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ABSTRACT

'A'n intcrprelive' cuse Stud'y'upprottch was employcd 'to ettttmin’e _'studcnt und "

o 'teucher pelceptions of the 1mplcmcntat|on ol‘ i sport cducauon n physlcul cducuuon

. piogr ‘nn (SEPEP) |n a Western Australlan rcguonal pnmury school Chor S (1992)

- -currlculum dlmensrons werc used as A frdmework Three ycar seven teuchers

K implem_en_te'd__SEPEP _using a te’_am teachmg appro_ach_.-

The focus teacher, Ms Jenson a hrghl},t regarded classroom teacher descrlbed :
| herself as non sporty and lackmg cont" dence and expertrse in PE teachmg Students in
“her SEPEP volleyball class were consrdered less popular and Iess athletlc when |
) ._compared wrth those in the other two SEPEP classes A focus volleyball tean*

- -'.comprlsmg ﬁve grrls and a boy of varymg sportmg mterests and abtlmes were targeted

to determme student perceptlons of the program

Both the students and the teachers were posrtwe in thetr overall thoughts and .

o -;.feelmgs about SEPEP Greater enjoyment of PE classes 1mproved range and level of

i .":.'learmng outcomes and llkrng of the student—centred structure of the program were

'reportecl The focus teacher and students concurred about problems Wlth the length of

the 1n1t1al orgamzatton sessmns, gender rsolatron and poor performance of roles by some

en The teacher and students dlffered m therr perceptlons of tramlng sessrons the
teache s'rolefand thoughts about the culmmatmg day Some problems w1th the a
1mplementatron of_the program were related to Ms Jenson s lack of expertence wrth the

€ ertrse.m volleyball such as her lack of approprrate guxdance for students



. _in__skillldev_clopmcnl and coaching roles. quc_vér in her view, c|11pfoying a SEPEP

~approach to teaching PE was'lcss'slr_chﬁ_l’_l, more cnjoyable and m_orc_r'cw'arding for both .

- herself-and the students, -

" The study reaffi rms the _v"al'ue of listening to students’ thoughts and feclings in
e _"PE.CIEII_SS.QBS bdih'l'of lc;'iche_rs and res._ear:c'hers_ and encourages those in the PE professions . -

' to continue to strive for PE that is both valuable and relevant to our consumers.
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CHAPTER I; INTRODUCTION TO THE STUDY

'I he 1mporlancc oi dcvelopm.g, and ma.lnlal.nlng a. hcalthy and actl\te hfestyle is - ”
o conu-nua‘lly"espouscd as al m'uor g,oal of school physlcal educallon (PE) As well us the s
:_._.de.velopment .ot physzcal skllls the formalron oi posmve altltudcs and vaiues lowards
' .-""__'physrca! actl.v.lty isa crucud aspect of thls goa! This has bee.n reaffi |rmed in the, Western
.Austrahan Currrculum Franrework (Currlculum Councx! of Western Austraha, 1998)
: | which’ lists : attltudes. and values for a healthy hfestyle as one of the rnajor outcomes m. |
: the Health and Physrcal Educatlon Leammg Area Descrlptron and analysus of student
. thoughts and feelrngs 'tbout thelr PE expenences is 1ncreasmgly berng used to gwe us |

B -1r_nporta_nt mfo_rrnat_lon abou_t'_the success_ in achieving this outcome. -

A need for change to the approach to teachmg PE. has been promoted in recent
_""-'."_'."years, both to mamtam re]evance to post modern somety and to assrst m counten ng

| ...j_-challenges to the promotron of PE These challenges mclude our 1ncreasmgly sedentary :

_-:.:.-lrfestyle the mfluence of the medla and changmg soc1al Condltlons Foll Ong - | :
-._:ﬁ'perCCI\'ed cnsls of relevance and- meaning in physical"education in Australian schbbls -
n the early 1990‘8 the educatlonal purposes of the subject have been under scrutmy Tn

:.._'-_addmon there are changes currently occurnng 1n our schools at nauonal state and local



prolile, with relatively more time {spent| on planning, preparing, monitoring and

reporting, and relatively less in up-front performance”.

Wilthin this period of change, a new curriculum model, the Sport Education in
Physical Education Program (SEPEP) has been implemented and in some quarters is
seen as a viable, alternative model for tcaching physical education. This innovative,
student-centred model is being increasingly used in secondary, and to a lesser extent,
upper primary school classes. The focus of this research was an investigation of the
implementation of SEPEP in a Western Australian regional primary school. The
perspectives of both the teacher and the students were invesfigated. The study was in
response to the increasing interest in describing and analysing what students think and
feel about their education experiences. A better understanding of studen.t perceptions
and of the match between these and the teacher's, should support more enlightened
innovation in schools and a physical educatidn that is more responsive to the needs,

interests and abilities of teachers and students.

Background
| Much education research looks at feacher effectiveness and student learning, but
what _fhe 's:t'udents themselves feel about the subject is often not taken into account,
Hickey _(l._995b_) believes that stl_jdents of_ten remain “passiv_e recipients” o_f teaching due
: to ‘-‘the. beljef thét quality learqing is consistent wiﬁh technically competent teaching”
' (p2]) In t.he,_ past, researchers have rarely studied siudcnt pe'rceptio.ns of their school
- 'g;tpér.i.e'nc'es‘ Consgquent_ly, there has bécn a general dearth of liferature concerning

_'student ex’périenc_:es in the psychomotor learning ddmai_n (Dyson, 1995; Sanders, 1996;




Solmon & Carter, 1995; Veal & Compagnone, 1995). Smith (1991) noted this neglect in
his article in asking, "Where is the child in physical education research?” Little
information has been available about the meaning students attach to their experiences in
physical education and about whether or not events are perceived s intended (Lee &

Solmon, 1992).

Over the Iast 20 years, interest in describing and analysing what students think,
feel and know about aspects of their education programs has been growing. A complete
issue of the Journal of Teaching in Physical Education (Graham, 1995a) is devoted to
discussion and research of student views and thoughts on school physical activities.
More and more research is now looking at the gains tﬁat can be made from listening to

students in physical education classes. According to Lee and Solmon (1992),

Students' perceptions of their skill levels, goal orientations and motivation
appear to have a powerful effect on the way they spend their time in physical
education class. These factors affect the students' level of intensity and attention
during class, the meanings students attach to instructional behaviour, and their
interactive behaviour, especially during practice. These elements, in turn, have a
profound effect on students' potential to learn. (p68)

_ '.’Ifh'erc is much we can learn from stu’dying' student perceptions, Greater
khowicdgc of indiv_idual interpretations of events can help create better understanding
between students and teachers '(Sanders,' 1995), as well as assist in the development and

 delivery of appfopriate curricula which are matched to what the student thinks (Dyson,
1995; Sanders, 1995). How students perceive or give meaning to instructional events

_caﬁ also imprdve our understanding of how they learn from teaching (Solmon & Carter,

-"'199_5; I__.;:e & S‘olmbn, _1992; Rink, 1993). Solmon and Carter (1995) outline the




commonly held beliel that people attach meanings to experiences based on individual
perceptions of events s well as on prior knowledge. They assert that investigating
student thoughts and feelings can provide important insights into the mediating role of

student cognition in learning.

As well as being a valuable insight into understanding the effects of what the
leacher does, research on student perceptions of PE can have an important role in
enhancing students’ self-awareness in and developing positive attitudes towards physical
activity. This is particularly pertinent since one of the main purposes of school PE is to
increase students' desire and ability to participate in the movement culture (Alexander et
al., 1995). These desires and abilities are referred to as “approach tendencies” (Taggart
& Alexander, 1994). In school PE lessons, student thoughts about such factors as
treatment by the teacher, feedback, peer interactions, grouping techniques, task
difficulty and expectations can influence their attitudes towards the subject and
ultimately may influence their learning, Student self esteém and self-concept can also be

affected by these perceptions.

'I_‘hé multi-activity mode} has traditionally been the dominant PE curriculum
_ﬁl;)del in upper primary and secondary school. It is characterised by short (four to six
- week) units of a variety of sports and activities, and s typicallly accompanied by a
itea_t_:l‘icﬂdirccted pedagogy ('S.ie.dcn.tc')p, Mand & Taggart, 1986). Conversely, in the sport
educatlon ;ﬁoqe;, :tcadhérs .t.ake more of a supportive role, helping students own the
_' _:pl.annih_g.,_iinp.lélmentatilpn and involvement iri the sporting program (Taggart, Medland

| & AI_eXandér’,' 1995). 'Studcnts are affiliated with teams that are engaged in formalised




competition for a sport "season®. For many students and teachers this student-centred
progrim his been seen to be “a breath of fresh air for a subject that had been
considered "boring” and "irrelevant” by a number of its consumers (Locke, 1992;

Tinning & Fitzclarence, 1992).

In recent years, a flurry of PE research has focused upon the implementation of
the sport education in physical education program (SEPEP) in Western Australian
secondary and to a lesser extent, primary schools. This research has been led by. the
Sport and Physical Activity Research Centre (SPARC) at Edith Cowan University, in
conjunction with the Ministry of Sport and Recreation and the West Australian

Education Department.

Statement o.f the Problem
Early experiences in PE are widely believed to be influential in determining
attitudes towards and levels of participation in physical activities later in life. It is
generally agreed that positive attitudes towards physical activity cari*y into adulthood
“and can enh_ance one's quality of life. Children are believed to form these positive
. -attltudes 1f thelr exposure to physical actlulty is perceived as "pleasurable or benef1c1al

".'to the self" (Gabbard Leblanc & Lowy, 1987 p41). Conversely, negative experiences in

o '.prlmary sChool_PE can also stay with and inﬂuence students in future years. Following

_dlscussmns w1th my umversny teacher educatlon students I have found that many of
_- their v:ews about PE are negative and concur with those of Armstrong and Biddle
. _' (_1_992) and _those mentroned in Evans (1990). In recalling their school physical

o e"quca'ti_on experiences, they described memories of boredom, perceived lack of choice,




feclings of incompetence and negative peer evaluation. Girls in particular recount
feelings of embarrassment, discomfort and dissatisfaction with the school physical

environment (Evans, 1990).

One of our major goals in teaching PE is to increase the approach tendencies of
our "cohsu.uﬁcrs." (Taggart & Alexander, 1994). It is clear that many students are not
cxperiencing enough positive outcomes in PE classes to develop positive attitudes
(Carlson, 1995a; Dyson, 1995; Kirk, 1991; Portman, 1995; Sanders & Graham, 1995).
Yet this is one of the major outcomes, {that is, to develop positive attitudes and values
for a healthy lifestyle), detailed in the Health and Physical Education Learning Area in
the recently released Curriculum Framework (Curriculum Council of Western Australia,
1998). Educators are not always aware of what students think about their learning
experien;es, since an individual's perceptions are not always obvious or predictable. In
addition, perceptions are idiosyncratic, so there can be as many different perceptions of
a particular eveﬁt és there are people involved with it. This information, however, can )

- give us a valuable insight into whether certain learning outcomes are being achieved.

As the prevalence of SEPEP in Western Australian schools grows, there remains
* a dearth of literature on the p;imary school perspective of this progfam. In addition, it
would be worthWhilc investigating SEPEP .in regional centres, where the different
commuhity structure can impact.upon school and commﬁnity sport involvement and

there is usually a strong community sport base.

Earty studies of SEPEP in secondary schools have described positive ou_t’comeé



for slud.cnls and teacher satisfaction with the program. Curnow and Macdonald (1995)
wonder whether this model is compatible with primary age chifdren. There ure concerns,
for cxump!c, with the major emphasis on compctilioﬁ in SEPEP and with equity
principles. Whilst competition is no doubt a motivating factor for some students and
would lead to some positive expericnces, Carlson (1995b) noles that excessive
compelitidn is one negative fuctor in physical education classes for students who feel
alienated. Some of SEPEP's other characteristics, such as team affiliation and a longer
season might add to their feelings of isolation. Research can assist the understanding of
how students and teachers react in a social structure where students afe increasingly
independent and become more responsible for the learning environment. This should be
éf particular relevance, considering the finding that teachers play a minimal role in

student interest in and attitude towards PE (Patterson & Faucette, 1990; Hastie, 1996).

 Aims of the Study
SEPEP presents a setting in which student and teacher roles are changed from
- fhosc in most trﬁditional physical education classe.s.. Students are given increasing
ir_ldepfzhdéncc and responﬁibility for the learning envirpnment. .There is. a reduct_ion in
| dxrect teachef‘instmction and a major focus on student teum involvement in fonﬁal
§ompetition. Thé major.._purpose of this study was to research the process of
.il‘l‘_]pICI.I.]er.]tat.i.O'.r_l.' of a_.SEPEP program in a regional p.rimary school, from teacher z;nd

" student perspectives.

| Three'rnajor.neSeafch questions were formulated to provide a focus for the study.

'Th_e' first two of'fhese include a series of subsidiary questions,




- Research question one

1. How do students pereeive the impiementation of the Sport Tiducation in Physical
Education Program?

Rescarch guestion one - subsidiary guestions.

a.) What are the range of thoughts and feelings of the students about school
PE?
b.)  How do these perceptions change over a term of SEPEP?

c.) Are there variations in the perceptions of students within one team?

Research question two

2. How does the teacher pérceivc the implementation of the Sport Education in
Physical Education Program?

Research question two - subsidiary questions.

a.) What are the teacher's though_ts and feelings about school PE?
b.)  How do these perceptions change over a term of SEPEP?
c.) How does the teacher perceive_'the responses of designated students,

within one team to SEPEP?

Research question three
3. Are there differences between the teacher's and the students' perceptions of the

Sport Education in Physical Education Program?

~In rese;irchiﬁg these questiolns, the ultimate goal was to seek a better

" understanding of the relationship between student perspectives of physical education




und the SEPEP curriculum model, in order to assist physical educators in attending to a

range of student needs in PE.

Definitions of terms
The following definitions are included to assist the reader to understand terms

~used in this paper.

approach tendencies - positive feelings about sport and physical education, which

promote a desire to participate.
curriculum - "a multifaceted idea that encompasses various domains of physical
education schooling” (Choi, 1992, p72}), which includes textual, perceptual, operational,
hidden and null dimensions.

- -generalist teacher - the primary school classroom teacher.

~iperceptions - individual thoughts, 'feelihgs and understanding of events.
~ physical education - “.any'procf:ss which increases an individual’s ability and desire to

- participate, in a s_oc_iaIIY'resporiSible way, in the movement culture inside and outside

: schools. Games, sport, danc_e, outdoor adventure activities and other active recreational

 pursuits are all part of thiat culture” (Alexander et al., 1995, pl I).

' ':__'spe'(':ialis_t teacher - a teacher who take classes of primary school students for lessons in




"specialist” subject ireas, such as physical education, music, art and driama.

- sport — a prominent part of the school physical education program. Spoert is defined by
Alexander et al., (1995) as “occurrences of compelitive play determined by physical

skill, strategy and chance™ (pi1).

Summary
Amidst widespread change occurring at all levels of eduéation in Australia,
including the development of a national curriculum, a new mode of teaching physical
education, termed sport education in physical education, has been implemented in many
_ secondary.and sdme primary schools. This research seeks to examine how a class of
_ upper primary school students and their teachers perceive thé implementation of .this
curriculum niodél. The study is guided by three major research questions, which

- investigate and compare student and teacher perceptions of the program. '

The desire to maximise positive outcomes and to attend to a range of student
needs in PE classes underlies the purpose of this research. This cmerges from a concern
| that students are often not achieving meaningful outcomes in primary school PE and as

“aresult, the crucial goal of developing approach tendencies towards physical activity is

" often not being achieved.
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CHAPTER II: LITERATURE REVIEW

The following review of literature relevant to the research topic, is presented in
five sections: student perceptions of school physicul education, physical education in
Western Australian primary schqois, the need for change, the sport education
curriculum model and current trends in research methodology for studying student

perceptions.

Student perceptions of physical education
"Children have been written about from many perspectives, and for a multitude
of purposes. Rarely have they been asked to speak for theinselves," (Davies in
Sanders, 1996, pS1). Sanders (1996) offers a number of reasons for the lack of research

on student perceptions of their physical education experiences, including;

e children have simply not been asked to speak,

e children’s ideas were not taken seriously,

e a belief that _chiidrén cannot speak for themselves,

¢ a lack of acceptance, in t_he past, of an ethnog.raphic/qualitativ_e research
: par_adigm'in education and

e that such research was believed to be difficult and time consuming,

What then, can be learnt from studying student perceptions? As prcviou_ély
. noted, research in this area is now developing rapidly. Sanders (1996) believes it is

essential for teachers to attempt to understand school from the child’s perspective and



that regarding children as active learners has important implications for improving
teacher effectiveness and children's capacity to learn. ‘The following is a summary of a
range ql' ﬁndings and discussion in the literature, with respect 1o student perceptions of
their school PE sessions, within the themes of whut children like and dislike about PE,
perceived competence, goal orientation, teacher behaviour, gender issues and alienation

in PE classes.

What do students like/dislike about physical education?

Physical educators ideally seek to provide students with positive experiences in
PE, which will hopefully lead to a willingness to engage in physical activity for life.
Solmon and Carter (1995) claim that "attitudes and values concerning exercise, fitness
and health are shaped by experiences almost ffom birth" (p363). Children form positive
at_ﬁt_udes towards physical activity if they perceive such experiences as "pleasurable or
beneficial to self” (Gabbard et al., 1987, p41).Ina s'tudy of determinants of .st.udent
“attitudes towards PE, Figley (1985) found the content of the curriculum to be the major
 determinant of both positive and negative attitudes tdWa_rds PE. Teacher feedback; or
lack_ of _it;-rankéd secdnd. The maj_or influences on positive attitudes were found to be
' speciﬁc contén.f,. teachers' péfsonal characteristics, comfortable atmosphere, help from
| .tl"]e fe'aéh_ér_ .and. pgrcei ved success. .Curriculum content, public atmosphere, peer
_fcjéc_tion,_ teachers' ﬁc'rsbnal characteri Stics, coeducational cllasses, lack of teacher eqﬁity
- ﬁnd faimes's, thréateniﬁg at:ﬁosphcrc 'anc_l teacher insensiti v_ity and incompetence
o coh'triblitcd'to'negative attitu.d.és. Figley believes that the determinants of negative -
attitudes are amenable to. changé and she encOufages _teachers to pay greater attention to

the dcvclopment of positive attitudes, whilst attempting to alter the negative ones.



Whilst Figley (1985) expressed the view that teachers play an important role in

' ﬁlc formation of children's attitudes towards PE,.Pznltcrson and Faucette (1990) found
otherwise. In a comparison of child'rcn's attitudes in classes taught by gencralist versus
specialist PE teachers, they found that the attitudes of the children in the study were
similar, regardléss of the type of teacher. It must be noted that Figley's study used PE as
the attitude target, whereas Patterson and Faucette questioned studenis about physical
activity in general. Patterson and Faucette (1990) believe that the clarification bf these

attitudes would be worth studying, using qualitative analyses, such as interviews.

Research hds found that a number of students appear to be dissatisfied and even
.fe.el_ a_l.ienat.ed_ in PE classes. Carlson (1995a) noted that up to 20% of children do not
| enjﬁy PE. WhilSt this also iniplies that most children lik'e. PE, Kirk (1991) warns against
praisi_ng_physical éducators as determinants of these positive attitudes, when it could be
'.t_hat "childreh rﬁay like physical education in spite of the way it is taught" (p21). Dyson
(1995) comrasfs the cbmmlonly held opinion that children mostly perceive PE as fun. He
foﬁnd that children generally.clid not enjoy activitics,. such as competitivé games, in
' which the cﬂ;mphasis was on co.m.pzir'is'on with others. Having fun, cooperating,
. '.c.h'al_l_énging oneself and taking risks were found to be important to studenfs' enjoyment -

-.-of a 'Project Adventure' PE program that Dyson studied.

* Perceived competence

S ‘Perceived physical competence results from student perceptions of their ability

in sport and physical activities and influences what students think about themselves.
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Perceived cognitive competence, on the other hand, comes from student pereeptions of
their school academic performances (Cole & Chan, 1987). If students feel that they are
competent in a subject, they will generally report that they like it, whereas they will

often claim to dislike a subject if they perceive they are "no good” (Cole & Chan, 1987),

In Lee, Carter and Xiang's (1995) study of children's conceptions of ability in
PE, the subjects used perceived abilily to describe their level of comﬁctence. It was
| found that the younger children tended not to compare themselves to others, which
supports previous research findings (Dyson, 1995). The children expla'ined peers' lack of
ability as due to lack of appropriatg effort. Older children, from arouﬁd the age of 11
yeai's, on the other hand, see ability ;ts being stable, though most see it aé modifiable
* through effort (Lee et al., 1995; Veal & Compagnone, 1995). If children with négative
| - views 61’ their ability, come to believe that ability is stable and unable to be improved
_. through fheir efforts,' Lee et al. {1995) believe that this can have important implications
 for physical educators, ih that children will '.'be less optimistic and will eventuélly'avoid

pzirticipation and develop negative attitudes towsards physical education” (p392).

Children's perceptions of their physical competence have been found to have a
- powerful effect On_'emotibns, such as anxiety and enjoyment, as well as on motivation to

sustain in'vl_'q_l_\femen.t m p_hy_sical activity (Weiss, Ebbeck & Horn, 1997). According to

. 'Roberts and Treasure (1993), perceived ability is also crucial in the development of peer

- relationships and _s'elf-:':_é.t'eém of children. Carlson (1998) believes that “the importance
of pefCéived self cbmpeten'(_ie highli ghts the need for students to see improvement and

. experience soinc mastery, in order that their confidence is increased” (p15).
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Goal orientations/molivation

It has been suggested that goal orientations focus children on either effort or
ability judgements. Research on motivational thought processes has sought to explain
why some students appeir to persist with activities and take more responsibility for their
own learning (Lee & Solmon, 1992). A student's goal orientation towards learning plays
a role in the influence of student self-perceptions and motivation to learn (Lee &
Solmon, 1992). Mastery and competitive goal orientations have been targeted by Lee
and Solmon's research. A mastery goal orientation is when the student is concerned with
mastery of the task at hand. Perceptions of ability and success are influenced by learning
or improvement in performance. Those with a mastery orientation are more likely to
seek challenge and persist in effort and in the face of difficulty (Lee & Solmon, 1992;
Walling & Martinek, 1995). Evidence suggests that when students attribute their
success or failure in tasks to their own effort or lack of it, they will be highly motivated

to learn (Lee & Soimon, 1992).

Armstrong and Biddle (1992) support the notion that if teachers encourage a
| mastery view of learning, students are more likely to maintain the belief that they have
thq _abil.ity .t.o achicve. In contraét, students with a competitive goal orientation, where
_Sﬁt:cess‘is meéshred by comparing one's performance to that of others, are more likely to
) | | afoid challenges, .shqw l_eSS persistence and put in less éffort on learning tasks (Lee &
o Solrﬁt}n, 1.9:92," Wallihg & Martinek, 1993). These students may also adopt failure
- avéidan_cc beh.aviours, such as withdrawal, compensation and rationalisation, if they

- _continually fail to achieve their goals (Evans, 1990).
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Students' goal orientations in the physical domain can be influenced by teacher
behaviour. The motivational climate created by the teacher can have the effect of
developing one goal orientation over another and thereby affect students’ perceptions of
their PE experiences (Roberts & 'I‘rca:‘;ﬁrc, 1993). The literature {Armstrong & Biddle,
1992; Veal & Compagnone, 1995; Solmon & Lee, 1992; Walling & Martinek, 1995),
encourages all educators to work at:cstablishing a maslery class climate, by emphasising
short term goals in learning and skill development as well as by evaluating children for

improvement and effort, rather than performance and ability.

Teacher behaviour

~ Solmon and Carter (1995) found that students could discern teachers' differential
treatment of high and low achievers in PE. Their study found that even subtle
differences could be detected by school children of all age groups. In addition, there
were differences in the perceptions of junior primary and older students. For example,
young children believed that teachers criticised high achievers more, whereas older
children thought low achievers received greater criticism. In stu.dies described by Lee
aﬁd S'olmon_'(199.2), low ﬁch_ievcrs weré perceived to be "receiving more direction,
. i'nsti‘hctidﬁs about rul_es, restrictions and negative feedback”, whereas high achic\rers
we.fe th’fmgﬁi to ra_:r%éi?é"'highe; expectaiioné for sucéess and more freedom and
'OppofiunitY" (p65) o
~ Students may misinterpret teacher behaviour, Martinek (in Lee & Solmon, 1992)
- ._ric.::t'e_d differéncés-in what actﬁally occurred in a PE lesson compared with tﬁe students'

o perc_cptions of the teachers" behaviours. Praise and other feedback were interpreted
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differently to how the leuchér intended. Students for whom teachers had high
expectations reported that they were praised more often than corrected, whercas they
were :acitlalily corrected more than praised. Also there were differences in how low and
“high Qkilled studen_ts perceived interacliqns with the teachers. High expectation students
attributed éorrectiv'e feedback 'to teacher characteristics and behaviour whercas those for
whon{ the teacher had_low expeétalidns claimed corrective fcedback.was given duc.to

personal factors or because of something they had done.

Gender issues
Primary school PE lessons are generally coeducational. Teachers need to be
'cdnscious_ of what research tells us about equality of opportunity in .thcsc settings. Sex-
.l_inkecl behaviour and attitude differences have Been found to affect interactions between
studénts and teachegs (Dunbar & O'Suilivan, 1986). This can contribute to differential

treatment, often unintentional, by the teacher.

It has been well documented in recent years how teachers often communicate
certain g'endt.a.r expéc.t'atiolns in PE classes, such as when tﬁcy reward girls for good
b{:havi.our a_ljd_b_oys for skill performance (Le.e' & Solmon, 1992), thus reinforcing the
| '_'pgrcgpfion t'_hat. g’_ifls are expected -_tb behavé an.d boys to perfﬁm skills. Solmon and

Cartcr(1995) found that even young children can perceive PE to be different for boys

“and girls and_.that'tea(_;hers may be unaware of giving them diffcrcntial_ tfeatment. This
B concurs Qi_th_ Wigﬁeld aﬁd Harold's ('1 992) plaim_thét.teachcrs rﬁay not reaiise the kinds
" :_'._'bf _messag_eé thcy.provide toldifferent'studcnts or How_thcy treat students differently,

y p'erha'p_s via a "hidden c'urficulﬂm". According to Dunbar and O'Sullivan (1986, p174),
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"differential feedback and opportunity to respond may have an immense impact on

students’ behaviour and attitudes owards physical activity”.

Low skilled girls arc believed to be particularly at risk in PE classes. Many girls
find school PE too competitive (Browne, 1992; Carlson, 1995b), with social, cultural,
physical und psychological differences between the sexes, particularly from the late
primary school years onwards, seen as being detrimental to the successful participation
of some girls in competitive sport (Evans, 1990). Another frequentl y voiced concern of
girls in coeducational PE classes is the domination by boys (Alexander et al., 1995).
Curnow and Macdonald (1995) see this as a potential problem in SEPEP. Gender issues

in SEPEP are discussed further later on in this chapter.

Alienation

School PE experiences can influence chfldrcn's peer relationships, their self-
esteem and their self-worth (Robert & Treasure, 1993), Chiidren, particularly those who
" are under-achieving, can experience stress and anxiety in PE classes. This may, in tu'm,
affect their future partigipation in physical activities. Evidence from studies conducted
by Carlson {1995a) énd Portman (1995) indicates that there are some students who feel
alienated in school PE classes. According to Carlson (1995a), alienation can loccur when
'stuaents find that PE is not meaningful to them. Such students experience persistent
| . negzifive feeli'r.lgs in PE, and consider the sessions irrelevant and boring. Alienated

students in PE classes do not have fun!
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Some of the reasons given for this dissatisfaction or alienation are:

Lack of u clear undcrslunding of the purpose of PE (Graham, 1995h). This may
causce attempts at task avoidance and lead to feelings of alienation, Lec and
Solmon (1995) found cvidence 1o suggest that males and females receive
dilferent messages aboul the goals of PE sessions.

Activities are too difficult and/or demanding for the children, resulting in worry
and frustration. Conversely they may not be sufficiently challenging, resulting in
boredom (Sanders & Graham, 1995). For students to feel more comfortable in
;md motivated towards school physical activities, "opportunities for action
should balance with an individual's skilis" (Sanders & Graham, 1995, p373).
Lack of opportunity or encouragement for children to let the teacher know about
their feelings and prqblems in PE classes.

The focus of evaluation is often on ability rather than effort (Wigfield & Harold,
1992), which can alienate the low skilled student and promote feelings of
hopeleésness.

Exceséive c.riticism from the teacher and from peers (Portman, 1995),

Perceived inadequacy of the PE leacher and perceived differential treatment.

(Portman, 1995).

These feelings of alienation are more frequently found in children with low

physical skill levels. Portman's (1995) study found that many low skilled students

exhibited symptoms of a state known as learned helplessness. He describes this as the

effect of chronic failure, resulting in the individual becoming discouraged at minor

setbacks, viewing these as clearly emanating from their low ability, rather than from
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external factors such as teacher treatment and task difficulty, and giving up quickly after
the initial attempt. These students perceive little control over achicvement outcomes in
PE (Walling & Martinek, 1995). In a study of fearned helplessness in a sixth grade
student, Walling and Martinck found symptoms of tow ability perceptions in both the
physical and academic domains. They aiso found support for the need to take into
account other uh(lerlying factors that may affect performance, such as home life, peer
influence and the school itself. Teachers are éncouragcd not to overlook the needs of
students exhibiting the characteristics of learned helplessness in favour of "more

aggressive, efficient, enthusiastic students” (Walling & Martinek, 1995, p465).

Physical education in Western Australian primary schools

Who teaches primary school physical education?

Over many years of involvement with Western Australian primary schools, I
have found that the commitment to and extent of PE programs can vary considerably
from one school to the niext. This also seems to be the case in other Australian states
(Tinqing, Kirk & Evans, 1993). What constitutes PE can range from taking a class
outside for a game or activity, as a respite from school work, to a well organised,
timetabled series of lcsSons which involve the learning and practice of a range of skills.
The sesSions may be taken by the classroom or generalist teacher or by an appointed |
specialist PE teacher. Sometimes visitors, such as sports development officers, dance

teachers or community sports coaches may run some of the progranis.

Generalist teachers vary greatly in their commitment, enthusiasm and expertise

-in teaching PE. They also have to contend with an increasingly crowded curriculum. All



these factors can influence « teacher's emphasis and commitment (o a meaninglut and
comprchensive PE_progrum. As aresult, the quality of PE sessions in our primary
schools often su I'I'crs and, according to Tinning (1987) and 'f‘inning et al. (1993}, can
lead 1o physical "miseducation”, characterised by "unjust competition, long periods of
inaction for most children, dominance of the game by a few childrén and a general
implicit condoning of inappropriate sporting values” (Tinning, 1987, p10). Although
there are devoted and highly competent generalist PE teachers in our primary schools,
others (more often female5J lack enthusiasm and confidence in teaching PE and, as a

result, programs can be poor or even non-existent (Evans, 1990).

In soxﬁe schools, a "platoon™ or team teaching system (Tinning, 1987) operates,
where teachers are.responsible for only certain components of the PE program, Here
students rotate between teachers after a unit of a particular area of the curriculum, such
as six sessions of hockey, or different aspects of daily fitness sessions. Even though
miseducation may still occur, this system is generally more organised, teachers can
become comfortable with teaching a particular unit and it often gives students better
opportunities for skill jearning (Tinning et al., 1993). Platoon arrangements also

~ increase the probability of lessons actually being held.

Or.iginally specialiét teachers were encouraged to work with other teachers to

- improve their knowledge and teaching of a specialist subject area, such as music, art,
drar.n.a or PE. However this has rarely occurred, largely due to the ever increasing
demaﬁds on tcaéhers‘ time and also because teachers value the break they receive from

direct student contact when another teacher takes their class. The primary school
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“specialist PE teacher” (in quolulion marks due to the questionable authenticity of the
title), is generally chosen by the principal, a process which is often criticised. The
specialist usually has an interest in the subject area, may have completed some extra PE
study units at university and/or is scen as "good at” teaching PE. In a few cases, trained

PE teachers have been appointed to primary schools to take on this role.

The specialist (sometimes more than one) is designated to run the whole school's
PE program, generally one or two lessons per week with each class. The generalist
teacher sometimes supplements this with fitness or other activity sessions. In addition,
the specialist has numerous other duties, such as intra- and inter-school carnivals,
excursions, correspondence and almost everything to do with PE in the school. Taggart,
Brown & Alexander (1995) refer to primary PE specialists as "superteachers", due to the
extraordinary number of roles and dutics they are expected to perform. Tinning et al.
(1993) see the use of specialists in primary PE as being advantageous, even though the
number of sessions may be reduced. They believe it is often better for students to have a

small-number of specialist lessons than regular doses of miseducation.

The primary school physical education curriculum

During the 1980's, the Daily Physical Education (ACHPER, 1982) and Aussie
Sports (Australian Sports Council, 1986) programs became the unofficiai or "defacto"
primary school PE curricula in Australian schools. The Daily Physical Education (DPE)
program originatéd in South Australia and the curriculum materials were well received
in West Australian schools. The DPE materials were later supplemented by the Aussie

Sports curriculum resource (Australian Sports Council, 1986), which had a sports skill
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development cmphasis, incentives lor involvement in the program and was aimed at

year four to seven students,

The well detailed DPE lesson plans were welcomed by primary teachers, who
had little or no PE curriculum guidelines or programs to use snd who were under
pressure for plhnning in an already crowded curriculum (Tinning, 1987). Very few
schools in Western Australia took on the full program, Which recommended 10 to 15
minutes of fitness plus a separate 20 to 30 minute skills session each day. The program
was generally adapted to suit individual school needs and preferences. However many
schools implemented the daily fitness sessions, eventually Ieading to an increased
emphasis on fitness, often 1o the detriment of skills teaching. In some schools, the daily

1 5-minute fitness sessions became the PE program,

There were some perceived organisational advantages of having fitness
programs in the primary schools, such as that they were easier to run and genei‘ally
required less equipment than skills sessions. However Tinning et al. (1993) were
-concerned that the quality of school PE programs was suffering under the banner of
DPE Schools were taking the easy way out, ignoring the teaching of skills and the
_clevellopment of appropriate sporting behaviours and they were not catering for

~ individual differences.

Although there were concerns with the separation of fitness from skills and with
use of central rather than school-based curricula, gains were made in the promotion of

PE in the 1980's (Tinning, 1987). For'example, the relationship between health and PE
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was promoted tn schools. As well, more PE curriculum materials were being purchased
by schools (Tinning, 1987), perlaps demonstrating an increasing level of commitment
to PE. Currently the DPE program is widely used in Western Australian schools as ap
unofticial curriculum. Newer resources such as Sports Start (Australian Sports
Commission, 1991), Sport It (Australian Sports Commission, 1994), the Fundamental
Movement Skills package (Education Department of Western Australia, 1997) and
SEPEP (Alexander et al, 1995), the curriculum innevation that is the focus of this

research, are being employed, among others, as support materials.

Curriculum change in schools

A national curriculum project commenced in Australia in 1989, based on a
number of agreed national goals of schooling. It led to the development of eight learning
area statements and profiles. The Health and Physical Education learning area
statement, published in 1994, provided a framework for curriculum development in
health and physical education (Curriculum Corporation, 1994), The national Health and
Physical Education profile described the progress of student learning through eight |
levels during the school years and "shifts the emphasis from the content taught to what

is being achieved by the learner" (Glover, 1993, p21).

From the statement and profile, Student Qutcome Statements (Education

" Department of Western Australia, 1998) were adapted to suit Western Australian
schdqls. These statements were desi gned to "describe the outcomes which students

“could be expected to achieve as they progressed through schooling” (Education

Department of Western Australia, 1994, p9). They have recently being finalised, after
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several years of trialing in Weslern Australian schools, and aim to give teachers i
framework to "plan for, report on and improve students’ achicvements in the Health and
Physical Education learning arca™ (Education Department of Weslern Australia, 1994,

p23).

The Curriculum F.rumcwork, also recently released to schools in Western
Australia, provides an overview of knowledge, attitudes, va_[ucs and skills within the.
eight learning areas (Curriculum Council of Western Australia, 1998). The formation of
attitudes and values is considered crucial in the Health and Physical Education learning
area. One of the major learning outcomes states that "students exhibit attitudes and
values that promote personal and community health and participation in physical

activity" (p108).

The need for change in physical education

QOver the past two decades, health has become a major focus of PE. At the same
time a "healthism" view (exercise=fitness=health) was proliferating, which appeared to
support the positive relationships between exercise, fitness and health (Tinning et al.,
1993). The term Héalth Based Physical Education (HBPE) was coined to describe PE
programs with é health .focus. Advocates of HBPE emphasise the contribution of PE to
- a person's health. The prevalence of daily fitness sessions in primary schools, from the
| ear]y' 1980's is an example of HBPE, although one could argue as. to whether some
.children understand the health benefits of, or the reasoning behind "doing" daily fitness.

Tinning and Kirk (1991) noted concerns such as this, asserting that the social context of

HBPE and of the healthism view surrounding the promotion of health and fitness, was
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being ignored. Social issues, such as the "cult of slenderncss", dangers of excessive
excreising, "trendy” sports clothing and health food, advertising and environmental
pollution were not being explored and could work against those teaching HBPE

(Tinning et al., 1993).

‘Perhaps it was not surprising that when the eight learning areas were first
developed, PE was subsumed in the Health learning area. The subject was in danger of
losing its identity, until concerted lobbying brought about a name change, from "Heaith”

to "Health and Physical Education” (Taggart et al., 1995).

The early 1990's also saw the promotion of a need for change and improvements
in PE in Australia as the national curriculum for schools was developed. A Senate
Inquiry in 1992 into sport and PE followed a national conference on a perceived crisis in
PE. The Senate Inquiry (1992) concluded that, despite widespread support for PE in
schools, there was a problem in its delivery. Less timé was being allocated to the subject
area in the school curriculum and students’ fitness and skill levels were declining. A
response to this in Western Australia was the House Report (1994), which came up

with similar conclusions hi ghlighting the subject's marginality.

Problems with current PE teaching models

"Existing progrﬁms and their associated pedagogies have not served teachers or
| s.tudents_well." (Taggart et al., 1995, p16). Whilst there has been criticism of the DPE
and Aussie Sports programs, often referred to as the "defacto” pri.mary curriculum,

~Taggart et al. (1995, p16) assert that little has been offered "which might persuade
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classroom teachers of the potentially integral status of PE", They belicve that clussroom
tcachers and PE curriculum leaders should shure responsibility for physically educating
children. SEPEP is proposed as a program model with the polchlia! to allow teachers
shared ownership of PE in an integrated curriculum. This, in turn, could alleviate the

isolationism of the specialist or “superteacher” (Taggart et al., 19935).

Currently, the mulli-aclivily model is the dominant PE curriculum model in
upper primary and many secondary schools. It is described (Siedentop, et al., 1986) as
one of a number of alternative models, which include a fitness model, sport education,
wilderness sports, adventure education, a social development model, intramurais, ciubs
and drop-in recreation. The muiti-activity model offers students a variety of sports and
activities in their PE program. The activities are generally presented in short (four to six

week) units or blocks and are typically accompanied by a teacher-directed pedagogy.

