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Abstract: Teachers with a high level of self-efficacy and positive
attitudes are more likely to use new and constructivist approaches and
to create a learning environment in which students may develop 21stcentury skills. Examining pre-service teachers’ attitudes and beliefs
related to teaching allow teacher preparation programs to evaluate
their effectiveness on beliefs and attitudes. This correlational research
investigated pre-service elementary science and mathematics
teachers’ beliefs and attitudes due to gender, grade level, and
department, and revealed the reliable correlation between beliefs and
attitudes performing partial correlation. Results show that females
feel more efficacious in teaching and have more positive attitudes than
males. 4th grades also perceive a higher level of efficacy for student
engagement and using instructional strategies than 1st grades. Partial
correlation coefficients revealed positive strong relationships between
attitudes and efficacy beliefs. Recommendations are suggested based
on implications.

Introduction
Science and mathematics achievement have been a particular topic of interest to the
education community, the business world, policymakers, and administrators as it also refers
to being successful in technology and economics (Kalender & Berberoglu, 2009; NAS,
2006). Success in science and mathematics help communities to overcome challenges to be
competitive in the global economy. It is needed new approaches and trends such as STEM, in
science and mathematics education to overcome the challenges faced in the global and
knowledge-based world (Acar, Tertemiz, & Taşdemir, 2018). Therefore, the focus in science
and mathematics education shifted from rote memorisation to comprehension and application
of scientific and mathematical concepts in real-life (Siebert & Draper, 2012). The reforms
around the world have aimed to achieve the goal of creating mathematically and scientifically
literate students (Atar & Atar, 2012).
The shift in the focus of education worldwide has also affected the role of teachers
and students in the 21st century (Uyanık, 2016). Teachers are expected to share knowledge
with students and to guide them to construct new knowledge as well as students are expected
to become effective problem solvers in daily lives using mathematical and scientific
knowledge and language (Colwell & Enderson, 2016). This may occur when students rely on
their skills (Özgen & Bindak, 2008) as trusting in their skills encourage students to make
more effort in performing a particular task (Bandura 1977). However, students’ self-efficacy
related to mathematics seemed to decrease in grade 7 or earlier (Chang, 2015). Promoting
students’ mathematics and science self-efficacy and problem-solving skills and creating
scientifically/mathematically literate students may be possible with efficacious teachers who
use instructional methods that engage students in reasoning, modelling, and communicating
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(Colwell & Enderson, 2016). These teachers also act as a facilitator for the activities that
support students to participate in making sense of mathematical and scientific concepts
(Doyle, 2007).
Effective teaching and learning in which students are active knowledge-constructors
include a productive and positive relationship between teacher and students, and this
relationship may occur when teachers feel efficacious and confident about their teaching
(Ashton, 1984). Teacher efficacy is a teacher’s self-trust to train students effectively (Guskey
& Passaro, 1994), and the assessment of a teacher related to his/her knowledge, skills, and
abilities related to teaching (Üstüner, 2017). Mathematics or science teachers with a high
level of efficacy feel confident about own teaching, believes the positive effect of own
teaching on students’ learning, and seek ways to improve teaching when students fail
(Ashton, 1984). Highly efficacious teachers tend to use student-centred and inquiry-based
teaching strategies that will promote students’ achievement and motivation in science and
mathematics instead of teacher-centred strategies. They may also be more likely to use
manipulatives or ICT (Swars, 2005).
Teachers with a high level of efficacy believe that students can achieve, and
encourage them to take responsibility for their learning. This encouragement leads to better
self-regulation and better study habits (Bruce, Esmonde, Ross, Dookie, & Beatty, 2010).
The higher efficacy of a mathematics or science teacher accepts and values students'
suggestions, ideas, and judgements (Liu & Zhou, 2007), and as a result, students'
achievement, motivation, performance, and self-efficacy beliefs related to science and
mathematics increase (Aydin & Woolfolk Hoy, 2005; Çaycı, 2011; Chang, 2015; IşıksalBostan, 2016; Liu & Zhou, 2007; Tschannen-Moran & Hoy, 2001; Uyanık, 2016; Zamir,
Arshad, & Nazir, 2017). Students with a high level of efficacy determine higher goals, work
harder, and become more successful in science and mathematics than others with low selfefficacy (Chang, 2015; Pajares, 1992). Improving performance, achievement, and motivation
may help students feel more confident in class (Zamir et al., 2017). Confidence promotes
associational, divergent, and creative thinking which are the essential thinking skills in the
21st century (Allen & Toth-Cohen, 2019). Moreover, students can participate in decisionmaking in a class in which teachers feel more efficacious (Ashton, 1984; Rimm-Kaufman &
Sawyer, 2004). Thus, students may feel more enthusiastic and interested and take
responsibility for their learning (Ashton, 1984).
Increasing the quality of science and mathematics teacher education programs in
Turkey is crucial because the scores of Turkey in international assessments such as
Programme for International Student Assessment (PISA) and Trends in International
Mathematics and Science Study (TIMSS) are still under the average. In 2018 PISA, the
average score of Turkey was 468 in science literacy and 454 in mathematics literacy while
the average scores of OECD countries were 489 in both science and mathematics literacy.
Turkey is ranked 32nd in mathematics literacy and 30th in science literacy among 37 OECD
countries. In 2015 TIMSS, 8th-grade Turkish students got 493 average points in science
achievement and 458 average points in mathematics achievement. The TIMSS average was
determined as 500 average points. Turkey is ranked 21st among 47 countries that participate
in TIMMS in science achievement and 24th among 39 countries in mathematics achievement.
Besides, Turkey made significant increases in the scores of mathematics and science literacy
(OECD, 2019). The results showed that we still need to put more effort forth for preparing
scientifically and mathematically literate students. Therefore, it is still needed a focus on
science and mathematics teacher efficacy.
Teachers' efficacy beliefs and attitudes impact their intentions and their behaviours in
class (Ajzen, 2002). Therefore, science and mathematics teachers' efficacy beliefs and
attitudes have attracted researchers' attention for a long time (Chang, 2015; Gencer &
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Çakiroglu, 2007; Gür, Çakıroğlu, & Aydın, 2012; Mahajna, 2014; Petersen & Treagust, 2014;
Senler, 2016; Tarkın & Uzuntiryaki, 2012; Ualesi & Ward, 2018). Teacher education
programmes have a great effect on supporting future teachers to use various instructional
techniques that would increase students' achievement, efficacy, and motivation (Colwell &
Enderson, 2016; Işıksal-Bostan, 2016). Identifying preservice science and mathematics
teachers' efficacy beliefs and attitudes may inform us about how they would behave in their
future classrooms (Ajzen, 2002). However, there is limited research conducted with preservice science and mathematics teachers. There is still a need to learn how teacher efficacy
relates to other variables, which factors lead an increase or decrease in teacher efficacy, and
to what extent it is context-specific (Philipp, 2007; Utley, Moseley, & Bryant, 2005).
Considering the importance of mastery in science and education and the effect of teacher
beliefs and attitudes on students' efficacy and achievement, I examined the levels of
preservice elementary science and mathematics teachers' efficacy beliefs and attitudes toward
the teaching profession, and the relationship between the constructs. The results of this study
may help us how to prepare pre-service teachers who feel efficacious and have positive
attitudes toward teaching, and as a natural consequence, they would help their students be
successful literates of the world around them. The following sections discuss teacher efficacy
and attitudes and the science and mathematics teacher education in Turkey.

