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A SURVEY OF REINFORCEMENT PREFERENCES.

L.J. Thompson

1.0 INTRODUCTION

Anyone who visits the primary school classroom in 1977 will observe
that many teachers are implementing planned programmes of reinforce-
ment. Behaviour modification programmes, contingency contracting,
'token-economies' are increasingly becoming features of a normal
classroom programme. However, one would also observe that although
more primaxry teachers are implementing planned programmes of
reinforcement, the actual reinforcers being used are much the same
as they always have been. Ticks, stamps, stars, prevalent in most
classroom programmes of reinforcement today have been used as
reinforcers from almost the very first days of formalized classroom
teaching. Teachers continue to rely heavily on; written and
verbal praise, displaying children's good work, sending a child to
the headmaster or another teacher for praise, sending home a good
report to the child's parents. It is this use of 'traditional
reinforcers’ that provides a focus for the study reported in the

following pages.

v

A basic assumption in this study is that if reinforcement is to be
of value in motivating academic and non=academic learning in the
classyoom above all else it must be both relevant and meaningful to
the individual pupils concerned (Skinner, 1964). It nmust be
relevant to the child's needs and meaningful to his particular
Values, attitudes and interests. The more relevant and meaningful
the reinforcement is for an individual pupil, the more intense and
Sustained is his performance likely to be. The more he is likely
to perf&rm to capacity. The more relevant and meaningful the
einforcement offered, the more relevant and meaningful the learning
V”?Xperienée itself is likely to become. These assumptions require

Mpirical validations, It is the purpose of this study to establish




preliminary base~liines in terms of students' prefevences for

reinforcers.
The popular practice S Rele ditional reinforcers' such as

stamps, children in a class and all

classes

that the relevance and meani

be influenced by such variables as a child’s age, sex, school
attainment level or interests. Obvicusly such supposition is
contradictory to all educational theory related to the significance
of individual differences. It would seem that many reinforcers
being used are those that the teacher himself considers relevant
and meaningful and those that he finds convenient and easy to

administer.

rable emphasis on

It is suggested that
intrinsic non~tangible reinforcers, when implewenting planned pro-
zsary to check the verasity

is an important objective of

servation about the

such as the following arve

child a sweetie For good ehaviour ig

re than a crude Form of bri 3

ould be encouraged to learn becausze of the
“8;liﬁ68 of gatisfaction and accomplishment
fer, not by the promise of

If I rveward a child with a tangible reward m@w@ won't
expec ewards £ everything
g:l 1i
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is experiencing considerable difficulty with a particular
learning task is likely to receive little positive rein-
forcement from intrinsic, self-generated rewards associated
‘with the learning task. Due to the difficulty he is
experiencing with the learning task such a child is likely
to experience anxiety, 'a sense of fallure'® and consequently
the learning task iltself is initially aversive for him.

It is assumed for such a child the wmost relevant and
meaningful reinforcers would be extrinsic-tangible rewards.
Further, as his mastery of a learning task increases the
value of the intrinsic, non-tangible rewards increases also
Only when specific problems as gociated with the learning
task have been eliminated is it likely that the carrying
out of the learning task itself provides the child with

meaningful reinforcement.

In commenting on the use of extrinsic reinforcers, Smith (1975)

has stated:

Although extrinsic reinforcers are shunned by some
people as artificial, vou can ugse extrinsic rein-
forcers to condition intrinsic ones... That iz, if
vou present extrinsic reinforcers after a response,
then other things that naturally result from the
response become associated with the extrinsic
reinforcer and wmay become reinforcing themselves.
(p.225)

More recently there has been a school of thought (Forness, 1973)
which suggests that reinforcer categories form hierarchies with
intrinsic, non-tangible reinforcers such as competence at the

top and extrinsic, tangible reinforcers such as edibles at the

base. In guch schemes the effectiveness of rvewards is related
Lo the competency of an individual child's pevformance. The
rewards hicgher wup the hierarchy are consideved the more mature

in developmental terms. This is illustrated in Figures 1 and

2.
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comment is:

The Key question o

Ave the ‘traditional reinforce
programmes of reinforcement in
and meaningful to the pupils themselves?