Concerns about the multi-activity model focus on the brevity of the units, that
there is insufficient opportunity for motor skili-development and Icarning of game
playving skills, that it is activity-based with little theoretical content and that it is
irrelevant for. many students, wheﬁ compared to related activities in the comniunity
(Locke, 1992; Tinning & Fitzclarence, 1992). Lessons are typically pitched at an
avefage ability level and involve skill drills, practice and games, which can lead to
boredon, especially of the more highly skilled students, and alienation and noi-
compliance by those at the other end of the scale (Taggart & Alexander, 1994).
According to Tinni'ng and Fitzclarence (1992) the multi-activity curriculum "does not

ex'_cite or stimulate students” (p287).
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There were calls for new curriculum models o cater for a "post madern youth
cu[lurc". PE was perceived a8 "boring” and “irrelevant” by too many of its students
(Locke, 1992; Tinning & Fitzclarence, 1992). Locke (1992} belicved that what was
offered us PE to students was u fuilure und he cited problems such as student alienation
and dembralisulion, negative attitudes and other pcssimistic data from studying vicws of
students and teachers about PE. Hellison and Templin's ( 199 1) view was that more
student-centred outcomes in PE should be encouraged, such as the development of self
.esteem. self-actualization and the understanding and development of interpersonal

skills.

The sport education curriculum model

Sport Education was one of the curriculum models outlined by Siedentop et al.
(1986) in their curriculum and teaching strategies text. Siedentop (1994) believes that
sport in the PE setting had become decontextualized due to skills often.being taught in
isolation, absence of team affiliation and short duration units, which did not give
enough time for the development of appropriate skills or to experience the ups and
downs of é sport season. The maiﬁ features of sport education, outlined below,
charactérise the typical context of sport, and, according to Siedentop, were often absent

when sport is offered in PE settings.

e Seasons, rather than short (five or six lesson) units, of physical education,
e Formal competition, which may occur in different formats, interspersed with
~ practice sessions. Rules, team size and playing area are usually modified.

. Team affiliation. Players are members of matched, mixed ability teams, with
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whom they generally remain for the entire season.

o Student roles are taken on, (such as Sports Board member, couch, umpire,
publicity officer), involving organisation, leadership and management of the
sport scason.

» Record keeping and publicity are undertaken.

o A festive culminating event is held.

(Sicdentop, 1994, p9)

As students come to take on greater responsibility for the organisation and
running of the program, the teacher progressively uses less direct instruction, moves
"off centre stage” and becomes more of a facilitator. The characteristics of sport
education tie in closely with the way comrmunity sport is run, yet they are rarely seen in
“traditional” school physical education based on the multi-activity model - even though
it appears to target sport outcomes. Siedentop (1994) describes the major aims of sport
education as being to increase student involvement in the organisation and conduct of
PE, to promote skill development and to provide positive experiences to all class
members. The following section looks at some of the findings regarding the success of
the sport education model in achieving these aims, particularly those regarding the
expericnces of the teachers and students involved in the program. The issue of

competition is also discussed, since this is such a major aspect of this curriculum model.

Research on sport education

Grant (1992) researched the implementation of sport education programs in 34

New Zealand secondary schools and found overwhelming teacher support for the
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curricutum model. Teachers also thought that there was less alienation of lower skilled
sttlcigllls and of girls. For the slutlcnls., the expressed value of tcarﬁ affiliation was
promihcm. They felt that being valued as a team member made allowances for the low
skilled players. Grant described how the effect of the competition changed for students
over a season. Initially team members just hoped 1o defeat the opposition. After a few
seséions they wanted to improve their skills and gamé tactics. With more game
experience, the interest in taCtips increased, as well as the desire 0f individuals to
improve and to achieve success. Grant concludes from his research that sport education
" could enhance student learning “about things relevant to both sport and physical

education” (Grant, 1992, p314).

Following the introduction of SEPEP into Western Australian schools in 1993,
teachers (who were mainly secondary, but included a few primary teachers), said they
preferred this model to traditional PE They cited reasons such as fewer management
concerns, irﬁprovecl student attitudes and better opportunities for more authentic
| ~assessment of students (Alexander et al, 1995; Taggart, Browne & .Alexander, 1995).
Teach_ers also reported positive changes in attitudes, particularly from students who had
previously beén seen as uncooperative (SPARC, 1994). Student perceptions were
mainly positive, with most preferring SEPEP to "normal” PE. Student views are further

expanded upon in the following secticn,

Student perceptions of sport education

~ Carlson's (1998) study reaffirmed a general concern of physical educators - that

ma'ny students do not regard physical education as a “real” subject. Carlson believes that
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sport education has “the potential to increase students’ awareness and ensure that a
range of skills and theory are heing learned through, in and about the physical” (p16)
which in turn can enhance the value and reality of PE for students. However, Carlson
cites factors such s percc.ivcd pllysicul competence, the influence of family, the media,
peers and prior sporting cxperiences, other PE classes and structured play as often

seeming to be beyond teachers’ influence.

Many positive findings have been documented recently concerning students’
views on units of sport education. Hastie (1996) found that all the students in his study
of an uppei’ primary boys' class were positive about their learning experiences in a unit
of SEPEP. Students enjoyed taking on the various roles (some roles more than others)
and having more game time. To a lesser extent they liked being with friends, affiliating
with a team and having student coaches, rather than a teacher always giving out the

orders.

Hastie (1996) describes three major outcomes of his study. Firstly, students

- wanted to be physically acﬁve in PE, particularly when the outcomes of involvement
were considered meaningful. Students in his study even enjoyed taking on non-playing
roles, such as i'efereg, statistician and scorer, between playing games. Of further interest,
Iis Hastie's observatioﬁ that, as the season progressed, and students took over the running
of the-progfam, there was almost no off-task béhaviour obsefved. Secondly, team
menibcrship wés vélued, for the opportunities of soéial development. Even lesser skilled
students, in one student's view, saw extended team affiliation as being "fun”, since

"when you change teams every day, some people might not want to play with you”
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(student interview, in Hastic, 1996, pl0O1). Finally, as previously noted, students
preferred having student coaches rather than teacher-directed practices and games. This
supports Patterson and Faucette's (1990) claim that the role of the teacher is minimal in

development of student attitudes towards PE.

Reseﬁrch on SEPEP has described the successful inclusion of low skilled
students (Grant, 1992; Carlson, 1995b; Hastie, 1996; Taggart et al., 1995). Hastie
(1996) believes that the longer seasons offered in sport education could help low skilled
students develop positive attitudes towards perceived skill improvement. Carlson's
(1995b) study of low skilled girls' perceptions of a sport education season described a
reduction in feelings of alienatibn. .She found that, as the season progressed, the girls
became more confident and willing participants and felt valued by the team. Even the
better skilled students began to treat them as less of a "lost cause” and spent more time

and effort in helping them improve.

A study by Curnow and Macdonald (1995) found some concerns with gender

~ equity in coeducational sport education. The boys _in thc class tended to take on the
‘more powerful _roIes, often dominating game play. In addition, it was observed that
"many boys perceived the girls to be physically weaker and léss skilled" (p10). It was

" also found that there were limitations in skill developmeént among the girls. Hastie’s
(1998} study.of upper primary school girls’ perceptions of coeducational sport education
fbund that even fhough the boys tended to dominate, the girls enjoyed playing in mixed
sex tea_ms and taking on greater ;esponsibility for the program. The girls thought they

worked harder than when they were in all female teams and they also liked the

32



competitive aspect of SEPEEP,

Curnow and Mﬁcdona[d (1995} believe that choosing a4 more “gender neutral”
sport could help avoid some of the gender concerns in SEPEP. They also su ggested that
a student “equity officer” could be appointed to work with the Sports Board to reduce
gender bias. Curnow and Macdonald (1995) questioned whether upper primary students

were mature enough to run a sport education program.

The issue of competition in sport education

Due to a considerable emphasis on "the competition™ in the sport education
curriculum model, it is irnportanlt to explore what impact this may have, with respect to
student feelings and perceptions, The literatu.re presents arguments both for and against
competitive sport in physical education. Competition is sometimes viewed as a "dirty
word" or "ﬁnhealthy" when associated with children’s sport, especially when there is an
obsession with the outcome (winning, losing, rewards, etc). In competitive sport, social
comparison, (for example, peer cornparison), and game outcome are emphasised, often

at the expense of individual goais and learning (Weiss, Ebbeck & Horn, 1997).

Terry Orlick, a noted critic.of many aspects of children's sport, believes that "by
turning everything into a quest for mastery, we rob children of an important balanced
life perspective” and that "adults spend too much time trying to get children to achieve
Iﬁastery bver adult goals rather than letting children become absorbed in their own
goals” (in Evans, 1990, p22). Carlson (1995a) notes excessive competition in physical

education classes as being a factor leading to some students feeling alienated.



On the other hand, it is generally belicved that "good comperition”, in which the
focus is more on the process ruther than the outcome, can have educational value
(Sicdentop et al., 1986; Evans, 1990; Sicdentop, 1994), Siedentop et al, (1986, pl88)
assert that "competition is fundamental to play and forms the very core of the sports
experience”. They suggest that that "good competition” can occur within the sport
education model, which encourages the development of good sports persons and of a
better sports culture. According o Grant (1992), teachers déscribcd the compétition

element in sport education as being "appropriate” and "meaningful”.

Orlick (in .Evans, 1990), Evans (1990) and Hellison and Tcmblin (1991 ). .mention
some of the negative effects of competitive sport, particularly on low skilled and female
students in coeducational classes. These include domination of play and key positions
by the. more highly skilled students, students coming to value winning over cooperation,
and lower self esteem and self concept from persistent losing. Teachers in Grant's
(1992) New Zealand (secondary school) study thought that fhe competition in sport
education actually minimised the alienation of these students. Hastie (1996) supported
Grant's findings. In his study he found that the sport education mbdel offered low skilled
- and female students positive expericnccs and resulted in improved performance and
effort. He found that students reacted positively to their differing roles in a SEPEP unit

and enjoyed being more involved in the organisation and decision-making.

Perhaps the adoption of roles, the acceptance of greater responsibility and the
involvement in decision-making in SEPEP is in many ways consistent with Orlick's

suggestion: "letting children become absorbed in their own goals" (in Evans, 1990,
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p22), rather than being overly concerned with competing and comparing abilities. In
SEPEP, cooperation is required amongst participants to achieve successful outcomes in
“the game play. Siedentop (1994) belicves that it is possible to avoid abuses of
competition by offering "developmentally appropriate competition to all students,
regardless of skill level, gender or disability" (pi 3). He views the rivalry in competition
as part of the "festive nature of competition and in terms of the standards and traditions
that are created by the sport forms where competence is pursued” (Siedentop, 1994,

pld).

A curriculum framework for physical education

Choi (1992) promotes the idea of a multidimensional curriculum, in describing
five different conceptions of the curriculum, which impact on what is included in the
curriculum and how it will be implemented. The five dimensions of the curriculum are

referred to as:

1. Textual - the curriculum in written form, such as the curriculum package,
syllabus, textbooks and teacher handbooks. The SEPEP manual is an example.
2. Perceptual - students' and teachers' thoughts and feelings about aspects of the
curriculum, For Iexample. student and teacher perceptions of SEPEP implementation.
3 Operational - what actually happens in the process of téaching and learning,
when implementing aspects of the curriculum, Examples are teacher feedback and
| student behaviour.
4. Hidden - additional things that happen that were not intended or mentioned in |

the curriculum. For example, students learning social behaviour of which the teacher is
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not aware,
3. Null - what is not, consciously or unconsciously, intended to be included in the
operational or textual dimensions. An example is the perceptions and skills that the

students are not aware of or are not part of their intellectual repertoire.

Choi (1992) believes that research on teaching in PE should be about more than
just investigating the act of instruction, and should provide information about its subject
matter (curricuium), He also criticises the dominance of the empirical-anal ytié paradigm
in PE research, and suggests that considering different modes of inquiry can assist in
providing a new perspective for research, teaching and teacher education. This study

was undertaken within the inlefpretive paradigm (Candy, 1989).

Research methodology for studying student perceptions

Research methods are increasingly focusing on qualitative methods to
investigate children's perceptions and thought processes (Hopple & Graham, 1995;
Sanders, 1996). Qualitative research methods are now becoming viewed as more
acceptable for collecting quality educational research data (Lee & Solmon, 1992;
| Sanders, 1996).. Data collection methods for assessing student perceptions include
interviews, questionnaires, observation, field notes, artwork, journals and diaries. The
use of interviews has reéently begun to increase in popularity in the area of physical
education (Hopple & Graham, 1995; Sanders, 1996). Ethical requirements, such as
gaining permission, no obligation to continue and appropriate discretion with gathered
data are, of course of considerable importance in such studies. In the analysis of

qualitative data,' the information gathered is often reduced into common themes.
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Generalising of the results is usually i« to the reader, who can hopelully make use of
‘the detail of the rescarch context and scenario to facilitate unalysis and understanding of

- their own “cuses” (Burns, 1995).

_Accordi_ag'to_Gri_i[izlm ( l. 995), c.h_ildren as yoong as five years _old.t:an_ c'x.prca.?;
_. | thc:i.r._.feelin gs_.,.' neods and t:houghts_ ahout-a;hat is taUght- in phys.ica:l education .a_.ac_l'how it
: isl't.au'g'ht.-A'l'thotl:g.hl.ch'ildreo can be va]uable infonnante regarding'th'c:ir'behaviou'r antl o
tcehngs, there are potentlal sources of invalidity i m therr self -reports (Assor & Conncll
- 1992; Garbarlno & Stott 1992; Peterson & Swm g 1982 Sanders, ]996) Sometimes
_ '.__.what a _subjoct thinks and what 1s actoa]] y _reported as thelr thinking g may not be the
_'sa'mc. Probl.ems also aris';e.frona children not being able to accurately assess their own
_:competencc and from not understandmg questrons However mcreased stablhty in -
N chlldren s beh avrour 18 found from around thc ages of nine and ten yea.rs (Schunk &
'.'_-'_'Meece_,__l 992) _and the reliability.o_f _thei_r self—reporte is purported to increase with age.
" (G‘arbarino & Stott 1.99:2). In 'addition childre'n'.s self eeteem mu'st be talten irrto account-

| when studymg thelr perccptlons "The better chlldren are functlomng psychologrcally,

PR the more accurate they are hkeiy to be as reporters of their feelm gs" (Garbarmo & Stott,

- '_'_.1992 p38)

. .S'urnr_r.lary

ey 'The first _a_‘eo'tio'rl'o'f this literature review has shown that the commonly held

R 'op'inian t'hat'most'children'perceive s’ohool.phySica! education experiences in a positive

G _ hght |s not necessarlly so. a concern smce those of us who promote physrcal actwrty are

s aware of the lmportance of shapmg posrtlve attltudes towards lhc sub_lecl Slgmﬁcant
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Illll.l.l.hCI.‘.S bl'sludcnls have 1'cp_c§fl(:d negative f'cclings_tt_)wards schqol PE, towards
- ;ﬁ.l.a_ys.ic.:ul ﬁcliv.ity_ in gcn"c';;.l and _t_ow.urds thcm:sclvps. M:iny_'éhildrt:n do not chjoy u;;. ._
- [)CI\I\[ 'w:nh_ uﬁliﬁlic.ﬁ_ i which they 'u.r.c céll‘if);lf&d wi'lh. ollers, w'hfch_.in wen f:a_m alienate
: ]0.\_\.* s]_(il_léd 'st'udcnts.: .(0'1'.l.cn .f .CI.IIIIIIC ih_cucdu._cailionz.il' cl:;sch)L_ O'I.hcr.s.t_ud.ics_ h.avc..'found
| _f_hut s:m:l'd.ch'ts rcgz_irc_l _sc:hoo:l PE as ;;béfii1g'f zm:_d' _".irrcl.cvz.u_}l".' 'Wh_ijc the ié_a.chcf_s. rol.c m -
.' d.c_le.r.m.ini_ng. po.ﬁi!ivé and "ncgu.tivc ulliludcs io@:lrds PE i.S._COIIISidCi'C_d minimal, the . |

~ content of the curriculum is regarded as crucial, and this is amenable to change.

| anary school PE in We'sli_afn Australian _opcral'cs.in a myriad of ways, i‘ariging'

froni a.game oufsidé zis a respite from schooi work to a well organised, timetabled series
of Iessons in '1 varlety of PE umts t.lught by a generallst or specmllst PE leacher Thc
: South Austrahan Da1ly Physwal Educanon ﬁleb are still pnman] y used as a defacto
c’urriculu_m. A need for change arose fi rom dissatisfaction with curren._t PE cUrr’icul_a in

- prir'ﬁ.a.ry and secondary s'éhbbl_s._'_wh'i_éh .\vés.ccntributing t0 a "crisis" in PE. T.he.SEPIIi-EP |

: _'-c.ur.ricﬁlu'.rn.m(.jdel seem;; ld.h&\.i.c ihe pOféntial to réspérid to rﬁa'nyiof. til'é.sc concerns, as
weii as to s.a.tlsfy the key prmc:lpies and values in the Health and Physxcal Educatlon .

C learmng area

The'.mtroductlon o.f SEPEP mlb Austrahan schocﬂs cmncrded W‘l[.h a call for. .lﬂe
e replacement of the dormnant multl-qctlvity cumculum model SEPEP is a rel'ltwcly
ncwCumcumm l5_.].-(1@3], 1s stﬁ_déﬁl-cen(réd and.invqlves léarﬁing (;n d numbgr of

X dlffcrent Ievelslt isl :mc').déllgd on c.om.m:u'nit.y' Spo.rt,. inv.o.lves. iIiCréa;sed Sll._]del{l
'_'-_'.:responSIblhty for a sport .seaso.n dnd hdS progrwswcly Icsq lcachcr dncctlon Studu.q

E of SEPEP hdvc deqcrlbcd w:desprcdd support for lhc progmm as a worlhwhllc PE

38



weaching model, which offers enjoyable, relevant and valvable Icarning outcomes o
students of all skill levels, However there are some concerns with gender equity and

~with the emphasis on competition.

Few studies have examined the student peispectives of SEPEP in cocducational
- primary school classes. Qualitative research methods arc considered the most
appropriate for this research. The following chapter provides an outline of how the

study will be undertaken.
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" CHAPTER [1l: METHOD

- This cha..ptor i_.niti”u[[y_ out_lines the c.once.pluid f ru'mew_ork and m‘tionele for the
e!.toi.ce _o!’_cn_se studj n_]etho'do]'ogy... ’.I‘I_]'l}i.'l..‘i f.oll.owcd by :1'desCrint_i()n of how, w'hen and
” what 'dfdt:l _\vete co.l l_eeted for the_ s'tedy._.Thc d'.ttu anal ys:i_'s mt.thod is dctailcd and issucs
_su_.cj.n zts ttostwotlhiness_ot the dzlta; .l.imitation.s and_ ethics are dis_etussed. The chapter

: con.c'ludes'with a brief diseusSIioln on the u:se of t.he terms PE _and.spott within the

- context of the study.

'Cdnceptu'a] framewo.rk.
Accordmg to Glbbons and Bressan (1 99]), ‘student 'fee]ings should receive
_-..equal attentton and respect in aII phases of the teachlngf Iearmng process in all Sllb_]t‘Cl
. areas” (p_8_1).. Wlul_s_t t_he.]t_terature abonnds with studies on teacher effectiveness .an__cl on

e 'what sttl'dents 'do in PEI the perSpectives of the students are often not taken into account,

' _' The students are actlvely mvolved in orgamsatlon and decnsron-makm g in SEPEP,

- unhke 1n tradltlonal PE, and thetr v1ewpolnts should glve us valuable mformatton as 10

the-_progrer_n S effeetiveness. _Since stud_e'nt feehngs are ot always obvious'_t_o an

' ‘observer and can easily be misinterpreted, it is necessary to have students describe how

. they feel in verbal and/or written form,

B We often presIUme reasons for children's actions and behaviom‘ which may. be

L maccurate Many ttmes I have spoken to students (even tertlaly students) f ollo\vmg a PE _

- sessmn that Ihave taught or observed and have recewed comments whlch dlf fered f rom

L "__j___'_\t_vhat__l_ th_o_t_l_g_h_t_ w_as _th_'e ea_se._.lf students are not given the Opportunity_ to speak, we mny
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not be :1ttcnding to thcir nceds, we may he-nlicnaling somc_-an(l boring others! In
- dddtll()l] ll s adv mta,g,cous l‘or lhe tcaehu to ex])tess thoug,hts about un aspu.t of lht. .
' __CLlrricqum', as part of ihe proeess ol ret'!_cction_and cvaluution, which in turn can

- cnhance student outcomes,

In oonetrtlcti_ng a cone'eptuali _ftzt_mewotk upon 'whi._eh._to..étru_eturc the study, I
'emplo).*cd_-.C.h'o‘i's' ( 1992):dimens.ions ot the cu'rricul.urn and the i nterptetive tcsearch
oaradigm. Chof's five curriculum dimensions,. the_te_xtual, opera_tio_rtal, perceptual,
- 'hidden an_d null, prot'ide a frarnework. with which to inveetigate' the mu]tidi'mensional
nature of curricula. Thi_s research was undertaken mainly wi'th..in th_e_textual, operational
g and_pereeptual curti:cu]um' dlmensrons T_he_:textual dimension refers to the written form
' 'of the .eu_rriculutn', such as, for example, the_'S_EPEP manual and t_ea.ch'er_.__and student
B planmngThc ope"ra'tionzal din'tension i_s.oon_cerned with what happens in the class when
| __ _' the c'ur.rieululr'ri' is intplernented that'i's, with the teachiné anid learning process itself,
. _:uwth mformatlon gathereﬂ through observatlon The perceptual dlmenSIOn looks at the
B _subjects thoughts and feelmgs about therr exper:ences wnh the cumculum J ournals,

- _questronnalr_es __and_ mterwe_ws a]s'o pro\nd_e_ :nformatlon about this drmensmn._

The conceptual f'ramework 1llustrated in Flgure 1, was developed w1th the behef

- -"'that student thoughts and feehngs together wrth those of the teacher have an 1mportant

L -'-'_j-'mfluence on student behavxour, attltudes and learmng In thls case study, the

o " '_1mplementatton of SEPEP wnthm a school/commumty context would no doubt affect

_-’student and teacher perceptlons in many areaq, such as the change in btudent and tcacher

- '_'-ro_les,': and_ t_he_e_'xper_len_ces asso'c_lated__ _w1_th 'playmg_ tn A te_am_ for a full tcn—wcek_ scason.
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_ A.INIQI'..] gh student und'tcachér Epcrt;cpliun._s' of the same events are cx pected to differ,
- Ihcrc ls Sor.l_u:._"o:\'rc.l_'l.up.:[l. is'p.rcsumcd _il]_iil", 'wi_l_h..jnc',-cnscd_: und(':_rsl;_lﬁdi.ng O'I‘II_ch.slc'
| .'p{._:'_r;cé’;;lio'ns, liuﬁ_ovcrlﬁﬁ cun:bé grcaILCI'; T hc Fl";uﬂcﬁt_)fk_@ﬂﬂ_ z_zl.so.'inl'l_uc:.]cc(.l by the
_ rc.h.‘_éar'{':h_crfs buckgrotind us ;1=-[)E 1cachcr uﬁi_v'crsily. lcc.Luh_:r, teiching pfacticc

© supervisor, community coaching consultant, coach and parent.

STUDENTS
o hehaviour
o attitudes

/ « learning

- SEPEP

TEACHER :
PERCEPTIONS

CURRICULUM \

—— STUDENT
SCHOOL /. PERCEPTIONS _
- COMMUNITY N | . _
| coNTEXT- T S { TEACHERS
' : — B S \'- action/reflection

N « attitudes
+ strategies

o ._Fig._ urel. _Th'e:'_Concé'ptu'al Fra'méw_ork for the Study

| ; - A]though ez.l.clh':o;f iﬁeﬂrcscaﬂl%:h q_qe-sti.(.m..v}(se_c.._:chapt_e.r D), Eouid be slotted into

i One of Cho,s It 992) curriculum __di_'m_énsiohs, it shduld_ be noted that this did not

. '_-::_ precludc lff’éki"_g dt 5ny_0f ihq.qdestic’ms’ .f.r'c')r_n oyhérﬁ.crspéa_i_ves as .wcll. Thé study's -
research '_gu_e:s"tid.ﬁs weréfdhnﬁlatéd aréuﬁd the perceptual dim.e'nlsi'on, since thc.mujor

focus of the .s'tuqy:invol_v'e-d_ Sludents_‘ tﬁ.oughlsfand fée[.ings. As shown in Table 1,

o questlons2a _aﬁd'-z'b'_a'l_sb lie within the textual dimension, in that the teacher's views
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were sought on curriculum material und response 1o change, ‘There was some inclusion
~ of the operational dimension for rescarch questions ¢ and 2¢, which involved.

~observation of behaviour of the students in one of the teams.

Tttblc 1

Research guestions placed in Choi's (1992) curriculum dimensions

Research Questions

Curriculum Dimensions “1a 1b 1¢  2a 2h 2¢ 3
- Perceptual ' | v v v v v v v
Textut_tl_ : | ' VS v
. Operatiohal_ N - o v %

Rese._ar:ch .des'ign'.
The be]tefs and leues that determme a researcher'e interest ahd hence the design
: of the study are best understood by reference 1o resedrch pdrad:gms Cdndy ( I 989)
descrlbes three"dtfferent, yet not necessarl] y tota]ly dlstinct educational research :

| paradtgms, referred to as pOSltIVIS[IC, crmcal dnd 1nterpret1vc The posmwstac paradl gm

: j'1nvolveq an empmcal/analyncal approach genem]]y clnmctemed by a t;etlrch for

- SClCIltlflC truth POSIthlSllC reqeareh Iooks for camal relatlonshlpq and recognises
' _._'--phenomena that are tanglble. observablc and meahumble Such quanlltdtwo tescaxclt has
been the dommant methodology employed in cducauondl research (Candy. 1989 Gage,

. 1989) although the prevalence and acceptancc ofquahlatwc studlcs is mcrcasm;,
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Critical rescarch identifies with certain theoretical points of view and is often
used in sociological studies. Critical theorists take into account "the relationships
between imiividnuls' interpretations and actions and cxlcrnal factors™ (Ca.ndy, 1989, po).
'l‘his research combines critical self-ref lection with action for change. Finally, studies
lhal belong to the inlerpretive realm are C(mc_erncd Wil_h describing, observing and
_;malys'mg phenemena (Sttlitlr, Hattam & Shacklock, l_99?j. ln this paradigm, there is a
- move a'wuy. from the "law [ike gcneralisations" (Candy, ]989, p3) ot' positivism.
lnlerpretiv'e research dlmb to analyse human behaviour in a particular contettt, st_udying
people's values, att'i_tu'des and beliefs and their mc'tive's .for' behaviour; It seeke to |
understand the meanin gs of actien from the actor's noint of view (Erickson; ].986)..
Methodoiogles such as fteldwork case studles and pdmc1pant obscrvation are
associated w1th this paradlgm Theory fol]ows rather than precedes the research as data
_are generate'd. Intel'prettve research on teachm g can "examine the condlttons of
- meantng created by students and_ tea_ch_ers as .a basis for explaining'differences amon g |
| _et'u'den_ts in _their achievement and nloraIe_"_(Gage, 1989, p5). These differences, although
th'ey 'ma_y 'I.Je.srna_ll'l,- can "rnake abi g difference for student learning" (E__ri.cl_rson, 1986,

pI29).

. 'The nature of the research qneetions combined with the study's con'ceptual'
o : _framework determmed the research method employed Thc maJcr goal of my research

':-'-_was to seek a better understandlng of the relatlonshtp between student and teacher

p perspectwes of physrcal educatlon and the SEPEP currlculum model Qualltatrve

”resea_rch methods were v1ewed as b_el_ng_the mcst appropnate for I_nvestlgatlng the '

. research questions in this study, since people's feelings and perceptions are idiosyncratic
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The case study approach
Iz\n interpretive cuse study approach was employerl as l_hc .'rcsearch design or

simpll y as ll.u.: .plunrlcd slr‘:rlcgy for seckin g solutions to the research questions (Burns,

9‘)‘3) In this study o[ aregional upper pn.mry school class, cuse study data col IC(.lI()n
mclhods HULh as observations, interviews and J(JLll“l]ulb oxere emr)loyed over one school
term to research a season of sport education. Thcrc has been much de_batc abo_ul the
desiﬁibilily of this form of inquiry. Past criticisms of case study accounts include th_.at
lhle'y are “subjective, biased, irhpressioniStic and lackiﬁg in precision” (Burns, 1995,
p329) and have low ex.le'rn.al validity. bespile these concerns, the case study approach,
together with qualimti_ve research and participant o_b.éervation, hos been increasingly
accepted in edu'cat.ional research '(B_urn's., 1.99._5). Cohen & M zrnion (1994) note a number |

of advantages of case studies, in that they:

e prov_ide rich;c.iescript'ion of particioants' cxperiences,
. are etrong.rn rea'li.ty,._ ' |

| o prov'_id.e..a' r_l'zit'u:ral ba's'is.for'g'eneralisatioﬁ,

'I. cootribilte 'to.the. -'-'democratiéation ' of decxsron makrng by allowmg readers to
- generallse or mdke 1mpllcarlons for theﬁselves and 1hey

. aro.__a’ f'ste"p to ac_tion_". Information may be di_rectly inte’rpr'eted and put:to use.

Subject selectlon
The selectlon of subjects was ﬁnahqed shortly before a SEPEP workshop, in
term one 1998 for teachers in a country reglon of Wthern Auslraln 01 iginally one

upper pnmary school class together w1th thelr cldqsroom leachcr was .soughl to be the
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{ocus of the study. Preference was to be given to involving a generalist teacher, so that
integration ol PE into other subject areas and time for student reflection und interviews
could be more casily monitored. This was also scen to be more relevant to the situation

“in most primary schools, where gencralist teachers commonly teach the PE program.

The resultant selection of su bjects differed somewhat from what was intended
and is detailed b_elow. The teachers, students and school studied have all been given

-pseudonyms to conceal their identity.

: The teachers
The teacher invo_tved in the case 'étUdy waa Ms Jenson, a year seven teacher of
| four years exper_ienCe. Ms Jenson, a former mature age studeht at the university where
- the _researcher isa Ph'ysical _and'HeaI th _Education ]ect'u_rer, heard of the prooos_ed study |
| and_. v'olunteer'ed tlo be involyed, aq she _wtshed to improve her teaching_of PE. She i.s

~profiled in more detail in Chapter IV.

o Ms Jehsoh was in her second year of teaching'_a't Connell Primary School. Her
'students were t1metabled for PE: every Frtday afternoon for an hour This hour is "
commonly _ter__med "Friday s’po'rt PI‘]OI‘ to SEPEP :mplementanon she had been

o _' ih”v'olve'd'in a "‘platoon style of teachlng for Frlday Sport w1th four other year $ix and

- .:seven teachers each teacher bemg responsnble for takmg a dtfferent sport. The studente -

S were abIe to choose whlch sport they wou]d do 'md as a result each teacher had a mix of

- _'s_tuden_t_s _from _thei'r o__'w_n _and other year 's_ix and s_e_ven classes.
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The other two year seven teachers at Connell Primary School, Mr Green and Mr
Irv.i.nc. decidcd tltut they would like to implemcnt the sport education program together
: _wi.lh..Ms Jenson. _'I'_heneby the sludentswould'be offered a choice of three sports. T his
_mc'unt that-sludents would not ncc'essaril_y_ be with thcif_ classroom tcacher t'or PE and
therét.o.re--imegmti(jn of SE_P.EP_into subject areas other than PE would be ]cs_s fcastble-.
__[')es'p_ite_my. origina[ in_tention being to f ocus on one elass and their_.generah'st teaeher, [
' did not wish to: interfere with th_e decision making in the itnplement_ation process. .ln
| a.ddi.tion, the study's research questions could stil] readil y apply to this model of SEPEP
organisation. Mr Green attended the SEPEP workshop with Ms Jenson, while Mr Irvine
had been.introduced to the program d_uring a PE in-service course the previous year.

_ Both of these teachers were Wiliing to be involved in the study.

The students

All three year seven classes (90 students) at Connell Prlmary were mvolved to

- _dlfferent degrees m the research All students completed questlonnalres pnor to and at’

B .the end of the study The 30 students in Ms Jenson s SEPEP volleybal] group were
. -'.-.observed ona regu]ar ba31s.-' One volleyball.team (51x students) was chosen in the second
"_.'week of SEPEP 1mplementat10n for weekly mterwews and targeted observatlon ThlS
team was chosen ﬁrstly because it was made up of two students from each’ year seven
Iclass and secondly because accordmg to Ms Jenson and to responses from rnmal
:_student duestlonnatres, lt. contamed a good range of student PE ablllty and mterest

; le_ve_ls.
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Researcher's role

My inl'c.ndcd role during the study wils t_o be that of 4 no’n'—pm‘licinant ohscrver
.('Bt_n:.ns, 1995). 1 felt that lcould galher hel_t__cr I‘ield notes by "standing back™ and that it
| '\_v'ould hc anummtu_ra! sttuzttiorl to _Iac' involved as an _'u.ssi.stanl to the tezachcr. Aftcran
_ ihitiai SEI’EP workshop and procurtuion of .thc manual, tcachers are usualty' “on their -
_ o\.\_m." I'or the imp_tementalioh. In this role, there is.].css'p(jtentia] for bias ihan WElh |
: particip'ant_ohset\fzttion,'as ctose'ihvolvcment with_thc' group may cause_ob_servets to
| lose' their_perspecti.vc as they become involved in the sctting they are supposled' to be

investigating (Burns, 1995).

I fanliliarised myself with the_teacher and the students in the weeks orior to the
_ study, SO that the sub_;ects would be comfortable with and used to my presence It must
be noted that ina natural" setting, a hlgh degree of structure in non- parttmpant _
" observation i is not feaSIble (Cohen & Manton 1994) parucularly in this case, where a
B certam degree of 1nformal chattlng w1th the partlclpants occurred. Thls was limited as’

much as _possible t_o outside lesso_n tir_nes_.

s ;unte;- explairtéu"_in'thé Chap'ter_lﬂz’.,_ despite trying to fimit my direct -
inVol.uenlent.:\'vith'the studeﬁts.,.on one oc.c'asion, on Ms Jenson's.urging, I ran a

. volleyball coachtng cltmc WIth her class to teach the students basw volleyball skllls and
_. game strategles Even though Ms J enson had sa:d that she hked volleyball had
_'_'prevmusly taught thlS sport and was keen to now teach it using the Sport educauon :
.'model Idlscovered that she was actually unfamlllar Wlth the bastc skllls of volleyball

._-thhln the local commumty, there was a volleyball assoc1auon, but it catered mamly for
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senior players and therefore most of the students in Ms Jenson's group also knew little

~ about this sport.

Sources of data
~This see_lion outlines the rationale behind the types of data that were collected,
*describes various methods that were.used for gathering data in this study and indicates

~ the sources employed to answer each of the research questions.

The prmerp]e of trrangulatron wis employed to assist in establrshmg
trustwortluness of the data collection. Burns (1994, p272) deﬁnes trian gulatron as "the
| u.s.e of two Or more methods of data collection in the study of some dspect of human
' behaviour". Di.fferent methods (questionnaires,. interviews, journals and 'observatlo_n)
. '.and a var1ety of Idata sources (wrrtten and yerbal mformatlon from the teacher and
' '.'.students 1nvo]ved ancl the researehers fleld notesj were employed to rmprove the -
- trustworthmess of. the data In. addrtron the steps and procedures mvolved in the study
3 B Were c]ear]y documented; Multlp'le sources of data were categorlsed a.nd linkages
" eaplored and descrlbed Questlonnalres and 1nterv1ews wrth chrldren and teaehers of a
."-._'.srrmlar year level to the lresearch group were tnaled before the study commenced in
_ | order to fmahse the most approprlate eontent of the questlons and to rehearse mtervrew
. ._techmque Thls also enabled practtce of wrltmg up fleld n.otes, transcrrptlon of

b - 1nterv1ews and mduetrve analysrs of data

- Inorder to improve the trustworthiness of the students’ and teacher's self-

"+ reports; information was collected as soon as possible after the observed lessons.
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_ Stratcgies were employcd lo enh:mco the rcliahility of the inI’ormalion colleceted,

: p.uucuhuly lrom the thldren In. the interviews-and quesl:onmures lhe prompts werc
. _.auned to bc in ]ang,u.tge sunt.d lo the Icvcl of undcrstandln;, ol the ehrldren .I spenl time
| de\_’elopl_ng a pcrson_al rclatl_onstnp with the studcnls hefore qucs_l_lonlng them. This was
n).ade casier bsr'the I'act'thal I_Iregularly _visit_lhe local .scho'o]s 'and also .lhut'l. knew d few
of tho Student_s fr_o'm ha'ving resided in lhc region for u number of years. T he importance
of hone.sty an'd lhat lhe study was.non-j.udgem.ental was emphasised 10 the students. Al

artlclpants were made aware of the purpose of the study Accordm g to Garbanno.and

K Stott (1992), rehablllty should be less of aconcern wrth upper primary students aged
. from ten to twelve years, than with younger chlldren There is also a percerved
_advantage in studying this age group, with the bel:ef that mcreased stablhly in children S

: hehavxour is found from around the ages of nine and ten years (Schunk & Meece, I992).

. _ff.Me;hoqs nsed for data 'co_I'lection' are detailed below. -
- .'1.. '. .Qu'e'stionnai_res_. |

~ Priorto 'an'd:'fouowing the ifnpleiﬁemarion'of SEPEP, studenis'”in the hree year
seven classes completed a snmply worded questionnalre (Appendlx A) to ascertaln

- thelr thoughts about school PE and physaca! actwrty m generai and to determme the

extent of student approach tendencnes to school and communlty sport The questlons

- _:were mmally drscussed wrth each CldSS to help ensure understandmg and to encourage

more detalled answers The students took ten to twenty minutes to complete the

o Cl‘?f.’.s_tlonna".es_-l_.- =

. The th'ree"year seven tea_chers'__were also asked to complete questionnaires
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(Appendix B). Prior to the study, they were asked for general information about their
teaching expericnces in and attitude towards PE. At the end of the program another

questionnaire wits issucd to identil’y their thoughts about SEPEP,

2, Observation
Dllritlg at Jeast one sport education session per week, my observations were
recorded on audiotape, with some additional notes in written form. These included
observations of the class climate, content of the lesson, the targeted students’ responses
and behaviour and the teacher involvement. (See Appendix C for a sample
transcription). Some of the observations involved class discussions, such as during
initial SEPEP sessions and when wet weather forced cancellation of physical activity

sessions. (See Appendix D for a sample class discussion extract).