Teacher Efficacy

Ashton (1984) identified teacher efficacy as “the extent to which teachers believe that
they can affect student performance” (p. 28). Tschannen-Moran and Hoy (2001) proposed
that teacher efficacy should be evaluated considering a broad range of teaching task such as
classroom management and ensuring student engagement. They defined teacher efficacy as
the judgement of his/her capabilities in order to achieve desired outcomes such as student
engagement, classroom management, and increasing student motivation and achievement.
Teaching efficacy links teacher knowledge, skills, and behaviour to maintain a
positive learning environment (Erawan, 2011), and affects what they think about teaching,
how they feel and motivate themselves, and how long they try and persist when faced with
challenges (Pajares, 1992; Pintrich & Schunk, 2002). Teacher efficacy may be a predictor of
teachers’ instructional behaviours such as the effort they make, the goals they set, and their
level of willingness (Tschannen-Moran & Hoy, 2001). Teachers’ ways of implementing
curriculum depends on their efficacy beliefs (Fettahlıoğlu, Öztürk, Yücel Dağ, Kartal, &
Ekici, 2012). Teacher efficacy and attitude may also be indicative to what extent they could
use the school resources available to them. Sabah and Hammouri (2010) found that school
resources did not lead a significant difference in students’ science achievement in TIMMS
2007, and they argued that this might be because teachers could not effectively use these
resources.
Teachers who feel efficacious in teaching also feel good about teaching, students, and
themselves (Ashton, 1984). Teachers with a high level of self-efficacy are more social,
optimistic, and energetic and are more eager to look for and use new and innovative methods
and techniques due to students’ different needs (Cousins & Walker, 2000; Weiner, 2003). It
is possible to say that higher efficacy beliefs may support mathematics and science teachers
to integrate disciplinary approaches into their lessons. Conscientiousness and openness are
also found as considerable predictors of teacher efficacy. Teachers’ efficacy beliefs are
negatively correlated with burnout and positively correlated with job satisfaction and
commitment to teaching (Aydin & Woolfolk Hoy, 2005) and with teacher motivation and
success (Senler, 2016).
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Struggling with challenges requires high motivation and feeling efficacious enough to
overcome problems. Teachers with a high sense of efficacy do not give up working with
challenging students, they are more open-minded for students’ mistakes and they support
students’ positive attitudes and higher levels of efficacy (Rimm-Kaufman & Sawyer, 2004).
Teachers with a high level of efficacy keep higher academic standards, express clearer
expectations from students, and use more activities in class (Rimm-Kaufman & Sawyer,
2004), are more likely to seek and use different techniques and student-centred approaches
(Weiner, 2003; Yıldız-Duban & Gökçakan, 2012). Ross (1998) identified that the relationship
between teacher efficacy and student performance is bidirectional. Teachers feel more
efficacious when their students do well, and students do better when teachers feel efficacious.
Lewitt (2002) proposed that teacher beliefs regarding teaching lead to develop an
attitude toward teaching. Teachers’ efficacy beliefs and attitudes form a theoretical basis for
their instructional decisions, behaviours, and practices to maintain a productive learning
environment and to motivate students (Rimm-Kaufman & Sawyer, 2004). It is crucial to note
that teacher efficacy and attitudes are related to each other (Üstüner, 2017). It is essential to
reveal the relationship between teaching efficacy and attitudes toward teaching because
changes in attitudes and beliefs would lead to changes in teacher behaviours (Çaycı, 2011).
Preservice teachers usually make their decisions regarding what it means to be a “good” or
“bad” teacher (Pajares, 1992) in their preparation programs. Identifying the variables that
lead to changes on teacher efficacy and attitude would help teacher educators to design
teacher preparation programs to prepare pre-service teachers (PSTs) with a high level of
teacher efficacy (Rimm-Kaufman & Sawyer, 2004).

Attitude toward Teaching

Attitude is an unobservable trait that has a significant effect on individuals’ choices
and decision about action, and on individuals’ behaviours (Ashton, 1984; Erawan, 2011).
Individuals usually develop positive or negative attitudes towards people, places, events or
ideas, and the attitudes lead to the acceptation or rejection of these stimuli (Papanastasiou,
2002).
Teacher efficacy beliefs are more related to teachers’ beliefs about the effectiveness of
their teaching on students’ learning, including struggling students. On the other hand,
attitudes mostly are associated with how teachers would act, feel, and think in the classroom
(Philipp, 2007). Attitudes toward teaching affect how a teacher teaches (Turkmen, 2013).
Positive attitudes improve teachers’ motivation and enthusiasm, as well as students’
motivation and achievement (Senler, 2016). Having positive attitudes towards teaching help
teachers overcome the problems they face in their class. Overcoming problems without
giving up is related to teacher persistence which is also related to teacher efficacy
(Tschannen-Moran & Hoy, 2001). Teachers who have student-centred attitudes are more
likely to encourage the students to participate in the lesson actively and to allow them to
predict, infer, evaluate, and decide about their instruction.
Pre-service teachers may develop positive attitudes toward teaching by observing
peers, cooperating teachers, and teacher educators who have positive attitudes in their field
experiences (Senler, 2016). Identifying an individual’s attitude toward an object or a stimulus
would help to predict the individual’s behaviour related to that object or stimulus (Üstüner,
2017). Unpacking teacher efficacy and attitude by examining how it develops and what
affects these constructs positively would help to develop teacher preparation. It is difficult to
change beliefs when PSTs graduate and become in-service teachers. Therefore, it is crucial to
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train PSTs in a way that they feel efficacious in teaching before they graduate (Woodcock,
2011).
Teachers’ attitudes toward teaching are correlated with teacher efficacy beliefs in
maintaining a positive learning environment and in participating in making decisions related
to school policy (Çaycı, 2011; Erawan, 2011; Rimm-Kaufman & Sawyer, 2004). Therefore,
educating PSTs with a high level of efficacy requires helping them to develop positive
attitudes toward teaching (Senler, 2016). High teacher efficacy beliefs combined with
positive attitudes would create a desirable learning environment that support students’
mathematical and scientific learning (Chang, 2015).

Examining Teacher Efficacy and Attitude in Terms of Different Variables

Some factors such as gender, grade level, and department are related to both teacher
efficacy and attitude toward teaching. The teaching profession is predominantly considered as
a female profession (Çaycı, 2011; Kalaian & Freeman, 1994). For example, the number of
employed female teachers (N=216979) was greater than the number of employed male
teachers (N=195134) in Turkey (MoNE, 2019). Researchers have investigated whether
teacher efficacy and attitudes differ by gender until recently (Table 1).
Grade level reflects the number of PSTs’ experiences in their preparation programs. It
is well known that experiences affect efficacy (Aydin & Woolfolk Hoy, 2005). PSTs may
develop their teaching efficacy beliefs and attitudes toward teaching as they experience
success (mastery experiences) and observe successful peers, teacher educators or cooperating
teachers (vicarious experiences). Hoy and Spero (2005) found that teaching efficacy of PSTs
increased during teacher preparation conjunction with the increasing amount of mastery and
vicarious experiences. Furthermore, Ross, Cousins, and Gadalla (1996) argued that teacher
efficacy is depended upon the department. Table 1 demonstrates the literature that has
investigated whether teacher efficacy and attitudes towards teaching differ in terms of gender,
grade level, and department of participants.

