of their concerns could be satisfied by
improved consistency in communication between St. Anne's administrators
and the staff, between Head of Departments and their department members
and between staff in different departments. Some teachers suggested that
inter-departmental communication may improve with a weakening of the
current department structure and the introduction of interdisciplinary teams
of teaching staff. Despite this view, few teachers were willing to advocate the
complete restructuring of the existing departments.

A number of teachers thought that staff at St. Anne's would generally not
approve the introduction of a Middle School. The results of this study show,
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however, that staff responses were actually far more positive than expected.
'

In fact, compared to the normal distribution of change resistors, St. Anne's

teachers are more accepting of changes than people in a normal population.

Suggestions for further research
This study could have been enhanced initially by increasing the sample size
to include surveying the opinions of all staff members at St. Anne's. In a
wider study, staff members at other schools, independent boys' schools,
independent co-educational schools and government schools could be
surveyed. This would provide a much broader base of information on the
Middle School. Further research might also compare the staff attitudes now
and in subsequent set time periods, as the Middle School evolves.

This study focussed on teachers' perceptions. Other studies are needed to
identify administrators' points of view, within and across schools. This applies
also to students' attitudes toward .middle schools, along with a comparison
between the academic results in Year 12 ofMiddle School and non-Middle
School students. Self esteem levels could also be measured and compared
using appropriate psychological-sociological methods.

A follow up study could be conducted to determine if the concerns raised in
this study have been addressed or if were these concerns were successfully
accommodated in the implementation of the Middle School at St. Anne's. This
would reveal whether the teachers' concerns still existed or if they were
warranted in the first place.

Final comment
St. Anne's is certainly a farsighted school, whose priorities are to maintain
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the highest standards of education at all times. Consequently, the school is
'

often piloting innovations and is prepared for success and failure. An example
of this is St. Anne's commitment to the Apple Macintosh Laptop Computer
Programme, where all students in the school have their own laptop computer.

Even with the advent of a mqjor curricuhun overhaul and the introduction of
a new school, the Middle School, St. Anne's staff, generally, are still willing to
support the school's ongoing innovative efforts. The Middle School may only
be successfully established, however, if the concerns raised by the teachers
are addressed adequately. These concerns primarily involve a request for an
improvement in communication of information at all levels in the school, and
the opportunity for interested staff to continue to be actively involved in the
· development of the Middle School. Staff too, must realise that not every
suggestion will be adopted. The teachers' perceptions of the introduction of a
Middle School at St. Anne's are quite positive, provided there is the
opportunity for real staff input and a provision for future evaluations. Many
staff believe that consistent communication of information is the key for
educational changes to be willingly adopted by teachers.

Finally, this study shows that teachers can be encouraged to support a
structural change that in the short term may be seen as a threat to their
interests. This is provided they are involved in identiJYing the benefits of the
innovation for the students.
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APPENDIX 1: Letter of request for participants

Suz8lllle Lienert
2817/95

Dear Staff Member

As you may or may not know, I am currently attempting to complete my
Honours Thesis. In order to do this however, I require the services of as
many Staff as possible to participate in a short interview.
The title of the study is Teachers' perceptwns of the introductwn of a Middle
School. Could you please fill in the form and return it to my pigeon hole by
Monday 31st July.
·
Thank you

Sue Lienert

-------------------------------------------------------------------------------------------------------Department:

Name:
Number of years teaching experience:
Number of years at St. Anne's:

I am/am not available to participate in the interview.
Please return this to Sue Liei.,ert's pigeon hole'by Monday 31st July.
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APPENDIX 2: Request for interview
Not Required for Interview
SueLienert
LEC
15th August 1995

Dear
Thank you for responding affirmatively to my request for interview
participants. At this stage your services will not be needed.
If however you have a strong desire to be involved, please do not hesitate to
contact me and I will be more than happy to accommodate you.