3. Semi-structured intervicw.s

This method of interviewing employs a set number of questions or issues to
explore, but the interviewer is "free to probe beyond the respondents' immediate
answers” (Darst, Zakrajsek & Mancini, 1989, p424). The interviews, all conducted by
the researcher, were .audiot'aped (with permission), using a small, hand-held tape

recorder and then later transcribed,

The six targeted students, who were al from the one volleyball team, were each
interviewed individually three times during the term on a rotating basis. The first
interviews were conducted in the initial two weeks of SEPEP implemeritation, the

second during weeks five and six and the third after the completion of the program in



week nine. "These students were interviewed as i group on another three oceastons,
Student interviews, apart {from the third set of individual ones, were conducted as soon
as possible following the observed lessons. Questions were asked concerning how the
students felt c_luring the lesson, their pcrcci\;cd cefforts, success and enjoyment and their
perceptions of the content, purpose and worth of the lesson. (See Appendix E for a

sample inierview transcription),

Short, semi-structured interviews were held at the earliest convenience, {in most
cases on the same day of the observed lesson), with Ms Jenson, to ascertain her thoughts
on the PE session, the responses and behaviour of the students and the achievement of
lesson goals (see example, Appendix F). Longer sessions were recorded prior to and
following SEPEP implementation, to supplement information about the teacher's
background and attitude with régard to PE teaching and physical activity in general, and
finally her overall perceptions of the prbgram, with respect to aspects such as learning

outcomes, student responses and her role.

On a less organised and formal level, other students in the volleyball group were
questioned to ascertain their views on SEPEP trainin g and competition sessions. This
information was compared with that from the target group. In addition, the other two
year seven teachers, Mr Green and Mr Irvine, were regularly asked for their thoughts
about th;:_ir SEPEP basketball and soccer classes respectively, to determine any
similarities or differences with the volleyball program and Ms Jenson's views, The

- Principal of Connell Primary was interviewed during the first week of term to assist in

gathering information about the school demographics.
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4. Student and teacher journals

Students 1n all three year seven classes were asked o keep weekly journals 1o
record their thoughts and views about SEPEP, Swudents were encouraged, under the
direction of their lcuéhcrs, to write about their roles, enjoyment or otherwise of the
sessions, percetved skill development and any other aspects upon which they wished to
comment. Despite the best original intentions of the three (eachers, the journal entries
were not always recorded weekly, Although most student diaries contained at least five
entries for the term, many of these simply recorded what had happened in the PE
sessions, rather than student perceptions of events, Had I been able to be present while
students wrote in their diaries, the information may have proved more useful to the
study. The students in the focus. team were regularly encouraged by me to complete

diary entries and some of this information was valuable to the study.

Ms Jenson also kept a journal, in which she was encouraged to regularly reflect
on her thoughts and feelings about the program, (rather than just giving an account of
what had happened). In addition, I kept a weekly journal to supplement my recorded
observations and record my perceptions of what was happening within the volleyball

group, the targeted team and with SEPEP implementation in general.
5. Other sources

Documents from Connell Primary were used to gain additional information

about school demographics and their philosophy concerning school physical activities.
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The sources that were used 1o answer the cach of the research questions

are indicated in Table 2.

Table 2.

Data collection sources, reluted 1o the reseirch questions

Research Questions

Data Collection Method la 1b 1c 2a 2h 2¢ 3
Questionnaire v v v v
Interview v v v v v
Journal : | v v v v v v v
Observation v v v v v v

Ethical issues

Ethical approval must always be obtained before any data are collected with
human subjects. Permission was gained to conduct the study from the Edith Cowan
University Ethics Committee (Appendix G). The Principal of Connell Primary gave
written consent for the research td take place. Parents were informed about the purpose
and procedurgs of the study and those with children being interviewed were required to
give written permis.sion for their children to be involved (Appendix H). All those
involved were made aware of their right to withdraw from the study at any time. Data
was coded and not associated with the teachers', students’, or school's real names. A
| Sunﬁmafy of the results of the research was to be provided following the completion of
the write-up for l¢achers, children and parents to consider.
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Time schedule for the collection of data
The time schedule in Table 3 below summarises the steps Tollowed in
conducting the study and the sequence in which they were performed. Data for the study
were gathered during school terms one, two and three, from February to August, 1998.

The bulk of the data collection occurred in term two, during SEPEP implementation.

Table 3
Procedure and time line for data collection

Term Week Data Collection
I 8 Pilot testing of questionnaires, interviews, observation and data
collection techniques. '
Selection of school and teacher.
Observation of a “typical” Friday sport session, taken by Ms Jenson,

9 SEPEP workshop (conducted by the researcher), for primary and
secondary teachers in the region, attended by Ms Jenson and Mr
Irvine.

Ethics approval granted.

10 Student Questionnaire | administered to all year seven students at
Connel] Primary.
Teacher Questionnaire 1 issued to the three year seven teachers.
First formal interview with Ms Jenson.

11 ] SEPEP season commenced at Connell Primary.

2 Interview with Principal.
Target students identified.
Student diaries issued (collected and analysed every two weeks).

2-9  Observation, student and teacher interviews during one or two SEPEP
sessions per week.

9 Student Questionnaire 2 administered to the year seven students.
Teacher Questionnaire 2 issued to the three year seven teachers.
Student diaries collected. :
Final interviews of three of the five target students.

m 1 Final interview of Ms Jenson,
Final interviews of two target students (previously absent).



Dati Analysis

“The analysis of case study evidence is the most difficult and least developed
aspect of the case study methodology” (Burns, 1993, p324). There are no set rules or
formulac to deal with the often copious amounts of information coliceted in case
studies. Prior planning, however is essential. Data analysis of this study was inductive,
ongoing and progressive, with themes established s they emerged. Notes from the
interviews, field notes and journais were organised as an ongoing process, in order to
determine where the study was heading and to facilitate the writing of the report.
Accordingly, a descriptive framework was developed to assist in the analysis of data,
Content was analysed and categorised as soon as possible after each school visit. It was
kept in chronological order and arranged into categories. Methods such as flow charts,
diagrams and tables were employed to study linkages, such as those among the students
and between the teacher and students. The research questions and conceptual framework

were continually referred to in order to guide the probing of data for linkages.

Limitations
There are some obvious [imitations in a study such as this, which can threaten its
credibility. These limitations are listed below together with strategies that were

implemented to counter them.

1. Obvious presence of a non-participant observer in an otherwise "natural” setting.
I was conducting research in a setting in which my presence was familiar and
with which I felt comfortable, due to regular school visits in the region. In the weeks

before the start of the observations, I spent time with the class, talking to the students
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about what they did in PE classes and distribuling questionnaires, “Tuking on the rofe of
non-participant observer ofters less potential for bias than with a participant observer
(Cohen & Muanion, 1994 Burns, 1995) and there are better npptu'lunilics for more

accurate observations to be made by the observer.

2 Involvement as a participant by the rescarcher.

On one occasion, as previously mentioned, upon urging from Ms Jenson, [ ran a
volleyball coaching clinic for the students, as she was unable to find another suitable
volleyball teacher to show her class basic skills. This is consistent with suggested
strategies made at the SEPEP workshop, where teachers were encouraged to make usc
of regional sports development officers or other local "experts". [ have performed this
role before in schools, as a representative of the local volleyball association. Following
the one-off skills session, I reverted to the non-participant role and made it clear to Ms
Jenson and her students that [ wished henceforth to be no more than an observer during

the PE sessions, which they appeared to heed.

3. Subjective bias of the observer.

Bias can occur in all forms of inquiry, but espectially in the interpretation of
events in a case study (Burns, 1995). Personal views can easily influence the direction
of the inquiry and the selection of .evidence. However value-free observation is known
to be impossible in any research and is even viewed as being "patently absurd” (Smith,
Hattam & Shacklock, 1997, pl). The principle of triangulation was employed to assist
in cstablishing trus._tworthiness of the datu. In addition, to reduce bias, | aimed to be as

objective as possible, particularly in the interviews, and tried (o avoid "putting words
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into student mouths™, to reduce bias. My back ground, experience in PE and reasoning

behind the stady have been outlined,

4. The small sample size and.the use of only one observer,
- This can limit the reliability of the study. However this is compensated for by
the richness of deseription of participants' experiences possible with a case study, which

in turn can generate a better understanding of the situation.

5. .  Problems with questioning students.

These include student responses not bei.n g t‘otd!l y h_ﬁnest (for example, wﬁinting_
to give .the "right" answers), or.st'uden_ts not being able to accurately articulate how they
' féf’:_l. Encouragement, rather than enforcement was emplqyed in thiS'.regard. Itis also
._ _ bé,lie.v_ed that reguiar practice at writing and verbalis.in g thoughts and feelings would
have assi'sted.in i'mp.ro'v_in g th.e accuracy of this information, Q;iestions were simply
~ worded, generally open e.n.ded and carefully 'sequé.nce.c_l :to.s'uit the sfudcnts being |
s’tﬁdiéd; Studeh.t_s i_&ere encouraged to be honest, \_xfith Iano_n'ynﬂity and abse’nce. of
| ) repér&jussions fro_m their. ar_}sWers "gL.lz.lra.hteéd. From pfevious ekpérience, children of this

* age are usually fairly hongést and direct in expressing their feelihgs and opinions.
6. Tape recorder use during interviews may affect student responses.

Again,-familiafi_;y' with this proc¢dur¢ before the study and over time should

have helped alleviate self-consciousness of the participants.
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7. Problems with generalisation.
How can we generalise from one case study 1o another situation or case?
- Proponents of case studies believe that the readers make the generalisations, retating

- them to what they already know and to their own situations.

The pilot study
__Plji_ﬁi- to.thc study, in torm one, data collection techniques were trialed with 4
yezir seven c]ass.at a school in the same town as Connell I_’rimary. I had previé_us]y spent
time with this class and the students all k'hcw me, This pilot study proved Lo be
extremely valuable in refining, rehearsing and ﬂna.!ising aspects of. the study's data

collection methods.

_ Student qLieStionhaires were tri.a'le_d to ascef‘tain Suitability and understanding of
queStidﬁs, whether the que_stion.s_ el.icile(.]_ the typés of resbbnse_s that I was aftgr to
: anSWer the r'c_:séarch question.s'a_r.ld the épprﬁximzi_té time needed to compl.eté the forms.,
| A§ a result and w1th 't.he aid of the cl assrdom teacher, a few.of thé questions were

reworded and some were deleted.

| ; In.lordér to practise observation and field :‘ndte taking skills, I observed this _él_hss
: maPE le'.ss._on', réc_:brﬁing’ m}:f @b_scrv;iﬁons'dn tape and adding to thém__wilh_ written |
 : Cﬁnimgnt_s. II fo_Cﬁscc_I. on..onc _s.t.u_dent for :s_ho_rt [:Ire'ri.ods-of time and on thé .whole.c]ass at
._.pt_lh.cr:tim_f_:s'. NOtcé on lé._s.s_on c'oﬁlent, gtluc.:l.e.nt_re.spori'ses and .behavi'our, class climate and

. teaéhcr_ behaviour were recorded.
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Two male and two female _slutlcnts who, accortling o their teacher, had varying
~ degreces ol‘ intcrcnl and abi.[it'y' 'in'_P.E, were interviewed und..a_udh)tapcd first s 4 group
anti thcn indi\.'idnalzly using El.S.cmi-sl"rllc.lurcd I'orntat. The stu.d'ents. vrcro ast(e_d to give

: thei.r tllotig}its about the P.E lesson ano its perceived purpose, about PE and sport in
gt’tllgl-al], co_mmcnt.'On their sporling abii.ity__ ano'givc their views on the best dnd WDrst_. . |
aspects of PE lessons. This was done t_o rchearse_intervicw teohnique, determine
sttitabilit}; ol questions and ﬁn.ti out what sorts.of responses t_he students .woufd give.
The students all differed in the types and amount of FESpONnses they _gave. All students

: seemed very conscious ol". the tape recorder initially and-opened up more as the
interviews procressed Two of the students needed a degree of prompting .to give more
detail in their answers. I found I had to stray from my line of questions sometimes if
théy-were .s'howin.'g an in'terest.in talking a_bout an aspect. This tended to. make the

~ student more comfortable with and willing to respond to forthcoming questions.

* The relationship betweenl physical education and sport
Due to the often blurred distinction between PE and sport, it is important to

o"ut]in'e how theSe teh*’ns are used'Within the context of this study. In Chapter I'of this

. paper, def“ mtrons of the terms sport and physical educatlon (PE) were glven Many

. -_.people parttcular]y those outmde the PE professwn use these terms mterchangeab]y as

x though there is no drfference (Tmnmg et al., 1993) For exdmple, thc PE program In

o schools is often termed sport” or sometrmes games ‘PE has often been equated wrth

_:_st'u'dents gomg out” and playmg games and drfferent sports and as not much more than
-a break from classwork rather than a sub_]ect of educauonal value Tmnmg et al W { 1993)

arg_u_e that:PE__shou_Id h_e _m_ore th:a_n _]LISt _te_ach_rng physioal skills, such as the skills.
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required to play sport, A more educative approach in which cognitive, social and
“adlective dimensions are also included is recommended. The selationship between sport

and PE is cxunjinc_d it more detail in Murdoch (1990) and in 'l‘inriing et al. (1993).

Pridr to the implcn.lcnlalio.n of SEPEP at Connell _Pri:ﬁary Sﬁhool, where this |
S.ll!C.ly.W.ZlS based, lhé 'ycar seven students were timetabled for a weeki y 6nc hour session
of PE on Fri.dayhftemoons. This .was lermc;d “Friday sport’f by both teachers and - |
stude_n'ts.. For some students, Friday sport was s_qpplémenlcd_ _by ﬁ!ﬁess activities or
simple games during the week by their ciassroom teacher. For the purposes of the stud ¥
with inlpie111cnfation of SEPEP, the term “Friday sﬁorl” was retained io describe the PE
session that occurred on Friday.s, Whén competitive gamcs were generally played. This
was also easier to.u_s.e when quest.ioning students. The other two sessions held durfng the
weék dliring SEPE_P.. implementation Were ca][c.:d. “training sessions™. “PE” referred to
: Ehe 'com_bi.ned prdgram, which'.ir.lclu'ded' all the school physical educat'iqn Sessions_ lI'I

| which the students and teachers were involved.

- 'S'.umrhary |
| An mterprctlve case study design was ém[ﬁlﬁycd i fhis st'udy to p'rf.)vide_ .a
_'_de..ta_i.lféd dc._scr_ipt.io_n ﬁf _t'h.e'iinplemehtation of SEPEP.in.-z'l primafy school, from the
: pé;‘épe-Ctivés qf the teacher z_l.nd"st.l:ldent.s.._Choi'_s c'urri.c_ulu'm di.h]cn;c.i.o.ns we:;e used as a
| ffaﬁi__é\gikork within tﬁe school?c"o’rﬁmu_nifycontexl_ to slﬁdy sthdent and teacher
'_ perceptlons gﬁf the p_.r(.)gram. D;ﬁzi .c'_oll_e_ction: methéds included observation, interviews,
Journals a_rid_'._;'jﬁéét.ionhaires_. A.t.].z_.llysi's of da_t_zi.w.as' iﬁduétive. ongoing and progressive,

with continal referral back to the research questions. Data, in the form of rich
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compreliensive description, was organised into themes, with relevant links sought to aid
- interpretation, This study, whilst not able 10 be unbiased or valuc-iree, aimed for

trustwortliness of data, through employing the principle of "triangulation”.

| In quuli.lalivc rcscurch,.lh.c émphasis is m.orc on the dc§c¥'iption of situations, -

ascertaining mcujning un_(_l.Lmdcrst.anding and delving beyond surface appearances and

: 1'c;}litics (Smith et al.,, 1997). This is reflected in my research questions (sce Chapler D).
The rcséarch was inﬂuenc_éd by the belief of the importance of enhanciﬁg positivé
exix:riences in PE, bo_lh for the de?elopment and maintenance of po_sitivé attitudes to
physical activity and lhe_improvement in physical and social sk.ills. The experiences of . .
the partiéipants can best be sludied by asking them, rathef than _relyin’g_ only on |
observation, Accordingly, it was hoped that this study would p'rovicic valuable

| infﬁn@tioh on:'thé effect of introduc;ing a.ﬁew c_:_urricu!ﬂfn_ modc_!,.SElf’_}.EP, into a _
re.g'ional' llpp.er‘ primary:school class. Whils_t the study of just one season (_)f SEPEP was
not n;-cess_arily 'gbin g to come up with-far reac'hing. implications, th_e richness of |
dgscfiﬁtibn prp\"ided'by the case st@ldy' methodology aimed to improve ﬁnde_rstan'din g of

- a "lot about a little".

~ Chapters four, five and six outline and discuss the results of the case study prior

o to, du.rizr_lg ahd following SEPEP _i'n_iplemehta.tion respectively.
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CHAPTER IV: PRIOR TO SEI’IEP_ IMPLEMENTATION

E .'I‘hc results, analysis anc!'(liscu;:sion of the datu collected pri'orilo the
ilﬁplc_mcntutic'm of 'SE..PEP.i'n the year seven classes ut.Connc]I f’rimury are presented in
- this chﬁbtér. These data wérc co.l.lf.:c_lcd durtng sch 60] term on'é, 1998. Infi .ormalion“was
gathered about the séhool/'comm.unit.y conie'xl,.lhc teachers and the students involved in
the study. Pseudohyms arc used for the school, teachers and students involved in the

: smdy.

The sch_ool/community contexi

* Connell Primary Schoﬁo.l is Situated in a country town, with é pc.)lpulation of -
_ apprdxiﬁately 15,000, ifl south\veSt-Westem Australia. It._iszone of five pfim’ary schools |
(three govét‘nmem_ and two private) in the area. The town offers a large number of
sporting oppOr.tt.lniti.cs and facilities td its residents, Infonﬁation about Connell Primary -
: School was gamed through an mtcrvlcw w1th thc PrmCIpal dlscussmﬁ with school
" '_personnel and from school documents At the t:me of this study, the school hdd a

| p_opulat_ion of 580 stu_der_)t_s, Of whom,_ ac_cording to the Princip_al_, 60% were from
_families wﬁh a sin.g._'le parc_:h_t or \:a_fith' d_ivbrced_ or separated parents. The Princ.ipal |

described thc'socioécc’)nom"ic background of the children as below the norm.:

- According to the school information booklet, the major goal of Connell Primary
_W'fis "td dc\?elc')p confident, independ'en't s'tude'nts-pos'séssi'ng socially acceptable
. 'attltudes whllst |mplementmg the dctermmed needb and prlonlles of the Education

: "'__-':_'Dcpartment and our School 5 Commumty" (Conncll Prlmary School, !998 pl).
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Physical education at Connell Primary

C.f.n_nncll .Pll'i.ma.r)’ School's ill‘l.'()l.‘milli(}l_l hook el dcfiﬁcd school spO_rl as being

' ._p.h.ysica'l edueution, team gumee ad swimming lesson.s.and dcserihed it us being an
iﬁlcgfail part of the school pfogram._ The performance indicetors outlined in the same-
~document n:m.ke reference to zl_.numb'c.r. of PE ()elcoll1cs.'l'hcse include "Students
develbp a concern for, and an understanding of how to achieve, physical health and well

'be_ing'_"and “An abiiity to work cooperatively with others™(Appendix ).

There was no documented PE policy at Connell primary at the time of the study.

The Principal of lhe school Said_ that "ii's a policy that they {the teachers) are required to
o do the correct arﬁoﬁm of Phys.'Ed." .(Interview,-7/5!9'8) and l.hzit. PE woeld probably
become a prierity area the following year. Aecording to the .Pri_ncipal, the "correct” |

_ arﬁouﬁt of PE for ilpper prjmary was an hou.r of PE each week, plus an_hour of.sp_on'. In

:addi.tion to this, some teachers alse ran rcguiar len to fifteen mi.pute moreie g fitness

' sesefens. .The Pr_ir_le_ipa] said that he saw PE as an imponaﬁl.p'art of the school program.
| In his op.i.r.li.or.l,. f't':h.ere ehould be fitness for _'everybody',.;here shbuld be e minimum of

: one .h_our pef_ week'en Phys. Ed. and...there s'heu'ld be a sport .l?;\BI'iOd plus sw'imm_irlg, |
'_ .pIIL'ls. :the _(:Jt.her lhinge (silc_h as car_nivais)". He ind.icz.lte.d. tha_t_ the slaff were an. importaﬁt
1nﬂuence on "Wﬁ.ethc_.f PE could be a prierity..becaes'e "if you've got a staff ef people who

“are not interested, you are wasting your time" (Interview, 7/5/98).

L Upper and mlddie school sport sessions at Connell anary were orgamsed

" usmg a team teachmg or platoon system (Tlnmng et dl 1993) Year SiX and seven

': students usually went out together for an hour ot qport each Fnddy afternoon dﬂel
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3 |'¢Ccss. S;Ll_ticllts were given a choice of once of four (;r five sp(iris to play for ahout five
weeks, .bcl'orb changing to a diI_'l_'crcm.'uc.livi_! y. Year lhrcc :m:d four shorl v;ras organised
i[{ ilﬁiﬂlilm‘ l'as_hi'oh oh chncsday ill'.lcrm)o.ns._, thlsl year one, two and lhrc;c class
té’zicﬁct‘s dclé.rmin.éd their own PE pmgr‘ams:. An internally ztppoiﬁtcd specialist teacher
(a secondary tr:lil_léd PE _lcucﬁe;-) wils .organisc.d to take some PE lessons with 'lhc.juni(.ar

primary classes.

One of the year seven teachers, Mr vaine waé unofficially designated as the o
schooi'_s sports c_aordih;cltor. This .I'O]t..’. included ordering and maintainin g sports
" equipment, being in control of the sports budget and organising athletics and swimming
carnivals, The school .w:is fairl y v_veIl.' equipped with sﬁorting equipfnenl. Other teaching
| . resources a'vai_labl.c"inch.lded the Dai[y Physical Educat_ioﬁ Files, Aussie Sport b.oo!.cs and
| .Spo_rt_llt tea_c:hi_ﬁg manual. Thé.Principal was ﬁsu_al_l_y supportive when requests were;.

made for PE resources and attendancc at PE teacher inservice courses,

o There.was _sdme_comrh_unity involvement in schoo! PE at Connell Pfim_ar},*. |
) _.Par._e_nts and';cbnﬂmu'n?i.'ty clﬁaéh;cs; s'ometimes_(.':amq into the séhooj to help with team
Spbrts, suéﬁ _as'_c_.ir.ic.:.két and football and with sport cami.va'ls and inter-school activities.
- The _Pr'iﬁ'cip#_l dld In_o_'t_ zill_ow co'mrﬁu'n_ity 5p§rting teams to.be. afﬁliated witﬁ the school, |
' as he waé_ ;:pn..cé;n@c.iﬂwith;the assocnated .I't;glal irﬁplicati_ons_. Having tau.g.,ht in bplth city
and rcéic.i_n'zi.l Séhéols .in the state, he did not _belie_ve that there wﬁs geherhlly much.
--_'-.'c-'i.i.f_f_.cr.en'ce .bet’Weét_i t__hem in.thcir_ appro'ach. to PE. However he admitted that in qcrtain
" communmes school PE could be-ih_ﬁuenpcd by the needs of the local children and by

3 i é’omrﬁunity expectations.
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The teacher
Ms Jenson was 4 33;ye:tr-_0[tl Year Seven gerreruli_st primary school (eacher,
' _m.z.rr_ricd_ \\’(iih three pri rrnir_\,f .seho_nl ugetl ehi_ldren.ur:lti in her fourth year of tcaching. She
had heen i ntal_u re-agc'studcnt at u nivcrsrit y, t»vh ere .énc Wits Id_Lix. of thc educa_titm course
-in her ﬁhu_l (third) yetrr..'Ms.Jensen had won teaching a_wards.du.ring her. brief carcer zrnd
was reg:irded s dn e.\tee[icnl c.la_ls'sroor_h_teacher. She volunteered to bc. involved in this
stucly,. as.s.he helieved physic.a] Ieducation‘ was a suhject that she did not teach well and'__in

which she needed to improve.

As a teenager, Ms Jenson’s personal involvement in sport had inc]uded playing
golf andhetball ahd since thehlan occasional game of squash or golf. She 'descrrbed
herself as not being terrrbly Sporty and recalled frequently trying to avord partici patrng
'in PE durmg her high school years Durmg her ftrst of three years of study towands a
o teeehmg degree at umversrty, Ms Jenson comp]eted one compuisory flrst year phys:cal.

| .ahd health education core .u'hit. No ot_her ph_yei_eal education _un.its.were studied,. My
_'p.r'e_\.(iou_s 'c.'_o'_ntact t_vithl MsJ ehson_had been as a lecturer :in:he_r core PE unit, as her
“ "su.perv;i.se'r durmg teaching pra_cti'ce'-aneI ona .cou.ple'. of occasions in Connell Pr.ima'ry

- .Seh_ool whilst supervising students on teaching practice in her class.

. | M's;Jens'on took a class for Friday sport sessions, but unlike the other two year

-"seven" teachers, rarely did any other physical activities with her Year Seven class. With

' _. | regard to the teachmg of sport she armed to get the chrldren tnvolved dnd emoymg the

B 'partlcular game that they were playtng (Tedcher Questtonndlre I) Dcspltc belrevmg that

:'.?'-t_h__e_ student_s 'enjoyed th_e_ Frlday_ _sper_t sessro_ns with her, Ms J_enson sznd that she failed at
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teaching students l.CC_i_].IliCZII aspeets of lhc game and the students did not learn much. VI
-'_j.ust try hnd n_reke it fun tn my general utli_t'udc_ towaids it a_rld I'hope lh_ut rubs of
_(.I.n't'el.v.icw,: 12/5/98). When asked .!'or' her rCasons i‘or__ aiming for I'ur: und involvemenl,
Ms ] enson recu.llcd.'negutive memories of her own school PE experiences, such as being
picked last or r.__1021 at.all t'or leams in Primttry school zlh_d wri't.in:g notes for herself and her

friends in high school, to be excused from participating.

~Priorto SEPEP implernentatioh, Ms Jenson did not spend time p_lannihg. her
sports sessions and did not make use of an y of the PE teaching resources evai]able at the
- scheol. "1 just basjcally rocked up (to the class),” she said (Interview, 3/8/98). One of
the other two year se_ven teachers _vt'oul'd indicate to her which _sport she would .be doing |
for the .five Friday seSsions ahd “we [the teacher.s] just did as we were told, and we were
all qu1te comfortable with that, althou gh 1 have never been comfortab]e that Ive tau ght

it very wel!" (Intervrew 3/8/98)

Other teachers i.nv.ol.ved. in the sttrriy
Two ma]e teachers were also lnvo]ved in the SEPEP 1mplementatlon Although
the orrgmal :ntentlon had been to study Ms Jenson 5 year seven class for a season of
N SEPEP the two other year se.ven teachers at Connell Prlmdr&, Mr Irvine ahd Mr Green
" __indrcatetl _that: they _we_nted__all.lhe year seven stuc_lents to be__m_vo_lved in the program._ The
- | th:re:e teechers c.iecittedﬁto irn'olernent SEPEP using a teanr teaching approzich. The'rr' -.
. studerlts were to be offered a chorce of three sports Thrs meant that students in Ms
) '.'Jenso.n s SEPEP group would be dmwn from the three year seven cldsses Therefore

* integration o aspects of the program ito the cassroom curriculum, s suggested in the
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SEPEP curriculum materials and at the workshop as o method of enhancing studem
' - outcomes, would be more difficutt. However this model of SEPEP organisation gave
the students a choice of sports and allowed the three teachers to work together to

implement the program.:

Mr lrvino_atlondcd lho SEPEP Workshopl with .Ms J cnS_o'n_.. He had been a primary
teacher for 22 years. Information from infortnal intervi.e'v\.fs and responses in the initial
. questionnaire {see Appehdi_x B) indicatod that.Mr Iruine enjoj?ed teaching PE, had a vast |
a.moun.t of experience ih playing, teaohing and coaching various sports and had been a
schoo! physical education _coordinator for nino years. ._Hc took his. year soVeo class for
daily twon.ty-lminuto p..hysic.al aotivlty sessions ds well as being involued in coordinating

and teaching Friday sport.

Mr Groon,. a primary sc_hool teacher of 20 years expelrience, also .onjoyed
' tooohing physiCaI'e'ducation although he felt that ho d'id nOt'teach it wel]; He had an
'zmterest and background in sport teachmg, playlng and coaching, HIS week! y PE -
' 'teachmg progrdm mcluded da1ly f:tness and PE lessons w1th his class, as well ao Frlday
_ sport Mr Green wanted to see PE as a school priority, wrth an appointed PE specrahst
Hc sald ho had trouble ﬁndmg the tlme to ﬁt in the ﬁtness, PE and sport sessions. |
. Although Mr Green dld not attend the SEPEP workshop, he had heard about the

- program ata PE mserwco course the prevrous year and was very keen to try it.

The studch_ts _

Students from the three year seven classes at Connell Primary were given -
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qucslbnnuii‘cs at the end of ICI.'m onc 1o gauge their lh(__)u ghts on school physical

l'l(.'l.l'léilliﬁﬂ_ pri()r to lh(':.i|11|510111ci1l;|t'iql_i of SEPEP. In term .(mc., the year sc's./c.n classes had
'. :(._‘(:I)I;I.l.h.iﬂ.é(l .'wi_lh two .y_;::lr Six_ Ci;_;;m(:s l’ql' Ffida_jx Sp()r.l. (The Yca.r six siudcnts.wcrc_ not

R _ surv'c-:.')'*c.d.j The s.l.uden.ts were given _a_choicc of fo.u'r Spﬁrts _which were played for five

wccks_(o;. hzilf'-.of zi .len‘n)_at atime. ‘fc_a_r :.:.c_ve_n.st.udcms ch_e uSu_al ly. able to play the

sport of .their first choice. At the time the q.u.eslion_nairés were ad:ninisteréd, 'studenté. _

were playing volleyball, tennis, crickat or teeball.

A total of 72 studenls completed ihe QUéstionnaife; (17 students were absé_nt). of
these, 19 _had been playing .volleybal] for Fridéy sport sesstons, 19 tennis, 17 c.ricke't and -
17 t'cel.).all.' QueSinns focusing bﬁ's'lludém feeliﬁgs' about their Friday sport '..sessions, '

What they tholught .thEy.lcarnéd,-Whe:lher t_hgy talked about PE with theif cl'.e.lssroom
téat_:her, thé_i_r'pz.lrti.cipation .a_nd thoughts _ab_ou.t community sport and their views of their
own sporting abi]ity_Wefe anﬁlysed. Where app].icabl'e, simi]ar-_résponses were
' .c'at_ég(.:ur.i_se'c_i_t'bgethjer.. For éxamplf_: .when .giving. reasons for liking PE, rés.péns.es.su.ch as

"it's _c:q'ol".and "I enjoy.it" were put in the "fun" category.

Table 4 shdwé_thc' tallied respoﬁses from students when asked toj indicate
' --.Whether th'ey ]iked'of disliked their current Friday sport sessibns or wh.ethe'r they were
_' unsure Most of thc boys (30 of 35) had chosen to play crlcket and lceba]l whilst the

o ._girls (33 of 37) had genera]ly opted for tenms and vo]leyball

Apprommdte] y two thlrcls (64%) of studcntq respondecl thdl they liked Fnday

- g Sport About the same number of mdle and fcmdle students llked lhe qport sessions.
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Morc boys than girls (nine compared (o five) disliked Friday sport. Eight girls were

-unsure in their opinions on the sessions, compared Lo four boys. Volleyball was the most

- liked sport, with only-one student reporting that they did not like it. (Ms Jenson was the

volleyball teacher.) Mini-tennis was the least liked activity.

“Tablc 4

- Student thoughts about Friday sport

FEMALE

SPORT  LIKE DISKLIKE UNSURE ~ TOTAL  MALE/
| o o | a | FEMALE
Volleyball 16 | 2 19 OM/I9F
Tennis 8 6 5 19 SM/14F
Cricket 11 3 3 17 16M/1F
Teeball ) 4 2 17 14M/3F
CTOTAL 46 (64%) 14(19%)  12(17%) 72 35M/3TF -
MALE/  22M/24F OM/SF ~ 4M/BF  35M/3TF

‘Stidents were asked to [ist their reasons for liking, disliking or being unsure of

.~ what they thought about Friday sport. These reasons were tallied and tabulated in either

- like or 'disli_ke categories (Table 5). Some students gave more than one response. The

- most common reasons listed for liking Friday sport were concerned with the students

'h_av_in'g ft'm:. _'_Cj'thf_:r'siunc]udg':d 'th_'at' they liked the teachér, that they were happy with the

- 'exerci_s'e_/fi'tnes:s _froh’l_'thc_ses_s'ion,_ that they enjoyed the break from the classroom and
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that they liked sport in gencral. All the conunents abowt iking the teacher came lrom)
Ms Jenson's volleyball group, Comments included that she was constdered “lunny”,
“cool”, "fun” and "goud”. Only one student gave the teacher as a reason for not liking

- volleybatl.

_T;lblc 5

Reasons for liking/disliking Friday sport

LIKE - - FREQUENCY DISLIKE FREQUENCY
“Fun o 14 ‘The teacher 13
The teacher . 8 ~ Boring/sometimes 9
_ : boring

ExerciSe/fitness _ 7 o No proper game 6
" Break from . 7 _ _ Other students - 5
classroom/work S

Like sport B 7 ~ Weather conditions - 4

- - _ " (hot)

Other students/friends .5 ~ Other | . 13
The sport they were .5

-playing '

Other 0

~ Teacher-based fa_ctors, such as students disliking their allocated teacher or the
-~ way the teacher conducted the classes, rated as the most popular reason given for
-~ disliking Friday sport. Boredom with the sessions rated sccond and other common

- reasons included not playing the proper game, other students and the weallier,
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Whgn'uskccl what they thought they learned in their school sp{.).rt sessions, over
- one lhi.]-_d_ of the students (35.%) beticved that th.y_lcz.lrn'cd nothing or not much .(s'cc

| Table 6). Ol the su'rd'c.n__t_s who did ré.spond l'hul_ they lcarned somethin g, asﬁccls of the

| gzltllé, such as Skill's and how to pla.y the game, .lcumwork,' Wa.rm—ups and ruies wc..re the

most common answers given, Some students listed more than one aspect of learning.

Table 6

-What do vou think vou lcarn in phvsical education classes?

LEARNING OUTCOMES | FREQUENCY
Nothing./not. much o o 25
How to play the game/sport - | - _ _18'_
* Skills S 12
| _-._Teamwo_rk/bcil)pet_'ation e o 10
-' 'How tq_stret;h/warm—uﬁ K | a o :8
._Ru]ésf'scor_'ing .' - | .5
Fitness S | o 4
Other — - T : | 6

Students were asked to IISI what they thought were the best dnd the worst aspects
| of school PE (Tdble 7) It was expldmed to the students that "school P " includcd bolh

: Fnday sport dnd the ﬁtness sessions thdt were donc w1th Ml Green and Mr Irvine. Somc
gave r.n.o.r..c:-than- pne__r_c_:SponSe to_tl_les.é_questlons. Ov_cr one third (35%) of studenls ralcd
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getting away from the clz.msroom and from school work as the best aspeet of schoo] .
physiﬁal cdﬂcﬁlimt Fun was the scélond..mo.sl frequently gi vcn.rcshonsc, Ifolfc)wcd by
f'iltlcss; being with fricnds u_nd parli'culu.r.sporls. Five students wrote ".r'lol_hin.g" as their
response, Wh_ic_h iiﬁpl ics that there was .nc')l anything good 0 report aboﬁt their thoughts
about PE. Th_is 19 listed scparately in Table 7 as .it is classed a .negative response to the

~question,

~ When asked for the worsl'thin g abéut PE, Table 7 shows that particu]ar_ sports

and the teacher were the most bpﬁlmon fesponsés. TWE!ve.studenls_(W%) named
part_’lc'u']ar sports that they did ﬁot like playing.as the \..vors.t thin g. about PE Tbe teacher
‘was rated the second worét aspect. Other students, sessions perceived as Eofing, not
) having ehoﬁgh PE, dissatisfaction with the.chloice of '.spo_rts and the weather were other
c'o.mmﬁ.n answers "Nf)thing" and "Not éno’ugh'_’ aré, !istcd separately in this cafegory as
' the'f .\..vou']_d bc.'c'_:blr_lsic.lgred as'.pos;i'ti_vt:e respén;ées.' "-'N.othing"_ (15%) was. the second most
E frequén.tl).f:répo:rt'éd respo_hsé_ to the worst thing about PE, inferring .th.at thesc._studeﬁts
N llked gvefythin g aboﬁt PE. "N ét _enough"_ implied thﬁt these (six)'s.t_udénts wanted more

PE tifr_lc during the school week. .
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Table 7

Best/worst things aboul physical education

'FREQUENCY

*Nothing -

**Not enough

BEST FREQ_UI?_NCY | - WORST
Break from 25 Certain sports 12
classroom/work ' '
. Fun 15 Teacher 10
_ Fi_tﬁess' ' 12 cher students 8
Friends 7 | Boring. 6
Certain sports 5 Insu_fficie'ntchoice | 5
Improve/learn skills 4 "The weathef (heat)- 4
E Like gport_' R 4 ~ Other 18
Chonce 3
'f)ﬂ1er :. 17
.-*%Nothing 11
5 6

 ¥Responses that would be considered negative views towards PE.

_ **Rc_sponses t_hzit\ivol_:ld be classed as pbs_itive'view's towards PE.



A "typical” phy\:cal L(ILIL;IIIOH lesson, prior 1o SI PLP
Dmmgb week Cl}:,[l[ of term one, Ms JLHSOI] WS ol)sc: ved tuking whut she
| c.icscribe_d as one of her _"Lypigal" Fridziy spOrls scssions. The oﬁscrvcd class.was :
comprised of 24 year si.x and seven students, five males and n'mc[cén chalc.s., who had
opted to play volleyball for a five week pc_riod. This was their third 6nc 1_16u1" séSsion.
~ Three of the'gir!s were not pa_rti'ci'paling arid sat on the sidelines chatting I';or most E}f' the :_
session. A student teacher, who had chan ged into tracksuit pants for .the lesson sat on-
the s_id:elines and ke.pt. score for tlle.géme. Ms Jenson was Wcaring a 'dfess and heeled

shoes.

A volleyball nét was stri_m g across the qentréline of a basketball court. An
éqﬁipmeﬁt monitor collected five Vo]]éj/ba]i_s.'for the lesson. The Qbscrved lesson was
- | i'nit_izil_:'lsr' cc_.:mp'r_i'sed ofa démo'nstra.ti.ﬁn'_of the 'under_han'd sé_rVé by Ms Jcnsdn,. with '

's_tu.c_ilén.t.:s. és_kéd to 'bracfise the..s'er\;in.g.'zi_ction wi:th'out thc ba]l, _wh_il_ﬂ standing on: the
.Eourt._'Fpr..thé__ne_.xt' .fiy.fe'nil;.hutésa'_ 'ga.me: Qas’ pj]'ayecl Wherc Ms Jenson sérved the_ball'and
. the'fea.m' o'f-ei:gh't“e'eﬁ stu._den._ts on the é_ther side tried to return thlg ball back over the net

” _t_p get a rally goin g'. Yéry.few.:fa.lli.és 'ens_ued, with the ball :fré'quen.tly landing on the

" ground after the service,

MOst bf the' remainder of the session (approximately forty minutes)' was spent

ax _-playmg a volleyball game usmg one ball wxlh half the class on enher mde ol lhe net.

Two gdmeq were completed Insledcl of usmg a Whlbllc to Slblldl HCI vice, Ms Jcmon
. used the word "collywobble" The 'itudenls serves WCIB unsuccessiul in going over the

= 'net 1n more than halr 0!" 1nstances When thcy were auccwsl’ul the lmll uqually te!l to the




ground on the opposing side, As a result, few rallies ensued. On rare occasions, two or

~three hits occurred it a row.