It is this guestion which provid for this study.

obtained in 1is guestion,

we hoped o make the probable

effectiveness of orcement pro-

Grammes . To obtaln t nece v information it was decided to

carry out a survey oi erences in classrooms for

Y

seven and ten vear old chil schools in the

berth survey was to com-

ﬁ 1]
o
s
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paxr
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o the same
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given by a
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3.0 HYPOTHESES TO BE TESVED

H1: There is no relationship between teachers use of reinforcers

and students preferences for reinforcers.

H2: There is a relationship between a child’'s attainment level

and his preference for reinforcers.

H3: There is no relationship between a child's sex and

preference for reinforcers.

4,0  OPERATIONAL DEFINITIONS

4.1 Contingencies of Reinforcement

Foxr purposes of this survey the following definition offered
by Skinner (1964) was used:
(Contingencies of Reinforcement are)

The relations which prevail between behaviour on
the one hand and the consequences of that be-
haviour on the other with the result that a much
more effective control of behaviour has been
achieved. (p.142)

4.2 Reinforcers

4,2,1 Reinforcer: General

The general definition of a reinforcer utilized in
this studv was that offered by Homme (1970):

A reinforcer in psychology is an event which
when it follows certain activities increases
the likelihood that these activities will
recur. {p.10)

4.2.2 Reinforcer: Specific

The specific definition of a reinforcer utilized in
this study was:

Rewards given by a teacher to a seven vear
old child or a ten year old child for having
written an excellent story in class.

4.3 Scheool Attainment Level

School attainment level for purposes of this survey was defined
in texms of a child's overall standing in class from an academic
achievement point of view. Teachers were asked to assess
thelr childyxen’s achievement levels in reading, spelling,

written expression and mathematics and on the basis of such




assessment to assign each child an overall attainment grade.
Teachers were asked to grade each c¢hild's school attainment

el according to the following scale:-

= Qutstanding academic attainment
=  Good academic attalnment
Average academic attainment

= Below average academic attainment

< I S TR v~
i

= Minimal academic attainment

5.0 SAMPLING

5.1 PUPILS involved in this survey were drawn from eight different
schools and were selected randomly from classrooms by their
teachers. Teachers were asked to place all female pupil's
names 1n a box and all male pupil's names in a separate box.
Each teacher was then asked to select 15 names from each box.

Two different samples were drawn:

SAMPLE A comprised of 300 seven vear old pupils (150 males and
150 females) selected randomly from eight different schools.
Complete data for analysis was collected for 135 female and

146 male pupils in this sample

SAMPLE B comprised of 400 ten year old pupils (200 males and
200 females) selected randomly from eilght different schools

Complete data for analysis was collected for 190 females and
169 male pupils in this sample.

5.2 CLASSROOM TEACHERS involved in this suvvey were selected by their
Principals. Principals were asked to invite current teachers

of geven year old pupils and ten vear old pupils to participate

in a survey. Two gamples of teachers were thus available:

Q
e

| SAMPLE 1 comprised of 75 s currently engaged
in teaching seven vear old pupils. The teachers were
selected from 40 different schools.

SAMPLE 2 comprised of 75 classroom teachers currently engaged
in teaching 10 vear old pupils. The teachers were
selected from 40 different schools,

5.3  SCHOOLS Pupils involved in this survey were drawn from eight
different class 1A primayry schools situated in the Perth

in the

metyvopolitan area. The

City Beach, Balga,



North Beach, Doubleview, Bentley, Girrawheen and Morley.

Teachers involved in this survey were drawn from 40 different

class 1A pyimary schools situated in the Perth metropolitan

{a) A team of ten second vear students attending Churchlands
College of Advanced Education who were studying the Psychology
core course, interviewed 300 seven year old pupils and 400 ten
veayr old pupils selected from primary schools situated in the

ction re-

Perth metropolitan area. (Incomplete data coll
duced these samples of pupils to the number indicated in

Section 5.1,

=
&

(b} The pupils were asked to nanme the five rewards they would

most like to receive from their teacher for writing a good

story. They were asked to rank their reward selections in

descending oxder from 1 +0 5.