Gender

Teacher Efficacy
There is a significant
difference in terms
of….
Fives & Looney, 2009;
Özdemir, 2008; Riggs,
1991; Tran, 2015; Zamir
et al., 2017

There is not a
significant difference
in terms of….
Cakiroglu, 2008;
Çaycı, 2011; Gencer &
Cakiroglu, 2007;
Pendergast, Garvis, &
Keogh, 2011;
Tschannen-Moran &
Hoy, 2007
Gencer & Cakiroglu,
2007; Lin & Gorrell,
2001; Plourde, 2002

Attitude toward Teaching
There is a significant
difference in terms
of….
Çapri & Çelikkaleli,
2008; Çaycı, 2011;
Donmuş, Akpınar &
Eroğlu, 2015;
Fadlelmula, 2013;
Parylo, Süngü, & Ilgan,
2015
Uyanık, 2016; Yıldız
Duban & Gökçakan,
2012

There is not a
significant difference
in terms of….
Demirtaş, Cömert, &
Özer, 2011; Tok, 2012

Bayraktar, 2011; Çaycı,
Çapri & Çelikkaleli,
2011; Uyanık, 2016;
2008; Çaycı, 2011
Grade
Woodcock, 2011; Yıldız
Level
Duban & Gökçakan,
2012; Zehir Topkaya &
Yavuz, 2011
Demirtaş et al., 2011;
Pendergast et al., 2011; Donmuş et al., 2015;
Demirtaş et al., 2011
Department Saracaloğlu & Yenice,
Woodcock, 2011
Parylo et al., 2015;
2009
Table 1: The literature review that examines the significant differences in teacher efficacy and attitude
toward teaching in terms of gender, grade level, and department
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Gender, grade level, and department are associated with both teaching efficacy and
attitude toward teaching (Table 1), which are also related to each other (Çapri & Çelikkaleli,
2008; Çaycı, 2011; Demirtaş et al., 2011; Erawan, 2011; Senler, 2016; Uyanık, 2016).
Centring on these findings, this study aims to investigate the differences in pre-service
science and mathematics teachers’ teacher efficacy and attitudes towards teaching in terms of
gender, grade level, and department; and to reveal the relationship between teacher efficacy
and attitude toward teaching when the effect of gender was held constant. Holding constant
the effect of gender may help to understand better the relationship between teacher efficacy
and attitudes as female educators outnumber their male counterparts. It may be worthwhile to
describe science and mathematics teacher education in Turkey before informing about the
methodology.

Science and Mathematics Teacher Education in Turkey

Entering a bachelor’s degree for four years requires a national examination called
Higher Education Institutions Entrance Exam. Pre-service teachers must graduate from a 4year teacher preparation program with a bachelor’s degree (Gencer & Cakiroglu, 2007) to be
recruited as a science or mathematics teacher. Elementary science and mathematics teachers
teach to grade 5-8. Science teacher education program consists of different branches of
science such as biology, chemistry, and physics and their laboratory activities in the first
years, while mathematics teacher education program includes lessons such as general
mathematics, abstract mathematics, and geometry. Pre-service teachers begin to take several
courses related to general teaching such as educational psychology, introduction to teaching
profession from the beginning. We can say that the first two years of science and
mathematics teacher preparation programs are based on content and pedagogy. They enrol in
a course related to instructional strategies in the third year and classroom management in the
fourth year. They learn how to teach science/mathematics from the third year of the program
by taking courses such as methods of science/mathematics teaching, and they meet with the
real context of schools in their last years. In the first semester of the final year, pre-service
science and mathematics teachers observe how cooperating teachers teach, assess student
learning, ensure student engagement, and which techniques and strategies they prefer in the
cooperating schools. In student teaching, pre-service science and mathematics teachers begin
to teach in real classrooms six-hour per week.
In the study of Ashton (1984), she stated that asking teachers to assess their teaching
might help them to consider their effectiveness on student learning. It is also worth noting
that scaffolding and support are the key factors in the reflection processes. Therefore, it is
vital to ask PSTs to evaluate their effectiveness. Within this context, this study aims to
investigate pre-service science and mathematics teachers’ teaching efficacy and attitudes
towards teaching in terms of variables such as gender, grade level, and department, and to
reveal the relationship between PSTs’ efficacy beliefs and attitudes when the effect of gender
is controlled.
The research questions are as follows:
1.
Is there a significant difference in pre-service science and mathematics teachers’
efficacy beliefs in terms of gender, grade level, and department?
2.
Is there a significant difference in pre-service science and mathematics teachers’
attitudes toward teaching in terms of gender, grade level, and department?
3.
What is the direction and strength of the relationship between pre-service science and
mathematics teachers’ teacher efficacy beliefs and attitudes toward teaching when the
effect of gender was controlled?
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Method
Research Design

This study is exploratory correlational research that aims to investigate the
relationship between teacher efficacy beliefs and attitudes toward teaching in terms of
different variables. Exploratory correlational research enables researchers to reveal and
interpret the relationships between two or more variables to see if they influence each other
(Creswell, 2012; Fraenkel, Wallen, & Hyun, 2011; Plano-Clark & Creswell, 2015).
Correlational research is an appropriate first step before investing time and sources in an
experiment (Fraenkel et al., 2011). For example, a researcher who plans an experimental
design to develop pre-service teacher efficacy beliefs and attitudes can design their own
research considering the results of this study. Relationships between teacher efficacy and
attitudes that would be found in correlational research may contribute to the content of
professional development or teacher preparation programs.

Participants

The population is the pre-service elementary science and mathematics teachers in Turkey, as
well as the accessible population, is the ones with similar national exam-based results to enter
the science and mathematics education in the Middle Anatolia. The elementary science and
mathematics education departments follow a similar curriculum proposed by the Higher
Education Institution. Therefore, it may be possible to assume that the findings of the
accessible population can be generalised for the population. There were 1639 pre-service
elementary science and mathematics teachers in the accessible population (elementary
science and mathematics teacher education departments that require similar national exam
results in the middle Anatolia). Furthermore, a sample size of 311 participants is enough to
generalise the findings with a significance level of .05 and the deviance level of .05 to a
population of 1639 participants (URL 1). Data collected from 352 PSTs who voluntarily
completed the tools completely were included in data analysis. Two hundred sixty-one of
participants were pre-service science teachers, and 91 were pre-service mathematics teachers.
The sample size of this study makes it possible to generalise the findings of this study to the
accessible population. The participants ranged in age from 18 to 27 years (M=20,63;
Sd=1,59). Table 2 demonstrates the number of participants’ gender and grade level.
Gender
Male
Female
Total
Percent
1. Grade 32
116
148
42,0
2. Grade 24
47
71
20,2
Grade
3. Grade 20
51
71
20,2
Level
4. Grade 20
42
62
17,6
Total
96
256
352
100,0
Table 2: Participants demographics in terms of gender and grade level
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Data Collection Tools
Teachers’ Sense of Efficacy Scale (TSES)

Teachers’ Sense of Efficacy Scale (TSES) was developed by Tschannen-Moran &
Hoy (2001) and was adapted into Turkish by Çapa, Çakıroğlu, and Sarıkaya (2005). TSES
has 24 items and three factors, namely Student Engagement (SE), Instructional Strategies
(IS), and Classroom Management (CM). Each factor has eight items which are in 5-Likert
point scale ranging from not efficient (1) to very efficient (5). The possible scores range from
24 to 120. I calculated the Cronbach’s alpha values as .81 for SE, .83 for IS, .81 for CM, and
.93 for overall scale.
Confirmatory factor analysis was conducted to see whether the factor structure of
TSES would fit the data of this study. Fit indices (𝜒 2 /𝑑𝑓 =2,78; RMR=0,4; GFI=0,85;
AGFI=0,81; RMSEA=0,071; CFI=0,87) that obtained from CFA show that the original threefactor model has acceptable fit to data (Jöreskog & Sorbom, 1993).
Sample items for each factor are as follows.
Efficacy for Student Engagement
•
How much can you do to motivate students who show low interest in schoolwork?
•
How much can you do to foster student creativity?
Efficacy for Instructional Strategies
•
To what extent can you use a variety of assessment strategies?
•
To what extent can you craft good questions for your students?
Efficacy for Classroom Management
•
How much can you do to get children to follow classroom rules?
•
How well can you respond to defiant students?