Thanks again.
Sue Lienert

'•

-------------------------------------------------------------------------------------------------------Required for Interview
SueLienert
LEC
15th August 1995

Dear
Thank you for re.sponding affirmatively to my request for interview
·participants. If you are still available to be involved could you please read the
attached forms and return the consent form to my pigeon hole by
Wednesday 30th August.
If you are no longer avaHable could you please let me know by returning the
blank forms.
Thank you.
SueLienert
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APPENDIX 3: Interview questions
A. General Information

Name:
Age:
Years of teaching experience:
Years at this school:
Current subject department:
Other subjects previously taught or of interest:

B. Middle School background lmowledge .
What do you know about the concepts of a Middle School regarding:
Curriculum
Pastoral Care
Administrative Structure ·
Resource Allocation· Human
·Other
Time tabling
Professional Development
Why do you think this school has'decided to introduce a Middle School.?
Given your views, what do you think the implications will be for
a) you,
b) your department,
c) the school in general

C. Curriculum Implications
Outcomes for Middle School curriculum are
i) Basic Attributes, ii) Essential 'subjece knowledge and iii) Key
Competencies
Do you understand what is meant by this?
(!fno, then explain) .

.

Giv~n

the explanations, what do you feel the implications are for
a) you,
b) your department,
c) the school in general
How would you describe your preferred teaching style?
What learning strategies do you currently employ in your classroom'!
Do you feel that your strategies incorporate any of those advocated by a
Middle School?
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What do you feel about the suggested alternative forms of assessment being
advocated by the Middle School?
' have on
What effect do you think these will
a) you,
b) your department,
c) the school in general
Any other comments regarding Curriculum changes?

D. Pastoral Care
Year Coordinator will now operate for years 7 to 12 . What are your thoughts
on this new system?
The pastoral care responsibilities: Has adequate provision for professional
development in this area been made, especially with respect to transition
students?
Any other comments you wish to make?

E. Administration structnre
The creation of positions of Year Coordinators for years 7,3 and 9 and the
appointment of a Head of Middle school has increased the opportunity for
promotion. The job descriptions were available to all staff.
What is your reaction to
the invention of these positions;
the pay and conditions for these positions;
and how these positions fit into the overall school hierarchy?
Changes have been made to the duties of House Advisers. What do you think
about the changes, if anything?
Any other comments?

F. Resout"ce Allocation
i)Human
Expressions of interest from teachers who wish to work in the Middle School
have been called for. Would you be interested in working in the Middle School?
What are your major reasons why/why not?
Do you know what interdisciplinary teams are?
(If yes then next question, if no then explain)
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What do you feel the implications of these will be to
a) you
b) your department
c) the school in general
Any other comments?
ii) Other resource allocation

How do you feel that your department is perceived by other staff members in
the school?
To what extent do you believe these perceptions effect the level of resource
allocation to you department?
Do you feel that the introduction of a Middle School will in any way change
the perceived status of your department?
Do you think that a Middle School will effect resource allocation to the upper
school students?How?
Any other comments?

:·.

G. Time tabling
Year 7 will be based in home rooms with year seven teachers plus
specialists. What comments are to be made about this? Is it practical?
Given the proposed timetable structure and evaluating what currently
happens, do you think it will be possible to teach a combination of both
Middle School and Senior College classes?
To what extent do you think time tabling restructure will affect the
functioning of the whole school for
a) you
b) your department
c) the school in general?
Any other comments?
H. Professional development
The draft indicates that opportunities for internal appointees to Middle
School positions will be available for professional development with regard to
whole staff and departmental pedagogy, especially with regard to 'technology
immersion'. As yet no further information is available as to the extent of this
professional development or when it will occur.
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Julia Atkins Seminar- Whole Staff
What do you think the aims wer~?
Do you think that they were achieved?
What do you feel you gained?
Was it worth while?
What other areas do you feel need to be addressed?
*Do you think appropriate professional development would encourage (you or
others) to participate more or less in the middle school?
Thanks.
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APPENDIX 4: St. Anne's letter to parents and prospective
parents about the Middle School.

Middle School
Middle School will formally open in 1996.
We would like to take this opportunity to answer
some questions about the 1\.·liddlc School.

What is a Middle School?
It is a focus on the middle y!!ars uf schOllling. Yc~rs 1\o Y. which is rJcsigncd w rccogni~r.: the pmicular needs uf !his
age group. At the same time the nct!ds uf older ~tudcnls arc :~cknowlcdg.:d through the idcntilicallun uf a Scniur
College in Years 10 ttl 12. These will still cxiSI within the tradilitm>~l t•rg:mis:~liUn of
lh:y arc m11 :th<lLII

separate buildings bui are an individual clllus and idemily.

Why have a Middle School?

..