{(c} The team of data collectors were instructed to use the

-

following dialogue when collecting the reguired data from the

pupils:

Hello, my name 18 ..... I would Like you to think
about something for a few moments.,  You have Just
written a very good story and your teacher wants to
reward you.  Can you think of &5 rewards you would
like to recetve for haﬂinq written the story. If
1t was possible for your teacher to give it to you,
what would you like as your first reward?  What
would you like to receive as your second reward?
third veward? fourth reward?. oif%h raward?

LA

lectd

f.,u

(d} Two standardized data co. ng sheets were constructed

recording information given by the seven and

I

{See Appendix 1).

collectors sought infoxmation about each

level from thely olassyroom teacher.

ition in section 4.3).
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s

to 100 classroom teachers of seven vear old pupils and to
100 classroom teachers of ten yvear old pupills, teaching in

schools situated within the Perith metropolitan area. The

Questionnaire reguired each acher to rank in descending
order of preference, 5 rewards they would give a chiid in
their class for having written a good story. (See Appendix

The "reinforcement hierarchv® suggested by Forness (1973)
was used as a gulide when selecting the categories to collate
the reward preferences. The following categories were

chosen:z-

SOCTAL APPROVAL : Recognition of achievement by

principal, parvents, peers. Achievement acknowledged

at school assembly.

DISPLAY OF WORK ¢ Work displayed on class display board,

in school library show case. Work shown to anothex

class.

VERBAL NOW-VERBAL PRAISE : wWritten or verbal comments

praising work, given by teacher, principal.

CONTTNGENT ACTIVITY lowed to spend a gpeciiied

amount of time on a prefevred activity e.g. sport, games,

N g

ey T
Le=CEalT .

SPECTAL DUTITES : Child given special class responsibility,

duty as a reward for good work, eg. taking lunch orders

taking messages to principal.

TOKENS ¢ These can be exchanged for pre-determined

tangibles.

STAMPS, TICKS, STARS

CHOICE OF DESK PARTNEERS lowed to choose who

to recess early or




7.0

7.1

Tt
v
e

STATTONERY : Children presented wit h pencils, rubbers,

notebooks, etc., as a rveward for good woxrl

GIFTS : TWoys, books, small presents, glven as a reward

for good work.

chippies, frult, given as

(v
52
W
<

EDIBLES : Peanuts, sweel
)

a reward Ffor good work.

iled to record

[

Prequency Distyibution Tables were COm

a)  Seven year old pupils'® rankings of reward preferences.

b) Seven vear old male pupils' rankings of reward preferences.
i

n
c) Seven vear old female puplls' rankings of reward
preferences, '
d) Seven vear old pupils® rankings of reward preferences
according to attainment levels.
e) Ten year old pupils' rankings of reward preferences.
£) Ten yvear old male pupils' rankings of reward preferences.

g)  Ten year old female puplls'® rankings ferences.

h) Ten year old pupi

ils’® vankings of
according to attaln

nent levels.
i) Rankings of reward preferences by teachers of seven
vear olds.

3}  Rankings of reward preferences by teachers of ten vear olds.

PROBLEMS THE ADMID

The Attain used in th gurvey must

is
be regarded with caution. Many classroom teachers had no
objective measures for academic attainment of their pupils
available and their assessments were based on subjective

observations only.

The data collectors rveported that the 'sStandardized dialogue’

iewing the pupil sample was in

some situations inade icularly so with the

seven vear old pupills
Many seven year old children associated this word with the

concent of 'orize
concept 0L "prize

choice of reward preference was in!