Attitude Scale toward Teaching Profession (ASTP)

Attitude Scale toward Teaching Profession (ASTP) was developed by Özgür (1994) to
measure pre-service teachers’ attitudes toward teaching. ASTP is unidimensional and
involves 33 items which are in 5-Likert point scale ranging from strongly disagree to strongly
agree. ASTP consists of both positively worded (such as “Teaching is a profession that
enables valuing people”) and negatively worded (such as “Teaching is not a favourite
profession.”) items. The internal reliability was .75 for this study.

Data Analysis

The instruments were administered to 419 pre-service elementary science and
mathematics teachers, but 386 of them voluntarily completed the instruments. Data obtained
from 386 pre-service teachers were analysed via SPSS. Data obtained from pre-service
teachers who did not complete all instruments and gave the same response for all items
(extreme value) were extracted from data set, and 352 pre-service teachers’ data were
included in data analysis.
Before data analysis, negatively worded items were reverse-coded ranging from 1
(completely agree) to 5 (completely disagree). After these adjustments, the normality of data

Vol 45, 9, September 2020

49

Australian Journal of Teacher Education
was investigated with the Kolmogorov-Smirnov test and skewness and kurtosis values (Table
3).
Scale/sub-scale
Statistic
Sig.
Skewness
Kurtosis
Teachers’ Sense of Self Efficacy (TSES)
,090
,000*
-,685
,444
Student Engagement (SE)
,105
,000*
-,589
,316
Instructional Strategies (IS)
,097
,000*
-,652
,528
Classroom Management (CM)
,113
,000*
-,576
,251
Attitude Scale toward Teaching Profession
,064
,002*
,542
,437
(ASTP)
*p<.05
Table 3: Results of the Kolmogorov-Smirnov test and Skewness-Kurtosis values

Data of this study is significantly different from a normal distribution (Table 3).
Therefore, nonparametric tests, Kruskal Wallis and Mann Whitney U tests were used to
comparing means, and descriptive statistics such as frequency (f), percentage (%), mean, and
standard deviation (Sd) were calculated. The partial correlation coefficient was also utilised
to reveal the reliable relationship between teacher efficacy beliefs and attitudes toward
teaching when the effect of gender was controlled. Partial correlation hinders the possibility
that other variables may explain the relationships that are found (Fraenkel et al., 2011), and it
is an efficient way of minimising the threats to internal validity in correlational research.

Findings
This study has three sub-problems given above. Findings are presented in an order
that corresponds to sub-problems.
Pre-Service Science and Mathematics Teachers’ Efficacy Beliefs

In response to the first research question, Table 4 demonstrates gender differences in
pre-service science and mathematics teachers’ efficacy beliefs.
Scale/Sub-scales

Gender

Teachers’ Sense of Efficacy
Scale

N

Mean
Rank
153,58
185,09
150,74
186,16
153,84
185,00
160,51
182,50

Sum of
Ranks
14744,00
47384,00
14471,00
47657,00
14768,50
47359,50
15409,00
46719,00

MannZ
Whitney U

Male
96
10088,000
Female
256
Male
96
Student Engagement (SE)
9815,000
Female
256
Male
96
Instructional Strategies (IS)
10112,500
Female
256
Male
96
Classroom Management (CM)
10753,000
Female
256
*p<.05
Table 4: Gender differences in pre-service teachers’ efficacy belief

p

-2,589 ,010*
-2,917 ,004*
-2,566 ,010*
-1,810 ,070

Female pre-service teachers had higher mean scores in all sub-scales and overall scale
than males. These differences are statistically significant in overall teacher efficacy (𝑈 =
10088; 𝑝 = .01 < .05), in student engagement (𝑈 = 9815; 𝑝 = .004 < .05), and in
instructional strategies (𝑈 = 10112,5; 𝑝 = .01 < .05). In other words, female pre-service
teachers feel more efficacious in student engagement and instructional strategies than males.
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Department in which pre-service teachers enrol is another investigated demographic
whether it leads to significant differences. Table 5 gives the results related to the differences
due to department.
Scale/Sub-scales

Department

N

Teachers’ Sense of
Efficacy Scale

Mean
Rank
182,28
159,93
184,93
152,31
180,79
164,20
181,62
161,80

Sum of
Ranks
47574,50
14553,50
48267,50
13860,50
47186,00
14942,00
47404,00
14724,00

MannZ
Whitney U

Science Education
261
10367,500
Mathematics Education 91
Science Education
261
Student Engagement (SE)
9674,500
Mathematics Education 91
261
Instructional Strategies Science Education
10756,000
(IS)
Mathematics Education 91
261
Classroom Management Science Education
10538,000
(CM)
Mathematics Education 91
*p<.05
Table 5: Differences in teacher efficacy beliefs in terms of department

p

-1,805 ,071
-2,641 ,008*
-1,343 ,179
-1,605 ,109

Pre-service science teachers have higher scores in all subscales and overall scale than
pre-service mathematics teachers. Still, the differences between groups are not statistically
significant except for student engagement. Science teacher education programs seem to affect
pre-service teachers’ efficacy in student engagement more than mathematics teacher
education programs in this study (𝑈 = 9674,5; 𝑝 = .008 < .05).
Pre-service teachers’ knowledge, skills, and practices improve as they progress
through their preparation programs. Therefore, the effect of grade level is also examined in
pre-service teachers’ efficacy beliefs (Table 6).

Grade Level

N

1. Grade (a)
148
2. Grade (b)
71
3. Grade (c)
71
4. Grade (d)
62
2
Chi-Square (χ )
df
Asymp. Sig.(p)
Difference

Teachers’ Sense
of Efficacy Scale

Student
Engagement (SE)

Instructional
Strategies (IS)

160,93
186,74
192,33
183,81
6,226
3
,101

156,69
188,41
195,04
188,91
9,916
3
,019*
a<c
a<d

159,29
184,06
197,95
184,35
8,196
3
,042*

Classroom
Management
(CM)
169,06
186,79
181,42
176,83
1,692
3
,639

a<d

-

-

*p<.05
Table 6: Differences in pre-service teachers’ efficacy beliefs in terms of grade level

Kruskal Wallis test was conducted to investigate whether pre-service science and
mathematics teachers’ efficacy beliefs differ in terms of grade levels, and it was found that
there were significant differences in student engagement and instructional strategies. In order
to find the source of the differences, I performed six Mann Whitney tests (1st grade vs. 2nd
grade, 1st grade vs. 3rd grade, 1st grade vs. 4th grade, 2nd grade vs. 3rd grade, 2nd grade vs. 4th
grade, and 3rd grade vs. 4th grade) to compare means of each grade level, as suggested by
Field (2013). Mann Whitney tests reveal that there are significant differences between 1st and
3rd grades in favour of 3rd grades (𝑈 = 4109,5; 𝑝 = .009 < .05) and between 1st and 4th
grades in favour of 4th grades (𝑈 = 3747; 𝑝 = .036 < .05) in student engagement. Besides,
there is a significant difference in instructional strategies between 1st and 4th grades in favour
of 4th grades (𝑈 = 4147; 𝑝 = .011 < .05).
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The second research question is related to the pre-service teachers’ attitudes and the
demographic differences in attitudes. Table 7 demonstrates whether gender and department
lead to significant differences in pre-service teachers’ attitudes.
Scale

Demographics

Attitude Scale toward
Teaching Profession
(ASTP)

Male
Female
Science Education
Mathematics Education

Mean
Rank
96 159,45
256 182,89
261 181,37
91 162,54
N

Sum of
Ranks
15307,50
46820,50
47337,00
14791,00

MannZ
Whitney U

p

10651,500 -1,925 ,044*
10605,000 -1,521 ,128

*p<.05
Table 7: Gender and department differences on pre-service teachers’ attitudes toward teaching