• In recem years a number of people have been challenging the status qu,, regarding the division of school yt:ars
imo the traditional primary and secondary sec!ors.
• The entrance: into Year 8 is often viewed as di rficu!t for some students as lhc Senior Sehoul uppcars lnrge :md
complex after lhe smaller Primary School. Movement into a Mid(.[Jc Schunl with a more limited ranye uf ugcs
makes this transition much easier.
• At

.• we continue to seek

~ays

to enhance our pursuit of academic I!XCCJience. Making the middle years nf

schooling more flexible and more specifically addressing the developmental needs of young adolescents is dc:sign..:U
to furtHer maintain these sJandards. The physiological and psychOlogical needs of stw:lents in lhis age gmup arc·
different from srudents in earlier primary years and therefore thl!y ncc:d different teaching styles.
• We see a need to provide a learning environment that provides im:reasingl y stimutati ng omd challenging. karnin~
experiences which foster the intellectual development of young adolescents.
• We ln\end that lhe curriculum c:JcarJy prepares the student for u flnurc

~1fconstunt

chun!lc.

• We believe that a smaller. struc!urcd, clearly iUentifiable Middle School provides a safe environment for students
m grow and take responsibility JOr !heir own learning.
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in order to cusure the success of the

What prepar'ations have been made
to a Middle School?

Tilt: wlltllt: stalf w.:r,:

unlllo.:arnrng m lho:

invoi\'~U

~lidllk

in tntgnJn~

prulc~~uuuiUcvchlpm~m ·''\1 1 !UO.:'i U.:~ign.:tl hi t:tbur.:

trall~ition

t:llt:tlll-0.: h.:.,, I:,

S.:ho11l.

Subj..:o.:t llcpanmem ~ hc~an lilt:

prtJC~~~

,11

tC·ltii.:U~IIlg

the .\lillllk s, li•" •I (ur flt:ulu::J_

1995

We are cnminuing. the staff ptor'.:ssional development for the Midllk Sdlthd. Curri..:ulum tkvcl,lpln.:nl
cncump;c;scs enquiry

bas~:d

ht,ll

untJ srutlcm ccrurctllcarning is also in prtlgr.:ss.
~ppoinll!d Yc~r

Ye~r

11

II Cu·urdlnator for this sp.:dtk Yo.:ar Jlftlup.

8 Classrooms have been Joc:ued around thl!

L~:arnlng

Enrh:h!lk'nt C.:ntn.: and the Year :< swd.::ms \rill

ro.:main in their home rooms, unly moving fur specialist classes.
Lcad~:rship

roles in the: Junior Sehoul have bo.:cn hmadcned to

:~lluw

the 1ransft:r ,,r Jh.:s~:

rule.~

111 Y.::tr C1.

Extra-curricular activities. especiully in spun. have h1.'Cn inttoduccd.

What will happen in 1996?

The

_.,.

.>Aidtlle School will Jilrntally opo.:n.

We will folluw,aur

!fadilion:~lly

chal!t:nging :ll':Jdemic progrumtlll.'.

Our Design and Technology prngr:~mm,• will

~·,mtinuc

At all Limes Midd!t! Sehoul SluU.:nts will be :~blo.:
including !hi! US\! of their llWO p.:rsunal

!~plop

tn

w he enquiry h:JscU.

prumut.: their lcarmng using 1.1 !1ro:tu rJnge uf tcdmnlugr~·-.

l'lllllputt:r

Outdoor Education initialiv~:s w'ill provide varied and ~hallenging. oppnnunities designed fm this age grnup.
Year 7 srudems will have their own home woms nn the Senior Schon! premises no.:ar the L.::arrtin£ Enril'lllllo.'nt
Centte and the Year 8 home roiJms.
Opponurtities for leadership roles will be available for Year 9 stu<lo.'nts.
CuncurrenUy there will be aUevclupmem l}f the Senlnr College in
Extta-curricul:tr activities will

b~:

Yc:~rs

1010 12.

funho.:r devehrpcd especially in th.: p.:rfurming arts ar.:a. providing mtrrc

opponunity for Middle School students.

ShouJd my daushter start

in Year 7 instead

ofYe:~r

8?

ErlliY to the r.tiddle School can be suo.'cessfutly aecumplished in o.:irher Y.::~r 7 or S b.:cause nf the urieruation
we h:~ve In place. Our Learning Enrichment Centre run.~ sm:lll pmgr:~mm.:s tn help new S!utlent~ fo.:cl
cumfonable emcring the PLC environment.
pmgr:~mmcs
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•

.•

-A Comp1:ei1ensive Range of Qutcomes for Middle Schooling
\

...
Basic Attributes.