The data collectors noted that there appeared to be a 6eqree
of artificiality in the reward cholces offered by some of
the children. Asking a child what he would like as a ve=
ward when at the time of asking he was not actually in the
running for a reward was a fairly artificial situvation. It
was a little like asking a child what he'd like for his

birthday 12 months hence,

Tt was felt that many of the reward preferences offered by

the pupils were those that already existed as a part of their
normal classroom programme and it was difficult for the
children to think beyond them. This was particularly so

with ticks, stamps and stars etc.

In the tables presented in Appendix 3 the two measures,

Pfrequency rankings® and ‘rankings gccording to the pupils'

first and second preferences' are key concepts to the under-

£ the tables.

ot

standing o to the

Frequency rankings refers
ranking of a reinforcer category accoréing to the total
number of preferences it wés given.
the ranking of

3 L 5 hy o = .
pupils first and second preferences refers to

a reinforcer category according to the swm of the first and
second preferences it was given. In the tables related to

-

seven and ten year olds reyard preferences according to the
gchool attainment level, frequency rankings refer to the

number of first preferences only, given to a reinforcement

.

Sanples of specific reward suggestions offered by teachers
and pupils is presented in Appendix 4. Teachers comments

about reinforcers are summarised in Appendix 5.

Reward Preferences of seven year old pupils

The data provided by the sample of seven year old pupils
(Appendix 3, Table 1) indicated that greater preference was

indi ”aLed both by

expressed for tangible rewards. This
fregquency rankings and renkings according to the pupils’

ted that

(o]
@
2
Qa
1
o]
3]
o

firgt and second preferences. The sampl

Ranking according to the
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Gifts were the most desirved reward followed in order of
preference by Stamps-ticks-sgtsars, Contingent Activity

and HEdibles. The non-—tangible rewards of Social Approval
p finfly ¥

wn verbal Praise were ranked

Display of

fifth, egual ninth and eighth respectively.

Reward Preferences of seven vear old males and females

The data provided by ihe gsample of seven vear old pupils
(Appendix 3, Tables 2 & 3) suggested that there are few
significant differences between seven year old male and
female reward preferences. {(See Figure 3). The male

sanmple ranked Gifts as their most desirved reward (accord-
ing to first and second preferences) followed by Stamps-
ticks=-stars, Edibles and Social Approval. The female

desired

193]
s

sample ranked Stamps-ticks-starsg as thelr mos
reward (according to first and second preferences)

i,

followed by Gifts, Contingent Activity and Social

Approval.
Reward

School Attt

The dat:

.§

(Appendi

level had sowme influence on seven vear

such infl

cheir most desired reward. Children of B, C & D attain-

ment levels ranked Gifts second while none of the children

of A attainment level ranked 15 a first prefervence.

ence by alil
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cn0xﬁe, according to frequency rankings and according to first

and second preferences while the ten year old females ranked

Social Approval as thelr second choice of reinforcer. {See
Figure 7). It could be that the difference in importance

attached to

a reflection of the given to p
by ten vear old females and males.

s

yothind, followed by

The ten vear old fe
Time=-off and then Stamps-ticks-stars. The ten vear old
males ranked Time-cff as their third preference followed by
@Ldthn@Ij and Social Approval The females rvanked Gifts

eighth according to their first and second preferences.

Reward Preferences of ten year old pupils according to School

Attainment Level

The data provided by the sample of ten vear olds (Appendix 3,
Table 9)
of high

than is

Pupils categorized as | of B,C & D attainment

che reinforcer Contingent Activity as their first

Puplils categorized as being of B attasinment le

reinforcers, Choice of Desk Partners and Tine-off as their

equal first preference. (See Figure 8).