Female pre-service teachers have higher scores than males, and pre-service science
teachers have higher scores than pre-service mathematics teachers. However, just gender
leads to a significant difference in attitudes (𝑈 = 10651,5; 𝑝 = .044 < .05). Female preservice teachers have more positive attitudes than male pre-service teachers.
Grade level is the last demographic variable that is investigated whether it leads to a
significant difference in pre-service teachers’ attitudes (Table 8).
Grade Level
N
1. Grade (a)
148
2. Grade (b)
71
3. Grade (c)
71
4. Grade (d)
62
Chi-Square (χ2)
df
Asymp. Sig.(p)
Difference

Attitude Scale toward Teaching Profession (ASTP)
168,46
185,55
183,67
177,11
6,226
3
,101
-

Table 8: Kruskal Wallis test result related to grade level differences on attitudes toward teaching

Second grade pre-service teachers have the highest mean scores, as well as first grades
have the lowest. There is no significant difference in pre-service teachers’ attitudes in terms
of grade level (𝜒 2 = 6,226; 𝑝 = .101 > .05), while grade level leads to significant
differences in teacher efficacy beliefs.
The Relationship Between Pre-Service Teachers’ Efficacy Beliefs and Attitudes Toward Teaching

One of the main aims of this study is to reveal the relationship between teaching
efficacy beliefs and attitudes toward teaching. I first applied a zero-order correlation analysis
in which none of the variables was controlled (Table 9). Zero-order correlation analysis
showed that gender has significant correlations with both teacher efficacy beliefs and
attitudes toward teaching (Table 9).
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SE

IS

CM

TSES

ASTP

Department

Gender

SE
,811**
,792**
,928**
,756**
-179**
,168**
IS
,808**
,938**
,792**
-,115**
,141**
CM
,931**
,959**
-,118**
,102
TSES
,898**
-,146**
,146**
ASTP
-,043
,107**
Department
,187**
Gender
Mean
3,72
3,80
3,82
3,78
3,4
Sd
,53
,56
,56
,51
,39
Note: ** indicates significant at probability levels of 0.01
Table 9: Mean, standard deviation, and Zero-Order correlations of all variables

Grade
Level
157**
,138**
,054
,124**
,046
-358**
-,085
-

Due to the potential effect of gender on efficacy beliefs and attitudes, I also performed
a first-order correlation analysis in which the effect of one variable, gender, was held constant
(Field, 2013). The effect of gender was controlled to calculate the partial correlation
coefficients (Table 10).
Control
Variables

Gender

TSES
SE
IS
CM
ASTP
Teachers’ Sense of Efficacy Scale
Student Engagement (SE)
,926** Instructional Strategies (IS)
,936** ,807** Classroom Management (CM)
,931** ,790** ,806** Attitude Scale toward Teaching
,897** ,753** ,789** ,959** Profession (ASTP)
Note: ** indicates significant at probability levels of 0.01
Table 10: Partial correlation among teachers’ sense of efficacy, student engagement, instructional
strategies, classroom management, and attitudes toward teaching controlling for gender

The partial correlation coefficients demonstrate the reliable relationships among
teachers’ sense of efficacy, efficacy for student engagement, efficacy for instructional
strategies, efficacy for classroom management, and attitudes toward teaching. Pre-service
science and mathematics teachers’ attitudes toward teaching have positive and strong
correlations with their efficacy beliefs in engaging students (𝑟 = .753; 𝑝 < .001), using
instructional strategies (𝑟 = .789; 𝑝 < .001), managing classroom (𝑟 = .959; 𝑝 < .001), and
in teaching (𝑟 = .897; 𝑝 < .001). Pre-service teachers’ efficacy beliefs in classroom
management explain the most variance in their attitudes (𝑟 2 = .92) when the effects of other
variables are controlled.

Discussion
This study aims to investigate pre-service elementary science and mathematics
teachers’ efficacy beliefs and attitudes in terms of different variables and to reveal the reliable
relationships between these constructs. Teachers’ efficacy beliefs and attitudes have an
impact on their behaviours in class. Therefore, examining pre-service teachers’ efficacy
beliefs and attitudes allow seeing how they would behave in their future classes. Three
hundred fifty-two participants completed the data collection tools (Teachers’ Sense of
Efficacy Scale, Attitude Scale toward Teaching Profession) wholly and voluntarily. Results
show that participant student teachers have a high level of efficacy beliefs and a medium
level of attitude toward teaching. High level of teacher efficacy is a common finding in the
literature (Aydin & Woolfolk Hoy, 2005; Tschannen-Moran & Hoy, 2007; Üstüner, 2017).
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We can say that participants of this study may have a great enthusiasm for teaching and may
be more likely to adapt practices that have been associated positively with their students’
achievement, motivation, and efficacy (Tschannen-Moran & Hoy, 2001).
It is found that female pre-service teachers have higher scores than male pre-service
teachers in the overall teacher efficacy scale and all sub-domains and the attitudes scale. In
other words, female pre-service teachers may perceive higher teaching efficacy and more
positive attitudes toward teaching than males. The differences between means of females and
males are statistically significant for the overall scale of teaching efficacy, efficacy for
student engagement, efficacy for instructional strategies, and attitude scale towards the
teaching profession. Some of the researchers found a significant difference in teacher efficacy
(Fives & Looney, 2009) and in attitudes toward teaching (Çapri & Çelikkaleli, 2008; Çaycı,
2011; Fadlelmula, 2013) in favour of females, consistently with this study. A few researchers
found that males feel more efficacious (Demirtaş et al., 2011; Tran, 2015) and have more
positive attitudes (Parylo et al., 2015). On the other hand, most of the researchers found no
difference in teaching efficacy (Çaycı, 2011; Cakiroglu, 2008; Pendergast et al., 2011;
Saracoğlu & Yenice, 2009; Tschannen-Moran & Hoy, 2007; Zehir Topkaya & Yavuz, 2011)
and in attitudes toward teaching (Demirtaş et al., 2011; Tok, 2012). These results show that it
may not be precisely accurate to consider teaching as a predominantly female profession as it
is referred to in the literature (Kalaian & Freeman, 1994).
Teachers’ efficacy beliefs may change due to the department (Ross et al., 1996). They
may feel more efficacious in teaching a specific subject than others (Uzuntiryaki, 2008).
From this point of view, the department of PSTs is another variable that is examined to see
whether it leads to significant differences in teachers’ efficacy beliefs and attitudes. Findings
revealed that pre-service science teachers feel more efficacious in ensuring student
engagement. Student engagement mostly requires guiding students to increase their interest,
motivation, and values related to learning. High efficacy for student engagement may play a
crucial role in supporting students’ active participation and knowledge construction. It may
be not easy to indicate the reasons for the significant difference between pre-service science
and mathematics teachers. However, one can imply that science teacher education courses
may contribute more to pre-service teachers’ efficacy for student engagement than
mathematics teacher education. Therefore, pre-service mathematics teachers need more
scaffolding to improve their efficacy beliefs for student engagement. This scaffolding
becomes essential given the importance of student engagement in preparing mathematically
literate and successful students.
It is known that pre-service teachers’ efficacy beliefs increase during their preparation
program until they begin to practice in the field (Tschannen Moran & Hoy, 2007; Woodcock,
2011). Participants’ mean scores in teacher efficacy scale and attitude scale progressed up to
4th grades, but 4th grade pre-service teachers mean scores were less than 3rd grades.
Significant differences considered, results show that 4th-grade pre-service teachers feel more
efficacious in ensuring student engagement and using instructional strategies than 1st grades,
and 3rd grades perceive higher efficacy for student engagement than 1st grades. These
findings show that more experienced pre-service teachers have higher efficacy beliefs. The
result that indicates higher efficacy levels of 4th grades than 1st grades are frequently
encountered in much research (Bayraktar, 2011; Çaycı, 2011; Uyanık, 2016; Woodcock,
2011; Zehir Topkaya & Yavuz, 2011).
Mastery experiences are the most influential source of self-efficacy (Hoy & Spero,
2005; Uzuntiryaki, 2008). The more pre-service teachers have the opportunity to perform
different tasks such as using different instructional strategies, ensuring student engagement,
and managing classroom effectively and efficiently, the more efficacious they feel. However,
the real context of schools may confront pre-service teachers with a shock that makes them
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realise the difficulties of achieving their hopes (Pendergast et al., 2011). Therefore 4th grades
mean scores of teaching efficacy might have decreased. It is essential to note that data was
not collected at the end of the year, so they might not have gained enough practical
experience that hinders them overestimating their levels of efficacy (Zehir Topkaya & Yavuz,
2011). However, Aydin and Woolfolk Hoy (2005) found that pre-service teachers who have
more hours of field experience exhibit lower levels of efficacy.
It is also found that grade level made no difference in pre-service science and
mathematics teachers’ attitudes toward teaching. This finding supports the results of Çapri
and Çelikkkaleli (2008) and Çaycı (2011). Teacher education programs in which this study
was conducted seemed to have no impact on pre-service teachers’ attitudes. Parylo et al.
(2015) found that pre-service teachers’ attitudes did not change after they took pedagogical
formation courses. They proposed that participants could have exhibited the highest level of
their attitudes before they took courses. This interpretation may be also applied to this study.
I can conclude that pre-service teachers may have the highest level of attitude they can when
they entered their preparation programs, and therefore their attitudes may not have changed
during programs.
Attitudes play a vital role because they can impact teachers’ practices. It is also
known that attitude is significantly related to efficacy (Çaycı, 2011; Demirtaş et al., 2011;
Mahajna, 2014; Üstüner, 2017). Zero-order correlation coefficients showed that gender had
relationships with both teacher efficacy beliefs and attitudes toward teaching. Variance
explained by the attitude in efficacy beliefs may also be explained by gender. To reveal the
reliable correlation between efficacy and attitude, the first-order correlation analysis was
performed. Partial correlation coefficients showed that attitude had a strong positive
correlation with teaching efficacy beliefs, efficacy for student engagement, efficacy for
instructional strategies, and efficacy for classroom management. Pre-service teachers with
more positive attitudes tend to feel more efficacious in classroom management, and then in
using instructional strategies and ensuring student engagement, respectively. Classroom
management explains 91,97% of the variance in the attitudes when the effects of other
variables are controlled. The more pre-service teachers may feel efficacious in classroom
management, the more positive attitudes they may have. The correlation between the overall
efficacy scale and its sub-domains are also positive and strong. The high correlation
coefficients among the overall scale and its sub-domains confirm the three-factor model for
this study.