After lhé first gaunc,_upproximalcly {ive minutcs was spchf playing a game using
fou r bulls, ohc at a time being served I ro_hi different pzu.'ts of the c.o.u rt 1o try and gela |
rally going, In addition, during. what. she described s a “slow" part of the game, Ms
J ensoﬁ said to .Ihe students thﬂ they néeded to "wake up" (Field Notes, 27/3/98). S.hc
instructed all the Students to perfortﬁ activities Such as sqlial dqwn, jump up .'and turn

around. The game then continued.

a Dufin g the second game .M's Jénson quiefl y spoke to on.e student for silly
behayidur. Tl]_rec stu_cleh_ts were side]iﬁed.i_n the "s_.iribin", which meant ¢xclusi0n from
_ the game 'and 'fro.r.n' coﬁtact with (.):thel_' studenfs fm_‘ﬂp_tb I.S.minutcs,. for not rolling the
. ball ﬁrc;pef]y to the .ser{xer and thr time wgéting_. _Th_ese threé students did ﬁo_t .se_f_:m to be

. bothered by sitting out but were eager to return to the gafne when allowed,

- With five minutes to go until the end of the session, Ms Jenson called in her
studentsif_or a concluding discussion. She mentioned to them that they had improved in
their serving and calling for the ball and asked students for any other areas in which they |

~ thought they had done well. Nominated studénts then packed away the equipment.

Ms Jenson appeared cnthumasllc throughout thc vollcybal] session, Jol\mg with
_ _the studcnts and conlmuall y encoumgmg them Commemb m.lde by Ms/ enson to the

PR 'students mdlcated lhdt she wa% un!amlllar wnth %pccmc lcdchlng pomts of volleybzlll
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skitls. For exampile, for a failed scrvc, she 'm'slruclcd: I'ry and ;,cl il up more” and when
dl sludcnl showcd hu the vollcyball cllg;:mg dLlIOﬂ saym‘g "Cdﬂ I do this in the game?”,
. shc rephecl: "Yes, that's dl good action”. A lew gencral couching points were give such as

“Tr y and gel the ball up hlghe and “You need 10 hit forward more” (when the serve

was unsuccesstui) (F|eid Notcs 27/31’98)

'_O.b_se.rvations and informal sludgnt comments indicated that most students
_' enjoyed;the session and liked '.thc teachef. They often lau ghed at Ms Jehson'S cdmmenté
and dh;ing the game. There was much e_xcitément when a team won a .point, with
students.éheérfn gand jumpf ng hp.and do_wn. Most of the stﬁdenfs rare] y_co_ntzictc’d the
~ ball éha'_rt_ from _wh’_én _th.'c.y weré serving and they were static For.mur\:h of .the.le_sson. The

~ observed skill level was poor. -

Discu:.ssio'n

The .research'to'ok place at C.Qn.n'_ell Prin‘iafy Schoql, bng _o_f five primary S.ChOO]S.. '

- in a town in the"southvhes_t _re;gion of .Weslerh A_usfra[_ia'. Th-: tow_h’é popul.zition_df.

| I S,OOO Was '\y.ell'_cz.itered foh i.n terh1$ of sporting facil.ities ah_a aséocihtioné. The school’s
580 Stude’nts wére 'co.ns'iderec'l to' be below .z'we'rage in soc.ioec.:ohc\mic level.. Connel]
"_th.ary whs well ethpcd v r1th sportmg fac111t1es and equtpment The Prmc1pal was

| very suppomve of physrcal educatmn but aware that the effectiveness of the PE
'_ _programs varled throughout the school 'lCCOl‘dIIIg to the lntemsls of his teachérq There

. was n_o_docum_entcd_PE pohcy.
 The focus year seven teacher, Ms Jenson, who volunteered to be involved in the
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. _slu_tjy, cle.sc;l—ilJCLI herself as “non-sporty” and recalled ncgulivé mcm_brics_o!’ hc}' pcfﬁonuf |
schoo[ PE cxpcricnccs;'Dcspilc being regarded as un 'éxccl lent classroom téachcr, Ms
Jenson wﬁs aware of her luck of cxpcrl__isc regarding the teaching of P.E. 'I‘his was
evident during my obsé['vzilidll of a typical one-hour Friday sport lesson, in which |

_ suidénls were in Izlrgé teams, tnactive for mpch of the session z_ind received little skill
instruction. Ms Jenson was c;hlhusiastic and cnbouraging lhroughqul_ the lesson and the

students appeared to enjoy themselves. -

Two othef yéaf seven [eachefs in\folved in the stﬁdy, Mr Irvine and Mr G'reen_
were much more Cﬁnfident zibmit and .experience.d. iﬁ te'achinig.PE. In contrasf iﬁ M 9
R Jenson, thé t:w.o n_1_ale teachers régular[y__t_ook their classes out__fo; p_hysi'ca.] 'aCtiVit_}’ '
.sé.s's.ions m addition 'tq Friday Sp.o'rt.l Both were keen 't_o. try SEPEP Wit_h Lheir:s'lucl.ents.
N _ '.I\({.'r_I'rvine. and Ms 'J.enson altended a SEPEP _worksht::tp'ru_n by I_he researcher, after which

 the three Year seven teachers decided to implement the program as a team,

Thg results of data collected prior to SEPEP-impl'eméntation are discussed with
; feferencc_tb research qUestiQns 1(a) and 2(&), concerning firstly the range of thoughts
" and feeliﬁgs of thé'students involved in the study about school PE, and's'eé'ondly the

teacher's thoughts and feelin gs. about school PE.

Slu.dcnt thoughts

- Research question I(a); What were the range of thoughts and feelings of the students

© gbout school PE?

e _:';_'The finding l_hat'6_4% of the year sévcn students surveyed responded that they
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tiked Friday sport concurs with the view that most childien like school PE (Carlson,
19954; Kirk, 1991; Moroz, 1996). However this also implies that there were a number
of students who were not fuvourably inclined towards the subject. Volicyball was the
most liked sport of the four being played, with only one student of nincteen reporting
that they did not like it. (Ms Jenson was the volleyball teacher.) Mini-tennis was the

“ least liked activity.

From the results of the questionnaires, it was clear ihat many students deemed
the fun aspect of PE as being important to their enjoyment of PE classes. The literature
cites studies with similar findings (for example those mentioned in Graham, 1995a).
Fun figured prominently in the reasons for liking the current PE sessions and in
nominating the beét thing about school PE in general. Many students (35%) rated a
break from the classroom or from "work" as the best thing about school PE, with fun,

fitness and friends deemed important by others.

Portman (1995) believes that teacher-based factors can lead to alienation and
dissatisfaction in PE classes. In this study, the teacher featured prominently in the
reasons for liking or disliking Friday sport and as the worst thing about PE classes. This
supporis Figley's (1985) view that teachers play an important role in the formation of
students' attitudes towards PE. All the comments about liking the teacher came from the
volleyball class. Ms Jenson was considered "fun”, "cool" und "good". Only one
comment about her PE teaching ("she's a good teacher") was reccived, The students

expressed dissatisfaction when they did not like their PE teacher (for example, "she's

‘mean”) or the way their teacher conducted the classes ("she gives us unreasonabic
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purishment” and "we only do drills - hardly ever play the game") (Student
Questionnaire 1). These negative comments cane {rom students in the tennis, cricket

and teeball groups.

The initial results support studies of high school students which claim that a
number of students find PE boring and irrelevant (Locke, 1992; Tinning & Fitzclarence,
1995). Boredom was the second most common reason given (to teacher-based factors)
for disliking PE, followed by students being unhappy with not playing the "proper”
game, {(most commonly from the mini-tennis group), with other students and with the
weather. These same reasons were prominent in the tabulated list of the worst things

about PE,

Twe.] ve students named particular spoits that they did not like playing as their
worst aspects, yet the year sevens nearly always were able to play the sport of their
choice, from the four or five offered. They could have been referring to other PE
activities they did during the week with their classroom teachers. A significant
percentage (35%) of respondents believed that they learned little or nothing in PE
classes. Others said they learned how to play the game, game skills, teamwork,

stretching, how to score and they developed their fitness.

The overall picture presented by the student survey resuits was rather pessimistic
and supports Tinning and Fitzclarence's (1992) view that the molti-activity curriculum
- "does not excite or stimulate students” (p287). Many ol the year seven students at

Connell Primary did not enjoy their school PE, were unhappy with aspects of how it was
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run, saw it fargely os a break from the classroom and did not perceive that they learned
anything, Teacher-based fuctors were mentioned frequently as both positive and
negative influences on attitude towards PE. Cartson and Hastie (1997) wondered

whether sport education could change student attitudes towards the suhject,

Teacher thoughis

Research question 2{a); What were the teacher’s thoushts and feelings about schocl PE?

Ms Jenson's perceptions of her PE teaching closely matched those of her
students. She believed that students enjoyed her volleyball sessions, although she
"wouldn't say for a moment that they learn a lot about it [the sport]” (Interview,
12/5/98). Despite believing in the worth of “good” PE, Ms Jenson was not happy with
her PE teaching skills. She admitted that when opportunities such as professional
development and new resources in PE were made available to her, they became "one of

those things that just got left" (Interview, 12/5/98).

Due to negative memories of her own school PE experiences, Ms Jenson said
that her main objectives for her own classes were for them to enjoy PE sessions and
want 1o participate. She admitted that no planning occurred for her Friday sport classes.
Lessons were teacher-directed and she found them quite exhausting, often finishing
them "voiceless", due to the enthusiasm she felt obliged to maintain. "I always had the
huge commitment to make surc they were enjoying themselves so I had 1o keep

motivated for the hour" (Interview 3/8/98).

The observed lesson format was consistent with what Ms Jenson deseribed in
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the initial questionnaire as being how her physic;lal education classes typically
proceeded. The volleyball lesson was comprised of skill demonstration and practice for
approximately five minutes, a whole class game for the rest of the session and a short
concluding discussion on the merits of the students’ play. Although Ms Jenson was
aware of the importance of and reasons for warming up before activity, she generaily
did not include warm-ups in her lessons as she was concerned about doing incorrect
activities or injuring the students, She claimed she "hadn't found time to seek out the

knowledge to learn which ones are best" (Teacher Questionnaire 1).

Prior to SEPEP implementation, Ms Jenson was typical of many generalist
primary school teachers, having to deal with the pressures of a crowded curriculum and
lacking confidence and expertise in teaching PE. Despite this, she demonstrated an
enthusiastic approach to the subject and this enthusiasm was perceived in a positive

light by her students.

Summary

Prior to SEPEP implementation at Connell Primary School, Friday sport
sessions were taken by generalist teachers, who employed a “platoon” or te:. .-t.aching
approach and used a muiti-activity model, Ms Jenson, the focus teacher, was a highly
regarded classroom teacher of four years teaching experience. In contrast to the two
male year seven teachers, Mr Green and Mr Irvine, she described herself as non-sporty
and lacking in confidence and expertise in PE teaching, Although Ms Jenson was the
catalyst for the SEPEP implementation, Mr Green and Mr Irvine were also interested.

As a result, o team approach to SEPEP was planned {or term two,



tn an observed volleyball lesson taken by Ms Jenson, there were signs of
Tinning's (1987) physical “miscducation” occurring. There was a ol of standing around
by the students, most of whom had no involvement in the game unless they were
serving. More than half of the volleyball serves observed were unsuccessful and thereby
few ratlies ensued. The observed volleyball skill levels were generally poor. However
comments from both Ms Jenson and the students in her voileyball group indicated that
the students enjoyed the sessions. Ms Jenson was consistently encouraging and
enthusiastic, It was understandable that Friday sport lessons frequently left her

“exhausted and voiceless”.

Responses from a survey of the three year seven classes indicated that two thirds
of students liked Friday sport for reasons such as having fun and a break from the
classroom. The overall picture however, implied problems with the current PE program.
Many students did not enjoy PE, were unhappy with aspects of how it was run and did
not believe that they learned anything. Teacher-based factors were prominent as

inﬂucnces on student attitudes.

The following chapter follows student and teacher perceptions over a term
(season) of SEPEP as this study investigates whether, as Carlson and Hastic (1997)

speculated, SEPEP could siter student attitudes towards school PE.



CHAPTER V: THE SEPEP VOLLEYBALL SEASON

During term two, 1998, SEPEP was implemented at Connell Primary School.
Within this chapter, the data collected during this time are presented and discussed.
Discussion centres firstly on what actually occurred during the season and secondly the
student and teacher perceptions of events. The focus is primarily on Ms Jenson and six
students within one team in her volieyball class. Other comments relate to her volleybail
class as a whole and, to a lesser extent, the other two year seven SEPEP classes. The
data presented in this chapter was gleaned from tape-recorded observations of one or
two SEPEP sessions per week, information from diaries and initial questionnaires from
five volieyball students in one ée[ected team, formal (recorded) and informal student

and teacher interviews and Ms Jenson's diary.

Overview of SEPEP implementation at Connell Primary School

Table 8 presents an overview of the implememation of SEPEP for the three year
seven classes at Connell Primary. Weeks one and two were spent introducing the
program to the students, organising them into three sporting groups and "getting
started". Week three saw training sessions and rounds of fixtures under way and
continuing until week eight, [n week nine, finals for the three sports occurred and the
program was concluded, As is normal in schools, disruptions occurred, which shortened
the amount of time the clusses were able to devote to SEPEP. These included public
holidays, a school development day and the shortening of the nornsal ten week term to
nine weeks, due to the refocation of the school site. In week nine, after the SEPEP

scuason had concluded for the term, student and encher interviews were conduocted and



linal questionnaires issued.

Table 8

Weekly timetable of SEPEP implementation at Connell Primary

WEEK MONDAY (1/2br)  THURSDAYU/2hr  FRIDAY (litr)

ONE PUBLIC HOLIDAY introduction; sports
allocated; Sports
Board elected

TWO leams selecled, roles  more organisation; PUPIL FREE DAY
allocated first diary cntries

THREE training session (raintng session games {2 rounds)

FOUR training cancelled training session games (2 rounds)

{weather); group and
team meetings

FIVE training session training cancelled games (2 rounds)
after 5 minutes
(weather): group
and team meetings

SIX PUBLIC HOLIDAY 1training cancelled games (2 rounds)
(weather): no
SEPEP
SEVEN training cancelled training session skills session;
(weather);, no games (1 round)
SEPEP B
EIGHT games {1 round) training session semi-finals
NINE finals (preliminary)  grand finals - all
(1 round) spotts (Tuesday)

TEN no program; school site relocation

Weeks one and two

sEstudent sessiog

When Ms Jenson volunteered to be invalved in this stndy, her oziginal intention

was to implement SEPEP with just her own year seven chiss. However, shie thought that



it might prov.c. dilficult to alter the existing team teaching arrangement for Fridu'y sport.

- Ms Jenson was nt:)f confident that other l'c'zich(.:rs wquld he interested in SEPEP "because
il_ seemed to me that 1th way sport was. timetabled and taught had been a !.uﬁg standing
1rz.1.(li{i0n at the school” _(uiury; 1/5/98). Shé was deli éhléd when the other two year sevetl
teachers, Mr rvine and M_r Green, s.ho'\&_fcd gfca'l_l interest in lrying th.c brogrurﬁ Qith their
clhsscs_. As g rﬁsull-, the '.dc.c.ision was made to imp!cmcn.l_SEPE.PI as a tcam of three

[e:tcht—:r_s; with three sports being offerced.

.Ms Jénson and Mr Irvine _&ttended a full da_y_SEPEP wor_kshbp lﬁtc in term b_nc,-
which I presented. Ms Jenson said that followin g the ivorkshop’, both she and Mr Irvine
were 'very keen to trial the progfﬁm at Connell Primary School. In panicﬂllar, they were
‘influenced by the accounts of two te.qchers who had successfully introduced SEPEP into
their :r_esp_cctiv_e schools a_hd hzjd .s.poken enthusiastically to workshop participaﬁts about

th_e'ir experie.n.ces; Thé other year seven téacher at Conncl.l _Pri.mary S:chool, Mr Green,
_ had héard of SEPEP at a_pfgvious PE lprol_'essioﬁal de.vel(')pmcnt d#y and had hié 0wﬁ
_cpp}; of the S_EPEP _r_n_'a.nu'al.. Ndné _Of the three teachers had previously tried using a

" SEPEP approach to PE teaching.

- - From Jate first term to early second term, Ms Jenson, Mr Irvine and Mr Green |
had a number of meetings and informal discussions about the implementation of
- 'SEPEP." According to Ms Jenson, the discussions centred on "which sports we would

. do :zjlr_l_d_ how we would go about it [SEPEP]" (Diary, 1/5/98) and included consideration

of space and equipment available, timetabling of games and training sessions, allocation

“ "+ of sports to the students; which roles would be taken on by students, game rosters and
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whether to include & Sports Board. The teachers decided that the year seven students

would be given w choice of busketball, soccer and volleyball,

| Ms Jensdn '_ehose io take _tht; v'ollcyhz:tll. .érouh since she hz_td.uttcmpted_t(.). teach it
before and “the childrcn enjoyed the game but I wash‘t conf ident ] hed tunght them the
 correct skills, wzlrtn—up'esereises, etc.”" (Diary, I/S/QS). She expressed a desire lhat
students \téotlld "lcarn more abouit vo].!e.yljztll than what I taught thent []ztst term]” |
(Interview, I2f5/98'.). Mr Irvine chose to tu.ke s.ecccr.ztnd_htlr Green basketball as they
ctztinted they were familiar with these sports, which they felt were well suited to SEPEP
and tol the space avatlable. Ms Jensun prepared charts for the three classrooms, listing
duties for v.arious.ro]es that students would be allocated. She had watched the SEPEP
'vi_deo which she deerned "e}tcellent" and_sa'id that she w;ts excited about the program

(Interview, 29/4/98).

: Week one: Introdtjctien of the students to SEPEP

On Wednesday of week one, the three year seven cIasses were gathered in the
school undercover area and mtroduced to "sport ed." The basic concepts of SEPEP and
the phi]osdhhy beh_tnd_the_ program were expl_ained to the students_. The teachers also
B ._tttl.l.(ed abo_tnt the three__different sl.J.orts: that would be offered, 4 well as the

' responSibi]ities the stiJ'dents would have within their teams. Students then selected their

o o 'sports usmg a preference system "They all had a sheet of paper and they had to wrlte

- one two or three Wthh one they preferred te do the most to the ledst" (Intervtew

o "_3/8/98) Ms Jenson descrlbed the mmal student session a5 a Iengthy process durmg

o _ wh:ch the students had to Slt and hsten for quite some time (Dmry, 1/5/98)
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A['lor.sc_hool .on the following day, .lhc teachers h_eld_ & meeting to allocate
" studenls to lh_c..lhree s'porls.:O'nliy I'ive of the ninety-_studcnls did not receive their irst - |
'. prei_'cr_cncerFolulr._o[:'these_, al'l"boji,fs, wercplaccd Il‘l :lhc.volleyball group in order to
- c.q'ual.isc t_he ntlinbcrs; On II-iri.da_)i afteruooh, during their norm’a[_onc hour sport period1 '
: st_tlde_li_ts _were again-assemhied'in t'_he iindei'COver arca. Mr Irv'ine outlined h'ow' th_c N
pl'ogr.zlln .\t/ould be ru'n and hdr Green.brieﬂy explained the v.arious ro]es and duties to
the students. Thele were a few questlons from the students such as If you are 4 coach
do you still get to play‘?" (Field Notes 1/5/98), Wthh were all answered by the male
| t'e:acher'_s.' The students were then divided into their sporting groups and atiended
' meeti_ngs withl their desi gnated sp.orts teachers in classrooms. Ms Jenson's vo.]le'_yba]i
grou_p comprised 25 Zgirls and five boys. She spent the final thirty minutes of the session
diS'cusSing team s.ize.s., duties and election of the Sports Board with her students. (See

Appendix D_"for extract of class discussion). _

Week tWo: Organisation of game modifications. fixtures and player roles . .

Two half—hour sessrons on Monday and Tuesday of week two were spent on
'_-addltional orgamsation for the start of the SEPEP season, (There was a pupil free day on -
the Friday) Ms Jenson s volleybarl group dlscussed and orgamsed aspects such as team

.' -'selectlon de51gnatton of roies and dutles, game rules and modifi catrons and the games

o roste'r. Stud'ent's commenced writing their diaries on Thursday with their classroom

| _ :_'teachers It was decrded that the three classes would henceforth have two half hour

tramlng sessmns on Mondays and Thursdays from 9. OOam and two rounds of games in

- o | _:the usual one hour Friday sport tlme The only physrcal actwrty that had occurred thus

L far was a run around the school in teams durmg Tuesday s session.
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* The Sports Board, together with Ms Jenson; had divided the volleyball class into
five teams of six. This was despite recommendittions at the SEPEP workshop and in the
“manual that team sizes should be modified so as to enable grealer student participation

“and skill development. Each of the five teams comprised five girls and one boy.

- At'this stage a focus volleyball team was chosen for targeied observation, This
team, the Crazy Critters, was chosen as it included two students from each of the year
seven classes and according to Ms Jenson, the team members had a range of PE

‘approach tendencies, abilities and interests.

Stu'den.t thoughts
Diaries and verbal comments indicﬁted that .many .sludents' in the tﬁreg SEPEP | _
~ classes felt bored aﬁd annoyed with the émouﬁt of o.rg.anisatio'n and inactivity.in the first
-two weeks of SEPEP. Some szﬁd lhat the organisation :could.have bee_n doﬁe ina shorter
iimé._Others c'omrhent_ed that they undé'rslﬁo_d that_this c')r.ganisatidn time was necessary.
A few Qtudents were d_issafi_sf_iéd eilther_with their teams, or that tﬁey did not receive .
" ﬁhcir flrst .ch_(.)i.ce qf sp'orﬂ: Mbét st_udents.'weré looking forward to starting thg

-competitions.

- The fdcu's't'eam':'Crazv Critters
The six stﬁd_ents in the f_ocus team, five girls and one boy, chose their roles by |

- '_ '¢o_ﬁ'sén§us,-H_éiyl_ey_was _thc_'éoach, L_i_sa the Captain, Danny_ the first aid officer and

L '-.l_r:é_'_c'.'c_)fd'er',_Sh_él__lg_y an_d-Na_t_al_ie the publicity officers, and Mary the mahhg_e'r. The |

_fci_]lbwi_hg"deélc'r'ibes these students' previous.thbtig'ht's about school PE and their
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perceptions of the [irst two weeks of SEPEP,

Student one: Hayley

| l-_luy_ley did not.considcr hersclf as being good at sport btll she liked it and
'Llanned thal she u[ways tried her best. She was not mvolvod in eommumty sport al thc |
.trme of thc study.. deley lll-.cd IJCIUE given a LhO](,C of sports and was keen on kccpmg, |
ft_t. She chose volleyball as she had prewousl y enjoyed the sport, she cnjoycd th.c |
tear_nworR, she was better at it than at basketball and soccer and because she fiked Ms
Jenson. Hayley was happy to be:coach althou gh she did not really know what to do. Ms
'. Jenson had'.s'ai.d that she would organise some notes on s'uitob[e training dri.l]s for the
coaches..Whi!st Hayley accepteld that the organisation .sessio'ns_ were neoessary, she
_ coruplained._abou_t the length of them, saying s.he d.i(.i not like to h.ave.to wait so long

' before playing z_m'y vol]eyball. .

 Student two: Lisa

_ Lisa usually eujoyec_l.pa'rtic_ipat_ihg in school sporting at:tivities as "you can have_
fu'.n While e:ter'cistng encl you mlss out ou school work" (Questiounaire'l'). However she
thought that sohool sport was often bormg and should be "more fun and excrtmg
.(Questlonnalre ]) She had played mini- tenms durmg the prewous term and clld not like

the way it was taught She had played hockey outside of school and clau med that both

- she and her peers thought she was good at sport Llsa had chosen volleyball to be with

___her frrends because she consrdered 1t a fun sport and because she dld not like the othen
two sports on offer She was aIlocated the role of captdm of the Crazy CI’lttelS as

- _ everybody thought I was good for a captam and [ dldn t want to be coach at that time
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because it would be oo much ol & responsibility” (Interview, 22/5/98), Alter week two,
.'Lisu conn'ncnlcd that "it's u.ally fun so im Fm captain and ne-one has any u:mplamls
'yu (Dm:y, 7/5/98) Sllb would have Iikcd to have had some ol her Inunds in h(,r team,

' but was very keen 10 start playing the games.

© Swdent three: Danny

- Danny usually enjoyed qp.orl "hccﬁu%c Lget to play fun s‘poﬁ and he with f'ricnds".
(Dl‘ll y, 7/15198) dnd he llkcd the break from schoolwork. He thought he was good at
| sport bccause people encourage me and I do the rlght things" (Qucstlonn.urc 1). Hc did -
not like "sitting around and dlscussmg the rules and taking turns" (Interview, 14!5/98)
prefemng mstead to be p]dymg the game, although he admlllcd "you have to lcarn the
rules to play a good game" (Interwew ]4/5/98) After week two of SEPEP Danny was |
| not at all imprcssed l-le was unhappy that he had chosen to play basketball »'his fa\'fourite
_ 'sport but was allocated. volleyball Danny was the only boy in the Crazy Crltters w1th a4
_ . plle of glrls (Diary, 7/5/98). He was desi gnated_ as the team's first a1d officer and_
! rgc_or_der,_as _nqboc_ly.é'lse in thé tganﬁ wanted these jobs._In. his initial diary entrjﬂ ljahny

-wrote: "'S'o' far it's stupid because I'm 'playing a b.ad sport, one of my jobs I hate, the rest

o ) of the people in my tedm are glrls .and we haven t pldyed any sport (yet]" (Dlary,

"_.:7/5/98)

- Stii'dent:fourf Shelley
Shcllcy sald shc enjoycd Frrday sport as she liked to miss out on schoolwork
_' '.When shc dld vollcyball Idst term Shelley said she had fun because "l got put in the sin

' ) bm heaps (Intervxcw 18/5/98) and as a rcsult she drcl not have to play the gamc loo .
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much. Shell_cy said she was "sinbinned”, or excluded from the game Tor short periods of
lime, (_)'n. occ;ls_ions_tlue:lo disroplivc or slll y I'Jch_'nviour.. She Iiked.hzwing Ms Jenson l;or

“spoa-"t_ clusscs bcc_u_nse she Wus_"_cool" and not too s_lrlcl. Shelley did not consider hersell'

.us belhg good a shorl.ih general as lier activily was limited due o l'rc.quc.nt injuries,_ in
parlic_ulauj a wedak knee, im(l_ hccause shc wzlsle_(l her energy on more inlcresting things.

She played netball on the weekends mainly to be with her friends.

Shelley chose volleyball as her SEPEP sporl because she liked it better than

- soccer and basketball and because she llked Ms .Ienson She was happy with her team
_amd with her role of publicity officer, ("I.like drawing stuff, and wriling" (lnterview,

. .18/5/98)), hut had a few: l‘CSE‘,l_'Vfl.l_.tiOI'lS.abOth SEPEl’, including the increased

_ responSibility arl:d smaller teams. "Last term”, she sald,_ “there wasn't as much
responsibility, you didn't have to choose jobs, and it was easier, and we had bi gger
teams too; dnd we had bi gger courts because there were only two teams playing, so that

' was better"(InterVIew 18/5/98)

'. Student fiye: .Na._telie |
o _Net_alie was quietly'spokeh and initially shy in the interviews. She did not lilce
sportat schoOl,. unable to give a..reascn why, other than _"I_just don't like sport much”
_ '(Qliest.ionn.aire l-):.'.hlet'alie s'laid she was'goocl only at some sports, like .netball vlfhich she
| __ '."played on. the weekends She chose volleyball because she enjoyecl playmg it last tem1
although she dld not get to touch the ball much and "I was always at the back [of the
court] (Interv1ew 1815198) Natdhe volunteered for publlcuy otﬁcer with Shelley

because she llked drawmg She llked the fact that everyone would learn skills such as -
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umpiring in SEPEP. She was looking forward to the students running the program,

rather than the teachers “ruling it" (Diary, 7/5/08).

Student six: Mitry

- Mary said she was generally not keen on playing sports and did not consider

herself as being gbod at sport. Mury had played volieyball lust term and had chosen it '

again "because it's fun and most of my [ fiends_ p]ay it as well" (Interview, 22/5/98).
Sometimes she hud found volleyball boring when she had to stand around for long
periods during the game. After the initf_al introduction to SEPEP, she thought the

program was a good idea and liked the idea of smaller teams, "because last time ] did

- volleyball it was harder because there were more people and you didn't know where you

were going or what you were doing” (Intefview,_ 22/5/98). She was worried about the

- responsibilities of being the team manager, but looking forward to performing her role

* with other students. Mary said she would have preferred even numbers of boys and girls

“in the teams, so that all the players would have others of the same sex to whom they

" could relate.

-~ Teacher thoughts’

i Th'e':iﬁitia'l. SEPEP 'e'rgenisainnel 's'essions ;vere deecribed by 'Ms 'Jensen as
) .-""]engthy" (Dlary, _7/5/98) She did not consider them to be the best way ot mtroduemg
_SEPEP and sald that by the end of the second week the students were becomlng
g 'restless, due to spendmg s0 mueh time on orgdmsdtlon wnhout actually pl aymg any
__'s.port | The teachers were aleo keen to cemrﬁence the trammg and games sesslons, aII '

B "-eJ__cp_res'smg:t_ha_t in _fut_u__r_e, they_ would e_onc!_cn_se lh_e initial organlsallon sessions. Ms.
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lenson was happy with the sport seleclion process and pleased that only five students

- had missed out on their first preferences.

' Ms..leuso'n. li__k.'c_d I.hc student-centred zlppr'oziclt:in SEPEP, dcscribihg it .as being
similat‘ to how she taught scicncc; with students taking on differcnt rolcs. Shc was very
| comfortable with giuing students a lot ol' rcspousibllity .right from the start and
described this first uttcmpt at lmplcmenting SEPEP as "discovery teaching” while the
students would be cttgaged in ":dis'covcry leatning" (lnterview., 12/5/98). Ms Jenson had |
originolly uvamed the students to be involved i.n all _of t_lte decisio'n.-making, but, in
hindsight, she thought thal "going from what we were to this, is c;uite extreme, and we

probably didn't need to take such a huge leap” (Interview, 22/5/98).

Acconding to Ms Jenson, fess athlctlc students appeared to have chosen
volleyball and she also nottced that there were fewer natural Icaders in her group than in
the othcr two classes (Interwew 29/4/98) She thought that SEPE.P could offer students _

~who _were not.usually_ glven_ the opportumty to be leaders the chance to develop -

o _leadcrship qualities. Howevef,' she-s’uggestedthat this could also mean that these

X possnbly less able, less confldent Icaders could prove to be less effective. Ms J enson
E _. bel 1eved that thls group of students would find volleyball less threatemng than _.
._.basketball and soccer, in wh1ch thelr lack of sportmg sklll would be morc obwous She
- .- -'___th_o_ug_h_t tha_t many_ of th_e-‘ girls_.who had choseu volleyball'would have_done'so_ to feel-_
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N Discussion
~ The lh'ree year seuerl teachers at Conlnell Primary dc'ci(led to lake ateam lcaehin £
apploach lo the |n]plcmenlauon of SEPEP. l‘hcy ollered their studcnls a LI’]()I(.(.. of
volleyball soccer and baskelball to he allocated on an 1ndw1dual prelerence basn )\ll
bu_t five sl_udent_s received their first ch oice. :The first two weeks of SEPEP were devoted.
to .organls'ation. Both student‘s.and tezlchers lhought.th.is was too Iong and Wou]d haue_ |
| liked to i.uclude some relevant physical activities during this.period. Whilst many_eo’uld'
see the value_ol lhe s.es.sion_s t.o date, a n_umber of studenls became restless, impatient-
~ and bored with the time spent_sitting., llstenin’ g and .discussing. Ms. Jenson .indicated that
it took a while to get goin g due to'the teachers' inex perience with the program and 1n
.-future the session_s would be condensed. Thel difficuity in making progress with the -
__initi'al organisation was eompoun_d_ed by the fact _lhat there were two-non-teaehing days
in weeks one and two..'The teachers and many of the .students' claimed that t_hey ufere

‘looking forward to the start of training and competition..

. Ms Jenson's-vo]leyball group was, according to the three year seven teachers,

- :compmsed Iargely of less popular and less physxcally talented students, when compared |

o | to the basketball and soccer groups Volleyball was a popular cholce for girls, who

o numbered 25 ina group of 30 Four of the five boys in the group had not plcked

o -.volleyball as thelr flI'St ch01ce Desplte recommendatlons to have smaller than normal

teams’ m' SEPEP 'Ms Jenson and her class decided 'on five teams of six. (This was much |

smaller though than the 15 member teams in prev1ous volleyball classes. ) Ms Jenson

__ was comfortable at th1s stage w1th glvmg the students pIenty of 1 mput in the orgamsatlon

. -' of the program She admxtted not havmg mueh knowledge about the game of volleyball,
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The focus volleybull team for lhis study, Crazy Critters, compriscd lfi ve girls und
o bcy. Four-of the s:\c team mc.mbc:.'.,\; .Iikcd sch’cn.l spcri, two 1hnﬁghl they were good at |
'sccrl_imt[ they all saw fun dod fricnds as being illnp().rl;u'jli to their cnjcy_mcnl of school

_ .spcrt; Four .\\.f.crc_ cr.nhusi_aslic at lﬁis ..cl'ugc aﬁoul the new way ot'dciné.spcﬂ and were
.kc_cn to start p[uying._ Danny was vcfy unhappy ahout not bciﬁg in the hasketball group, |
.wilh his all-femalc team mates ahd wilh h'i.s ro]cc of rc_'cor'dcr'and first a_id offl iccr.. |
Shclley \;yas con.ccfncd about L'h'c smaller teams and increascd-_rcSponsibi.lity as her

team's publicity officer.

Weeks three and four
The teachers_' d_ecided. to'devotc.three sessiohs. per Weck to S.EPEP.. Half-hour
| tcam train.iﬁ g sess'icns \Qere to be held on Mcndays and Thursdays from 9.00351 and two
| rounds of games flxtures were scheduled for tHc one hour Frlday dfternocn spo.rt
._timeslot It was my intention to record obscrvatlons during two of the lhrec sessions pcr
week. Each of the m.emb_ers of the' Cracy Critters vcllcyball teafn was the _focus cf
.. targeted cbservc_tioﬁ for one _s'c'ssicn and _wﬁs interv_ieweci immediately aft_crwards. |

~Sometimes the whole team was interviewed as a group.

. Week three: First training and games sessiong

. § | '_M_ onday, 11/5/98. Flrst trammg session. .Fo.c.uzs sludcnt: Hay’leg. -

A net Was strung along thc length of the schcol S netball court to allow room for

o 'the fwe vollcyball teams to practlse skllls deley, the coach of the Crazy Crltters was

L -':responSIblc fcr runnmg thc haif-hour trammg seselcn for her team. After initial

[ .'_c_On_fus'l_cn about what th_ey _were t_o dc.‘ hef team comme_nced their training. Activities
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included rn'nning around the court, handball, throwing and calching and k_ccpin g the ball
" up in the air, I-l;iylcylullowcd others 1o have input into the session and used lhcir:idcas.
~ One bu.II was used, although m_ot'e were available. The SIudcn_ls apncarcd happ.y. und
i'nvo.[v_ed. Ms Jenson i\tallkc_(l ln_r_ou.n(f from 'onc_loant to z._mothlc'r offering cnco'nragcmcnt.
She commended the Ct'.ittcts-i'ot how well thcy were wo’rking together., Hayley said fater
thztt sho had.no_t prcpa;-c.d any z_.tc_tiv'itics, but made them up as the session procccded. Sh'c
was hztppy with the‘fffst training se.ssion', but dl'td not reall y know what to do as coach,

Ms Jenson was going to distribute some notes on volleyball drills to all the coaches.

Thursday, 14/5/98, Trajning. Focus student: Danny.

Ms Jenson indicated that she would be nnava"ilable on most Thursday .SEPEP-
sessions as she was involned in school adminiStration duties. An_other teacher, Mr Gray
* would take her place. The students knew Mr Gray,. who claimed't_o be familiar with the
SEPEP 'concept. At the commencement of t'oda'y's session Mr Gtay had a hrief
' dlscussmn w1th the volleyball group about what was expected of the teams. He stressed

' that the students should be doing tralnlng drllls to practise volleyball skllls rather than
- merely. p_lay_ln_g. ml__m_ gatn_es. Ms Jenson ha_d gl_ven the coaches a handout on volleyball_ _
- ttainihg drllls Despite'this, the Crazy CtitterS'. ttaining session was si:mitar to the
_ previous one, apat't fron1 an acttytty where the _players wcre or_actisin.g_serviln g.and

returning_th'e_'_ball overthenet,

Danny partlmpated enthusmstlcally He was quxte VOCd| glvmg advice to the

e '_:others on how to pert"orm the actmtles such as "Put the ball up hlgher" (F'cm NOteS’ :

14/5/98) as weI] as glvmg suggestlons for d[‘l"S At one stdge he fetched a second ball
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for the team to use, hul this was put to the side. He appeared focused on the tasks and
- kccn to I_\‘cep'uc[ive !hr_ou gl1olll_lllc session, ih con.lmsl lo .!hc_ live girls, who were uf
llmcs o!)s'ci‘ifc'd"cl1all!ing with cuch olher about i.rr.clcvunl muilcks. After the .!csson,
E D.umy smd lhd[ hc u,ally liked to hc aclive .md mvolvcd in sport lessons, rather lh..ln
sllllng around dlscussmg, rhlcs and ldklﬂg:, lums" (Inlcrwcw 14/5/98). He hkcd Lo hdvc
' -. mput into lhc acllv_ttlcs :md was satislicd lhul-[hc leam had taken on some of his idcas.
ﬁzl_nn_y was i'cc[ihg'morc posil.i\;e about hls lcdm, his roles and ihc_spo:rl. He wouid have
prefe_rrcd there 10 be.another boy in the team, but admitted that "it's stif} pretiy 'good"'
and "we get along fine" (Interview, 141_'5/9_8). Dan’hy was l.o_oking forward to the

competition games, which were to start the following day.

Week four: One training. Second games session

* Monday. 18/5/98. Training cahce]']ed. Sport and team meetings held.
E Due to v.\_;et-weathe.l.',. trai.nihg_ was cance]led, to thc ob\_/iou_s disappoint__ment of -
" many 'sh_ldehts. The fhree c]asses_ met in _the undefcover area '_to discuss ideas for stu_dems
:u'r'ldef.t'a.kihg.roles of publicity'end fccordihg_as well as 'a.'.f.ew_ org.dnisa.tio'na]'lnaf;ers,
. such as being at"_'.the. vehoesduick]y _ahd care of equ‘ipm'e_nt.. Groups then went to the
_.cla.s'si.‘oo'ms fof i'ndi.\;ri.dual spOrt meetings..Ms Jen.s.on comm.e'nded‘ the Sports Boar.d"on.'
. pxckmg evenly matched teams Whlch had made thc first rounds of fixtures competltwe
- :She pralsed the umplres for how well they had controlled the mltlal games and :

o _:cncouragcd the publrcxty ofﬁcers to use some of the 1deas that were provmg effective i in

= -:the basketball group Ms Jenson expressed dlsappomtment with some of the students

: behavlour m the games and drscussed the 1ssumg of penaltles, such as red green, and

: blue cards for dlfferent offences A problem w1th sick dnd lnjured pldycrs was refcrred
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to the Sports Board.