Essential Knowledge
•

Key Comp.etencies

All students willbe able to

All students will be able tp

All students will be.able to demonstrate lhe

exhibit significant levels of:

understand, appreciate and apply
fundamental elements of:

capacity to:

·.

.

.

·•· .

•
•

.
.
•
•

s"elf-esteem
self-confidence
optimism
resp( ct for ~thers
self-motivation·

•
• '\

English
Mathematics

....

•
•

•
•

Technology
The Arts
Languages other than English
Studies of Society & Envr

.
.
.
•
.

Health & Physical.Education

•

.
.

.

self-seliance
self-directed learning

.

'

personal ex:ceUence

•

Science

Sourt:e: Schools Council, National Board of Employment.

Edu~:ation

.

coJlecr. analyse & organise infonnation

communicate ideas and info(lJlation
plan and org~nise activities
work with Others and in teams
use mathematical ideas & techniques

solve problems

.

usc rechnology

develop cultural undersrandings .

.. and Training. 1993. 109

Appendix 6: St. Anne's Design and Technology
department's concept of learning in the
Middle School; and how teachers need to
shift their current focusses.

A lower secondary tor mu1e11e school) concept ot learmng

Te1bl~

I.

FROM

.

SHIFTING THE FOCUS
TO

Learning· objectives

Student outcomes

Teacher as instructor

Teacher as· facilitator
'

Active learning

Passive learning
(teacher decides what is

to be taught)

(Student· identifies goals and
strategies to achieve them)

Teacher's ideas/values

Students' ideas/values

Content focus

Process focus

.

Abstract context
Discrete skills

..

Relevant context
:•.

Relevant, transferable skills

Discrete subject areas

Integrated skills, subjects

Absolute assessment

Negotiated assessment

(right/wrong)

(student/teacher)

. Predictable

classrooms

Unpredictable classrooms

'Identical
tasks
..

Collaborative, diverse tasks

Finite goals

Infinite. possibilities

.

.

..
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PROPOSED ORGANISATIONAL STRUCTURE
'

Students
Tutors

Classroom TeacherS
Assistant HODs

House
Year
Leaders \Coo-c>rd.\

Subject

Co-ordinators

......

Residents

in

Arts & Sm>rts

Boarding

teachers

..

HeadsofDepa~n1e<tl

"'
Director of

Junti~/School

Heads of Scltool

Deputy Principals
Pl'incipal

&2
Co-ord

Towards the Middle School

nnm=r '._

#'.Z.

IDENTITY I ETHOS OF MIDDLE SCHOOL
Uniform differentiation
Kookaburra section
Re-writing of all school publications
e.g. course summaries, prospectus, handbook

Decide by end Term 3

HMS, Principal, Whole Staff. Student Council

by publication dates

Those currently responsible lor production

Zoning (7s in F215, F216;
as in 0125, E127, F128, F129 (+0124 if required)
9s tutor rooms near lockers)
Sub-school assemblies
MS extra-curricular activities
Leadership structure (HMS and Year Co-ords)
Student leadership roles

DP(C)

·:r-.

HMS, PrinciPal
see separate section
see separate section
see separate section

LEADERSHIP /MANAGEMENT OF CHANGE PROCESSES
Head of Middle School
Prepare job description and background briefing

Advertise start Term 2.
Appointment by Term 3

Year Co-ordinators in Years 7 and 9
.
Prepare job description. Determine allowance.
Call for 'expressions of interest'.

By end of Term 2.

or by arrangement

Principal & DPs

Principal & DPs

PUBLICITY !PROMOTION
Send letter to current JS parents
and those on waiting lists

By end of Term 1

Hold information evening for existing
PLC family

May 10th

Organised by Principal, DPs, Head of JS

Information evening for new entrants
as required

Date in May?

Organised by Principa_l, OPs. Head of JS

l\dvertise in West Australian, Community
MS
Newspapers existence of

Coincide this information
with ads for lead.ership positions

:nlormation packages prepared for outsiders
3talf briefings e.g. lor "l?t;;lslrll/'"j DC:~ ~c-~"'<- lol"~

_•:..:.'_""__,~~'-"_·'~~~·'_'~,_,._,_,_o_r_"-"-"-------------------·-

___ _

DP(S)?