Pupils of A attaimment level ranked Contingent Activity as their

second choice Pupils of B attalnment

o

ranked Sccial Approval as their second choice followed Dy
Stationery. Pupils of D attainment level ranked Gifts as theix
second choice followed by Social Bpproval, Pupils of B attaln=-

ment level ranked Gifts asg thelc second cholee followed by

Contingent Activity.
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Teacher Reward Preferences

th

oy Ten Vear 01ld Pupils

g
A

The data provided by the sampie of teachers of ten year olds

(bppendix 3, Table 10) clearly indicated that they placed

greateat emphasis on non-tangible reinforcers. The sample
ranked the re rst according to

3

frequency and and second

preference rankings. This was followed by the reinforcers
Social Approval and Verbal-non verbal Praise vespectively.
The sample of ten yvear old pupils ranked the reinforcer
Display of Work twelth, Social Approval second and Verbal-
non verbal Praise eighth equal. Whereas the sample of

ten year old pupils ranked Contingent Activity first, the

teacher sample ranked this reinforcer seventh. (See Figure 9).

CONCLUS 10MS

gz§xvxcv

This survey wag primarily intended ag a preliminary inguiry

in the hope that issues for further research might be raised.

It must be stressed that the validity of the results of this

survey will have been fluenced by the problems inherent
the gurvey design which were oreviously mentioned.

n
Obviocusly thesge must be kept in mind when the following con-

clusions and comments are being considered. The comments
are merely intended ag ‘thoughts for discussion' and poussible

Although the inherent problems associated with the gurvey
design have imposed limitations on the results it is

suggested that the survey went some way to achieving its aims.

Consideration of the col ed data appears to give some

support to the main hypotheses:
g o . s G a - 7
Hy: There is no relationship between teachers use of
reinforcers and students’ preferences for reinforcers.

Hg: There is a velationship between a child’'s attairment
level and his preference for reinforcers.

Hz:  There is no relationship between a child's sex and
his preference for reinforcers. ‘
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In addition, the following conclusions appear to be
warranted:

a) The meaningfulness and relevance of some of the
"traditional reinforcers' is influenced by over-
exposure.

b) The children themselves can be a source for
meaningful-relevant reinforcers.

)

Digcrepancy beltween Teachers' use of reinforcers and childrens'

preferences for reinforcers

pe

Perhaps one of the most interesting results of this survey
ig the indication it gives of a discrepancy between the
reward preferences of the pupils and those of the teachers.
The %eachers of both seven yvear old pupils and ten year old
pupils place considerably more emphasis on non-tangible
reinforcers than did the pupils themselves.

The reasons for this difference are open to speculation

but it is suggested that to some extent it could be due to
the reservaticns many classroom teachers have regarding the
long-term effects of the use of tangible reinforcers and the

agsociated ethical gueries they may have.

It may well be that the discrepancy arises because the
teachers think that non-tangible reinforcers actually work
better than tangible reinforcers. It would have been
interesting to have asked the teachers what they thought the

pupils would want.

If the discrepancy between teachers use of reinforcers and
childreng preferences for reinforcers indicated by this
survey is common place in the normal classyoom situation
it is an issue which is in need of serious congideration.
it was suggested earlier that if reinforcement is to be of

value in wmotivating learning in the classvoom situation the

reinforcement used must be both relevant and meaningful to
the puplls concerned. The indicati@n of this survey ig
that many of the non-tangible reinforcers used by classrcom

=

teachers are not considered by the pupils as being the most

relevant or meaningiul

U}

Ticks, steups, stars, grades, written comments, verbal praise,
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displaying of work arve convenient reinforcerxs for the class-
room teacher o use. They are readily avalilable, easy to

administey and don't have the associated overtones of

"bribery'! that wmanv of the tangible reilnforcers do. The

e
ild's needs and how mean-

point is, how
ingful to his particular values, attitudes and interests
oreers? And most important, what effect

does apprOPKL te/inapprop: use of reinforcers have on a

?‘\,.
!,J -
r’
[

child's performance?

Reinforcenent Preference and Attainment Level

ts of this survey appeared to support the notion

s mastery of skills increaseg the value of

This contention was supported by data from the surveys that
indicated:

i The ten vear 0ld sample members attached more importance

to non-tangible reinforcers than did the seven vear old

sample menbers.