~Team mectings were-held for the final live minutes of the session, with
~ instructions to work on game strategies. The Crazy Critters discussed ideus for
publicity. For the first few minutes, all team members contributed to the conversation

~while it remained relevant to volleyball, but they soon started chatting about other

matters and Hayley and Danny left the group to join other students.

" Friday. 22/5/98. Second games session. Focus students: Mar

two).

| Each round of volleyball fixttlres involved.t’w_omatches of six-a-side volleyball
ona reddced size court. Two rounds were ptayed in the one hour sess_ion..l_.,ess able ]
studen'ts were all.owed to step into the court to serve in order to allo\h more ehances of

success. The_'st_udents were quickly into games, without a warm-up. Although the

L _. occasional rally ensued, the skill levels observed were poor and the demonstrated skills

E __often:'incor_feet.‘_For: 'ekamp_l_e; Inariy 'stnd.ents."carried" the ball and teams rotated
."’i.ncon_'.ee'tly.ijit_h si_'x.playets lll each team 'there was some standin g around and some
.dothi'ndtionof pla'y., usually by the boys in thel teams, but 'students' appe'at‘ed to be

..enjoymg themselves There was a Iot of n01sy cheering comlng from both voileyball
o :::eourts pamcularly when teams tvon a pomt Ms Jenson stood back and watched the

| ; games offermg words of encouragement and helpmg settle a few mmor dxsputes that -

| ._._arose malnly w1th1n teams Atthe end of the mdtches she cailed the teams togethel

S 'read out the scores, then asked the students if they W1shed to perslst with. thls way of

playmg sport AI] bar two. of the thxrty students mdlcated thdt they pleferled this formdt.
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The Crazy Critters seemed to be getitng along well and all tcam members
indicated that they enjoyed the gume, which they lost. Hayley, the coach, was absent and
Lisa, the captain, had taken on her role, Lisa scemed to relish this role, organising player
positions, encouraging wand praising her team mates during the game and initiating
discussion at half time on how to improve their game. Lisa said she was happy with her
team'’s performance in the game, Despite originally thinking that the role of coach would
involve too much responsibility, Lisa now wanted to take on that role. The team, she
said, was unhappy with Hayley as coach. "They think she's a bit mean, and they think [

should be the coach, but I don't know. " (Interview, 22/5/98).

Mary was a willing participant, regularly smiling and laughing, often when she
made an error. Her observed skill leve] was };oor and she did not appear confident or
willing to move to hit the ball, unless it was coming directly at her. On the few
occasions when she executed a successful hit, she appeared very pleased with herself,
clapping and jumping on the spot. Mary said afterwards that it was good having the
smaller teams, because she was more involved in the game. She liked the different
things the students could be involved in besides playing the game and was happy with
the extra time they could spend on sport during the week. Last term, she said, "you just
played and that was only on Fridays, you had no other things, but now you get to do

“different things to do with the sport, so it's fun” (Interview, 22/5/98). Mary also enjoyed

having the opportunity to chat with her friends when the Crazy Critters were umpiring.

Student thoughts

Diary and interview comments from the members of the Crazy Critters team
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were employed to gauge their thoughts about SEPEP during weeks three and Tour.,
Within this time, they played three volleyball matches, of which they won one, ind were

duty team (or unother,

Student one: Haviey

Hayley described volteyball as "cool” and "great fun thus [ar, Initia)ly she had
wanted to play on the bigger courts with a “real net” (Interview, 11/5/98), but by week
four she was happy with the way volleybali was being organised. As coach, Hayley had
to “tell them [the team] what to do and think up exercises” (Diary, 14/5/98) and she

enjoyed this role.

Student two: Lisa

The first week of training and games was "fun”, according to Lisa (Diary,
14/5/98). She liked the fact that “it's more organised and we get on with our games
instead of mucking around like we normally do” (Interview, 22/5/98). Lisa liked her
team, although she found that H'ayley, the coach was not organised for training and also
would sometimes not let them practise skills at the net. She complained that Hayley
was "bossy" and "a bit mean" (Interview, 22/5/98). After taking over as coach for a
session, when Hayley was absent in the second week, Lisa claimed that she and the rest

of the team thought that she would make a better coach.

Student three: Danny

Danny was far more positive, now that the training and games sessions had

bggun. He wrote in his diary that "everything is going good" (Diary, 14/5/98) and told
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me it's fun doing all this stdT, no boring things now" (fnterview, 14/5/98). e
described the sessions as fun and said he was getting along well with his team, The girls
in his tcam were using some of his ideas for skill practices. He was happier with his
roles of first aid officer and recorder, noting in his diary: "the jobs are okay too" (Diary,

14/5/98).

Student four: Shelley

Shelley said she was cnjoying volleyball training scssions more than the games.
She was happy with her team and thought that they were all cooperating and working
well together. Shelley liked the training sessions with the Crazy Critters because
everyone had a say in the choice of the aclivities, not just the coach and captain.
Regarding the Friday games, Shelley said she found them a bit boring "because the ball
seems to go in one spot, it’s pretty predictable, and the same person serving it, and it
gets pretty boring after a while, because it's just a little .cam playing" (Interview,

18/5/98). She would have liked to be in a team with her friends.

Student five: Natalie

Natafie was enthusiastic after the first games session, coming up to me, smiling
and sﬁying that it was "“really fun", She liked her team, whom she believed worked
really weli together. The smail-sided games, she thought, were much better than last
time she did volleyball as she was able to be more involved. In the current games she

“actually got the ball" (Interview, 18/5/98). |
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Student six: Muary

Mary claimed (0 he enjoying the new way of doing sport, She thought her tearn
wits "good”, yet she found i difficult having Danny in the team because "I don'treally
talk to boys very much,” adding, "it's not really bad that we have boys in the leam, but
they should have more boys, so that the boys could talk and the girls could talk, but they
should join in together” (Intervicw, 22/5/98). Mary thought her serving was improving
and she was enjoying the gumes. She found the role of manager "a bit annoying” during
training because it was time consuming to set up and pack up the volleyball equipment,
However she thought the training sessions were going really well so far and liked the

fact that the team worked together to make up their own practice activities.

Teacher thoughts

After two weeks of training and games, Ms Jenson said she thought SEPEP was
going really well, although there were "lots of teething problems we need to get over
[and] lots of issues that are coming up" (Interview, 22/5/98). Mr Gray had told her that
despite the coaches having been given handouts with training ideas, teams were
sometimes observed by him to be doing silly or irrelevant activities, such as practising
seri'ing left-handed. Ms Jenson blamed this in part on the lack of leadership skills in the
volleyball group, contrasting them with the basketbaliers. "They [the volleyballers] are
not achievers, and they are not .the real sporty ones. In fact the basketball group are

really dlyn.amic and if you could see Irene coaching her basketballers, she is fantastic”
(Intérview, 22/5/98). Ms Jenson was planning to organise a meeting of volleyball

coaches to give them some assistance with how to run a training session.
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Despite being aware of inappropriite practice activitics by some teams, My
Jenson expressed umit:&cmcnl about the knowledge that other students had shown ghouw
volleybail. A couple of the icams were observed doing skills practices und discussing
team positions, which had not been taught in her previous volieyball classes, causing
Ms Jenson to comment: 1 don't’ know what they were thinking when [ was trying to

teach them fast year!” (Interview, [2/5/98).

It was Ms Jenson's belief that student opinions of SEPEP thus far would vary.
She thought that some students would not be sure about whether they should be given
extra responsibilities besides that of player. However, she believed that in the first two
weeks of competition, the students were excited about the new program and many were
enjoying the training and games sessions as well as other aspects, such as the publicity.
She was impressed with the publicity ideas that the basketball teacher and students had

generated.

Ms Jenson was enjoying liaising with Mr Green and Mr Irvine, in that "It makes
you feel more part of the school” (Interview, 12/5/98). Each of the three teachers was
able 1o contribute in different ways to the running of thé program. Ms Jenson was
responsible for the charts depicting the various student duties, Mr Green looked after the
publicity and Mr Irvine generally ran the whole group organisational sessions because of

his PE teaching and coordinating experience.

Discussion

Weeks three and four saw the commencement of training and games sessions for
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the three classes involved in SEPEP. Two half-hour training sessions and one hour of
games were scheduled for cach week. Volleyball games were played on a reduced size
court, with less skifled students alowed to step inside the court to serve. ‘Teams were
allowed to play with fewer players than the usual six if there were absentees. No other
modifications were evident. Students appeired to be actively involved in and enjoying

the observed training and games sessions.,

Both student and teacher comments indicated that they were generally
enthusiastic about the initial training and games sessions, although, as Ms Jenson
mentioned, there were some teething problems. Even though it was suggested in the
SEPEP manual and at the SEPEP workshop that teachers could use a more teacher-
directed approach in the initial practice sessions, Ms Jenson opted to “let the children
take responsibility for a lot of their own learning from the beginning" (Diary, 22/5/98).
Little guidance was given to coaches other than a handout with some sample volleyball
drills. Inappropriate and irrelevant practices were observed, which demonstrated a lack
of knowledge about the game by many students. Ms Jenson was unaware of this unti]
told by Mr Gray, who took the volleyball group for Thursday training sessions. She
admitted not knowing much about the sport. Ms Jenson expressed surprise at how much
more the students knew about volleyball than she had previously thought. She espoused
the benefits of running SEPEP as a team-teaching program, which allowed each of the
three teachers to take on their own different roles, according to their different areas of

interest and expertise.

The Crazy Critters team all felt positive about their first training and games
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sessions. Reasons given included that it was hetter organised, they were doing a variety
of activities, they were able 1o have input inlo sessions, the team was cooperating well
and they liked the increased involvement from being in small (cams. Despite losing
three of their first four matches, they described them as "fun®. Danny had a far more
positive attitude now that the organisational sessions were over, he was actively
involved and was getting along well with his female team mates. Lisa thought she

would make a better coach than Hayley.

Weeks five to eight

Week five. One training. Third games session.

Monday. 25/5/98. Training. Focus students: Shelley and Natasha.

The Crazy Critters took about five minutes to begin training, waiting for all
team members to arrive. Danny initiated an activity to start the session, which involved
individuals taking turns serving and returning the ball over the net. The team then
played a scratch match among themselves. Ms Jenson advised them during their play to
use two hands whenever possible to hit the ball, offering reasons why. Only one team

was doing a variety of different volleyball drills in this session.

Shelley appeared to be a willing and consistent participant in her team'’s
activities, Her skill e*ecution was often successful and she was vocal throughout the
session, contributing to team discussions as well as making frequent comments to the
'oth.er girls about irrelevant matters. Afterwards, she said she found training beneficial in
pfactisirig "all the stuff you are going to use in the game" (Interview, 25/5/98). She

| believed this "stuff” included skills such as passing, hitting the ball over the net and
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serving, Shelley had mixed feelings about SEPEP w this stage. She said the smaller
leams made you more involved and did not give you the chance 1o "slack off”
(Interview, 25/5/98). However, she did enjoy working with the Crazy Critlers team, as
they were cooperating well. Shefley liked the games and winted to have two games

sessions per week, although she preferred being the officiating team to playing.

Natalie seemed to take part happily in all the activities. She did not contribute
much to team discussions. Whilst Natalie had some success with performing the skills
activities, she was observed making more errors in general, than the other team
members. In an interview after the training session, Natalie said she thought that the
training benefited the teamn as a whole and "now we can actually serve over the net”
(Interview, 25/5/98). She enjofed having more touches of the ball at training and in the

games and believed that her volleyball skills had improved a lot.

Thursday, 27/5/98. Training cancelled. Sport and team meetings held.

Training was cancelled after five minutes, due to wet weather. The Crazy
Critters were doing a circle keep-lhe-ball—in—the-air game that they had done before. No
wa'rm_—up was obscrved. Danny sat out for most of thé activity. He commented later that
~ he was tired. During a volleyball meeting in her classroom, Ms Jenson explained to the
| students how their training sessions shduld be run, emphasising a warm-up to start the
' sessiq'n,_ followed by skill practices, then a wann-clown activity. She discussed a couple

q.f strategies to. improve play, such as using fwo hands to hit the ball and scttihg the ball
. up td Hit i_t over the net. .St.u_"dcnts were asked to have team meetings for the Iésl five

‘minutes. The Crazy Critters talked about matters other than volleyball. Danny did not sit
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with them,

Week six: No tiuning, Fourth sames session.

Fridav, 5/6/98. Gamces session.

This was the first SEPEP session for the week, due to a public holiday on the
Monduy and wet weather on Thursday. No alternative times had been organised for
training. Two rounds of matches were played. Ms Jenson spent the entire session
observing students for assessment purposes. A.t the conclusion of the games, she
commended the students who had contributed positively to their teams, such as

encouraging other team members and for "being organised” (Field Notes, 5/6/98).

The observed skill level of the volleyball players had improved from the second
games session. More rallies were occurring, students were less static on the court and
serves were successfully making it over the net more frequently. Although students were
observed serving and volleying the ball, there was very little use of other volleyball
skills, such as digging, spiking and setting up of the ball in the games, When questioned

- previously, the Crazy Critters listed passing, hitting the ball over the net, serving and

controlling the ball as the skills involved in playing volieyball.

The Crazy Critters were observed laughing, cajoling and often encouraging each
other with comments such as "good try", "bad luck" and "good one” (Field Notes,
5/6/98} in their two matches, both of which they lost. Only Danny did not appear very
involved in the pl'ay. Although he sometimes put a bit 61‘" effort in the game, he

frequently appeared disinterested, walking away and fixing up the net or sitting down
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for short periods. He said later that he did not know why he was not keen about playing

volleyball today.

Week seven: One training, One skills/games session

Thursday. 11/6/98, Training.

This was the first training session for the week. Monday's session was cancelled
due to wet weather. Mr Gray, the volleyball group’s Thursday relief teacher, spent much
of the lesson time with one team, teaching them how to sct the ball up. He appeared to
be quite familiar with the skills of volleyball. During an interview following the lesson,
Mr Gray voiced concern about the unusual and often incorrect skill practices being
performed by the volleyball teams. He said that the five boys in the volleyball group had
complained to him about the lack of friends to relate to in the teams. The basketball
group also had a relief teacher today, who told me afterwards that all the basketballers
seemed very motivated, they had an active, "full-on" training session and they
completely organised themselves, so she did not have to do anything (Interview,

11/6/98).

Hayley, the coach of the Crazy Critters, was absent today and Lisa took on her
role. The team stood around for ten minutes before commencing an activity. Three
pf'actice drills were done during the session, with team members stopping between
activities to discuss what to do next or to talk about something else. During the final
activity, Lisa encouraged her team mates to call for the ball, which Mr Green had been
instructing the group next to them to do. During a team interview following training, the

Critters said they had enjoyed training today. Shelley had liked the break from school,
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but did not think her skills were improving much, Danny had enjoyed 10day's activities
more than usval and Natalie, Lisa and Mary said it had been better without Hayley, who
wis becoming "bossy" and not ailowing others to have itnput into the sessions
(Interview, 1 1/6/98). All agreed that they were learning more about volleyball, but they
had lost most ol their games and could improve on their serving and calling for the ball,

Lisa commented that “"we've got to hit the ball harder” (interview, |1/6/98).

Friday, 12/6/98. Skills session and one round of games.

Use of sport development officers or members of communitly sports associations
to assist with skills teaching and coaching had been suggested at the SEPEP workshop.
Ms Jenson had asked me on a number of occasions to run a volleyball skills session
with her students, but I had considered this to be inappropriate to my researcher role.
How.ever, I had observed volleybali skills being performed incorrectly, inappropriately
or not at all by the teams, Ms Jenson was clearly unfamiliar with the skills herself,
There were no volleyball development personnel readily available to assist the students
within the locality other than myself, so, somewhat reluctantly, I volunteered to help
out. I took a short, intense skills lesson with the whole class, covering basic pointers for
the volley, the dig, sétting the ball up for ar attacking shot and a simple team set up on
court for games. Most students indicated that they had previously never known what the

‘terms “volley” and “dig” meant. Following this session, I returned to my non-

participant observer role.

One round of games followed. The Crazy Critters were duty team. Three of the

four teams playing showed signs of trying the skills practised in the lead-up session.
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More raflics were occurring. Within two tcams, the boys were observed dominating the
play. For example, they frequently went for bulls that were coming directly o a female
team member and they rarely passed to a team mate, preferring instead to hit the ball
over the net straightaway. Despite this, there were few complaints from the girls and the
players in general participated enthusiustically. Ms Jenson was continuing with. her

assessment of students. She gave little feedback to the students during or after the game.

Week eight. One games session, One training. Semi-finals held.

Friday, 19/6/98. Semi-finals.,

One extra games session had been held earlier in the week in order to complete
the fixtures. During their Thuréday training session, the Crazy Critters had received
some specialised coaching from Mr Gray. Semi-finals of all the sports were held today.
After winning just one game and finishing the season in fifth (last) position, the Crazy
Critters were involved in two finals matches today. They won the first and drew the
second match, which saw the team promoted to the preliminary final the following
Monday. Mary and Natalie, who, according to observation and teacher comments could
be regarded as the two least skilled players in the team, were absent, leaving the Critters
with just four players. All teams playing in the finals seemed very enthusiastic, often
cheering and squealing loudly when a point was won. There were no disinterested or
uninvol véd students observed. The players' skill levels in the volleyball games had
improved and the games were of a higher standard than previously observed. More
rallies occurred and the students used digging, setting and spiking skills more

frequently.
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Student thoughts

Swident one: Hayley

Hayley said she was still enjoying volleyball and being the coach, despite her
team losing most of their matches, She was pleased and surprised that her team had
reached the linals and believed her volleyball skills were improving, but she still did not

consider herself as being good wt the sport.

~ Student two: Lisa

Lisa was pleased that she had been selected as best player for two of the games.
However she was becoming frustrated with her team when they "just want to play
around" (Diary, 29/5/98) and Danny often would not join in properly in the games. Lisa
wanted to do better warm-ups, more fitness work and learn "more thin gs" about
volleyball (Interview, 1 1/6/98). She thought her team’s skills were improving and had
high hopes fof them doing well, but after Crazy Critters was defeated in two more
games_in wéek five, she said, "I really think we need a good coach!" (Diary, 4/6/98).

_ Hayley, according to Lisa, did not do enough to enthuse the team.

Studer_lt three: Danny

Daﬁny described SEPEP as "okay" during diary entries in week five to seven.
His other comments during this time were predominantly negative. In week five he
complained of a lack of energy during the previous round of games. In week seven he
enjoyed the fraining session taken by Lisa because he "felt like playing" and because he
'tholught that Lisa Was not "as bo_ssy as Hayley" (Interview, 1 1/6/98). Week six and seven

diary entries indicated that Danny was still unhappy that there were no other boys in the
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team, he was unhappy with his coach and he did not tike it that his team had not been
winning. Danny wrote that, "it would be betier if my coach wasn't so mieint and i my

tcam wouldn't sit on the fence and have a tittle girly talk at training” (Diary, 12/6/98),

Student four: Shelley

In week seven, Shelley said that she liked everything ubout the PE program that
she was doing. However she was disappointed that Danny was not participating
consistently "which is a pity because he's really good at volleyball” (Diary, 8/6/93).
Shelley enjoyed the break from schoolwork offered by SEPEP. She did not think her

own volleyball skills had improved much thus far.

Student five: Natalie

Natalie was still enjoying the training and games, but was frustrated with Danny
for not always joining in and wrote of her annoyance with Hayley "for ordering us
around" {Diary, 8/6/98). She wrote about the games session in week six, in which her
team lost both their matches, but she "really enjoyed it because Lisa was coaching”

(Diary, 12/6/98).

Student six: Ma[g'

Mary’s comments were similar to those of Natalie regarding her feelings about
Hayley and Danny. She was keen to do more training sessions, which she felt were
needed by the Crazy Critters because "we always lose" (Diary, 8/6/98) and she was
annoyed that training sessions had to frequently be cancelled due to wet weather. Mary

said that Hayley no longer allowed the other team members (o have input at training
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sessions. At a group interview at which Hayley was not present she said, "Hayley is
reatly bossy. She tells us what to do and sometimes doesn’t do it herself” (Interview,

1 1/6/98).

Teacher thoughts

Mr Irvine and Mr Green both commented individually at the end of week seven
that they were happy with how their SEPEP classes, soccer and basketball respectively,
had been progressing. They had both employed a teacher-directed approach in the first
few training sessions, giving the coaches a lot of practical assistance and advice.
According to these teachers, there were a number of students in both their groups with a
high degree of skill and experiénce in the sports, and they had observed some excellent
student coaches in action. Mr Irvine and Mr Green believed that they had more of the
"natural leaders” of the year sevens in their SEPEP classes compared to volleyball

(Interview, 12/6/98).

Ms Jenson was aware that the attitudes of students had "waxed and waned"
during weeks five to seven (Diary, 12/6/98) but described this and some of the
squabbles within teams as being "normal" and said that "teams are like that all the time"
(Interview, 19/6/98). She was very pleased overall with the students' attitudes towards
SEPEP, even the bOyS who had. been "appalling on some occasions" and at other times,
such as at the beginning of the program and during the finals, were "excellent"
_(Inte_rvicw, 19/6/98). Students had performed their other roles acceptably. Ms Jenson

‘said she had slightly lower expectations of this group regarding their roles, believing

 that "they are not born leaders, they are not the sort of kids who are usually in these
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rales, they are not comfortable with them” (Interview, 19/6/98). However these students
could still benefit from the experience, especially if given the opportunity to he involved

in such a program tn the future,

Ms Jenson suw. her role during the training and games sessions as being one of
guidance. Encouragement of students "doing the right thing" (Interview, 19/6/98) was
also important; She had offered the students assistance when she thought it was
necessary, in the form of handouts, advice on performance of roles, helping solve
disputes and 'sport and team meetings. With regard to skills teaching, she admitted, "I
worry about deliberately showing them skills and stuff, because I don't feel that I am
good enough at them myself” (interview, 19/6/98). Ms Jenson said that with her busy
schedule as a classroom teacher, she .did not have time to research volleyball skills or

appropriate warm-up exercises.

Discussion

Weeks five to eight of SEPEP at Connell Primary School saw the sport season
progress, with teams involved in training, games, a skill development session and semi-
finals. Four of the twelve scheduled practical sessions were not held due to either
inclement weather or a public holiday. The teachers found it difficult to reschedule these
sessions due to certain timetable restrictions, bui also because their team-teaching
approach meant the three teachers would have had to accommodate each other in
arranging alternative SEPEP sessions. A volleyball meeting held in lieu of training on
one occasiﬁn was employed by Ms Jenson to diécuss aspects of the game with the

~ students, such as reiterating how some of the roles should be performed. Individual
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leam mectings followed, to discuss strategies and other matters,

Ms Jenson saw her role duri ng this period as including encouragement, guidance
and settling of disputes. She was also observed asscssing students. She said she did not
feel comfortable about giving much skill instruction, duc to a fear of giving incorrect
advice. Ms Jenson, Mr Gray (who took the volleyball group on Thursdays), and I noted
incorrect, irrelevant skills practices occurring during training sessions. Despite observed
skill levels improving, students were still not familiar with many of the “proper” skills
of volleyball. As a result of this and at the request of Ms Jenson, I ran a short, intense,
volleyball skills session with the volleyball class in week seven. During the following
games, students were observed 'attempting skills and tactics learned in this session.
Improved skills and highly motivated students, noisy and cheering, were features of the
sen_‘ii-ﬁnai games. This could have been due to the extra skills session or the pressure

and excitement of the finals or perhaps both.

All four teachers involved in the program agreed that there were differences
between the volleyball'students and the. other two year seven sport groups. They
believed that the basketball and soccer classes comprised more natural leaders and more
students with expertise and experience in the sports they were playing. Ms Jenson
.believed that her volleyball students could still benefit from taking on leadership roles

-and other responsibilities, although they needed more guidance.

The perception that the students in the volleyball group, which was almost

exclusively comprised of girls, were not considered to be natural leaders, unfortunately
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supports concerns women have held about PE for a long time. The eriteria we attach to
good leadership in PE and the expectations held by teachers regarding the behaviour and
performance of student roles by male and female students are worth further

investigation.

The ups and downs experienced by her volleyball students were to be expected
as part of a normal sporting scason, according to Ms Jenson. She found the boys’
behaviour disappointing at times during the season, for example when they were
disruptive or non-compliant. Ms Jenson believed the boys in the volleyball group had

been more motivated at the beginning of the season and now that the finals had begun.

. Mixed feelings about the season were reported in the diaries and interviews of
the Crazy Critters team. They thought their volleyball skills were improving and still
professed to be enjoying the sessions. However they expressed frustration at the team’s
lack of success in the games. Hayley, the coach was deemed “mean” and “bossy” and
Lisa was keen to take over her role. The girls were annoyéd with Danny’s disinterest in
many of the sessions. They co.nsidered him to be a good player, who was important to
the team playing well. Danny claimed to be enjoying some of the sessions, but was

‘unhappy with the coach, with continually losing, that there were no other boys in the
team and with the “girly talks” which often disrupted training. After losing all but one
~ of their qualifying matches, the Crazy Critters concluded week eight with success in

their semi-final matches and were promoted to the preliminary final.
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Week nine

Week nine. Preliminary and grand finals. Conclusion of season.

Preliminary finals were held in all three sports on Monday, with grand finals the

following day. The Crazy Critters (eam played in both volleyball matches.

Tuesday, 23/6/98. Grand final day.

The three year seven teachers had decided to devote a full day to SEPEP grand
finals. The soccer final was held first, then the volleyball final after morning recess.
Basketball was scheduled for after lunch. This would allow students and teachers to
view all three sports. Prior to the first final, there were individual sport meetings in the
classrooms. Ms Jenson discussed the officiatin g of the volleyball grand final, allowing
students to vote on whom they thought would be best to perform the necessary roles.
She then talked about her thoughts about the ups and downs of the season, allowing
students to voice their comments and opintons. Playing volleyball in the community was

discussed,

The soccer final went on for longer than expected, with a penalty shootout after
recess to decide the match. Students not involved in officiating or playing in the match
were spectators. Some were keenly watching the malch and supporting a team; others
were chatting amongst themselves. A few students told the teachers that they were

"bored" and "not interested in watching” (Field Notes, 23/6/98).

Crazy Critters were in the volleyball grand final. Natalie was absent, having

- gone on holidays with her family. Prior to the match, both Ms Jenson and the players
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had expressed their surprise at having progressed this far after the team had finished
their qualifying matches at the bottom of the premiership ladder (Field Notes, 23/6/98).
The volleyball final was well supported, with much cheering, All three teachers
encouraged the playcrs., praising effective plays and "good effori(s)” (Field Notes,
23/6/98). Commeents made by Mr Green indicated that he was quite knowledgeable
about volicyball, Crazy Critters won 4 close contest. They were obviously pleased with
the win, but did not make a greut fuss, compared to the soccer and later the basketball
winners. They wasted no time in shaking their opposition's hands. Danny and Mary
were nominated as best players for their team. Ms Jenson complimented the two teams
on their fairplay, the high standard of play and on the marked improvement in their

volleybal] skills.

The basketball final, according to the teachers, involved the "in crowd”, or more
popular students (Field Notes, 23/6/98) and initially seemed to have the most spectator
support of the three finais. Students had made placards and gathered cheer squads. As
the match proceeded, interest by some students appeared to wane. Teachers disciplined
a number of students for wandering away, pushing other students, arguing and running
around the court with placards. The teachers thought that the students had behaved well
and seemed to enjoy the atmosphere and games throughout the day, apart from the last
half hour of the basketbali match.(Ficld Notes, 23/6/98). Presentations to conclude

' SEPEP were scheduled for later in the week.

Student thoughts

Some students indicated in their diaries, questionnaires and in informal

119



comments that they enjoyed (he novelty, excitement and atmosphere of the grand final
day. Others said it was not much fun having to walch others play all day. AH the
members of the Crazy Critters were surprised, but pleased to make it (o the grand final
and delighted to win. Prior to the match Danny and Lisa were excited and looking
forward to playing, whereas Hayley, Michelle and Mary were extremely nervous about
playing in front of a big crowd. Natalie, who was absent for the grand final and lhought.
that might have helped her team win! Danny’s diary comments indicated that he was
much more enthusiastic about the season now that his team had done so well. After the
grand final he wrote:

Today was great fun. We played the grand final. We won, It was challenging,

exciting and everyone got a fair share of the ball and I was awarded the best

player of the game. I think the whole sport ed. thing is going great, (Diary,
23/6/98)

Teacher thoughts

Ms Jenson described the SEPEP finals as "one of the highlights of the year for
me, I just thought it was fantastic" (Interview, 3/8/98). She said that the day was such a
success because all the matches were tightly contested, she was impressed with the skill
level of the players, all the other students were spectators and she thought the whole day
"really boosted everybody” (Interview, 3/8/98). Ms Jenson admitted that by the end of
the day, some of the spectators had lost interest in watching, but many were still
motivated, with their chants and banners. She thought it was a wonderful way to
complete the season, although éhe thought that a more formal presentation could have

been held at the conclusion of the finals rather than later in the week, Ms Jenson was

su.'rprised.tha't the Crazy Critters had reached and won the volleyball grand final and was

* delighted with the improvement in their volleyball skills. She believed that Danny's
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posttive atlitude, cffort and skills in the finals had a lot to do with the reason why they

Won,

Discussion

All three grand finals were played on one day at Connell Primary as u finale to
the SEPEP season. Soccer was played first, followed by volleyball after morning recess,
then basketball after lunch, Students not playing or officiating watched the matches.
Many of the spectators showed a keen interest in the games, supporting the tcams by
cheering and waving placards. This enthusiasm waned somewhat as the matches
progressed and teachers occasionally had to discipline students for unruly behaviour.
Diaries indicated that some students were bored with merely being spectators. Ms
Jenson was aware that a few students were losing interest in watching the finals towards
the end of the day, but overall, she thought the day was “fantastic” and “really boosted

everybody”.

The Crazy Critters surprised everyone (including me), by reaching the grand
final and then winning an exciting tussle. Feelings prior to the match ranged from |
excited to extremely nervous. Naturally the Critters were delighted to win, although
their feelings of elation were not as obvious as those of the winning soccer and
basketball teams. Ms Jenson wés impressed with their good sporting behaviour, high
standard of play and improved vqlleyball skills shown in the grand final. She believed
.thaf Danny’s improved attitude, enthusiasm and effort played a major part in the

Critters’ victory.
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Summary
In the team-teaching approach used to implement SEPEP at Connell Primary,
the three year seven teachers, Ms Jenson, Mr Irvine and Mr Green were cach
responsible for one sporting group. They also took on other, individual organisational
roles according to their interests and expertise. Students were oftered a choice of
playing volleybail, soccer or basketball for the SEPEP scason. All bul five students

received their first choice.

The first two weeks of the SEPEP season were spent on organisation. Both
students and teachers agreed that the orghnisation sessions were beneficial but too long.
Two half-hour training sessions and a one-hour session for two rounds of matches were
timetabled weekly for the three Year Seven classes for the remainder of the term. The
focus teacher, Ms Jenson, took the volleyball class, which comprised 25 girls and five
boys. When compared to the soccer and basketball students, the volleyball group was
considered by the teachers to be generally less athletic and less popular, In addition, they
- needed more guidance in the performance of the additional SEPEP roles, such as coach

and publicity officer.

During the seasen the volleyball students experienced the ups and downs of a
normal sporting season. This was reflected in the data collected from the focus team, the
~ Crazy Critters. The_Craéy Critters comprised six players, five girls and a boy, who had a
" rah_ge of sporting interests and abilities. Initially they enjoyed the novelty of the new PE
program and the regular physical activity sessions. They were pleased with their skill

improvement. During the season, there were a few negative comments from students
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about aspects ol the program, including gender-based concerns. Danny was unhappy at
not receiving his first choice of sport, he felt isolated as the only boy in the team and he
wits sometimes annoyed with his team mates® “girlic” behaviour, In turn, the girls and
Ms Jenson were unhappy with Danny’s attitude and lack of compliance in some of the
SEPEP sessions. Other problems concerned the team’s lack of success in the games and
problems with the coach, Hayley, who was considered “bossy” by the other team

members,

Ms Jenson gave her students a lot of responsibility from the beginning of
SEPEP. She took on a role of encouragement and guidance. She gave little volleyball
skill instruction due to lack of knowled ge about the sport. Student coaches were given
minimal assistance to competently perform their role. As a result, students were not
learning correct volleybail skills and players began complaining that training sessions
were becoming boring. A skills session, run by the researcher, was held in week seven

‘to familiarise students with basic volleyball skills and tactics. In addition, the teams
received some extra assistance during training from the relief teacher, Mr Gray.

Improved volleyball skills were observed in future sessions.

Although enthusiasm in the games had not waned much during the season, with
the onset of the finals, the students demonstrated renewed vigour and motivation. The
Crazy Critters showed improved teamwork and skills, Danny’s enthusiasm returned and
the team began experiencing success, Surprising fnany by winning the grand final.
Grand final day, which Ms Jenson saw as the highlight of the SEPEP season, included

ﬁ:nals of the three sports. The matches were watched and enjoyed by many of the
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students, but interest of some of the spectators waned towards the end of the day.
Afler the completion of the finals, data relating to students’ and teachers’ overall

thoughts about the SEPEP scason were collected. Chapter VI examinges these

perceptions and compares them with prior thoughts about school PE,
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CHAPTER VI: AFTER SEPEP IMPLEMENTATION

This chapler presents and discusses data gathered following the completion of
SEPEP at Connell Primary School. Data were collected during week nine of term two ﬁnd
during the first two weeks of term three, Sources of information included student and
teacher questionnaires, interviews of members of the focus team and Ms Jenson, as well as

student and teacher diaries.

The students
Data related to perceptions of students from the three year seven classes are
iniliaﬂy examined, followed by data concerning the five students in the focus team, the
Crazy Critters. The ensuing discussion refers to two of the research questions relating to

student perceptions of SEPEP.

Students from the three year seven classes

The three year seven classes were given questionnaires (see Appendix A) on grand
final da.y,: after the completion of all matches, which also marked the conclusion of the
SEPEP season. A total of 80 students completed the questionnaire. Of these, 30 had been
playing volleyball, 25 basketball and 23 soccer. Teﬁ students were absent. Questionnaires
from new students who had arrived during the term, (for example, two students had joined
the volleyball class) were included in the data. Responses to questions were categorised
and, where applicable., compared to those made prior to SEPEPI implementation. Some

. students gave more than one response to certain questions,
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After experiencing a season of SEPEP, more students liked their Friday sport
sessions. Al .lhc end ol the SEPEP season, 86% of the students reported that they fiked
Friday sport (se¢ Table 9), compared 10 64% prior to SEPEP implementation, an increase
ol 22%. Just 6% of sm.dcms distiked the sessions (down [3%) and 8% were unsure (down
9%). The most liked sport was basketball (92% of students), followed by soccer (88%)

and volleyball (80%}.

Table 9

Student thoughts about Friday sport

SPORT LIKE DISLIKE UNSURE TOTAL  MALE/
' FEMALE

Volleyball 24 (80%) 3 (10%) 3 (10%) 30 SM/25F
Soccer 22 (88%) | (4%) 2(8%) 25 22M/ 3F
Basketball 23(92%) 1 (4%) | (4%} 25 1AM/ TF
TOTAL 69 (86%) 5(6%) 6 (8%) 80 41M/39F
MALE/FEMALE 34M/35F  4M/IF 3M/3F 41M/39F

TOTAL PRE-SEPEP 46 (64%) 14 (19%) 12(17%) 712 35M/37F

A gender imbalance was evident in the volleyball and soccer classes. The
volleyball group comprised 25 girls and five boys. Four of the boys in the volleyball class
cclaimed not to have chosen volleyball as their first preference. In contrast, only three girls

chose to play soccer, compared to 22 boys.
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In stating their reasons for liking Friday sport, the “fun” aspect was
overwhelmingly the students’ most common response (see Table 10). It was also the top-
rating reason prior to SEPEP implementation. However, the number of students
mentioning fun had increased by 26%, from 19% to 45%. The sbort they hud chosen was
also an important factor as was a general liking for playing sport and enjoying the break
from the classroom. Four new categories of reasons emerged from the students’ responses
after SEPEP. Seven students liked "learning about the sport” and 4 further seven thought
that this "new way of doing sport” was better than before. Success and team affiliation

were also frequently mentioned.

Table 10

Reasons for liking Friday sport

PRE-SEPEP POST-SEPEP

REASON FREQUENCY REASON FREQUENCY

Fun 14 Fun 36

The Teacher _ 8 The sport they were playing 11

Exercise/fitness 7 Like sport 9

Break from classroom 7 Break from classroom 9

L.ike sport 7 Learning about the sport 7

Other students/friends 5 The new way of doing 7

' sport was better

The sport they were playing 5 Success/did well 5

Other 10 Being with a team 4
Other 17
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Reasons prominent for disliking sport prior to SEPEP, listed in"Table 11, such as

the teacher and not playing the proper gane, did not surface as reasons after SEPEP. Otlier

students and boredom were the most common responses. Fewer students disliked sport, so

there are a smaller number of reasons in this category.

Table 11

Reasons for disliking Friday sport

PRE-SEPEP POST-SEPEP
REASON FREQUENCY REASON FREQUENCY
The teacher 13 Other students 5
Boring/sometimes boring . 9 Boring 4
No proper game 6 Other 7
Other students 5
Weather conditions (hot) 4

Other 13

Table 12 lists student responses te what students thought they learned in PE

classes prior to and following SEPEP. The most popular responses after SEPEP were

skills, how to play the game, teamwork and cooperation and the rules. Prior to SEPEP, the

top rating response to what students learned was nothing or not much, mentioned by 34%

of respondents. This was now reduced tol1%. After SEPEP, learning skills (41%) was the

. most popular response while previously 17% of students had mentioned skill learning.

How to play the game, teamwork/cooperation and rules/scoring represented another 48%

of the total responses, compared to 38§% prior to SEPEP. Some students listed more than
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one learning aspect.

Table 12

What do vou think you learn in physical education classes?

PRE-SEPEP POST-SEPEP
LEARNING FREQUENCY LEARNING FREQUENCY
OUTCOMES OUTCOMES
Nothing/not much 25 Skills 33
How to play the game/sport 18 'How to play the game/sport 25
Skills 12 Teamwork/ cooperation 14
Teamwork/cooperation 10 Rules/scoring 13
How to stretch/warm-up 8 Nothing/not much 9
Rules/scoring S Other 13
Fitness 4
Other 6

According to 24% of the students, the best thing about PE was having a break
from tﬁe classroom (see Table 13). This was also the most popular response prior to
- SEPEP, although then it was given by a larger percentage of students (35%). Fun, fitness,
impmving skills and being with friends were also seen as positive aspects of PE both
before énd after a season of SEPEP, Table 13 shows that playing the games was the
second most common response (21%). This response, plus being in teams and playing in

finals had not been given in the initial student questionnaire.
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Table 13

Best things about physical education

PRE-SEPEP POST-SEPEP

BEST ASPECTS FREQUENCY BEST ASPECTS FREQUENCY
Break from classroom 25 Break from classroom 19
Fun 15 Playing the games 17
Fitness 12 Fun 15
Friends 7 Fitness 7
Certain sports 5 Improve/learn skills 5
Improve/learn skills 4 Being in teams 5
Like sport 4 Finals 4
Choice 3 Friends 4
Other | 17 Other 20
Nothing* 5

* Responses that would be classed as negative views towards PE.