Implications and Recommendations
This study has some major implications, and recommendations are made within the
context of these implications.
1.
Pre-service teachers’ efficacy belief and attitudes toward teaching differed by gender.
There is not a consensus about the effect of gender. Future researches should
investigate the context variables and participants’ characteristics (such as the reason
for choosing teaching as a profession) to understand better when gender lead to
significant differences.
2.
Teacher education program in which this study was conducted seemed to effect PSTs’
efficacy for ensuring student engagement and using instructional strategies and not to
impact classroom management and attitude toward teaching. Pre-service teachers take
the course related to classroom management in their final year. It will be effective for
PSTs to take more courses related to classroom management earlier in their
preparation programs. Attitude also did not differ in terms of grade level. Further
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3.

4.

researches should examine the development of attitudes toward teaching during PSTs’
preparation and the effect of well-designed activities and courses on PSTs’ attitudes.
Pre-service mathematics teachers perceived less efficacy in ensuring student
engagement than pre-service science teachers. It may be needed a qualitative follow
up study to comprehend the factors that impact efficacy on ensuring student
engagement. Then, the findings of the follow-up study may contribute to the design of
teacher preparation programs. For example, pre-service mathematics teachers may
take more courses that make them think about student engagement and emphasise
working with struggling students in mathematics classrooms.
It is needed further researches that examine the variables affecting both teacher
efficacy and attitudes toward teaching. These researchers may control the effect of
these variables. The more variables that affect teacher efficacy and attitudes are
controlled the more reliable relationship between teaching efficacy and attitudes
toward teaching are revealed.

Limitations
This study has some limitations with the sample and data collection tools. Participants
studied in two universities. It may be difficult to generalise the findings to all pre-service
science and mathematics teachers in Turkey. Therefore, it is needed more researches that
examine the efficacy and attitudes of different participants from different universities. The
similarities and differences between findings may provide opportunities for researchers to
discuss the underlying reasons for findings. On the other hand, data collection tools are selfreported measures which may not always give adequate and accurate information about
student teachers’ efficacy beliefs and attitudes toward teaching. Pre-service teachers’
perceived and observed efficacy beliefs and attitudes should be examined by using in-depth
interviews or observations.

References
Acar, D., Tertemiz, N., & Taşdemir, A. (2018). The Effects of STEM Training on the
Academic Achievement of 4th Graders in Science and Mathematics and their Views
on STEM Training. International Electronic Journal of Elementary Education, 10(4),
505-513. https://doi.org/10.26822/iejee.2018438141
Ajzen, I. (2002). Residual effects of past on later behavior: Habituation and reasoned action
perspectives. Personality and social psychology review, 6(2), 107-122.
https://doi.org/10.1207/S15327957PSPR0602_02
Allen, D. D., & Toth-Cohen, S. (2019). Use of Case Studies to Promote Critical Thinking in
Occupational Therapy Students. Journal of Occupational Therapy Education, 3(3), 118. https://doi.org/10.26681/jote.2019.030309
Ashton, P. (1984). Teacher efficacy: A motivational paradigm for effective teacher
education. Journal of teacher education, 35(5), 28-32.
https://doi.org/10.1177/002248718403500507
Atar, H. Y., & Atar, B. (2012). Investigating the multilevel effects of several variables on
Turkish students’ science achievements on TIMSS. Journal of Baltic science
education, 11(2), 115.
Aydin, Y. C., & Woolfolk Hoy, A. (2005). What predicts student teacher selfefficacy? Academic Exchange Quarterly, 9(4), 123-128.