[
-
°

The ten vear old sample members of high school attainument
)

ievels attached more importance Lo the non-tangible

. “ ~

reinforcars than 4id sample members of low school attain-

o that many children of low
ure oriented’ in theix

the non-tangible reinforcers

are Too remote, too obscure 1o be meaningful and velevant to

deal of the learning of children of

something extrinsic, something they can see, touch and show.

To illustrate: & c¢hild of low school attainment level might be

asked to write a story about his favourite televisilon programme.

His best effort might resgult in three poorly constructed sentences.



and wmight well

knows

ience a degree However,

kely that

£

hig best is

well below the standard of the rest

have his

could in fact be guite aversive to

worked havd is likely to

ful to him.

The Danger of

.

The survey suggested an intervesting trend regarding one

of the most ¥

to this reinforcer ranking it as

&

ten yeayv

. However, the

i

old chil

n lesg

inforcey

i

[

¥ Stamps, ticks and stars between

seven and

to nave

i &

normal classroom

as a reward and

3

theimn

227,

they the explanation

but more as

al-non verbal praise

ility that the
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Sex ‘and Reinforcement Preference

Although this survey did not reveal any posit

that a child's sex is a zignificant variable in reinforcement
preferences it did reveal two interesting trends amongst the
ten vear old childyen. The survey indicated that ten vear

old females place considerably wore importance on the re-
inforcer Social Approval than do ten year old males. It
alzso indicated that ten vear old males place considerably
more importance on the reinforceyr Gifts than do ten year old
females. These two trends are particularly interesting in
reinforcement-hierarchy'® such as that suggested

and Gifts ave at opposite

ween ten year old males and

The variance in enphasig bet

nforcer Social Approval could

partly be explained by variances in their respective levels
of self awarenes The variance may be a reflection of
the ilmportance placed on social prestige by ten year old

females. The ten yvear old maled emphasis on gifts might

by the respective values they place on
Pe

rhaps for

the ten year oid male it iz more meaningful to be rewarded

(5]
by a material possession than to be vewarded by receiving

often a teacher should lcok to the individual

and relevent reinforcers for him.



It is from the individual child's interests, leisure time
activities, work habits, personality and attitudes that a

teacher will find the source of meaningful reinforcers.

General conclusion

Perhaps the most relevant indication given by data Lfrom

this survey isz the need for teachers to be ‘selective’

L2

in their choice of reinforcers when ilmplementing planned

programmes of reinforcement. This survey has indicated

that in selecting reinforcers there is a need for teachers

to considers

i. The child's current attainment level and developmental
level

ii. The child's previous exposure to various reinforcers

iii. The child’s interests; work habits, personality

iv. The particular behaviour to be reinforced.

The haphazard choice of reinforcers for a planned programme

of reinforcement is unlikely to result in maximum benefit

arising from the contingency that has been set up.
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APPENDICES

APPENDIX 1. Data Sheet One and Data Sheet Two:

Data collectors' recording sheets.

APPENDIX 2. Letter and Questionnaire:

sent to Principals and teachers of
seven and ten year olds.

APPENDIX 3. Tables of results:

]

Table 1 Reward Preferences of Seven Year Olds

oo

Table 2 : Reward Preferences of Seven Year
0ld Males

Table 3. : Reward Preferences of Seven Year
0ld Females

Table 4 : Reward Preferences of S5Seven Year
0lds According to Attalnment

Table 5 : Teachers'® Reward Preferences for
Seven Yeayr Olds

Table 6 : Reward Preferences of Ten Year Olds

Table 7 : Rewayrd Praeferences of Ten Year
! 01d Males
Tablie & : Reward Preferences of Ten Year
01ld Famales
Table 9 : Reward Preferences of Ten Year
0lds According to Attainment

Table 10 : ‘Teachers’® Reward Preferences for
Ten Year Olds.
APPENDIX 4. A List of Specific Reward Suggestionss

offered by pupil and teacher sample members.