.:. Towards t/Je Middle St;hoo/ ORflFT #2

"
-----------------------PASTORAL CARE ·
Position of HoUse Leaders clarified
Job description prepared and based on pts 3 & 4
of current HADs job description.
Time allocation fixed

By end of Term 3

Principal

By end of Term 3

HMS, Priilcipal

General rotation of tutors to be on Year 7,8,9
and Year 10,11,12 basis
Tutors unlikely to stay with same house for ever
Staff duties to be rostered on non-house basis
Year co-ordinators to operate in Years 7, a and 9.
Job description to be reviewed to
include some administrative matters
e.g. homework policy and homework timetable,
co-ordination of 'study, skill/ computer orientation

........_,

Principal, DPs

Deputy Principals to have watching brief
over Year co-ordination in Years 10- 12
Whole school assemblies retained
(possibly once a week in period zero)

Principal & HMS

. Opportunities for additional MS assemblies

ORIENTATION
Excellent, effective orientation for entry at all levels
Groups to be targeted to include
i) new Year 7s
ii) new Year as (23rd Nov)
iii) our 6s to 7s
iv) our 7s to as (22nd Nov)

Identify suitable dates
by end Term 3

Programme from liaison between HMS.
and Coun~ellor

DP~

"''UWC/rU:!J lllf! MIUOIC

:!JCnOOI

UJif1, 1
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0------------~--~--------------------------------------------~---STUDENT LEADERSHIP OPPORTUNITIES
MS House officials
MS Forum (perhaps chaired by SC prefect?)

By end Term 3
By end Term 3

Principal & HMS
Principal & HMS

PEER SUPPORT

9s look after new 7s
11 s look after Bs

'

Before camp planning

SCHOOL RULES
No change required owing to generalised nature
of current rules. Interpretations to be
developmentally appropriate.

DifferentiatiC?n of SC through minor uniform change

........

CX>

Principal & DP(PC)

By end Term 3

Principal, HMS, Whole Staff. School Council

·--

EXTRA-CURRICULAR ACTIVITIES

Sport
Inter-school sport as now
Inter House competitions for MS
-and SC, run at A, B etc. levels

Planning day

fiUJ.c/

.s-/

P E , Planning Group

Drama
To be separate MS & SC school produclions
To be separate MS & SC house plays

Other arts activities
To be separate where possible (e.g. public

Planning Day

Planning Day

speaking, debates, dance etc.

llr:'e~d CJ" ./)nmt"i, Planrung Group

#I-s {"tYJ;-d~1'•lt>/, Pl~uming Group
'

Music
To be MS musical groups but still relain concept
of School bands, orchestras etc.
Timetable MS choir
Aim forMS musical evening

Planning Day

!la:uf c( 111u~~~

Plannrng Group

--------------------------Page 3

· Towards the Middle School URRFT #2

'
A WARDS ISTf!IPES etc·
Different awards for MS activities

HMS #~ad o1 ;'E
'
I
'

By end Term 3

Dovetail with House points system

Ar~s cct:~...-a'•;,_,ahl.....-

DP(PC) and House Leaders

TEACHING AND LEARNING MIX
Curriculum to embrace:
i) Essential 'subject' knowledge
ii) Ufe skills (Key competencies)
iii). Basic attributes
ii) & 1ii) mainly through special features and
extra-curricular programme

By end Term 3

HMS, DP(C), HODs

Organisation and responsibility for content
'subject' based but special attention placed on;
i) cross subject communication and coordination
ii) opportunities for joint ventures

By end Term 3

HODs & f-IMS
.·•·

Special fOcus on sequencing to avoid overlap
one year to next

HMS, HODs to liaise with JS teachers

Topic outlines for 1996 to HMS

By end of Term 3

HODs

Preparation of MS course summary handbooks

By end of Term 3

OP(C)

Coniinlied expectation of use of variety of
teaching and learning strategies with attention
pq(d to:
-constructivism, active learning
- flexible groupings
- whole brain, multiple intelligences
·-student centred, recognition of difficulties
- responsibility for own learning

HODs, whole stall

DP(S)

PO opportunities continued
Jdenlification of teachers with particular interest
in Middle SchooL Determine nature of incentives
& status lor those working in mainly in MS

By end Term 3

Principal and DP(S)

Identification of other timetable opportunities

By end of Term 3

OP(C)

Page 4

.•
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0---------------------------------------------------------------------------------HODs & OP(C)

Continue to timetable Year 8 teachers in pairs
/..~C

Extension and enrichment from LEC and
'Middle School Challenge' concepts

ccard/nll h'jHODs and HMS to determine.