Table 14 indicates that after SEPEP, new responses emerged to what students
thought were the wdrst aspects of PE, Answers given in this category included other
students, watching not playing, losing and the training sessions. Two of the responses
given to the question, namely “nothing” and “not enough”, could be regarded as indicating
that .the students liked the PE sessions. Eleven students commented that there was
"nothing" th.ey did not like, while six responses ("not enough”) inferred that those students

wanted more tirne for PE. Prior to SEPEP, the most frequent answers for the worst aspects
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were particular sports and the sports teacher, both of which were not mentioned after

SEPEP. Not participating, losing and training sessions had not been mentioned previously.

Table 14

Worst things about physical education

PRE-SEPEP POST-SEPEP
_WORST ASPECTS FREQUENCY WORST ASPECTS  FREQUENCY

Certain sports 12 Other students 7
Teacher 10 Watching/not playing 5
Other students 8 Losing 4
Boring 6 Training sessions 4
Insufficient choice 5 Other 1
The weather (hot) 4 Nothing** 11
Other 18 Not enough** 6
Nothing** 11

Not enougl"n""I= 6

**Responses that would be classed as positive views towards PE.

In addition to being questioned about Friday sport sessions, which usually

- involved p]aying rounds of sporting fixtures, stuﬂents were asked to rate their liking for
thé twice-weekly, thirty-minute training sessions (see Table 15). Two thirds said they liked
the sessions, with the most liked ones being soccer training (68%), whilst volleyball
training scssipns (56%) were least liked. Other students (25%) were unsure of what they

thought and 12.5% responded that they did not like the training sessions. More students
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(869%) enjoyed the games sessions than the training (62%).

Table 15

Student liking for training sessions

SPORT LIKE DISLIKE UNSURE TOTAL
Volleyball 17(56%) 3 (10%) 10 (33%) 30
Soccer 17(68%)  4(16%) 4(16%) 25
Basketball 16 (64%) 3 (12%) 6 (24%) 25
TOTAL 50 (62.5%)  10(12.5%) 20 (25%) 80
MALEFEMALE 23M/27F  7TM/3F [IM/9F 41M/39F

Table 16 lists the reasons students gave for liking or disliking training sessions.
The two most popular reasons for liking training were practice for the Friday games and
fun, with having a break from schoolwork, performing different roles and fitness also
mentioned. Other students and the activities done in training were the most common
reasons given for disliking training. Some students expanded on the latter response, stating
that they wanted more guidance, the activities were boring, they often repeated the same

drills and they did not learn much.
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Table 16

Reasons for Liking/disliking training sessionsReasons {or liking/disliking training sessions

LIKE DISLIKE
REASON FREQUENCY REASON FREQ UENCY_
Preparation/practice for |7 Other studenls i2
games
Fun 16 The uctivitics [
Break from classroom 6 Other 10
Having roles 4
Fitness 3
Other 8

Students from the focus team

The six students in the focus team, the Crazy Critters, were interviewed at the
conciusion of the SEPEP season to gauge their thoughts about the program. Additional
data was gleaned from the final questionnaires and, to a lesser extent, from student diaries.
The information from student diaries was generally lacking in detafl. 1 h_ad repeatedly
encouraged the members of the Crazy Critters to write as much as they could about their

- thoughts on SEPEP sessions. Since diary writing was done during class time, it was
difficult to ensure that students were given enough time to think about and write down
their thoughts. Sometimes the diary entries were no more than reports of what happened,
rather than perceptions of events. Nevertheless, some of the data from the diaries did give

valuable insights into the students’ perceptions of SEPEP.
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Student one: Hayley

Hayley was very enthusiastic about SEPEP, commenting that “it’s much better
than the sport we did last term” ( Interview (25/6/98). She said she found the new way of
doing school sport “challenging” (Questionnaire 2) und liked the students having more
responsibility by taking on roles other than that of player, After the season she said, “I
think it’s really good, becuuse the way the kids take over and they become coach and
umpire, they can get an experience of having a young coach and then you can compare il

with the teachers and it’s a Jot more fun”(Interview, 25/6/98).

In particular, Hayley said she enjoyed playing the competition games on Fridays,
which in her opinion were “probably the best thing about the sport” and “great fun”
(Interview, 25/6/98). She liked the teamwork aspects of the program, noting the fact that
the teams were smaller than when she had previously played volleyball. Hayley indicated
that this had benefits such as “the team kind of gives you confidence, [whereas] if you
were in a big team, people tend to hog the ball and you don’t get it” (Interview, 25/6/98).
Prior to the SEPEP season Hayley claimed she “couldn’t hit the ball over the net or
anything” (Interview, 25/6/98). She claimed her volleyball skills had improved a lot,
mainiy due to the regular practice and smaller teams, although compared to the others in
her team she said, “I am still not very good” (Questionnaire 2). Hayley said she would like

to play another season of SEPEP volleyball.
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Hayley liked having lwo training sessi_ons cach week, because it n‘ll.cant_ coming out
l'or PE ::n_ore' 1'egulurl y.lluln hel'ore. As coach of the Crazy Critters, l'layley inclicatetl that it
Cwas N un:think_ing .up uctlvitics and u—ying 1o tcach'them._to my toam”.(Qchtit.)nnair‘e 2).

B Slte _a_tlmit:tetl that she had a { ew problems with coaching, such as when team members did
not_ agree yvlth her, or when she _ran _oot of ideas for ski_ll_ practices and had to repeat one.s

| preyiOLlsl y U'_sed., which.'w.a_s so_m'etim'es “a bit boring". (lntervio'w, 25/6/98).' 'l-lay_!ey \rvould
have.liked to be given more assl_stance and rnore ideas to help her c'o'ach.ing.. l\'o-one had

actttal ly sho\y_n her how to coach. “Ms J ens‘on gave me a sheet:of actiyities, b_u_t“.ot_her t_han
that nobody helpe_d me,’; she said (Interyiew, 25/6/98). Mr Gray had spen't time with them
dunng one trammg session, helpmg them wrth their skills and, in Hayley S oplmon “that’s

_ why we won the grand final” (Interwew 25/6/98)

.Hayley rndlcated that Ms Jenson dld a lot of preparatlon and orgamsatron for
SEPEP and “she drd a pretty good ]ob” ([ntemew 25/6/98) Hayley thought that time
cons_trar_nts_meant Ms Jenson could not spend much time teachmg the Crazy_Crltters
volleyball sl(ills c'lt:lr'i.ng the .tra.ining sessions, becaUSe .“with one teaoher you’ve got to go

__around and share wrth aIl the teams, but if you gtve to JUSt one team it wouldn t be

e 'farr”(Intervlew 25/6/98) Overall Hayley was happy wrth how the season had been '

e orgamsed by the teachers 50 that even though students were nlnnmg the program they did
= _:-"_-:'have Irmlts and there was. not the problem of a]l the krds _|ust domg what they Ilked”

- (Intervrew, 25/6/98)

' _--_:"S_tudent two: Lisa. o

Llsa clescrlbedSEPEP as “glreat' fun", “more orgamsed"_ than before and
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“challenging” (Questionnaire 2), She found the Friday games very enjoyable, especially
when she experienced success with her tcam or with her owa skills. Lisa Iiked her team
~“winning sometimes” and felt good when “hitting the ball over the net and then it falls to

~ the ground and then they miss it” (In[erv_i_ew, 25/6/98).

In _ztd:ciiti.oﬁ_, Lisa wae posi_l'i ve tlbOUl the st’uden’ts run_nihé SEPE.P. In contrast to
_hotv school physical octi\rity sessions were prev.iously orgahi.scd,'zs.he said t'_hat with SEPEP
a.so_u'r teach_ers didh’tjust order us. ztround, we had to ﬂg'ulre out.wh'at to do' by otlrselves'and
how {o ploy the actual game” (Inter\riew, 25/6/98). This was beneﬁcial to the students |
“'becaus_e we cou]cl do all the training things thet:\i\?e wanted to do, all the topics, and learn
how to get the ball up irt'the_'air our own way [whereas] if we did it -;1 teacher’s way, it

probably wouldn’t be as good for us” (Interview, 25/6/98).

The trammg sessrons accordlng to Lisa, were .often ‘a bit bon'ng” (Interview,

3 25!6/98) She wanted to play more practlce games rather than do drIIIs (Questlonnalre 2)

B ._ and ¢ there s not many tralnlng thlhgs to do, because we don t know many thrngs. We ju_st :
__.____".tapped the ball over the net” (Intervlew, 25/6/98) LlSﬂ said that the coach ran out of

| trammg 1deas and could have done wnth more dSSlstance from the teachers She belleved

: that durmg the SEPEP season Ms Jenson “drdn tdo anythmg redlly” Whereas Mr Gray

_.":_'was good at techmques [and] at gettmg us to play better” (Interwew 25/6/98) lee

R Hayley, Llsa thought Mr Gray s assxstance pnor to the ﬁnals was 1mportant to thelr team’s '

- ;SuC_CCSS-- o

T _Li_safwa's very_h_étppy with her rolé as 'ca'ptain,“b:u.t expressed an interest in taking on
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~ the role of couch in f uture SEPEP scusons (Questionnaire 2), She said her team had at
times bccn_ unhuppy with their .coach, Hayley, who they tf1OUgltt wils hos.sy and not

| _amenahlc 1o thcir ideas. Mowever, later in the scason the tcarn “learnt how (6 work things
out” (Interview, 25/6_/98) and lhis, in Lisa’s opinion helped her team do wcl_l'in lhe final s..

: Li.sa sa_id_lhut she spent time helping the two lcast skilled players, Mary and Natalie, with .
thei.r.vollcy_ball ski[lsand as a result “they imbmoca heaps” (Interview, 25/6/98). She
thought her skiils had improved as well and :“n'ow I'm Ireal] y__good at it [volleyball]”
(Intervie\v; 25/6f98). In addition, Lisa learned “*how to cooperate with team me’rnblers."

(Questionnaire 2).

Lisa said she -found the finals games very exciting, particularly the grand final
when her team had to piay in front of a cheenng crowd She was extreme] y posntlve in her _

overall thoughts about SEPEP and wanted to do thts form of sport again,

Student three: Dam

- Atthe conclusion of the SEPEP season Danny sa'td he liked playing v’olleybal.l :

. enjoyed Iearnmg a new sport and thought he had played weIl In his view, the best thlng

: about SEPEP had been “playmg the games (Questlonnatre 2) Danny conSIdered thts

form of sport orgamsatlon better because “last term we just went down to the park and
_ ._played the sport Thls way it’s more equal and we have to do stuff and be more

' 'tesponsrble" (Intervlew, 25/6/98) Danny hked the fact that the students were in charge In
.SEPEP “you had to be more responslble rather than just havmg the teacher run around. It

_ was more excmng because we were domg the stuff“ (lnterwew 25/6/98)
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Danny usnully tiked the training scst;ions as he .enjoycd playing sport, liked
f‘gett_ing out ol schoolwork™ (Queslionnairel) and he was happy “just getting out there und
hol_ding tho _ha_ll and lca_rntng more ahout-lhe spon" (Interview, 25/6;98_)._Somctimcs he
found training sessions bori_ng, such us_w'ncn the girls in the tcam were not participating
and he “juat \\'_/anled to practisc serﬁng or sornething“ (Interview, 25/6/98). Other aspects

with which I_)_a.nny was d.i_ssatisﬁed illctuded losing matchcs, “bad u'mpiring”.
(Qllestionntlire 2) and being the only boy in the tcam (Interview, 25/6/98). He suggested

| h'aving at least t\tfo boys per team in future compctitions. Danny also said that he would

| still have preferred to pl.ty babketball which hdd been hrs ﬁrst choice. The role of first aid
.ofﬁcer was not very taxmg, accordlng to Danny Next time he wantcd to be eaptam or

coach.

“The vollleyball season was deseribed_ by Danny as initially being “all right, but then
it wa's really boring, but then we started doing well and I liked it” (1nterview 25/6/98). He
' was surprrsed but really pleased that hls team had been successful in the fmals,

- _commentmg that all the tearn members’ volleyball skills had 1mproved due to the regular

L practrces and “because-we were cooperatmg more and talking” (Intemew, 25/6/98) He -

o . -descrlbod pl aymg m the fi nals as “good” and “excmng’ and thought he playecl very weil

N (Interwew 25/6/98)

Danny belleved that hls team Ieamed the skllls of volleyball “as we went along

S (Intervrew 25/6/98) Ms Jcnson had Irttlc to do with the bkl“b teachmg Danny debcrlbed

v _her 1nvolvement as JUSt I!ke Iookmg after us, making sure everyone was Jommg in and

e gettmg a share of the ball” and lf so_meone was sutlng out she would make sure they
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would play™ (Inlervicw, 25/6/98).

_' Io Slfl._l.ﬂ, Dom‘}y’s.thougﬁ_ls r-';iried. durjing the SEPEP scason, Despirc di.'%;s'elisf'aet'ion
with Ilrc Irlck of ..mules' in I'h'e g_r'oop, lhe behaviour of the girls on occasions, successiVC
game Josses and not rceeiving h.i_s first choice of sport, he liked the SEPEP I"orrrnat.. Daon y

| greelly preferred this new approach to s.chool sport to how it was done previously

(QueStionnzlire 2; Interview, 25/6/98).

Student: four: Shellei
Shelley s_eid that at. the beginning of the SEPEP season, ehe had rlot oeen very
impressed at th.i's new way of p_léyin g school sport. Initially she “thought it was prelly
| dumb” because she ‘.‘thought it would be too rnUch .respoosi.billity ano everything”
E (Intemew 3]/7/98) She]ley found that she did not mmd the I‘ESp(JI]Slb]]lty At the end of
. the program she sard “ thought it v was prctty good because you got to organlse all the
_ -stl_lff an_d th_e teachers don’t boss you arouncl so rnuch. I had_a pretty good team too”

(Interview 31/7/98).

: '_.\?o'liey'bgrl' was_ciese'ribed by -Sheney 15 “a pretty good eame and: it's sort of 6353’*
- | 5'6'-__1 j_i_]ée it” ('Io:ter\riew, .31./7../9.8).. She preferred rh_e sma.ller teams eompared to last time she.
o had done volleyball ﬁotiﬁg t.het:“\.&e. got to _tou'eh the ba.ll' _more’; (Inrerview, 31/7/98).
: Playmg in _aﬁd winning the grand final was another reason for Shelley's enthusiasrm about

SEPEP (Qoestionn aire 2). However she elaimed that she would have enjoyed the season

S j _]USt as much 1f her team had not won “probably because I don’t redlly care dboul

' _.-'.'_"_w_mn_mg (Intervnew, 31/7/98) Shelley had felt nervous about the prospect of playmg in
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front of a crowd, but was pleased she had done it

Shc[lcy_ upprove_(l of the Quy m‘é feams werc ehescn hy.Ms Jcn.«;on end the Sports
Bo;ard. She d_escr_ibcc_l her tewm as “pretty c_o'opcru:tivc" and “pretty good at playing”. It
annoyed her that Dnn_ny somcl’.i mes spo.i.lcd their cohesion vehcn' “he got in & bad mood”- .
) (l'n.tc.tjv'tew, 3!/7/98)._ Sliclicy suid her own vollcybal.l skil_lS improved a litlle during the
SEAS0N. Mery and_.NataIie improved.lhe most. Naml.iel in particular had needed help with

her skills_ and the team had helped hef_ along (Interview, 31/7/98).

Training sessioﬁs were “‘okay” in She]]ey’s view (Imervie@, 3177/98). Sometimes
she found them “boring” (InterQiew, 3 ]f_?/98) be_ceuse “we always seem to be doing the
seme activities” (Queetionnaire 2). As aresult Sﬁe]ley p.referred the games sessiqns to
| t.rain.ing. She could.-se'e the yalue of training ses.s.ions th.ough and enjoyed the break frem
. th_'e. 'classro_o'r'n. Shelley wanted to “maybe have training sessione every day of the

- - week”(Questionnaire 2).

" Shelley thought the best thing about SEPEP was to do with the students being

L _nio're in 'control. She'enjo'ye'd haVing'addit‘ional'reles to that of player “because sometimes

L ',: | you got out of c]ass time domg stuff” (Interwew 31/7/98) Her role of publlcny off” cer

o .' was consrdered to be pretty easy" (Interwew, 31/7/98) but Shelley said she redlly llked

| the role, as she was able to draw plctures for the notlce board (Questlonnalre 2). She also

- e_n Jt__)yed be_mg a sc_orer for the games. o
L According to Shell_ey, Ms Jenson played a less prominent role in the new PE

140



progmm lhan prcwous[y She lhoughl Ms lenson “just sort o!'wutchcd the teams and gave
Ihcm some hmls if lhcy were doing sluf I wrong’ (lnlcrwc,w 3 U’H)S) and helpcd solve
disputcs and problems, such as thosc they had with Danny. In Shelley’s _wcw, “Ms Jenson
wasn't in\:'o!vcd as much and the kids got io do stuff lhcmaclves and make their .own
decisions aboul what t'hcy were going 1o do in training scssioné and in thc games and
:evelythmg" (Interview, 31/7/98). In all Shel[ey believed thcrc was “nolhmg, that was
wrong w.ith the new sport program (Questionnaire2; Interview, 31/7/98) and she was keen

to be involved in SEPEP again.

Student five: Natalie

| Natalie’s opinion of the SEPEP .vol_leyball season was that “it .Was. fun becaase you
got todoa lot' of thihgs youfself” (Interview 3 1/7/9.8) and “you got to do mofe than you
dld w:th normal sport” (Questlonnalre 2). She also Ilked the greater mvolvement in the
actwmes and games Natahe said that when she had played vol]eybal] prior to SEPEP
we usually had two teams of 15 people S0 you never got to do anythmg Thls [new] way

'. _.we had 0 be mvolved” (Interwew 3]/?/98)

Accordmg to Natalle the best thing about SEPEP was “domg everythmg yourself |
| .[and] not havmg a teacher in control” (Interwew 31/7/98) Ms Jemon was much less

' ._..-_m.:v_o_lved than in the prewous s_port form_at. Natalie thought th_at the teacher’s role i m_ '

.SEPEP was mal;.n.l..y coacemed with'ass'iscing. tliose blayers who needed help with their

' ._'.-';sk.r.lls Ms Jenson would for examplc. “get anyone who couldn’t serve very well and help

them” (Intervlew 3 1/7/98)
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lcitrning, ekitls, teamwork und the rcspens'rhilities of the various SEPEP roles
were, in Na.talic‘s' view, some of the bencﬁtq ot'lhc progrim (Questionnaire 2; Intervicw,
3 lf?z')h) She lhoubhl her own xl\:llx had rmprovu! ;:,rcatly lnllmlly Natalic said she *was
sort of sc: lu.d of lhe ball" (Imu view, 3 lf7f98) Her team had bu.n suppomvc and used
Iaetics such as uvo_i__din g havin g:Mary and hct smnding hcxt to cach olhcr on the court
“becauise we. weren't very _stroh g'.[ a_n’d] we had to have somebody \fc:}t strong in bcltvcer;
us” (Interview, 3 1/?'!98). Natalie censideted herself to he much bctter a.t sport “now tha_t.
we h’ave done'_sp_ert ed.”, b_ecause “yo'tt. got to do m_ore. with the smaller tcams" |
(Question'naire 2). .S_'_he was '_c'lisa]apointe.d to have been absent._for the grand final. Natalie
was Quite happy with her rele'as pu_hl.icity officer, except when there were arguments with

~ other peopie about her duties. (Natalie shared the role with Shelley.)

: Having students run the training sessions was enjoyable and beneficial accoiding
to Natalie. She liked haaing input into the sessions and thought it was goed that “the
s_tadents were able to choose and organise the practices” (Questionnaire 2), Natalie

* thought the _tealhs needed more than just two training sessions per week.

. Natalie liked how the volleyball teams had been chosen and was pleased with the

N 'eve;{né_ss' o;fa the competition. She was generally h'app}}_ with her team, but made mention of

a jic'ew 'p'reb'lems' 'that" came 'u'p duﬁng the 'seasoh:; Natalie was ahnolyed when players did not

S _]om m (Questlonnalre 2) such as: when Danny “sat on the fence and did 1'u:>thm(T

:: i':' ;_(Interwew 31/7/98) because he had not wanted to play vollcyball She thought that onc of

e _'-_'-the reasons her team dld well in the fmals was that Danny had changed his tune 'md

._'_“wanted to do volleyball and foum. it fun" (Intervlew 3 I/7/98) Hayley was deSCI'led by
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Natalic as “a.bit pushy when she was coach” (literview, 31/7/98). Natalic said she had

enjoyed the sessions a lot more when Hayley was absent and Lisa had coached the team.

.Durihg the SEPEP season, Nalal ic I'cl! that the Crarzy Critters became a biljaded
when !hey were 1ol wil'lrrin £ any games. I‘lo_wever they pickcd up when Dahn ¥'s attitude . -
| ~changed and the skil]s ol weaker players such as her and Mary improved. Natalie enjoyed
playing volleyba[l and said she would hkc o play the sporl agam in the future. She was '
lookmg iorward to bemg mvolved in SEPEP again in term three and at the time of her

 final intérview, was hopmg to be chosen as manager of her SEPEP netball team.

Student six: Mary

In Mary’s view, Qelleyball was much more fun_than in the previous term. Her

: favoarite aspect of SEPEP volleyball .»\.Jas “playing the games”- (QueStionnaire 2). She
enjoyed havmg smaller teams whlch meant she “had more turns hitting the ball this way ”

B (Inten iew, 25/6/98) and said she was involved i in the games a lot more than prev:ously

__Mary thought that her skllls were now “way better” than before “because last time I

. -”couldn t actua]ly hit the ball, because [ hlt it wnth one hand now Ihit it wnh two hands

N (Intemew 25/698) She a]so belleved she now could serve the ball very well Mary

' _.'beheved she “had leamtalot durmg the season (Questlonnalre 2) She thoughther |

'-'volleyball skrlls must be qurte good now smee she was named one of the best players n

o __: : the grand t” nal
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' .Like the other students, Mary approved of having the students in charge of running
the sport program, She said that SEPEP demonslrtttcd that “kids can control sport things
and not all the teachcra huve to do cvcrything, they cuh relax a bit” (1 n_tcrvl_cw, 25/6/98).
Mary thought allocating roles to the sludcnts was beneficial and gave the students
t‘s_omethin_g to do” (Qucstionnairc 2). She enjoyed hcr role as.manager, because everyone

helped each other in organising the equipment for training and gumes.

Mary thought that Ieven though the program was run by the stadehts; the teachers
\yere usel’ul “becaus..e they know more than most of us and they help us_more” (Interview,
©25/6/98). Despite this éommer_u,_ she believed that_Ms Jenson did not do much during the
_s.'eason.:' Mary described Ms Je_n'sen’s main role as “just try.i.ng.to keep the kids in corltrol" :
(Interview, 25/6/98). Mr Gray, on the other h.an.d helped the team with their skills. When
| he saw they needed asststance “he told us how todo it and kept on tellmg us whal todo
. whtch made us think a blt more” (Interv1ew 25/6/98) In Mdry S oplmon Mr Gray knew

' -more about volleyball than Ms Jenson

: Trammg, accordmg to Mary was fun although she preferred the games sessrons

S _'She Sald the trammg sessrons helped the team members improve their skrlls

Questtonnatre 2 Intervtew 25/6/98) She was dlsappomted when trammg was cancelled'

- ._'due to the wet weather Mary spoke of a problem wrth Hayley, the coach who was

ey '___'.';“bossy’ ancl kept domg all the same thmgs (Intewrew 25/6/98) Followmg a team

- '.".__'dtscussron durmg Wthl‘l players alred thetr thoughts and concems, Hayley had “changed

e ';_::"_the strategtes and that so we had dlfferent thmgs to do 50 that was all rlght (Interwew.

R _25!6/98) In addmon to her concems w1th Hayley, Mary had felt fmstrated when Danny
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sometimes did not participate fully. Although overall she was reasonably happy with her
teaum, Mary thought that if students could choose their own 1cams, S(_)mc of these conflicts

might be avoided (Interview, 25/6/98).

'.Onc of li.1.c hi gh]ight.s.of'lhe season for Mary was playing in the grand final, during .
\Q_thh she Fcit ;‘spccile, cxcit.e.d ﬁnd nervous” (Interview, 2.5/6/98)'. Mary said she still
) .W.Ol_lld hmﬁ: beél_l I_iappy if they had not won the grand ﬁﬁal, as she Iikcd everything abbut
“the new spol_‘t ﬁrogfam. Mary indicate_d_lhat she would be happj to play SEPE_P vol'lcyball

for another season “because it's fun and there are no big teams” (Interview, 25/6/98).

Discussion
.Thi.s.sif:{':tion_inc.ludés_a summary and disc'ussifm. of the findings related .'to student
peréei)tions aft.er.implgmcnta_tion of SEPEP at Connell Primary School and réfers to
| : .r.e.searéh q'ueStior_ls”I(b) and I(c) Fi_rS"tly, c'h'an.ges in student 'pérc.cptior.l.s of séhooi s.po_r_t
. 'are;.gx_ahi.i_néd, fol_'lou%e:d by _a. dlscuwon of variations in the berceptions of students
| | wi.thin one Féarri.- The rBSuI_tS'_éf the study __a_re.dis'.cusséd within themes that cmérged
durmg (__ia_té analySIS ' |

* " Research question Ig_b}: How did student perceptions of school sport change during a
- term of SEPEP? - |
o Anal ysis of _qUé_s_t_ithai_ ré'reé'ponscs_frpm t_h'e' three year seven cl éls'scs' after the

o ih{lﬁlé_fﬁgn'ta'tio;i of SEPEP at Conﬁell primary revealed somé chan ges in student

L -Z:'__-_"'.‘-'pechPtioti'S of school PE, Cha’ngé_s occurred in the prevalence of certain student responses. -

e Inaddltlon, né_\_&' ré's_pdﬁsés_ emerged to some of the questions. A number of these new
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responses were related to the structure of the SEPEP teaching model. Whilst many of the
changes in the students’ comments were regarded as positive, there were some negative

thoughts expressed.

Fun and cniovincnt

_ Enjoymcnt of physi'cnl activity is vi.c.wcd by those in the physical education
prot’essions as being a major influence on lon.g: term paﬁtoipatioo. At Connell Pr.im:iry
‘School, there was a subslami.al. increase (22%) in s.tudenm' l.ik.ing F.riday sport scssions
 after a season of SEPEP (86% compared to 64%). In turn, 13% fewer students indicated
that they did not enjoy the sport (6% compore to 19%). The finding that more students
e'ﬁjoyed PE in a SEPEP format ooncurs with those of studies by others such as Hostio
(1998). It must oe remembered ttiat this Iprogram was new to both students and teachers, It
would be woohwhile exatnin_ing whether student attitudes remained as positiirc after a

number of seasons of SEPEP.

- This study supports the commonly held view that children like having fun when

B ._ | _playing sport (CtoUgh, McCormack & -Tl"dill,'1993; Taggart'& Sharp 1997)'. Fun was the

: most common reason glven by the students for ]lkll’lg sport prior to SEPEP whrch
-supports Hastle s (1998) fi ndlngs At the end of a season of SEPEP fun was st:Il by far
the most p_opula_r rcsponse, but 26% more stutle_ms reported havmg fun in thelr Friday

. sport sessions, -

Studcnts were Iess posmve about the trammg sessmns As well as bcmg mentioned

. as the worst thlng dbout PE by some studonts overall tralnmg was not enjoyed as much as

146



the games sessions. (There were no training sessions prior to SEPEP, so compurisons
could not be made.) Although two thirds of the students said they liked training, this was
23% less than for the games. Reasons Tor these views were largely related wo the aspects of

the structure of SEPEP and are discussed in a later section.

f_CarlSon (1998) rcportcd on u study in the USA, which.found that most students
dt_)'not see PE as bein g.a “r_cal‘-' su bject. t’or c;tamplc_, Carlson bciicyes that students
“often equate t‘u.n_vt'ith play and ]earning w.ith sitting at desks” (p12). This study
'_appeared to some extent to suppOrt Carlson’s belief. Ha\ting a break from the classroom
was prominent |n the reasons for liking .Friday sport both before and after SEPEP
' 1mplementanon and for liking trammg sessions. It also emerged as the most common -
R response for the best thmg about school PE bcfore and after SEPEP. In this category
however, the percentage of st_udents giving this response was 11% lower after SEPEP.

_ Whether this and the change in :som_e stu_dents‘ views of their learning in PE (see next'
. section)_meant that students percei\ted.SEPEP as a subject whi_ch was mo'te “teal” than

their previous PE classes (Carlson, 1998) would be worth further investigation.

P 3]'080':10!19 Of leammg outcomes

Fmdmgs reported by Alexander, Taggart and Thorpe (1997) and Carlson and

: :Hastle ( 1 997) mdlcatmg a change in how students viewed their learning in PE after a-
g 8 season of SEPEP are supported in thls study. Pnor to SEPEP the_ most popular response
-'._ﬁ__ﬁ._.;....._"to what students thought they Iearned in PE was nothmg or “not much". Afl ter SEPEP,

o 23% fewer respondents ( | l% compared to 34%) gave lhlS answer.
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' T[Ilc most popular response after SEPEP 1o what the students thought they learned
in PE classes was s'killsT "‘Ski_lls" was lisled as a learning outcome by 4 .I % of the sludchls,.
.eomparcd to 17% pric;r lo SEPEP. Plaiying lhe game, rules _arid leamw()rk and cooperation
. also ﬁgured more prominently as learning uspects of SEPEP than prior to its
_ implenicntation. The [alle.r three rcsponscs relate to the slfuclure of SEP.E,P', which is

‘discussed in the following section,

_ These chan ges_ in student views ef their learning in PE are heartening for those
iﬁvolved in premotion of students’ value's, .attitudes, knowiedge and skills in PE
(Cuffieeluﬁl Counci] of Western Austfalia, 1998). The incfease in the nixmber of

' sludents llstmg worthwhlle Iearmng outcomes after SEPEP could infer that they

: percelved PE as a more valuable relevant.and “real” subject than prewousl y (Carlson,
1988) and that PE for them was more than the “mmdless domg" descnbed by Tlnmng et

:a] (1993) Nevertheless itisa concern that some students in the study (1 l%) stlll

bell_eved they_ learned “nothing” or “not much”.

. _-__St_rucﬁire of SEPEP ) |

_ Many stu'dent_r'_eSpens'e_s after SEPEP 're'ﬂeete_d the different Strﬁcture of this

- te'aehi_ng model, Wh___eri co_mpsred to the previous approach at Connell Primary School.

' g Fo'r. example new"reason's for liking school PE erherged after SEPEP 'SLich as leam'i:'ng |

o :- about the sport, success and team aff” hatlon Playmg the games was promment in

S student responses to the best thmg about PE, with studcnts also Ilstmg bemg in teams

- | an_d__ hav;ng_ﬁnals._These thr_ee_reSponls_e_s had not been'mentlone_cl prior to SEPEP in this _

o éategory;" éilt_heu gh students had mentioned that not playing the games was one of the
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aspects they did not like prior to SEPEP. The games and the student roles were aspeet s
of rtining sessions regarded favourably by the students, In addition, playing the games,
rules and tcamwork and cooperation figured more prominently as Ieamning aspects listed

by students after SEPEP.

As with Grant’s (1992} and Hastie’s (1996) studies, these new responses
refiected structural aspects of the SEPEP model, such as the competition {games, finals,
winning, losing) and team affiliation. The student responses after SEPEP reflected
satisfaction with characteristics which were not present prior to its implementation, such
as belonging to a team and playing in a competition in which students, like those
involved in community sport, learned more about the sport and played games on a
regular basis. They also reflected teacher influences on the program. For example, all
the teachers involved in the study encouraged teamwork and cooperation, which were

mentioned as learning outcomes by some students,

There were a few aspects of SEPEP with which students were unhappy. Not
participating in sessions, losing and dissatisfaction with training sessions were new
responses featuring in the worst aspects category, A number of students were unhappy
- with other students in the group and with the content of the training sessions, which they
thought was often bqring and repetitive, This dissatisfaction with training re-emerged in

the data from students within the focus team.

No students mentioned particular sports or the teacher, the two most common

responses prior to SEPEP, in the best or worst categories. The students would be less
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likely to be unhappy with the sport they were playing, since at Connell Primeary, they were
given a choice of three sports, Teacher-based factors were less prominent duc 1o the

student-centred nature of SEPEP. They ure discussed further in the following section,

Student perceptions of the fcacher

Teacher-based factors did not rale a mention cither in the like/dislike categorics or
when students were asked to list the best and worst aspects of school sport, This contrasts
with student views prior to SEPEP, when the teacher figured prominently in the reasons
given for liking and disliking Friday sport and as the most common response for ihe worst
thing about school PE. This change in teacher-based responses, which was also reported in
Hastie’s (1998) study, coincides with the change in the teachers’ role from a highly
teacher-directed approach prior to SEPEP to one of facilitator in the student-centred
SEPEP model. With this change, one would not expect the teacher to be as prominent an

influence on a student’s perception of the program.

Research question 1(c): Were there variations in the perceptions of SEPEP among

students within one team?

Researching individual students in. a mixed ability team enabled a more
thorough examination and comparison of stﬁdent perceptions of the SEPEP season. The
students in the focus team had a range of sporting backgrounds, interests and abilities.
In terms of physfcal corﬁpetence, none of the team members would have been regarded
as highly skilled. There were many similaritiés in the perceptions of SEPEP among the
- six students in the Crazy Critters volleyball team and between their thoughts and those of

the other year seven students, Some differences were recorded, notably between Danny
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and his female team members and between the couch, Hayley und the others, Diflerences

in perceptions of the teacher’s role were also noted.

Enjoyment/fun

All six members of the focus volleyball tecam, Crazy Critters, liked SEPEP betier
than their previous sport/PE classes, which supports findings reported in Alexander et
al. (1997); Carslon and Hastie (1997) and SPARC (1994). All these students expressed
a desire to keep doing sport using a SEPEP approach, The fun aspect was regularly

mentioned as being important to their liking of the program.

When students can see zipurpose in PE, they are more likely to feel positive about
the subject (Carlson, 1995) and perceive it as being relevant (Carlson, 1998). All members
of the Crazy Critters saw training sessions as purposeful and beneficial in terms of skill
improvement and practice for the games. However, as the season progressed, the training
became boring and repetitive. Games sessions were considered by all the team members to

be more enjoyable than training.

- Roles
The assertion by Sanders and Graham (1995) that PE activities should balance
with an individual’s skills can be applied to student rdles in SEPEP. The initial concern of
a couple of .team members about their additional roles in SEPEP could be expected in this
mainly female, generally low-skilled group, who lacked experience in positions of
lefidcrship and responsibility. Once the roles were perceived as not being too demanding

‘or difficult, all of the members of the Crazy Critters expressed positive feelings about their
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additional duties. Most found their roles casy (o perform and were looking forward 10

trying something different next time.

The more confident students took on the more dominant roles. Hayley, an
articulate and academically talented student of average sporting ability, took on the role of
coach. Lisa, who also performed well academically and was considered good at sport, was
the captain and took on the coaching role when Hayley was absent. In the other four
volleyball teams, the finding that male students are more likely to take on the dominant
roles in co-educational SEPEP classes (Hastie, 1998} was supported. Despite being the

only boys in their teams, three of the five boys in the volleyball class had coaching roles.

The coach of the Crazy Critters, Hayley, indicated that she was not given sufficient
guidance with how to fuifil her role. The others agreed that she needed assistance to
provide greater variety in the training sessions. The students appreciated the assistance of
Mr Gray in a couple of the training sessions, regarding his help as being crucial in their
team reaching the finals. Mr Gray was obviously more knowledgeable about volleyball

than Ms Jenson.

In addition to expressing dissatisfaction with training, Hayley’s team mates
.complained abot her bein g “bossy” and not allowing them input into the s;essions. These
complaints appéared to arise after Lisa took on the coaching role when Hayley was absent
for training in .weeks four and seven, Prior to this I had observed Hayley frequently asking
the others for help with training ideas and would not have considered her bossy. The

problems seemed to stem from Lisa being keen on coaching and not being particularly
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fond of Hayley as well as Lisa’s influence on the opinions of the others, rather than
coming from Hayley's couching approach. Hayley did not secem 0 he aware of the

problem.

Cartson and Hastie (1997) note that the fine line between being a classmate and
being a “boss” can be responsible for problems with leadership among students, In
addition, assisting student coaches with both coaching technique and appropriate skills
practices, particularly in the case of students such as Hayley, who was inexperienced in
coaching and unfamiliar with the game of volleyball, is a major part of the implementation
of SEPEP. Such guidance had been stressed at the SEPEP workshep. Problems found

with student coaching remain an issue for SEPEP (Taggart & Cameron, 1998).

Structure of SEPEP

As with the findings from the year seven questionnaires, many of the focus team’s
responses were related to the structure of SEPEP and supported those from Grant's (1992)
and Hastie's (1996; 1998} studies. These students made comments regarding students
being in charge of the program, performance of roles other than player (see previous
section), smaller teams, greater involvement in the SEPEP sessions, tearn affiliation,

playing regular games and winning and losing.

The members of the Crazy Critters were overwhelmingly in favour of the student-
~ centred nature of the program. Many of their comments indicated their liking for havin g
the students rather than the teacher in charge of running the program. They also noted

that this format was beneficial to them. For example, Lisa liked the fact that “our teacher

153



didn’t just order us around™ and she believed that “if we did it a 1cacher’s way, i
probably wouldn’t be as good for us™ (Interview, 25/6/98), Danny thought that SEPEP
was “more exciting, hecause we were doing the stuff...we had to be more responsible”
L1 . H . . ” M
whercas “last term we just went down to the park and played the sport” {Interview,

25/6/98).

Having smaller teams and being more involved in the activity scssions was
noted by all the members of the focus team. Natalic compared SEPEP volleybal] to her
previous volleyball classes in which she rarely got to touch the ball. “This [new] way we

had to be involved”, she said (Interview, 31/7/98).

Previous SEPEP studies have found that student motivation is enhanced in the
program because they like playing games in a “proper” competition (Grant, 1992,
Alexander et al., 1995; Hastie, 1996). The members of the Crazy Critters all mentioned
playing the games in the competition format as a positive aspect of SEPEP and said they
liked volleyball as a sport. Shelley said volleyball was “a pretty good game and it’s sort
of easy so I like it” (Interview, 31/7/98). The non-threatening, non-contact nature of

volleyball may have been well suited to this group of students.

Comments related to team affiliation regularly emerged and supported Hastic’s
(1996, 1998) findings. The players believed that they generally cooperated well and
often worked together to develop game strategies and help the less skilled players in the
team, The team worked on strategies to develop the weaker players’ volleyball skills

and other players were observed giving them encouragement during games.

154



Winning and losing emerged as influences on student perceptions of the SEPEP
season, As expected, the players in the Crazy Critiers tcam were very rappy with their
victory in the finals. Their conmments about playing in the grand linal included fecling
happy. excited, nervous and special, The members of the focus team cluimed that
winning was not crucial to their positive views of SEPEP, but thought it was important
for teams 1o expericnce at least some success during the season to maintain interest in

the competition.