Vol 45, 9, September 2020

56

Australian Journal of Teacher Education
Bandura, A. (1977). Self-efficacy: toward a unifying theory of behavioral
change. Psychological review, 84(2), 191. https://doi.org/10.1037/0033295X.84.2.191
Bayraktar, S. (2011). Turkish preservice primary school teachers' science teaching efficacy
beliefs and attitudes toward science: The effect of a primary teacher education
program. School Science and Mathematics, 111(3), 83-92.
https://doi.org/10.1111/j.1949-8594.2010.00065.x
Bruce, C. D., Esmonde, I., Ross, J., Dookie, L., & Beatty, R. (2010). The effects of sustained
classroom-embedded teacher professional learning on teacher efficacy and related
student achievement. Teaching and teacher education, 26(8), 1598-1608.
https://doi.org/10.1016/j.tate.2010.06.011
Cakiroglu, E. (2008). The teaching efficacy beliefs of pre‐service teachers in the USA and
Turkey. Journal of Education for Teaching, 34(1), 33-44.
https://doi.org/10.1080/02607470701773457
Çapa, Y., Çakıroğlu, J., & Sarıkaya, H. (2005). Öğretmen özyeterlik ölçeği Türkçe
uyarlamasının geçerlik ve güvenirlik çalışması. Eğitim ve Bilim, 30(137).
Çapri, B., & Çelikkaleli, Ö. (2008). Öğretmen Adaylarının Öğretmenliğe İlişkin Tutum ve
Mesleki Yeterlik İnançlarının Cinsiyet Program ve Fakültelerine Göre
İncelenmesi. İnönü üniversitesi eğitim fakültesi dergisi, 9(15), 33-53.
Çaycı, B. (2011). The relationship between the elementary teacher candidates’ teacher
efficacy and their attitudes towards the profession of teaching. Education, 132(2),
402- 418.
Chang, Y. L. (2015). Examining relationships among elementary mathematics teacher
efficacy and their students’ mathematics self-efficacy and achievement. Eurasia
Journal of Mathematics, Science and Technology Education, 11(6), 1307-1320.
https://doi.org/10.12973/eurasia.2015.1387a
Colwell, J., & Enderson, M. C. (2016). “When I hear literacy”: Using pre-service teachers'
perceptions of mathematical literacy to inform program changes in teacher
education. Teaching and Teacher Education, 53, 63-74.
https://doi.org/10.1016/j.tate.2015.11.001
Creswell, J. W. (2012). Educational Research: Planning, Conducting and Evaluating
Quantitative and Qualitative Research (4th Ed.). Boston, MA: Pearson.
Demirtaş, H., Cömert, M., & Özer, N. (2011). Pre-service teachers' self-efficacy beliefs and
attitudes towards profession. Egitim ve Bilim-Education and Science, 36(159), 96111.
Donmuş, V., Akpinar, B., & Eroğlu, M. (2015). Analysis on the relationship between the
attitude of teacher candidates towards teaching profession and the perception of ICT
self-efficacy. International Journal of Learning and Teaching, 1(2), 139-144.
https://doi.org/10.18178/ijlt.1.2.139-144
Doyle, K. (2007). The teacher, the tasks: Their role in students? Mathematical literacy. In J.
Watson, & K. Beswick, (Eds.). Proceedings 30th annual conference of the
mathematics education research group of Australasia-mathematics: Essential research,
essential practice (pp. 246-254). Hobart, Tasmania.
Erawan, P (2011). A Path Analysis for Factors Affecting Pre-service Teachers' Teaching
Efficacy. American Journal of Scientific Research, 13,47-58.
Fadlelmula, F. K. (2013). Attitudes of pre-service teachers towards teaching
profession. Turkish Journal of Education, 2(4), 55-63.

Vol 45, 9, September 2020

57

Australian Journal of Teacher Education
Fettahlıoğlu, P., Öztürk, N., Dağ, M. Y., Kartal, T., & Ekici, G. (2012). Evaluating science
teachers’ views about dimensions of teaching programme according to their levels of
self-efficacy beliefs. Necatibey Faculty of Education Electronic Journal of Science
and Mathematics Education, 6(2), 103-134.
Field, A. (2013) Discovering Statistics Using SPSS (4th ed), London: Sage.
Fives, H., & Looney, L. (2009). College Instructors' Sense of Teaching and Collective
Efficacy. International journal of Teaching and Learning in Higher education, 20(2),
182-191.
Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2011). Validity and reliability, how to design
and evaluate research in science education (8th Ed.). Mc Graw–Hill Companies.
Gencer, A. S., & Cakiroglu, J. (2007). Turkish preservice science teachers’ efficacy beliefs
regarding science teaching and their beliefs about classroom management. Teaching
and Teacher education, 23(5), 664-675. https://doi.org/10.1016/j.tate.2005.09.013
Gür, G., Çakıroğlu, J., & Aydın, Y. Ç. (2012). Investigating Predictors of Sense of Efficacy
Beliefs of Classroom, Science, and Mathematics Teachers. Education &
Science/Egitim ve Bilim, 37(166), 68-76.
Guskey, T.R. & Passaro, PD. (1994). Teacher Efficacy: A Study of Construct Dimensions.
American Educational Research Journal, 31(3), 627-643.
https://doi.org/10.3102/00028312031003627
Hoy, A. W., & Spero, R. B. (2005). Changes in teacher efficacy during the early years of
teaching: A comparison of four measures. Teaching and teacher education, 21(4),
343-356. https://doi.org/10.1016/j.tate.2005.01.007
Işıksal-Bostan, M. (2016). A Longitudinal Study on Mathematics Teaching Efficacy: Which
Factors (Un) Support the Development?. Eurasia Journal of Mathematics, Science and
Technology Education, 12(8), 2085-2102.
https://doi.org/10.12973/eurasia.2016.1277a
Jöreskog, K. G., & Sörbom, D. (1993). LISREL 8: Structural equation modelling with the
SIMPLIS command language. Chicago, IL: Scientific Software International.
Kalaian, H. A., & Freeman, D. J. (1994). Gender differences in self-confidence and
educational beliefs among secondary teacher candidates. Teaching and Teacher
Education, 10(6), 647-658. https://doi.org/10.1016/0742-051X(94)90032-9
Kalender, I., & Berberoglu, G. (2009). An assessment of factors related to science
achievement of Turkish students. International Journal of Science Education, 31(10),
1379-1394. https://doi.org/10.1080/09500690801992888
Lewitt, K. E. (2002). An Analysis of Elementary Teachers' Beliefs Regarding the Teaching
and Learning of Science. Science Education, 86 (1), 1-22.
https://doi.org/10.1002/sce.1042
Lin, H. & Gorrell, J. (2001). Exploratory analysis of pre-service teacher efficacy in Taiwan.
Teaching and Teacher Education, 17, 623-635. https://doi.org/10.1016/S0742051X(01)00018-X
Liu, X. M., & Zhou, L. (2007). The relationships of academic feedback, mathematic selfefficacy and mathematic achievement of students in grade seven. Chinese Journal of
Clinical Psychology, 15(1), 53-55.
Mahajna, S. (2014). “On the Way to School”: Structural Analysis of the Relational Path
between Social Context Variables and Teachers’ Self-Efficacy among Pre-service
Palestinian Teachers in Israel. Australian Journal of Teacher Education, 39(4)143165. https://doi.org/10.14221/ajte.2014v39n4.9
MoNE (Ministry of National Education) (2019). National Education Statistics Formal
Education 2019/’20. Retrieved from
http://sgb.meb.gov.tr/www/icerik_goruntule.php?KNO=396 on October 3, 2020.