T/METABLING
Year7 home rooms based in F214 and F215
Appropriate furnishings organised
Year 7 to be based on class teacher as now
plus specialists
Year 7 teachers may be used elsewhere

;7,-p,,-f,y tJ/fr"c</
1st Feb 1996!
HMS, OP(C)

·,·

Year 8 as 1995, Home Rooms for SS, SC, M, PVE
Retain 0125, E127, F128, F129 (+0124 if required)
Year 9s more movement to 'speciafist areas'

OP(C)

Pattern for Bs and 9s to be;
~ Key subjects (M, Sc, SS, E)
• LOTE
• PVE, PE etc
~ Perfonning Arts (Music or Drama)
~ Practical Arts (via DT)
Subject choice to be restricted and made as tate
as possible

Mid Term 4

SPECIAL FEATURES OF MS TEACHING AND LEARNING PROGRAMME
• Academic rigour (especially in 'core areas')
• LEC flexibility, extension and enrichment
• Outdoor Education
• Technology Immersion (including laptops)

•DT

.·

·> Towards t/Je Middle School onnFT #2
···---o----~-----------------

PROFESSIONAL DEVELOPMENT
Provide opportunities for any internal appointees
to develop skills required for MS.
Whole staff or department based activities
on 'appropriate' pedagogy
Continued emphasis on 'converging technology'
awareness and skills

DP(S)
OP(S) & HODs

ASSESSMENT & REPORTING

Review reporting procedures- develop profiles
Write guidelines for MS assessment
Put in appropriate handbooks
Modify SO assessment policy
Put in appropriate handbooks

By end Term 4
By publication date
By publication date

. ·•· .

'

HMS &HODs
HMS with OP(C) to draft
DP(C)
DP(C)
DP(C)

SCHOLARSHIPS

Continue to offer scholarships for Year 7 & 8
Offer entry scholarships for 10 and 11
• as many as we can afford

School Council & Principal

APPENDIX 9· Examples of educational aims for the
• Middle School from Dr. Julia Atkins' St.
Anne's Seminar.

A Vision for Lifelong Education
LIFE SPACE
{primBry psychic cask-Erikson)

t

Elder
wisdom

0 sharing learning
Q

reconciliation

personal meaning making

o teaming about self
o learning to create

L
I
F

Mid-adulthood
generativity vs sragra rio~

o le aming .to be productive

Early adulthood

Li felortg Learning

intimacy vs isolation

E
T
I
M

E
L

E
A

R
N
.I
N
G

t

\

I
0 sense of agency

0 personal mea1ing making
o learning about the cosmos
o Interpersonal skills
Adolescence
0 learning about pl<net earth
0 developing learning skills
identity
0 learning :flout humanity
0 self awareness
0 learning :tlout self
0 sense of achievement
0 learning to learn
0 recognition ofreadiness
0 thinking to learn & learning to think
0 challenge

0 learning to act & participate
o emotional involvement
0 learning to care
0 motivation- sense of purpose
0 learning to be productive
0 uncondition3 acceptance
Child
0 learning to ima;J ine
0 belooging
competence
0 learning to create
0 positive self concept
0 learning to survive
0 security- emotional, physical playfulness

\

t

I \

Holistic curriculum

t

I

Critical Curriculum

Infant
tri.St

belonging
security
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The Three Zones of
~ducational Restructuring
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Version of "Outcome Demonstrations"
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APPENDIX 10: Summary of staff responses when asked
what the aims of Dr. Atkins' St. Anne's
Seminar were.

Dr. Julia Atkins' Seminar: Patterns of responses from staff

~im:

Clarification

IT2D4
IT1D1
ET4D8
HT3D1
ET10Dl
IT8D5
IT7D2
IT16D3
raw: 8
%:

47

'Selling' concept

Teaching Strategies

Unclear

IT13n7.
HT18D10
HT5D2
HT12D9
HT6D6

ET17D5
HT15D8

5

2

2

29

12

12
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ET14D9
ET9D6