In order to maintain student interest and enthusiasm in PE, it is important to
offer them opportunities to experience success (Alexander et al., 1995). Feelin gs of
despondency with continued lack of success were mentioned by the Crazy Critters and
were also borne out by Danny’s behaviour. Although highly motivated in the first few
weeks of the season, the Crazy Critters thereafter became somewhat dejected about
losing all but one of their games in the qualifying rounds. Danny had initially been an
enthusiastic and active participant, but after his team had lost a few matches in a row, he
would sometimes leave a match in frustration or participate with little obvious effort.
Danny’s enthusiasm returned for the finals games. Danny said he did not like losing
games and sometimes was unhappy with the umpiring. When Danny’s team was not
achieving success, he adopted failure avoidance behaviours as is characteristic of students
with a competitive goal orientation (Evans, 1990). A discussion of gender issues, which

may also have influenced Danny’s behaviour, follows.

Gender issues

Not surprisingly, considering the makeup of the volleyball tleams, issues of gender
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ArOSC in lhé focus team, affecting all team members. Although Danny, the unfy hoy in the
Crazy Critters, said he really tiked the new l'()n.nul: for schoo.l spori, he expressed some
feelings of dissalisl'af:tiori and isolation during thé SEPEP SCUSO. Alicnulion,. in this casé,
. .did not app’c.m' lo_stc:_ﬁ_ f‘rom lack of pcrcéivcd competence (Czil'[son, 1995h); but 6ccurrcd
because Danny \Qzls u_nha_lppy to be isolated from his male pccrs; which affected his

enjoyment of the program. He was also annoyed at not receiving his first choice of sport.

' Dzu.my’s alti.lu_dc and behaviour affected the other tcam ﬁiembers. His tack of
co'operation and interest in some séssions was 4 source 6!’. annoyance Lo all his
teammates, who regarded Danny as the team’s best player. Dar’]‘ny.‘s teamrhate, Mary,
said she un_clér'stood his fec]ingé of frustration at being thé only boy in the team and

supported his Comtne_nts that there should be at least two boys in each team.

Pe'rceiQed competence

Cﬁ'rlSon (.I 998) believés that students need to pérceiv'e improvement and mastery -
in PE 1n 0r'deirI to Ii_nc'rease their confidence. Fceling_é of improved cOmpéte.ncé'l;n turn add
to students’ enqurﬁeﬁt of phyéicz_ll activify (Gorely, .l 998; Haétie, .1998). Each of thc_ _
'studén_ts'fn the Cfazy Critters team théu_ght t.hcir.s_kil'l level had im_.pr(')ved over thc seasorl.
' Two stﬁdehts claimed théy were now gqéa at spoﬁ, w:hicﬁ contrasted to how they felt
| prior to the VQIIey_baill seaébn.' Individ.uals aI$0 made comménts regarding l.hc improved
| 's.ki"ll _le_vel of Otﬁér team membérs. The team was aware of the st_réngths and weﬁknesses of
t'he,.'i.r p]ayers F@l‘ .exa.lﬁple.,. Mdry and Natasha were regzirdcd, by themselves and the others
i th.e.:té.ani', ';is fhé weakest i)layers. Danny was considered the team’s iﬁos_t competent

N .'_yolleyball player. The perceptions of skill improvement were backed up by comments.
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from the teachers and my observations. They support the view that SEPEP can offer
students with a range of sporting abilities some degree of success (Siedentop, 1994,

~ Alexander et al., 1995)

Student perceptions of the teacher

The students in the Crazy Critters team had « ran ge of opiﬁi(')ns about thc.iéach{.:'r.‘.s' ..
role in SEPEP. The students all agreed that Ms Jcnson. was less involved in the Icssoné
than pmviousl_v. Hayley thought lﬁat Ms Jenson initially did 4 lot of pt_‘cparaiti.on a_nd.
orgzlniSzltiOn folr.SE'PEP .and thereafter was mainly a supervisor of the sessions. Danny and
| Shelley Sziw Ms Jenson as an encourager,. who also helped solve dispu'tes. Natalie said.thal
.Ms J ensoﬁ he]ped some students with their skills, while Lisa and Mary thought she did not

do much at all, besides keeping control and making sure everyone was participating.

“These Qariatiohs _in.perceptions of the teacher’s role offer further e.vi_dehce of hdw
individuals _caﬁ have difféfént percéptibhs of the same events. lﬁ this case, Iack qf |
u.nc.ielfstz.mdin g by some of the students of Ms Jenson's role résu]ted ih m.isiﬁterpretation's.
of her behaviour. Lee and 'Solmbn, (1992) 'believelthiat students’ intcrpret'zjtiohs of_ev'ents.
B can 'affgct their pqtentiall tb_ learn, Accordiﬁg_ly, better knowledge of s'tudents.’ |

interpretations can improve understanding between students and teachers,

The te_achers'

- The main focus of data relating to the teachers’ perceptions after a season of
'SEPEP 'concern_ed Ms Jenson, the volieyball tcach_'er‘ This section also includes data

collected from the other two year seven teachers involved in the SEPEP
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implementation, Mr Green and Mr Irvine,

MsJ cﬁson
MS.J enson was interviewed f'of]owin’g the 'comp.fcli('m. of SEPEP to gauge her
_ perceptions of uie program and (o determine hoW her perceptions of school P_E had
| chﬁﬁged_ over a _lcmi of SEPEP (Rc#eurch ques.tion.il(b)). Additional data was gathercd
f rom:he.r dia.lry. and from t_;icld notéé. Ms Jgnson"wzis extremely'posilive in hc:r' overall
thoughts aboﬁt SEPEP and .w.as kéen {o i’mp]emgnt it again_ in term three.
I like so much ab.o.ut it, that is whjz ’'m do.ing it again. I like that the kids get into a
competition, I like that they get to be coach and captain and they get to be self-
directed, and they get so involved, they do all the publicity stuff and they write
- things up on the noticeboard, and the noticeboard looks fantastic at the end of
term. (Interwew, 3/8/98)
Wh:h questioned about her role in SEPEP, Ms Jenson describ'ed it as vastly
" different ffo'm that in her previous PE ieachi.ng, In her view (which was supported b.'y'my
dbservationﬁ), her.main dutiesweré “nﬁking sure.th at it wﬁs all orgﬁniéed prOpe_r_Iy, ﬁhat’
everythin.g.was ready for them to g0, to rﬁal{e sure that disputes.and things like that Were
. a_eélt with on:the: Spbt and to keep moiiixatihg them” and maiﬁlf.“jusl to be there”
| '(Int_er'vie_w,' 3!8/98).. Ms. Jensqn.said that at timés,.she was like a mediator, “especially if

© they weren’t happy with their coach” (Interview, 3/8/98)

- Ms-Jenson was comfortable with student-centred learning in her classroom

' teaclhing'.' From-the cbnﬁmencem’ent of SEPEP, she was keen to give the students a ot of

L responsrblllty for the program mterfermg only when she thought the students were in

'- dlsputc or nceded her dSSistance :
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~ Forastart, I was probably wanting 1o be very democratic and wanted it (o be very
- much their thing, so [really stood back and basically let them go and see what
- would happen, and even if it wasn’t going quite right, I still let it go to sce how
they would resolve it rather than me jumping in and saying, ‘You need to do this
and you nced to do that’. T suppose it’s a bit like & pendulum. | went far enough
that way and then I started to spin back and get more: ‘Perhaps if you did this or
you did that’. {intervicw, 3/8/98)
: Ih contrast to her previous lack of preparation for PE sessions, Ms Jenson found
~ that \(filh SEPEP she spent time planning and organiiing PE and “I got better at those -
Kinds of thi'ngs“ (lnt:e'rview, 3/8/98). She found the planning to be time consuming as therc
_was alot fnor_e organization required than previously, particularly at the commencement of
the program. Ms Jenson claimed to enjoy the organizing, such as making the charts and
posters, because “Ienjoy learning and knew what I was doing was going to be good”
(Interview, 3/8/98). She said that the SEPEP 'wo'rksh0p and the SEPEP file were very
useful ta her in her planni_ng. Sharing the organizational duties with Mr Green and Mr
. Irvine had been behcficiai,_eﬂjoyable and “took the load off as well” I(Int_ervi'ew, 3/8/98).
E “Ms Jenson said that working as a team had made the three teachers discuss the sport
program together, both_.fonnally and informally. From a professional point of view, she

| de_e'_méd'.thi's to be “gb_(jd and healthy_” (Interview, 3/8/98).

 Ms Jenson iik_ed the students being offered a choice of sports and was happy with
: the .‘_”E:l:y:.thﬂ. students ha_d selected them using a preference syStem. Thc iSsﬁe_Qf only a
: small number of boys in the 'vqlleyball class had been a .co'n.'ce:rn,_ particularly smce .fou.r of
- th'é ﬁveboys cllain.led they had ﬁ'of r’ccei\?e'd thel;r first choice of sboft. She b.clieved that

"'clec't_i_bx_i _.c')f__.teams by the Sports B.Oard, with her guidance, had worked well. |

s - AfterSEPEP, Ms Jenson sai_d_ ._shc felt more confident about tcach'i_ng PE She had
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generally found the SEPEP sessions “stress-free”, pm‘licul-urly the Friday games sessions,
'llf;l(;I‘ which she no lon gct' wch_.l h.(.)mc “cxhausted” (lnlcr_vicw, 3/8/‘)._8).. Ms Jenson believed
N .l}.ml one did not have to be an expert at the spbrl to teach it c_l'l'cclivclj using a SEPEP
approach. She claimed sﬁc.would be huphy in lhé future to try teaching a sport of which
shc knew nothing about l.[sing a SEPEP approach. For cxa_mple,_“if someone told me ] had |
_.Io do lucrossc,.l would take it on,. because it would be interesting and we would all have to
' Iéurn together” (Interview, 3/8/98). Ms Jenson said Shc would happily recommend the |

program to “non-sporty teachers”™ (.Ihterview, 3/8/98). -

Ms Jenson’s thoughts about the students
It was Ms Jensen’s belief that most of the year seven students liked SEPEP a lot
more than the previous PE program. She thought that even some of those students who
had not been enjoying PE classes prior to SEPEP, were positive about the new approach.
How_ever, she indicated that it was almost unavoidable to have a positive. respon.se from
every child in PE.
There are going to be some kids who it doesn’t matter what you do for them, they
will still not like sport. But for the kids who like sport, they are really enjoying it
even more, and the kids who really hated sports, I don’t think it’s made it worse
for anybody, and that’s a step in the right direction, and some of these kids really
~ love it. (Interview, 3/8/98)
_ Ms Jcn_éon _thou’ght'that the students’ learning had been enhanced in a number of
- areas. Their game skills had improved immensely over the term compared to previous -
o volley_ball and other sport units she had taken. In her opinion, the one-off skills session. .
~ that I had run with the students plus the handouts Qutlinirig volleyball skill 'pr_acliccs that

e s:'h'e'_h'ad _dis't:ribu_:téd to'th__e coaches had contributed to this (Diary, 30/7/98). “I had shqwn
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them some [skills] before, but that [lllc skills sc!qsion_] wits good and t_}iul was different, so !
o think that was an impl‘ovcnwnl_'on the dast volieyball term (lnlcryit:W, 3!8/98). 'l;lle grand
fih:_l!, she said, “really ilustrated to wﬁ;u extent 1th pl:zycrg had ilnpr()vcd. PIaycfQ really
showed of f. i 111)*1'&1(!.0(. new skills an;lti_stfaltégics that thcy.hud Icarnl_ov.cr the course of the

rerm” (Diarj, 30/7/98).

| In addition to sludeﬁts leurning gamcé sk"il!s Ms J_f.:ns_on'sai.d SEPEP had helped

_ 'develop other ski]ls such as te_amWork and .fairplay.as well as how to perform their various
roles. With her guidance, the étudents “learned along the way how best to criticise,
without béing abusive” (Interview, 3/8/98). In general thlc students liked jearnin g thcir
various roles, such as umpiring.'Sbme of the sludeﬁts struggled with the rcéponsibilities.

| Although many improye'd as the season progrgssed, there were somé individuals and
teams who had prob.lems .w_ith é_rganisati__on and attenl_ion to réles throughout most of the

term,

o .Ms Jenson belicved t};af the students énjoyed the trai.ning sc_sﬁons, as they were
_ glwafs _c')'rganised. and .re.ady to train; even if it Was ralin_ing'and 'they wefe UpS.(?_t if trﬁining
ﬁvas cancelled. She"q.ualifi'e.d this by saying. that not all studénts liked the training as “some
| k._ids _don’t Iiké Spoﬁ'aﬁyway" (Int_erview, 3/3/9_8). The team training sessioﬁs, Ms Jenson
obséWed,_“bérde_(gd on béing spme_ti_mes bizarre to really excellent” (Interview, 3/8/98).

! ;:_' Sﬁé thoﬁght fhat the vdllé&ball_'teéms .had prdbléms .wit'h running training sessions because

_ th.; progi‘:arn:ﬂwa_s_ new to the Stud_v;nl_s and also because 11_1"05t"ol.’lthe \'ollcybzill coaches did

B not know as much about t.he_sport_ when compar_ed to those, for exampl.e,. in lhé basketball

- _-'grﬁpp;__'f‘ﬁofo_né had a lot of .vdl]eyb_al._'l_ experience. Lots of them didn’t rcally equate the
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football or netball practice they do, you know just the warming-up exercises and those
kinds of things, with volleyball” (interview, 3/8/98), There was not even a team that could

demonstrate good prictices to the others.

"The level of student participation during SEPEP was _gr_c'aler than in Ms Jensen’s
pmvibus Friday sport c]usséé. She noticed that ihe students were now more involved in the
@mes and pmcticé activi[iés..“Beforehanc.l ihere were so many not getting the time with
the ball, or time in action, whereas they are all the tifne now".(lnlervicw, 3/8/98). One
fema_le siudent did not panicipate regularly, often claiming to be feeling unwell, but “she
- would have done that before as well” (Interview, 3/8/98). On occasioné, some of the boys
‘would “spit the dummy” (Interview, 3/8/9.8) or leave the game in frustration, which Ms

Jenson believed was due to them feeling under pressure to perform well in the games.

| Gen.de.r._issues had aﬁs.eri. during tht_: term within the volieyball groﬁp. Acc()rdi.'ng to
Mé Jenson, ha\}ing just one bby-in a tearn made the bo'y_s unhappy and negatively affecféd
.'the group.dynamics. The boys in the group would have felt i:sol.ated. Only one of the five -
-. boys had chosen to piay volleyball so most of them did not want to be there lnmally
. However as the season progressed and teams progressed towards the finals, she thought

| that most of the _boys enjoyed playing volleyball,'especmlly parhmpatmg in the finals.

Even towards half way to three quarters of the way through [the season] a couple
- of the boys started to get very unhappy and quite vocal and even trying to ruin it
- in lots of ways by being mouthey and not playing any more, spitting the dummy.
That was really difficult because I thought, we are going to lose all the boys here
~ and that s going to make it hard for everyone. In fact what happened towards the
 finals was that they got more serious about their own game, but it was very much
~° " towards the end. Then at the end they said thcy enjoycd It yes, most of them did.
o _-(Interwew 3/8/98)
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Other teachers involvctl in the study

_In_ qu.csticmnaircs and .inf o.rmul disc_ussio:_f l’oll.oiving the SEPEP season at
Cotmgll Primury, thé 'olhc_f two teachers who implemented the program with M Jcnsoﬁ '
' repofted wholcheuncd. support for SEPEP and profcsscd'i{_s suitability for u ppcr primary
classes. Mr Gr.ecn and Mr Irvine .ll;id choscﬁ .lhcir spdns, .huskclbu]] and _sdcccr |
respecl'ivcly, because of some familiarity with them. Both leachc.rs had spent time in the
- initial training sessions zlssisting students with skill .p.ra_ct_icc idcaS, gradually réducin g
_théir difect involvement and helping individual. players and tea:ﬁs’ as 'well as of feri.ng

. advice to students on their various roles.

Mf Irvine anﬁ Mr. Green bé]ieved the students benéﬁted_ from SEPEP in terms of
| learning _outcomés. Mf Irvine ndtéd improvemeht “in both skills and strategies” (Teacﬁer
_ Questionhairé 2), while Mr_.Gregn desc.ribed student ac_h.ievement as “better than
“expected” (Teacher queétilonnaire 2). The teachers agreed that the students enjoyed
' _SEPE_P, phrticularly the ¢ompetition, and they'.thou_ght thﬁt the students génerally

_cooperated well.

| Tréiﬁing seﬁsions for_'sdc'cer, according té Mr Ir?ine, were “\Qeil orgﬁnizéd and

* varied” With ‘_‘Ii_ttl_e help réq_uired"’ (Téacher Questionnaire é). Mr Green said that

. BénSké_tba_ll_ training initially QOrked well “but te.ﬁ.ded to fall away a bit towards the end of
o thé’ tenﬁ” :(Tcacher' QUQ:Sfionnairé 2). B.c.ath teachefs were_:very pleased witH th.e Qay

. 'sfﬁdents: hﬁd féspbndéd_to their Iadditional.roles._ Mr Green quéliﬁed this By nb_ting that

- there were “'a cqup_l_é of exceptions of course” (Teacher Questionnaire 2).
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The _Icnglh ol the SCASON Was ;lppl't)pri:l_lc, according to the two teachers. The initial
_ (_)1-ganisnl'i0n sessions would be cfmdc.nscd r.z(_':.xt limc. SEPEP w_qs implcm_c.nlcd_,. 80 that tHc
students could be involved in [)h.ysicul ;1¢li§ily sooner, Mr Green saw that .af'lcr_ the first
wcék,.lhc students bcg_umc “sick of talking and wanted o get gqitlg;‘ ('l’cachcf

Questionnaire 2).

Mr lr\.'ine. ﬁnd Mr Green found asscssmént of tﬁc siudents to be much easicr.lhan
before, With rédtlcéd teacher involvement in lh.c mnning of SEPEP s.cssions, 1h.ey were
able to assess students bolli during games and training. Thcy.f ound the SEPEP workshop

“and file _iﬁvaluab]e in setting up thé program, In Mr Green’s Qicw, “it’.s all very well giving
people a file, but you need_td gd throﬁgh it wilh léachcr.s, as an .in-service clours.e.”_(Teacher |

Qu.estionnuire 2). Both teachers were looking forward to implementing SEPEP again,

Discussion
The résults ofl data .relatin.g to teacher pgrcep_tions after SEPEP ifnplementation are
- su_ml'r_l.ari..scd and discuss’_éd with reférenc_e to fe_séarch queéfions 2(b) and 2(c). Fir_stly '
.chaﬁges in teécher percéptions over a lgrm of '_S.E_P.EP are é;camined, followed by
_diﬁéus’sion of the foc.uS .t.cacher’s perceptidns .o.f the responses.of stude_ﬁtS withi.n oﬁe teanﬁ _

toSEPEP.

Research qUestilon'Z(b):_How did teacher perceptions of school s_po'rt'cha'nge over a term _ “
- of SEPEP?.
©As wi_fh_ Grant’s (199_2)_si1idy; the teachers involv_ed in i.mplem.é'nling sport

.édpc_qtio_ﬁ'at Cc_in'n'eli Primary School were positi se about the SEPEP curriculum model
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and believed it \\}als_\vcll suited to upper primary students. Ms Jenson’s comments at the
end of the SEPEP season v'vc.rc extremely positive. She claimed that, with the SEPEP

.u.ppl‘(.JilC[l.' she found lc;iclling PE Ic.ss stressiul, more rewarding ;‘md' cﬁjoyablc, and i]](:hc
bcnéi‘iciul (n !'c'rms OI‘.H.‘[L.I(JCHI iczlrllill g outcomes. Her cn;:()urzlging thoughts however, do

“not necessarily imply that there were no flaws in the implementation.

The differences Ms Jenson found when using a SEPEP approuch to teaching PE,
compared to her previous experiences of teaching PE, are summarised and discussed
below, within a range of themes that emerged during the analysis. Comments of

evaluation of the program implementation are included.

Student en.joyment of SEPEP -
| ._Ms.Jenson’s comments about student. .r.')pinions of PE using a SEPEP approach
supbdrt_ed th.e _ﬁndiﬁg that teachérs perccive c.h.anges in studen_t. &ttitudcs_towa_rds.PE with
impleﬁlentﬁtioh of SEPEP (Ale*ander et a].,_l9'97;. Carlsdn &.Hastie, 1997). Teachers in
-.'_thes'e. studies reported grcater stUdenf enjoyment and .ni.otivation in SEPEP; The sfudenté.
.m the volleyball group were more interested and motivated than her prevmus classes,
- ! accordmg to Ms Jenson. She thought that the students enjoyed both the training and games
- sessions. Ms Jensqn_ noticed that her students_;. were a lot more 1nvolved in the SEPEP.
approaCh 'flue to the smaﬁer tezim's,'.md'difie.d rules énd désignat_ion of roles.. Th'is; éhe

. thought, could have 'cnhanc_ed their enthusiasm as well as their learning.

| _. Ms Jenson saw that lhcre were a small number of students who did not appedr to
o enjoy SEPEP Shc appeared to accept this as nor ITId| commentlng that (here would
'_always be some studcnts who clo not hke PE Wdlllng and Martmek (199‘5) encoumge
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teachers not to averlook such students, who may have symptoms of low ability
pereeptions in both physical and academic domains. Whilst she did not necessarily
overlook these students, Ms Jenson's comiments indicated that she was perhaps not overly

concerned about them.

Swudent learnins

B Teuc.h'e:'-s_ who .havc i_mplemcnled S'E:PEP have commented on fcsultant ernhanced
student learning (Alexander c_l' al., 1997; Grant, 1992). Prior to SEPEP, Ms Jenson
admitted that she did not teach PE well. She knew that ihe_studt_:nls enjoyed _hér_sessions,
.b'ut she did not belie.ve. that the lessons resﬁlted in. worthwhile learning outcomes. In Ms
Jenson’s view, student.s.[earned a gfeat_deal_ more in.lhc_SEPEP season than i n her
ﬁfevious PE cl ass.es..She élaimcd ihat s_.tudent. learning was enhanced in 'z_lreas such as
volleyball skills, léamwork, fairplay and various roles such as umpiring and publicity. Ms
) J_en_son_’s obsérved_e'mphasi.'s on fairplé;y'ap_d effﬁrl_, which is encouraged in the SEPEP
‘manual (Alexénder et al;, 1995), supports a mastery view of lea_m_i'n gin PE (Armstrong &

Biddle, 1992).

' Planning and _cgganizat'ion'

With a SEPEP approach, Ms J_ens'on spent more time pre[.)a.ring..for_ I.’E_sessibns.

' '_ than pr'evidlus..ly.: Ms Jc_nsdn claimed to enj.oy.f the .plann.ing .and Fﬁﬁnd that she ngot better at
o thosekmds 61" thiﬁgs’_’ (Iptgrview, 3/8)98). Plan'nihg and prcparaiion is considcne'd_qn

. _._'in't'cgral paﬁ of effe_c.tivé téaéhing, yet, like other teachérs, (Evans, 1990), Ms Jenson

previously “just rocked up” for physical education classes.

L o Inaddltlon, AS:fgliqngd_by Alexander et al. (1997) and Grant (1992) and in other o
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SEPEP studies, Ms Jenson found she had more time 1o assess students during SEPEP, due
to students running the program. Other studics, such as that by Taggart et al, (1995),

examine student assessment in SEPEP in more depth.

Teaéher‘s perception of her _rol.c
. The SEPEP mantial (Alex'zmder él al., 1995) stresses that there is no set rule on
when nduring_the SEPEP season ihc teacher should change to 2 more faﬁilita;ivc role. |
_ .1.-1.0wever it doe_:é 116er .that teachers gen_era_lly keep c_ontrol longer with their first SEPEP
“class. Whilst some teachers in other studics (such as A]ekander e:l al,, 1997) found it
difficult_ to back.away frdm a te.acher-direc.ted appfoa_cﬁ, Ms Jenson was comfortable with
| élllbﬁﬂg the students to take colntr(jl. She _(').fteﬁ employed a studen_t-centred learning

approach in her classroom teaching.

HdWéVer Ms Jenson _fhoughl she might have given the students lod _much cqﬁtml |
too soon, wit_hout eno'ugh' gutdance. She justif"led. this by ssiying that she _waﬁ-leaming
_ ﬁbqht the pro'.gl_'ar_n aloﬁg witﬁ the students and did not Wam_ to keep_“jump.ing in™ and’ _.
: ih_tcrfe_r_‘in:g ‘.‘e.ven_i.f it WE.iSﬂ.’t. going quite 1.'ight”.(lnterview, 3)8/98). Hér_ more experienced -
_.COIIl(.E.E..lgLIES, Mr Green and Mr Irvine, were more directly involved in teaching tﬁe students |

. 'ht the_beg.in_ning'of the SEPEP s_eason.'.. |

Compared to the basketball and soccer groups, the volleyball stiudents and their
. teacher, Ms Jenson were less familiar with their sports. Ms Jenson was also less confident
“and experienced in PE teaching than the two male teachers. This lack of expertise would

. __h.a_vé' _cbnt__ribu_te_d_to the lack of direction given to studénts about the coaching of the spoit.
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~ Both Ms Jenson and the students would have henefited from additional guidance in these

~areas, cither from Mr Green-or Mr Irvine, or from other appropriate sport advisers,

Use ol'_ i lcnn%lcachfng aippmuch to SEPEP

Ms Jenson valued the team teachin g appfouch lhat. was used for implcméntih g |
SEPEP at Connell Prilﬁ_zlry. A team lcaching mo.dél ol implementing SEPEP in lh{; |
primary school has several advantages. Each of the lhre'é lcﬁch_crs Wu.s assigned roles for
- the organization of the prdgrarﬁ, :dépending_on their interest and expertisc. This offered
- other benefits such as sharing the worklbad and lca_rning .f rom the others. [n addition, the
teachers were abic to offer the students a choice of spﬁrts. Dcsbite t'hjcse_ advantﬁgcs, with
the; teaﬁ1 _ap'p.ni"oach,. the three yéa’r sevén tea;hers' found it difﬁ_éu]t' to integfate aspects of
the sport prbgrar'n into _other_ leamiﬁg areas such as fnaihema;ics and lan_gu..'age,' as
) enciourélged in tﬁé SEPEP mahu_al (Alexander et al., 1995). This can oc._cur much moi‘e_'

ré_adilly if classroom teachers implement SEPEP with their owﬁ classes.

'A:t.titudt.a to PE teaching
) ; Aftef._t.rial_ing t_he _S_EPEP model, Ms. Jensbn ea:d she fglt rﬁorc confident about
' téaching.PE. Sﬁe recﬁmmehded .the program to all upper primary teach__ers,l but
.'s‘..igni.ﬁc_an:tl.y' tb 't.hos..c' whé,_]iké'her, con's_idéred _thems;:_lves “noh-sporty”. These 'commen'ts
B _offer hlopé to fhosé' who voice concerns aboﬁt thé enthusiasm, confidence and cbmmitmcnt.
i '.Of a nﬁmber of (mamly fcma!c) pnmary school teachers regdrdmg the teaching of PE
_(Evans 1990 Tlnnmg et al, ]993) Despltc therc bemg observed problcms w1th Ms
" 'Jenson $ SEPEP Iessons they were a grcat lmprovemenl on the “phyqlcal mlseducanon”

o -_(Tmmng et dl 19__93) previously obser\fed in her PE-cl_ass_cs._ _
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Research question 2(c): How did the teacher pereeive the responses of designated

students, within onc team 1o SEPEP?

Teacher perceptions of the students

- Sanders (1996) encou ragéS teachers .lo seck out student pcrccplipns of _lhc'ir PE

~ experiences, in order to help crczilc better undcrstand.ing between lhcmscivcé and the
students. When asked for her opinions about the members of the Crazy Critters during the

' SEPEP scason, Ms Jcnson'_had a few comments, but did not give thc impression of having

an in-depth knowlédge or understanding 6f the perceptions of these students. This is

Surprising, cénsidering her regular contact with these students during the term. Two of the

students, Hayley and Da.nny, were in Her Year seven class. She was less familiar with the

- others.

| Ms Jens.on descr.ibed the Crazy Critters as an “interésting group” composed of a
range of diffefent types of students. She saw Shelley as a po_puldr siudent,'who pcrformcd
| w.ell. ét' s:chool_.- Hayllcy. was.intelligenl bu.t socially__nol as édept. Natalie and Mary were
both tinﬁ_id a'r_id quiet, “like peas in a pbd" (Interview, 3/8/98). Lisa was considered to be “a
féally ﬁice girl;’ ;&ho was keen on sport but of avcfagc ability. Danny, who enjoyed his

- sport, had an unpredictable temperament.

At th.e. beginning Qf th.e season Ms Jenson “thought that they would be a good
g_roﬁp” (In'tcrview, 3/8(98)} She was perplexed when the Critters were losing most of lhcif
games and 'w_ziS at a loss to explain why. In her role of mediator, Ms Jenson recalled

"h.a'ving-t_p deal wnlh the d.issatisfacl.ion of membcrs. of the Crazy Critlers with their coach,

: Hayley. 'Sh:':._noted_tha_t 'Lisa é_nj_oyc_:d taking_on' it leadership role when Hayley was not
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there,

Ms Jenson was a’lmuzcd to sce the Critters .'comc up from the hottofn of the Judder
(0 win the grand final. Whilst Ms Jenson was delighted for the team, she “still couldn’t
believe .it” (Interview, 3/8!98).. It should be noted that Ms I c'nso_n had been absent during
the final training session priqr to the finals, during which Mr Gray had spent time

coaching the team.

Student leami.ng

Ms Jenson.believed that the volleybel] skills of a[l. the players in the .Crazy C.ritters
improved greatly throughout the season. In the ﬁnﬁls, M.s Jenson .lhought the Critters

performed more to the Ieeel t_het she had originally expeeted of them. In her opinion, the

fact thaf they had been able to “come up and win” reﬂ.ected fhe evenness of the

- comp'etition; Ms J_enson was aware of her lack of PE leaching expertise and admitted that

. the skill Improvement was helped by my coachmg session and Mr Gray's assistance, rather

': 'than by her’ mput

WhilSt Ms Jenson was obvious! y .i'nteres'ted in the skill progress, pa'rt_iei'p_'ation and
_ at.titud.e_of.'her v'olleyb_all_ studen:ts-, her lack of co.nfidence and eXp.e_rtise in PE teaching was
o f;'_vident in her d_eiilings__ with the _C.razy'Crit_ter.s team. She frequent.lj gave e_n_couragel_nent.-_
"te the s'tud.e.h.t'.s 'as'h'ell as adVieebn p'erfenhahce of roles. Sh'e dealt with team problems,
| such as complamts about Hayley S coachmg and Danny 8 dlsmtelcsl ina poqmvc way.

) Rarefy, howeve r w ab she obserVEd glvmg dny qklll feedbdck to the studentq.
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Gender issuce

| Hastic (1998) found lhai.l Inoys were pereeived as more .scrious l.han girls in -
| cerllpeiitive.gz111les and they were ofien cxpected to be more pmﬁc]cnl el sport. Ms Jenson
'sﬁw Danny, the enly male in the focus volleyball team zis being the best pl;iycr in his team.
She believed.he had a lot to do with the team’s success in the finals. Ms Jenson was also
“aware of the neguﬁye influences Danny had on the team’s performance. She sensed the
girls’ frustration with Danny on d few occasions, when his interest in the games seemed to
be waning. Ms Jenson lhough.t that t)anny and a eouple of the other boys in the volleyball
group' might have felt the pressure of the cempetition, resulting in poor attitudes and |

- behaviour during some sessions.

- Danny’s isolation from his male peers was also noted by Ms Jenson. In her view,

as the sole male member of the team:

'Danny did stand outa blt Toward'; the end he is a lot of the reason why they [his
team) won, because he really got in there and played his heart out. He stood out

- alot in the skills sessions too and the other games because he just spat the -
‘dummy. (Interview, 3/8/98)

D.iffercnces between student aﬁd teacher Q"ercegtions
.'_I‘he fol.lewing 'discussien refers to the stud_y;s final research question. Student
__ _and teacher perceptlons were compared to investi gate’ d:fferences in lhelr thoughts about
' a season of SEPEP The dIbCUSSIOﬂ prlmanly reldles. to Ms Jenson and the students in
| the '.Cr.az.y-Cx_-itt_ers vollcybaji team. Where a_pplicable, findings allude lo the m‘her year

- seven teachers and students involved in the study.
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Research question 3: Are there differences between the teacher’s and the students’

nereentions ol SEPEP? _
| Ttuough otmtervation und"l_istcnin gtost udonts,__Ms J'c'nson, the t’oeus teac.hcr,l'_was
able to form opinions_dbout what .the_ students thou.ght of SEPEP. Many of her perceptions
‘were the same as those of the st_uden_ts. in addi_tion, the_re were some contrasts in the
student and teacher perceptions, The similarities between student and teacher perceptions
- of SEPEP inc'luded that:
| They liked the SEPEP approach.
- 2, SEPEP was preferred to the previous PE format.
3. '.They Iiked the student-centred approuch.
4. Lcarni_ng outeomes for the students were 'en.nanoed.' '
5. _The initial organization sessions were too lengthy. Students shou]d hdve’ been
| 1nvolved in physrcal actmty sooner |
6. There were problems w1th the boys in the volleyball group, such es feehn gs of
| 1solauon bemg unhappy W1th not recemng thelr first cholce of sport and dlsruptlve
o behawour_._ - | |
o 7 | .Tl:)ere_.\a?:ere_._some p_ro'lzjlem.s.ndth the responses to ad_ditionei_ro]es undertaken b.y

L 's_tUdents, such as the Craz’y Critters’ problems with their coach.

' A few drfferences were dlscovered between student '1nd teacher perceptions of

certaln aspects of SEPEP These included that:

Ms Jenson dld not seem aware that a number of students were unhappy wrth the

R leeekly tramlng sessmns. After the novelty of havmg regular tralnmg Wlth student

o __coaches had worn off students expressed feehngs of boredom duc lo tht, Idck of variety in
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the ;\‘kill practices.

2. Sl_udcﬁts_ wéré..noi_uwarc ol Ms Jcnsén's role. For ckample. some did ot think Ms
Jensﬁon.did zi_nylhiﬁg. Olh.crs believed she was quite knowl.cdgcable about volleyball,

- despite thle fact that sﬁc rirely gave any specif‘ic skills advice. -

3. Ms .I.énson was very enthusjastic aBOut: the culminating grand final day, whereas some

students found the day tedious, 'havi'ng to watch other students play ﬁnzils all day.

The siniilarities found in student and teéchef perceplions implied that Ms Jenson
“was éware.of b;)th positive z._m.'c.i.'negati\.ie student féelings.ab'out_ SEPEP, Awareness and
understanding qf the students’ thoughts could enhanc:e_ the effectiveness of ény changes
_ s..he and the other teﬁchgrs wantéd to rn'c_ike in future SEPEP séésori# (Dyson, 1995;
Sén'd:é.l;s', 1.9.96..). In .c_c;n__trast, Ms J éﬁscﬁn_’.s lﬁck of awéreness ab_o.ut_.s.t'udent perceptions of
o her 'ro].e, training 'seSQioﬁs and the graﬁd fihal day could hamper hé'r_evaluatidn of the
o _SEPEP cumculum mb_de_l and mj:ga'ti.v'ely affec; the subsé'quen_t implerhéntatién of future

: SI_EPEP. p'rogr'éms with her classes.

" Discussions _éind'di_afiéé are two.' methods of gathering studéﬁt t'ho'ughts about their
! PE séssic:;ns, Wthh caﬁ-help create bettér _uriderstaﬁding between s'tu'_d'ents and teachers
_' ._ .(S'.'andérs,. 1996). They Co.ll:ld hei_vc proved qseﬁil m disCngﬁng student dissatisfaction with
'.'_'_asiaé.cj,_ts.of.tﬁe program 'such.as 'tréiﬁing sessions and the grand final day.'ItIShduld be noted
- that _dux_"i"h"g"_th'is. study, .Ms.lex.ls_dn wzi_s_ not gi.ve_n. access to the student diaries that Qe’re part

- of thecollected d?‘"?f :

v o ": _' When outlining student roles i_n'S'_EPEP','Ms Jenson could have clarified her own
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- role for the students as well s the emphasis of her assessmcm, 1o avoid misinterprctation

of ll_et" bchtltfit)tll‘, which can affect student perceptions (Lee & Sotmon, 1992). Thereby

- students would have known, for 'examp.le, (o seek her assistance for Idisputes and they
wetlld hzdze been ttware of the criteria on which they were being ztssessed.. Admitting to the
.students and the ether teachers that she lacked ktlowlcdge adoul the sport of volleyball
may have encouraged students to seck assistance from other teachers, such as Mr Gtay or
Mr Green. Ms Jenson ceuld have used these teachers to assist student_s with Ieaming

'_vol]eyball skills, particularly in the initial SEPEP sesSio_ns. in addit_ion, students tnay have

“been able to assist Ms Jenson in nominating community members who could assist with

~ the volleyball program.

Su mma.ry |
Aft:er' a seaISdt.l ef-SEPEP data from the three year.seven cla’sses at Conne]]
'.'='Pr11.nary School were exammed to study any changes in the SUbJCClS perceptlons of -
physn:al educatlon A more in-depth understandmg was gamed through study of the
fot_:u_s teac_:h_er,' M, J_enson and the targeted volleyball team ,__the Crazy Critters. After

'SEPEP, changes were found in beth student and teacher perceptions.

- Themes that emerged in the analysis of student perceptions included fun and
e_njoyment,_!earning 'outeomes, the structure of SEPEP, perceived competence, gender -
- 'iSSue_s and studen_t pefceptiens of the teacher. As found in previous studies, more

L students en Joyed thBlI‘ sport sessmns and a Iarger percentdge reported havlng fun than.

. l’.:-_'-:_w:th the trad:tlonal PE teachmg approach Students noted more Ieammg outcomes with

. '_SEPEP Many student responses were related to the structure of SEPEP, such as the

" _"_"__competltlon (playmg games wmnmg, Iosmg, fmals), team af ﬁlmtlon and roles Sludems
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were generally positive about most aspects of SEPEP, particularly the Qudcnl-ccntrcd
nature of the program and the i‘cgu]u.r playing of _gum_os. Ncgat.i ve comments were
received rogurciing not participating, losing uod lruining.schions. Students in the focus
team all reported imp_romd skill competence. Gender issues that arose included
isolation of the boys 'ni the volleyball group and their resultant poor beha viour and
zittitti_des at l_hncs.Tczlcher-based factors uopeurcd to .bc fess of un influence on the

students’ attitudes. Students seemed unclear of Ms Jenson’s role in SEPEP,

| Anol ysio of téaf:her percoptiono reoulted tn themes of student_enjo yment, student

leérning, geodof issues, planning and organization, teacher roles, perceptions of tho
stu_dents,hso of a t.eam teach'ing approach and attitude towards PE teaching. There were
mzany similarities in stodont_.aod teacher perceptions. Teachers were a@a're of stodents’
' _posi'ti_'ve_ thoughts_ about S.EPEP...MS Jen'son_'s' thoughts concurred with those of the.