Vol 45, 9, September 2020

58

Australian Journal of Teacher Education
National Academy of Sciences (NAS) (2006). Rising above the gathering storm: Energizing
and employing America for a brighter economic future. Washington, DC: National
Academy of Sciences.
OECD (2019), PISA 2018 Results (Volume I): What Students Know and Can Do, PISA,
OECD Publishing, Paris, retrieved from https://doi.org/10.1787/5f07c754-en on
October, 2. https://doi.org/10.1787/5f07c754-en
Özdemir, S. M. (2008). An investigation of prospective primary teachers’ self-efficacy
beliefs regarding teaching process in terms of certain variables. Educational
Administration: Theory and Practice, 54, 277-306.
Özgen, K. & Bindak, R. (2008). Matematik okuryazarliği öz-yeterlilik ölçeğinin geliştirilmesi
(The development of mathematics literacy self-efficacy scale). Kastamonu Eğitim
Dergisi (Journal of Kastamonu Education). 16(2), 517-528.
Özgür, F. N. (1994). Öğretmenlik Mesleğine Karşı Tutum. Marmara Üniversitesi, Sosyal
Bilimler Enstitüsü, Yayımlanmamış Doktora Tezi, İstanbul.
Pajares, M. F. (1992). Teachers’ beliefs and educational research: Cleaning up a messy
construct. Review of educational research, 62(3), 307-332.
https://doi.org/10.3102/00346543062003307
Papanastasiou, C. (2002). School, Teaching and Family Influence on Student Attitudes
toward Science: Based on TIMSS Data for Cyprus. Studies in Educational Evaluation,
28 (1), 71-86. https://doi.org/10.1016/S0191-491X(02)00013-5
Parylo, O., Süngü, H., & Ilgan, A. (2015). Connecting Attitudes Toward Teaching and
Pedagogical Formation Courses: A Study of Turkish Pre-Service Teachers. Australian
Journal of Teacher Education, 40(5), 85-102.
https://doi.org/10.14221/ajte.2015v40n5.5
Pendergast, D., Garvis, S., & Keogh, J. (2011). Pre-service student-teacher self-efficacy
beliefs: An insight into the making of teachers. Australian Journal of Teacher
Education, 36(12), 46-58. https://doi.org/10.14221/ajte.2011v36n12.6
Petersen, J. E., & Treagust, D. F. (2014). School and university partnerships: The role of
teacher education institutions and primary schools in the development of preservice
teachers’ science teaching efficacy. Australian Journal of Teacher Education, 39(9),
153-167. https://doi.org/10.14221/ajte.2014v39n9.2
Philipp, R. A. (2007). Mathematics teachers’ beliefs and affect. In F. Lester (Ed.), Second
handbook of research on mathematics teaching and learning (pp. 257–315). Reston,
VA: National Council of Teachers of Mathematics.
Pintrich, P. R., & Schunk, D. H. (2002). Motivation in education: Theory, research, and
applications. Columbus, OH: Merrill.
Plano Clark, V. L., & Creswell, J. W. (2015). Understanding research: A consumer’s guide.
Upper Saddle River, NJ: Pearson Education.
Plourde, L. (2002). The influence of student teaching on pre-service elementary teachers’
science self-efficacy and outcome expectancy beliefs. Journal of Instructional
Psychology, 29, 245–254.
Riggs, I. M. (1991). Gender differences in elementary science teacher self-efficacy. In Paper
presented at the Annual Meeting of the American Educational Research
Association (Chicago, IL, April 3–7, 1991). ERIC Document Reproduction Service
No. ED 340 705.
Rimm-Kaufman, S. E., & Sawyer, B. E. (2004). Primary-grade teachers' self-efficacy beliefs,
attitudes toward teaching, and discipline and teaching practice priorities in relation to
the" responsive classroom" approach. The Elementary School Journal, 104(4), 321341. https://doi.org/10.1086/499756

Vol 45, 9, September 2020

59

Australian Journal of Teacher Education
Ross, J. A. (1998). The antecedents and consequences of teacher efficacy. Advances in
Research on Teaching, 7, 49-73.
Ross, J. A., Cousins, J. B., & Gadalla, T. (1996). Within-teacher predictors of teacher
efficacy. Teaching and teacher education, 12(4), 385-400.
https://doi.org/10.1016/0742-051X(95)00046-M
Sabah, S., & Hammouri, H. (2010). Does subject matter? Estimating the impact of
instructional practices and resources on student achievement in science and
mathematics: findings from TIMSS 2007. Evaluation & Research in Education, 23,
287-299. https://doi.org/10.1080/09500790.2010.509782
Saracaloğlu, A. S., & Yenice, N. (2009). Investigating the Self-Efficacy Beliefs of Science
and Elementary Teachers with Respect to Some Variables. Journal of Theory &
Practice in Education (JTPE), 5(2), 244-260.
Senler, B. (2016). Pre-service science teachers’ self-efficacy: The role of attitude, anxiety and
locus of control. Australian Journal of Education, 60(1), 26-41.
https://doi.org/10.1177/0004944116629807
Siebert, D., & Draper, R. J. (2012). Reconceptualizing literacy and instruction for
Mathematics classrooms. In T. L. Jetton, & C. Shanahan (Eds.), Adolescent literacy in
the academic disciplines (pp.172–198). NewYork, NY: Guilford Press.
Swars, S. L. (2005). Examining perceptions of mathematics teaching effectiveness among
elementary preservice teachers with differing levels of mathematics teacher
efficacy. Journal of instructional Psychology, 32(2), 139-147.
Tarkın, A., & Uzuntiryaki, E. (2012). Investigation of Pre-service Teachers\'Self-Efficacy
Beliefs and Attitudes toward Teaching Profession through Canonical
Analysis. Elementary Education Online, 11(2), 332-341.
Tok, T. N. (2012). Teacher candidates’ attitudes towards the teaching profession in Turkey.
Alberta Journal of Educational Research, 3 (58), 381-403.
Tran, Y. (2015). ESL Pedagogy and Certification: Teacher Perceptions and Efficacy. Journal
of Education and Learning, 4(2), 28-42. https://doi.org/10.5539/jel.v4n2p28
Tschannen-Moran, M., & Hoy, A. W. (2001). Teacher efficacy: Capturing an elusive
construct. Teaching and teacher education, 17(7), 783-805.
https://doi.org/10.1016/S0742-051X(01)00036-1
Tschannen-Moran, M., & Hoy, A. W. (2007). The differential antecedents of self-efficacy
beliefs of novice and experienced teachers. Teaching and teacher Education, 23(6),
944-956. https://doi.org/10.1016/j.tate.2006.05.003
Turkmen, L. (2013). In-service Turkish elementary and science teachers’ attitudes toward
science and science teaching: A sample from Usak province. Science Education
International, 24, 437–459.
Ualesi, Y., & Ward, G. (2018). Teachers’ Attitudes Toward Teaching Science in a New
Zealand Intermediate School. Australian Journal of Teacher Education, 43(6), 35-49.
https://doi.org/10.14221/ajte.2018v43n6.3
URL 1. (2020). Sample size calculator. Retrieved from
https://www.surveysystem.com/sscalc.htm.
Üstüner, M. (2017). Personality and attitude towards teaching profession: Mediating role of
self-efficacy. Journal of Education and Training Studies, 5(9), 70-82.
https://doi.org/10.11114/jets.v5i9.2536
Utley, J., Moseley, C., & Bryant, R. (2005). Relationship between science and mathematics
teaching efficacy of preservice elementary teachers. School science and
Mathematics, 105(2), 82-87. https://doi.org/10.1111/j.1949-8594.2005.tb18040.x

Vol 45, 9, September 2020

60

Australian Journal of Teacher Education
Uyanık, G. (2016). Investigation of the Self-Efficacy Beliefs in Teaching Science and
Attitudes towards Teaching Profession of the Candidate Teachers. Universal Journal
of Educational Research, 4(9), 2119-2125. https://doi.org/10.13189/ujer.2016.040924
Uzuntiryaki, E. (2008). Exploring the Sources of Turkish Pre-service Chemistry Teachers’
Chemistry Self-Efficacy Beliefs. Australian Journal of Teacher Education, 33(6), 1228. https://doi.org/10.14221/ajte.2008v33n6.2
Weiner, H. M. (2003). Effective inclusion: Professional development in the context of the
classroom. Teaching Exceptional Children, 35, 12–18.
https://doi.org/10.1177/004005990303500602
Woodcock, S. (2011). A cross sectional study of pre-service teacher efficacy throughout the
training years. Australian Journal of Teacher Education, 36(10), 23-34.
https://doi.org/10.14221/ajte.2011v36n10.1
Yıldız-Duban, N., & Gökçakan, N. (2012). Sınıf öğretmeni adaylarının fen öğretimi
özyeterlik inançları ve fen öğretimine yönelik tutumları. Ç.Ü. Sosyal Bilimler
Enstitüsü Dergisi, 21(1), 267-280.
Zamir, S., Arshad, M., & Nazir, N. (2017). A Comparative Study of Self-Efficacy of Public
and Private School Teachers at Elementary Level. Journal of Elementary
Education, 27(1), 23-36.
Zehir Topkaya, E., & Yavuz, A. (2011). Democratic Values and Teacher Self-Efficacy
Perceptions: A Case of Pre-Service English Language Teachers in Turkey. Australian
Journal of Teacher Education, 36(8), 31-48.
https://doi.org/10.14221/ajte.2011v36n8.1

Vol 45, 9, September 2020

61