_. volleybol’]'st.udonto about th_o 'probl'ems b_rought abou't by the length of the organization
| 'sé_ssions, tho.'-small n_ﬁmber of boys_.io the oo]leyball group and the perfomoa'nce. of roles
by some of the students. However thore were discrepancies between studeot and _teaohor _
peroeptions with rcgdfd to the teacher s role, student dIbSﬁlledCthl'l wnth tlammg
sessions ancl thoughts about grand final day Ms Jenson f ound [Ildt with a SEPnP
'_ app_roa_ch, PE teaching was iess stressful, more enjoyable and more rewa_rdm g, even

though' it involved more preparatioh than her previous sport sessions. She was prepared

o to"recommend the program to other n’on-sporty’ generalist primary school teachers. The

- '_tcam teachmg dpproach used by tho three Year Seven tcachers had ddvan{agcs such as

I 'sharlng the workload Iearnmg from peers .md of fcnng the studemq il chou,e of sports.

- -_However a team approach al.so moam fowcr opporlumnca to integrate PE with other

Iearmng areus. L :
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Implementation of SEPEP meant there were nany changes which improved the
PE outcomes for Yeur Sev'c.ns El_.l Connell P1;ir1111|'y. Ijlowcvél‘ due to Ms Jenson’s lack of
cxpcricnfsc and cx;u)crlisc in teaching PE, she did not hchCiVC some of the problems with
her impl.cmcnlzllion _01‘.SE.PEP, which were observed during the sludy or commented on
by her students. Implications of thc. fésulls of ll.iis study arc considered in the concluding

chapter of this paper.
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CHAPTERVI: CONCLUSIONS AND RECOMMENDATIONS

The desire to maximize positive outcomes in PE, in order to develop students’
approach tendencies as well as their physical and social skills, was & major influence in
conducting this study. This was combined with a belief in the value of studying student
perceptions of their PE experiences. An interpretive case study design was employed to
examine and compare student and teacher perceptions before, during and after
implementation of the SEPEP curriculum model, in a regional Western Australian
Primary School. Three of Choi’s (1992) curriculum dimensions, perceptual, operational
and to a lesser extent, textual dimensions, were used as a framework for the study within

the school/community context.

Students from the three year seven classes at Connell Primary School were
surveyed prior to and following SEPEP implementation, regarding their thoughts about
school PE. Diaries, interviews and observation of PE sessions were used to collect
additional data from the subjects under focus, who comprised the volleyball teacher, Ms

Jenson and six students in one of the volleyball teams.

Past studies of the SEPEP curriculum model have indicated that it has the
potential to respond to many concerns about the teaching of PE. At Connell Primary
School, these concerns included that a number of students did not enjoy PE classes, did
not believe that they learned anything and were recipicnts of poorly taught PE lessons
which appeared to lack worthwhile student outcomes. A summary of the main findings

of the study follows, within the textual, operational and perceptual dimensions of the

177



SEPEP curriculum,

Sunnnary of findings within Choi's curriculum dimensions

F.Textual dimension: The SEPEP manual and introductory workshop

The SEPEP model, which involves  student-centred approach to teaching PE,
includes features of community sport, which are often not part of school PE programs,
such as seasons, team affiliation, record-keeping, formal competition and festivity. A
SEPEP approach satisfies key principles and values in the Health and Physical Education
Learning Area (Curriculum Council of Western Australiﬁ, 1998) which are frequently

neglected in traditional PE teaching.

The study’s focus teacher, Ms Jenson rarely did any planning for her Friday sport
sessions prior to the study, despite the availability of vartous physical education resounrces
such as texts and local development officers. Prior to the implementation of the program,
Ms Jenson and Mr Irvine attended a SEPEP workshop run by the researcher. The teachers
also had access to the SEPEP manual (Alexander et al., 1995). They claimed that the
SEPEP workshop and manual were extremely beneficial and well used in their
implementation of SEPEP. The year seven teachers employed many of the suggestions

made in the manual and at the SEPEP workshop.

Other recommendations were not implemented. For example, none of the teachers
made use of communily sports players or development officers as suggested at the SEPEP
workshop. In the absence of a suiluble local volleyball *expert” and in response (o Ms

Jenson’s request and my observation of the students’ lack of knowledge of basic
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volicyball skills, 1 took a skills session with the volleyball group in week seven,

Other notable aspeets of SEPEP which were not included at Connell Primary
were integration of SEPEP with other learning arcas and the forging of
school/community links, It must be remembered that this was the first time these
teachers had tried using SEPEP and onc would not expect them to implement all the
workshop’s and manual’s suggestions in their initial scason. Previous research has
indicated that there are levels of implementation, with more key characteristics being

implemented in the second and third SEPEP seasons (Alexander et al., 1997)

2. Operational dimension: WHat happened when SEPEP was implemented at Conneil

Primary?
With implementation of SEPEP at Connell Primary School, Ms Jenson’s
approach to teaching PE underwent major changes. Prior to SEPEP, Ms Jenson rarely
took her class out for physical activity sessions during the week. She never spent time

planning for Friday sport sessions and often did little more than umpire a whole class

game.

In their team-teaching approach to SEPEP implementation, the three year seven
teachers at Conneil Primary School, Ms Jenson, Mr Irvine and Mr Green, shared the
organisational load and offered the students a choice of three sports, volleyball, soccer
and basketball, Students who chose velleyball were considered to be less athletic, less

popular, with fewer natural leaders, when compared to the other two classes.
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The first two weeks of the SEPEP scason were spent on organisation. By the end
of the second week, the students became restless, had had enough of discussion and
organtsation and were keen to begin the activily sessions. For the remuainder of the term,
the three classes were timetabled for two half-hour training sessions and a one-hour
games scssion cach week. Finals were held in the [ast three sessions, with grand finals

of all three sports held over a full school day us a culminating event.

Students in Ms Jenson’s volleyball class appeared to be highly motivated and
willing to participate in SEPEP, particularly at the beginning of the term. They were
also more active and involved than previously. Mare effort was observed in games at
the start of the season and duriﬁ g the finals, when winning was important (which was
also noted by Carison & Hastie, 1997). Interest and involvement in training sessions
remained high during the season for most students, However, for some of the teams and
individuals in the volleyball group, enthusiasm and participation wavered in a few of the
SEPEP sessions. Some arguments occurred with team members during games and
training and occasionally certain students would not be keen to participate or would

disrupt activities.

The other teachers involved in the study, who in contrast to Ms Jenson we:..
male, more experienced in teaching PE and “sporty,” gave their students much more
direction and assistance than Ms Jenson, particularly in the initial SEPEP practical
sessions. Ms Jenson admitled that she gave her students too much responsibility for the
new PE program too soon, rather than gradually taking a less teacher-directed approach

as the scason progressed, as recommended (Alexander el al., 1998). As a result, studeats
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were given fittle skitl instruction and assistance with coaching, Ms Jenson’s lack of
confidence and expertise in PE teaching would have contributed to this, Had her
students recetved improved guidance, their skill progress and cnjoyment of training

sessions could have been enhanced.

3. Perceptual dimension: Student and teacher perceptions of SEPEP implementation

Prior to SEPEP

Data relating to student perceptions indicated problems with the way PE
operated at Connell Primary School prior to SEPEP implementation. These findings
supported those of other studies such as Tinning and Fitzclarence (1992) and Carlson
(1995b). Two thirds of the yeall' seven students at the school indicated that they liked
school sport for reasons such as having fun and a break from the classroom. However
37% of students were not positive about school sport, which is more than the 20%
reported in Carlson’s (1995b) study. Many of these students did not enjoy the sessions,
were unhappy with aspects of how it was run and did not believe they learned anything.

Teacher-based factors were prominent influences on student attitudes.

Volleyball, taken by Ms Jenson, was the most liked sport, reinforcing the view that
students may enjoy PE classes in spite of the way they are taught (Kirk, 1991). Ms
Jenson’s encouraging, enthusiastic approach was viewed positively by the students,
although it meant that she was frequently, “exhausted and voiceless” by the end of the
lesson. At the same time “physical miseducation” (Tinning, 1987; Tinning ¢t al., 1993)
was evident in her classes. Ms Jenson was aware that, despite being a highly regarded

clussroom teacher, teaching sport/PE was something she did not do well,
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Durtne the SEPEP season

Perceptions of SEPEP by students in the focus volleyball team and by Ms Jenson
were generally positive during the scason. The students enjoyed having more regular
PE sessions, the increased involvement due to the smaller teams and taking on roles.
They thought they were learning more and perceived improvement in their volleyball
skills. Both students and teachers found the initial organisation sesstons useful but too

tengthy.

At times during the SEPEP season, students in the focus team, the Crazy
Critters, were dissatisfied with aspecls of the program. The team was unhappy with their
tnitial lack of success in the games. The girls and Ms Jenson commented on Danny’s
poor attitude at times, despite his obvious sporting ability. Feelings of dissatisfaction

with the coach, Hayley, also emerged from her team mates later in the season.

Danny, the only boy in the focus team, expressed a range of thoughts about
SEPEP at different stages of the season. Initially he was not happy, describing feelings
of isolation as well as annoyance with the girls in his team. He also did not like his role.
Later in the season, his feelings varied from liking this new form of PE, his 1olc and
team tnates, to frustration with the team not doing well and the girls not training
properly. Danny appeared motivated by and was a much more enthusiastic participant in
the finals matches. It would be interesting to find out whether his final thoughts about
SEPEP in the final questionnaire would have been so positive if the team had not been

so successful in the finals.
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The wavering tn attitudes of the students is considered by some (including Ms
Jenson} to be expected as part of the ups and downs ol 4 normal sporting season
{(Alexander et al., 1993). Ms Jenson liked the student-centred nature of SEPEP. She was
pleased to sce some of the less uble, less confident students in the volleyball group
being given the opportunity to take on leadership roles, She admited that she could

have given these students more guidance in their first scason of SEPEP,

After SEPEP implementation

There were many changes in both student and teacher thoughts about PE after @
season of SEFEP. More students were favourably inclined towards PE. More reported
having fun and enjoying aspects of PE related to the SEPEP format. These included
learning about the sport, team affiliation, greater involvement in both the physical
activity and organisation/decision making, experiencing success and taking on roles.
Having a break from the classroom remained the best thing about PE. Students
described more learning outcomes for themselves than previously, The teacher was less

of an influence on student attitudes than prior to SEPEP.

Ms Jenson found that with a SEPEP approuch, teaching PE was less stressful,
more rewarding and more enjoyable. In addition, she relished the advantages of i team
teaching approach. Many of Ms Jenson' perceptions of SEPEP, such as those related to
student enjoyment and leaming outcomes, coincided with those of the students, Like the
students, she preferred SEPEP to the previous, multi-activity, teacher-directed approuch,
Ms Jenson was aware of the gender issues arising from hiving only one boy in the team
and of the problems some teams had experienced with performance of rofes such i

coaching.
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o Three main dlf ferences were iound when companng student dnd teacher

_.:_'f.;: perceptlons Ms Jenson s posnllve thoughts about gmnd ﬁndl day werc not rcnlcrdt(,d hy &

SR -'_number o! the sludents Student perceptlons of her role were often IndCCUI‘dlC Fmdlly, Ms |

L Jenson WdS undware of thc extent ot student d.asdttsfdctlon Wllh trdlmn,g sesslons

Dlscussmn dI'ld recommenddtlons -

. Thls study supports the wew that SEPEP can chdnge student dttltudes towards

PE Mdny of the posmve v:ews of SEPEP espoused by the subjects of thls study concur

- wnth prewous ﬁndmgs (Alexander etal, 1995 Carlson & Hastie, 1997; Grant 1992;

Hastre 1996 Hastle, 1998) Curnow and Macdonald (1995) questloned whether upper |

: _-pnmary students were mature enough to run SEPEP Accordlng to thls study, the B

: '_"'_-__"SEPEP model appears compatlble w1th upper pnmary school chlldren eleven to twelve

o g :"years of age, although the f“ ndlngs also mdlcate that xmprovements could be made to the. )

i : _.Implcmcntatlon at Connc]l anary SChUOi

i Locke s (1992) v1ew “a httle early success rarely substltutes for contmumg

-_ -outcomes by use of strategles such as mtegratlon and. development of school-commu mty' -

-_'-':_’lmks could be attended to m future SEPEP seasons.



The study 8 ﬁndtngs supported those of Hastlc ( 1995) dnd Grant (I992) in that

'."-'._:SEPEP of fcred low-skrl!cd (often femdle) students PUSIUVC PE CXPBF lenccs The

volleyball class at Connel Prlmary comprtsed mam] y. female students, _who werc

L -'_'conSIdcred genemlly less athlctlc and Iess popular than thelr pcers who had choscn to. .' _'
. _' plas' basketbali and soccer. l‘ he makeup of the volleyball group meant that comparrson |
o =.'._-'_.__'-Wlth ki gher skrlled students. whrch can cause allenauon of low- skllied students m PE
-.C|'ISSCS (Carlson I995a Portman 1995) was less of an 1ssue for these students The -
: .'_':"_-;_:.'monvatlonal clrmate promoted by Ms Jenson supported falrplay, effort and
' :rmprovement rather than focusmg on abllrty, whtch can’ allenate low smlled students
(W lgfield & Harold 1992) Feelmgs of lsolatlon in thts study were from male students
._:'who were not consrdered low skllled but were unhappy wrth belng the only boys rn
- . '_'_'5_'._-'_thetr volleyball teams Wthh in turn negatwely affected thetr own and thCll‘ team rnates =

| '-.m__”'partlcrpatlon and attltude I

In thlS study, many students regarded PE as not much mere than a break frorn

rkin : in the classroom and some chd not thmk they leamed anythlng, both before and -

fter SEPEP 1mplementatlon.' Thrs' is not surpnsm g conmdermg the focus teacher Ms

(Carlson, 1998

nelusion, recommendatiors regardiny onof SEPEPare



o _outlmed below Thcse suggesttons apply to thc context of the current study They arose -

_"l‘rom dlscusslons wrth Ms Jenson and students m the Craay Crtttcrs leam and lrom L

o recommendatlons m_ the hterature S Lo

| 1 Greater t.n.1tlal teacher dlrectlon tn SEPEP
E A more teacher-dlrected approach.ls advlsed for the Imtldl SEPEP sessxons .
| _':{ '3.::-"before .the students begm to assume ownershtp for the program Parttcular]y for those
5 new to the SEPEP format and w1th prlmary aged students, gutdance is needed for -. |
: students on,.for example how to perform thetr roles and mtroductlon to knovaledge and -
E skllls of the sport they are playmg Thts supports recommendatxons in the SEPEP

' ';manual (Alexander et al 1995) Infuture SEPEP seasons Ms Jenson wanted to “take

f.:'_'..'_:more control rather than be qurte so democratic” in the fi rst few weeks Of the program L

'(Teacher 1nterv1ew 19/6/98)

members;of thetcommumty,

such as. sports development personnel parttcularly if they

to a's_sis't'_: stqdehts’:thh'"’

arlv 1ntroductton of ohvswal acttvrtv sesstons in SEPEP

In order to mamtam initial student and teacher motwatlon and allo:_' 'for greater

. 186 _.

| Teachers can enhance the effectweness of SEPEP by makmg use of appropn ate L

are unfamiliar- w1th the Sport they: are. teachlng Such asmstance should be employed _-: . g
! achmg, skxl] development and game R

schoollcommumty ltnks' as recommended_ S



- ; actlwty trme organtaatlon sessuons ut thc begmmng of the SbPEP progmrn should not

run l'or too Iong At Connell Prrm.uy School the l 1rst two wecks ol SEPEP were f .

p _:_'devoted to orgamsatton Both 5ludents and teachers belteved that phyucal acuwty
e '.-.;__:;sessmns should havc begun earller m the terrn Although the teachers and mdny of the '
- _:studentsﬂ could see benef’ ts in altendmg to orgamsat:onal matters some of the sessrons o
) could.have. been condensed and/or.lncluded later Ms Jenson clalmed that in future
- '_ "._.:.:.;_:.'_where possrble she would “tell them the rules as we go" (Intervrew, 3/8/98) Future
| 'SEPEP seasons w1th the same teachers and students would also requ1re reduced

R -_orgamsatlonal ___trme_.

: 4."Avoidi'n'2 'i"sollati'o'n'of”s't'ude'nts':"___: -

Students wrll have less cause to feel 1solated 1f they are placed in teams W1th

more than one member of the opposne sex. In the case of the Crazy Crrtters volleyball

8 team ¥ Danny, was unhappy about bem g the onl y boy n the team Thxs was combmed

.lth feelmgs of annoyance at not recelvmg hxs frrst chonce of sport As a result hrs _' :

-'behavrour was dlSI‘l.l ) 1v and hrs enjoyment and sklll progress were hampered _

5 Integratlon of SEPEP W1th other learnmg areas. :_-":'_'f .

The:advantages of 1ntegratlon of drfferent learnmg areas are emphas:sed m the

G recently released Cumeulum Framework document (Cumculum Councﬂ of Western S

i Australra 1998) thh a. team-teachmg approach'to SEPEP smular to that used at

'Conne]l Pnrnary, there are fewer opp IJllllZlBS“ for mtegratlon of physrcal educatxon wrth

other learning areas, compared_wrth when teache s tmplement th 'program w1th thelr

B - own classes Nevertheless, _w1th a team yproach; it is still possrble 'to employ some of
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e -the lntegratton suggcstlons mentloned in the SEPEP manual (Alexander et al., 995) to

o f'mcrease the meanmg. reIevance mterest and learnm g outcomes of the PE prog,mm f or '

c ;'lhe students Ulttmalely, SEPEP mdy hcl p convmce students thal PE is d valuablc dnd

. real” subject (Carlson I998)

o sLe fm other eachers
| __:_.."I‘ea'Chersscan henet‘"tt'.f.ro'm' di.scuss.ion:.of 'SEPEP i'm}.)]'ementation. With t.he'i'r Ipeers.-
Ms Jenson“valued the professmnal relattonshlps fortned as aresult of the team teachlng‘ -
| approach used to 1mplernent SEPEP at Connel] Prtmary She was able to tap inon the
":ﬁ_;PE teachmg expertence and expertlse of Mr Irvtne and Mr Green In tum Ms Jenson g |
._was able to contnbute to the program 1n other ways Ms Jenson also founcl the meut |
o -_'.-_from other teachers at the SEPEP workshop partlcularly useful Conttnued consultanon o

w1th these teachers or Wlth others WIth expenence in usmg SEPEP can be benef1C1al

; Attendlng to student thoughts and feelmgs m PE classes

Fmally, thlS study reaft” rrns the tmportance of paym g attentlon to student

“thoughts _and'feelmgs m PE cIasses (thbons & Bresnan 1991 Graham, 1995b

Sanders, 1996) Methods such as dlarles, questlonmg and dISCllSSlon can gwe the s

utcomes of thetr PE teachmg programs as wel] R

lents” self-awareess. In turn, student approach tendencics towards o
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Conclu.s:on

Rcsults ol" thls study st ggest thal SEPEP ctm chan;,c bolh student and lcac.hcr

E_-'::::at_tltudes lowards PE and thal thts model is wcll surtcd to uppcr prlmdry classes ln

! -:ﬁ _":-';.':_'._:_i_:contmst. to. the school sludled by Carlson and Hasllc ( 1997), prlor to SEPEP
: ) itmplementanon many students at Connell anary d1d not en Joy thelr Ph classes antl
. percelved Ilttle or no leammg in PE. Howcver aftcr a season of SEPEP students were
- ._ much more_ 'posulve_ and also no_ted' more Iea_rn_mg ou_tc_omes of_ the program, suc_h as
.s_k.i_'l:l's-:_teamwork and coop_ei_-ation.' It would be of _iutefest to iu_\'esti gate_’if .s.tudent'

. attitudes rémained as positive after a number of seasons of the program.

The focus teacher m thls study is typlcal of many pnmary school generallst

L teachers who whllst competent in the classroom Iack conftdence trammg and expertlse

m teachmg PE It 1s heartemng that Ms Jenson claxmed to en}oy teachmg PE more w:th
a SEPEPapproach ﬁndm g it less taxmg, yet more reWardlng in terms of student
“omes Her.background meant that she would have benet“ ted from addltlonal o
_assnstance wuh the 1mplementation Further study of SEPEP 1mplementauon by .
_-generallst pnmary school teachers w1th hmlted PE backgrounds would be worthwhlle |

_Also 1t.wouid.be mterestmg to mvestl gate aIteratlons or addmons to the mlual

implementation of SEPE_ For exampie school/commumty hnks and mtegratlon wnth

r learning areas-could be 1ncorporated as suggested m the SEPEP manual

mculum mnovauons that extend student leammg m PE

H key (199 a), could: supplement the program |
s and physical educatorscan
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B beneﬁt from studymg sludent pcrccpllons. In order lo promolc 4 PE lhal is rcsponswc 10

néé'ds‘."i'ﬁl:é_:_re' and dbl]ltlcb 0!' sludents lcdchcrs are cncoumgcd to usc studcnt thoughls |

- contnbute lo lhur evaluatmn/reﬂcctnon proccss
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PHYSICAL EDUCATION QUESTIONNAIRE |
YEAR SEVEN STUDENTS

. What are you doing now in physical education classes (Friday sport?)

2. (a) ~ .How do you feel about doing Friday sport?
' ' (Circle the one that suits you),

© © e 6 ®

Really likealot =~ Like Unsure Dislike Really don't like

(b) . Give your reasons for feeling like thié_.. _

_3.' B _i"What other physical education activities are you domg with your classroom
. teacher (egin fi tness, other games)?

.__:_: 4 _How do you feel about the other physwal educatlon you are doing w1th your
. classroom teacher‘? (Clrcle the one that smts you). . .

" Reallylikealot  Like  Unsure’  Dislke = Really dontlike
() Give your reasons for feeling like this
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S .(a) - What dé you think is lhc. best thing about school physical education?
(b)  Whatis your feast f ﬁvouri_lc thing about school physical education?
6. _What sorts of things do you learn in your physical cdgcation classes?.
1 .-Do you talk about what you do in phfswal education with the teachcr when you
. arein thg classroom?
8 : --'(a)' ~ What ﬁrgamsed sﬁorts do you play after school or on the weekends?

_ (Include any physmal actwntles such as’ gymnasncs, dance, karate, etc.).

. (b)  What doyou think i the best thing about community sport?
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{c) What is your least favourite thing aboul cbmmunily sport?

9. What are some of the other things you usually do after school?

10.  {a) Do you think you are good at sport?.

(b)  Why?

11. Do you have any further comments about thmgs you like or dislike about school
physical education?
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- PHYSICAL EDUCATION QUESTIONNAIRE 2
YEAR SEVEN STUDENTS

What are you doing now in physical education classes (Friday sport)?

2.(a) How do you feel about doing Friday sport? (Circle the one that suits

you).
- Really like a lot ~Like Unsure Dislike Really don't like

(b)  Give your reasons for feeling like this.

- (@  How do you feel about the training sessions you have been doing during
“the week? (Circle the one that suits you).

© © e e

-_Ree_l_lly'li_ke'a ldt'_ - Like Un_Sure_ : Dislike Really don't like

(b) _Gi;?e your_rq_ason’s for feeling like this,

L ( ) How do you feeI about the other roles you had to do? Eg, coach/umpnre

(Cll‘ClB the one that suits you).

e © e ® ®

" Rellylikealot  Like . Unswe Dislike  Really don'like
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(b) .

Give your reasons for feeling like this.

(a)  What do you think is the best thing about school physical education?

(b) - What is your least favourite thing about school physical education?

‘What sorts of things do you learn in your sport education classes?

Do you talk about what you doin physical educatlon thh the teacher when you

. _are in the classroom’?

':_(a)____'-: Do you thmkyouare good at 'spbxft?' '

209



9. Do you have any further comments about things you like or dislike about schoo!
- physical education or about the new sport education programme?
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PHYSICAL EDUCATION QUESTIONNAIRE |

* _ YEAR SEVEN TEACHERS
“Nare
I, Briefly outline your teaching background (experience, years taught, etc).
2. What is your background with regard to physical education teaching?
: 3 |  - Outlme any 1nvolvement that you haVe had with sport, both.in the commumty
.o _andat school in your llfe thus far (fcr example as a player, spectator, parent,
- coach) o
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4. How do you feel aboul teaching physical education to your class?

5. What acti.vit_i'es do you like / dislike teaching in physical education? (Catcgofies :
' could include gym/dance, fitness, sport, games, outdoor education). '

6. How is physical education currently_organised_ for your class (ie time allocation,
- types of activities taught, fitness, etc.)? Please attach any supporting
- documentation. o ' - _
7. Describe how a “typical” physical education session is run with your class.
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8. What ure your thoughts about the students' responses, behaviour and learning
~ outcomes that do or do not occur in your physical education sessions?
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- PHYSICAL EDUCATION QUESTIONNAIRE 2
' YEAR SEVEN TEACHERS

. Wit sport did you téach in term 2, 19987

2 Why did you choose to teach this sport?

3. Please note down your thoughts/opinions about lhc following aspects of your
Sport Education sessions:

(a) - Learning outcomes (students):

‘(b)"  Student responses in game sessions:

Student responses/behaviour in training sessions:
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(d)  How students responded to their roles (coach_'-, manager,'etc): N

(€)  Your role as the teacher in sport education:

() Length of the "season™:

T (@ - Assessment:

4. © What do you think the students thought about Spoft Edugé_tiorﬁ? .
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Thursday 14 May
Observation of a volley ball training session

~The coaches have all been given a sheet with some drills written on them. Ms Jenson is
not here at the moment. They have another male teacher in who seems to know quite a

bit about the program. He is giving them an introductory chat about what they should
be doing in the session - training, rather than just playing games, and the children have.
been divided into their teams and are getting organised for the session. |

The students in my team have been given an extra person; I am not sure whether that is

just for today. Students did a lap of the court, and now they are doing some stretches. I

- am focusing on Danny today mainly. He is the only boy in the group of six. He started

- warming up without the girls, started domg stretches on hls own. He seems a little bit
lost in a group of girls.

Thcy are domg a Ilttle activity called ‘clock’, where they are throwing or doing little
serves, more like handball, running in and out. Danny has quite a bit of i input in telling
- everyone how to do the activity.

- Next activity: Danny is giving a few suggestions, like ‘put the ball up higher’. They are
- 'trying to keep the ball up in a crrcle Students using volleys and scooped up hits — not
" --dlgs

'_ Thlrd act1v1ty Another handball act1v1ty, which is handballmg across at each other
across the circle, Handball, by the way, is not a volleybal] skll]| ‘Now they are movmg

o across to the net.

~ Students are now doing a serve and catch over the net. Danny disappeared for a while, 1
think it was to get a drink. Danny has just suggested another activity. He goes off, gets
~_aball, but there is no activity, just a bit of moving around. Now they are playing piggy
. in the middle. Again this is not related to volleyball — perhaps they don’ tknow that. All
“involved and seem to be enjoying the activity.

The session ended, students had a drink, packed up, and went to their classrooms Iw1ll
' now interview Danny. _
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Friday 1" May
Class discussion on volleyball team sizes

~ Ms Jenson: My original thought was that we would have five teams and five players.
~ " That is when I had 25 people. How that was going to work, as Mr Roberlson said, two
teams would be playing each other at any one time, and the left over team, called the
duty team, and from that team [ would get 2 umpires, 2 scorers and first aid officer. So
they would umpire these teams that were playing. The problem that we have now is that
“we have 30 students. Here is what I want vou guys to help me work out. We have got
30 students .... I just want you to talk about that with the people around you. TI'il give
~ you a few optlons Think about how many you need in a team, think about how many
teams we can gave. I’ll give you one minute to talk about it in your groups.

The students are asked'fo_r their ideas.
Female: = 5 teams of six.
Ms Jenson:  Any other ideas? Yes, Scott, six teams of five.
' Male:' - 2 teams of 15. (clapping). |
MsJenson: Jessie is saymg if we have an even number of teams, Jessie is saying that
‘we won’t have any one left over to do the umpiring or scoring, so'that poses a questions.
" Do you understand that? If we play with 4 teams, 6 teams or 2 teams they can each be
-playing each other but there is no one left to umpire or score.

- Talking over cach other.

e Male: 3 teams of 10 and then you could have two tcams playmg each other and
. one team doing the scoring. :

ﬁ'_-.Ms Jenson: Okay, three is an option. Any other aptions? .

L Male I've got a question about ... with two teams of fifteen, there wouldn’t be
o much contest ' : : ' - - -'

- -'_Ms__Jens_on: * Can we wipe off the two teams of 15then?

~+ Ms Jenson:  What about three groups of ten? Let me tell you what my reservations

- .are about three groups of ten. One would be that we really could use .. is to be getting

~ fitter and participating more in a sport. Now if you are one of ten, it is much easier for
- -“you to slip back. It is much easier for you to do that if there are 10 people and the team

L isn’t so reliant on them. They are not getting fit that way either, so I think having 10 in
~ - ateam is a bit of a problem.

o Male: - Having five teams of five, which is twenty five, that leaves five for umpiring.
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Ms Jenson:  No, it doesn’t but it’s a good thought. If we have five teams, four of
them playing, and one team is alrcady doing the scoring .... -

Male: ... does that mean that five people would never get a game?
Class continues discussing team sizes. -

Now move in to the duty each player Wll] hdvc It has been decnded to have five tedms
of six. :

Ms Jenson: [ want you to think about who is going to make the decisions around this.
Female: | inaudible.

Ms Jenson:  Jess has suggested that we need three good players and three not so good
players might go in one team. Kirsten and Jason perhaps you both need to leave. You
are both being silly. But who makes the decision about how good they are, and which
teams they go in?

Male: The people you pick to help 'you.

Ms Jenson:  So do you think we need a volleyball Sports Board, perhaps three
students and me on a Sports Board and we decide which students to in to which teams.
Do you think that is the fairest way? '

Yes.

Ms Jenson: Dol get to decide? Ordol Say to your guys go and .m.ake five groups of
six. R |

Male: Does that mean that all five boys or all girls can just go into a group? -

- Ms Jenson:  Okay, let’s have a vote on that about how we decide who is going to
work out the teams. Go and make five groups of six. Do you think I should decide on
my own in the comfort of my own lounge room? Do you think the Sports Board should
decide? Okay, the Sports Board is the way we will go.

(End of Extract)
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| Thursday, 25 June
Interview with Lisa

~ Joan: What did you think about the way you did sport this term? How was it
3 dlfferent" -

Lisa: Well, our teachers didn’t just order us around, we had to figure out what to do by
~ ourselves and how to play the dclual game.

I So the kids were more involved were they?

L: - Yes.
J: Did you like it better than the other way of doing sport?

L:  Yes, it was better.

~J: Whydid you think it was better?

~L: Because we could do al] the trammg things that we wanted to do, all the t0p1cs,
and learn how to get the ball up in the air our own way, if we d1d it a teacher’s way it

probably wouldn’t be as good for us.

J: Were there any bad things about the way that you dld sport anythmg that you
didn’t like?

L: Notreally. You would rather be with friends.

) So you can see that 1t is probably thc best way to do it, but if you had a chorce,

: you ‘would be thh your fnends?

L _Y'es.' o
I That’s fair enough. What did you think about the training sessions in general?
L: They were a bit boring, I'd rather play games all the time, because that is more

challenging. And there’s not many training things to do, because we don t know many |
* things, we just tapped the ball over the net.

L So do you think you could have had more help, the coaches could have had more
training ideas? :

L: That would have been easier.

I What did you think about your team, how they go on, and evet.’.y'thing.,'l know

* you had your ups and downs, so be honest, because no one clse will hear this.

oL Well at the start we won the first game which was pretty good and then all the
- rest of the games we lost and in that time, we didn’t like our coach, because all the

223




:the game.

| people in my team thought she was bossy and she wouldn’t let us have ideas and try
them out. So we wanted to change the coach

J 2 ._Dxd you sp_eak to anyone about it, did you spook to Miss Jenson about it?

L No Just amongst .o:l:rs'ci.vcs_. But it t_u:rnod out all right.
| RO .You'er'ided ub .Winn.ing. Why do you think 'yoﬁ came from the bottom to the top?
L | ‘Well I guess we learnt how to work thmgs out We were sick of losing so we

- really wanted to try harder.
I That_was everybody in the team?

L: Yes. Mary and then Natalie and me too. Because I told them, hit the ball up
- more and hit it harder, and they ended up getting it.

oo Wero they the ones that weren't the best in the team at the start?
- L . _Yos. |
% And they iloptoged?
_ L They ir_nprovod heaps.
: J o : .Wha.t about you? Do you think you got any better at playing thc game?

L Yes, I haven’t really played volleyball much, so the first couple of times Iplayed
it proper]y, and I think I’'m really good at it. _

] :  That’s good. So are you interested in playing it in the futuro maybe?

. L Yes, but I don’t like serving, At the start of the season I was really, really good
-at serving, but I’m just not good at it any more for some reason.

J: It might be something you are just going through What dld you do besndes -
being a player, you were captain weren’t you?

L Yes, I was captain, Ididn’t have to do much cxcept choose heads or tails or
- whlch end.: :
E Would you have liked to have done something that i'nvolvéd' o bit moro‘7 |

= L " Notreally. The team was good how it was. All I rea!ly nceded to do was play

(End of _o'xtraot) _
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Friday 19 June
Interview with Ms Jenson

Joan: - _What do you do during the games sessions, what do you see as your role?

- Ms Jenson: To enthtise_. them, to encourage them if they are doing the right thing.
Sometimes when I see them, like someone was carrying a2 minute ago, and I said to

o them, you can’t do it like that, you have to hold your hand up, so just quickly at the

sidelines, I give them a bit of guidance. And also help with the rules if the ball hits the
net on the way over whenit is a serve, that’s out straight away. And also, the people
~who are weaker at serving could come in a few steps, and James said, but what if kids
are obviously good servers, like Sam coming half way, what does he do about that? So
- Ijust said, if you know someone like Sam can serve well, then they have to go back.

Joan: What about the training sessions, what is your role in the training sessions?

Ms Jenson:  Basically what I have been doing in the training sessions is letting them
see how far they can go themselves, and I' ve tried to give themn ideas, handed out sheets
with skills on them, and talked to the coaches about the kind of things they can be doing
with them, so I've guided them in that way, but then I've sort of let them go and see
‘how it alf works. When things haven’t been working well, we have had a meeting, and
we have talked about what is going on. But, guidance really. I worry about deliberately
showing them skills and stuff, because I don’t feel that I am good enough at them
myself. The other thing I worry about is showing them a way that might hurt them.
While I know it is probably easy enough to go to a book or something and find out
which are the right skills, it's one of those things that you don’t get time to do. And
often the kids know pretty well themselves, because thcy have been doing things like

- that on the weekends.

- - Joan: You said before that volleyball, a lot of chlldren don’t know much about it,

- whereas basketball and soccer they do.

Ms Jenson:  Yes, I guess I was talking more about the wartri- up exercises, rather than
the actual skills for volleyball. '

Joan: How are the kids responding to their roles?

Ms Jenson;:  Some kids ha. = really taken it on board and done a particularly good job,
other kids have basically thought, oh well there’s not much in this for me, and basically
doing nothing. Particularly the recording officer in the teams, although I have told them
what it is I want them to do, only one person has done a really good job, and that’s
Sarah, who has been taking care of the scoreboard.

Joan: What about the other roles, have they been reasonably well done?

Ms Jenson:  Idon’t think anyone has really excelled in their role, but I think that
comes down to the kind of kids that we’ve got in the volleyball group, they are not born
leaders, they are not the sort of kids who are usually in their roles, they are not
comfortable with them.
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' Joal_i:"_'-'-_So’ your c;’tpect_ﬂtidns wduld be a bit lower?
: Ms Jen_sion: ~ Yes, they are abit lower, -
~ - Joan: ' Attitude of the kids?

~ MslJenson:  The attitude of the kids has been really good. When we slarted they were
~really enthusiastic, they really wanted to get on with it. I think a real {ull last week and
- probably a bit in the week before that as well, especially the boys have decided that this
is a game for girls, and one by one each of them has really spat the dummy, without
. exception, all of them have done that. Jay has been appalling on some occasions, today -
he is excellent. Then the girls started doing their block, Sally and Kerry decided they
weren't going to play, so that’s a bit of a shame. This week they have all really been
pumped up, with the semi-finals, they are playing very well.

(End of extract)
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9Apr111998 ~ Committee _l"or the Conduct of Ethical Research

o Dif:'ar-Ms_StrikWérdero_wn .
Re:  Ethics Approval

 Code: -~ 9827
: _P__ro,.iect"Ti.t_le:_: - Student and Teacher perceptions of a season of sport edubatt_'on :
A case study in a regional pﬁmary school
o Thnslstoconﬁnn that the executive approval givcn_fpr the implementation of your

" research project has now been ratified by the full Committee.

“ . Once again, with best _Wishesi for success in your study. =

 RODCROTHERS

.' Executive Officer

B : Atta:c.hment._:'Com.l'i_tioné_ of Approval
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| To lefcnt/GLlardian

'_I am a staff member and student at Edith Cowan University, Bunbury Campus,
undertaking research at Connell Primary School, mainly in Semester One, 1998.

- -Students will be observed during their physical education classes and selected students
- will be interviewed about their thoughts and opinions of the aclivities.

The 1r1terv1cw will be audiotaped. I may need to ask further qucstlons to clarlfy my
. mterpretatlons at a later date. -

‘Permission has been gra_nted by the school principal and the class teacher, but your
. approval in writing is also required by the University. Please complete the consent form
attac'he’d an'd rctum it to the class teacher as soon as possible.

‘ Students who do not wxsh to partlclpatc in these mterwews wnll not be dlsadvantaged
. w1th1n the phy51cal education class.

j I_f.y'ou have any queries, please do not hesitate to contact me.

=" Yours sincerely

. Joan Strikwerda-Brown
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L e r+evere.s Bive permission for my child,
Civeer e TR PITIOR ST to participate in sport education

interviews.

Tam aware that resuits of the rescarch may be published, provided interviewees and

family : ' ' '

names are not disclosed.

. Pzi'rticipant SIERALUTE: ...iveniiiiiiiiiine i iaanes - Date:

------------------------------

-------------------------------
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© CONNELL PRIMARY SCHOOL.

" Performance Indicators =

The success of Connell Prlmary School m fulfllllng llS purpose w1]l bc mdtcated o
by the extent to whlch

-3'--"-'_'_-_:_.f._j:'Students develop effectlve llteracy skllls ._ :

_"Students develop effectwe mathematlcal skllls

i Students develop an ablllty to t" nd and use mformatton S

i Students develop an approach to leamlng Wthl’l is. both receptlve and crltrcal o

S' udents develop an understandmg of the1r hlstoncal socxal and cultural S

_Stude'n_t_s.'_deyelopf__an"_apprecia't"ioh_of','-"and"tionﬁden_ee 'to"p'a_i_'t_'ic_i'l'j_ate in, th_e__ S

'Students develop a concem for and an understandmg of how to achteve, ': o

physwal health. and well bemg
"Students develop respect for the rlgh.ts of others
'.'__Students develop personal quallt:es of' self-acceptance lmttatlve and self-.:. . '- _
confidence. | SN
L Students develop a capacity to use technology

o Students develop an ability to communicate in a language other than Englssh



An ability to work cooperatively with others.

 The ability to apply problem solving skills. -
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