APPENDIX 5. A List of Teacher Comments




APPENDIX 1

DATA SHEET ONE:

SEVEN YEAR OLD REWARD PREPFERENCES:

SEX:

CHRONOLOGICAL AGE:

SCHOOL ATTAINMENT RATING:

ETHNIC ORIGIN:

REWARD PREFERENCES:

DATA SHEET TWO:

TEN YEAR OLD REWARD PREFERENCES:

SEX:

CHRONOLOGICAL AGE:

SCHOOL ATTAINMENT RATING:

ETHNIC ORIGIN:

REWARD PREFERENCES:




is College of Advanced E

Pearson Street, Churchlands, Western Australia, 8018, Telephone 387 5859

15th October, 1976.

Dear Sirt,

I am currently conducting an inquiry into primary
children's reinforcement preferences. Interest in this
particular area was aroused by the suggegtion made by several
educationalists that we ought to look more carefully at the
relationship between the reinforcements we think are appropriate
or meaningful to children and what the children themselveg think.

Assisted by a group of ten second year students from
Churchlands Teachers College I am attempting to determine what
rewards/reinforcement seven and ten vear old children regard
as being meaningful in the classroom and school situation. I
am also attempting to isclate sowme of the varisbles which influence
seven and ten vear old reward preferences. An attempt is also
being made to determine how relevant reward selections made by
adults for seven and ten year olds are.

has already been collected from a sample of 200
ple of 200 10 year olds and a sample of 200
second yveay training college students. The samples of 7 and
10 vear olds were asked to rank in oxrder of preference 5 rewards
they would most like to receive for having written a good story
in class. The sample of training college students were asked to
rank in ovder of preference 5 rewards they felt would be most
appropriate for seven and ten vear olds who had written a good
STOLY . :

Althoudgl available data has only just

gun, some inter: already beginning to emerge,
e.g., the data seam indi a considerable discrepancy

between what the ; as being desired

rewards and what relevant rewards
for 7 and 10 yeax particular

i 3
trend that I am seseking vour assist now to
c seven and ten vear olds' rewards choices with choices made
by practicing teachers of 7 and 10 vear olds. If you and your
.

£ were agrecable I would be Qrac»ful if teachers of 7 and 10

ceu/2



w
)

year olds on yvour staff could list on the enclosed forms in
descending oxder of preference, 5 rewards they consider most
meaningful for the average 7 and 10 year old for having written
a good story in class. The identity of the staff involved and
their school would remain totally anonymous as at no stage does
this information need to be divulged. If your staff are able
to assist with this matter could the completed data sheets be
returned in the enclosed stamp addressed envelopes. It is
intended that the findings of this survey will be written up

and made available to any school interested in examining them.

If yvou would like to discuss this matter furtherxr

please contact Lou Thompson, Ed. Psych Department, Churchlands
Teachers College, phone 875-999 Ext. 414.

Yours sincerely,

LOU THOMPSON,
Ed. Psych. Department.



34

APPENDIX  2(B)

SURVEY OF REINFORCEMENT PREFERENCE

TEACHER AEINFORCEMENT PREFERENCES

Iinformation:

Could you list in the appropriate column, in
descending order of preference, 5 rewards you
consider most meaningful for a 7 vear old or
2 10 year old pupil who has written a good
story in class. Any comments you care to
make regarding classroom reinforcement
practices would be gratefully accepted.

If you are able to assist in supplying the
requested data I am most grateful and thank
you for your cooperation.

Lou Thompson,

Bd. Psych. Department,
Churchlands College of
Advanced Education.

Seven Yeay 0ld Rewaxd Ten Year 0ld Reward
Preferences. or e '

i. i.

2. 2.

3. 3.

4. 4,

COMMENT'S ¢




APPENDIX 3

TABLE ONE: REWARD PREFERENCES OF SEVEN YEAR OLDS (N=281)

FREQUENCY PREFERENCES RANKING OF REINFORCERS
proferences) | 1] 2] 3] v | 5 |Peera | Fers vty
Rank Frequency] Rank
SOCIAL APPROVAL 88 381 17 9f 11 |13 5 55 5
DISPLAY OF WORK 15 21 5| 21 2| & 10 7 9.5
YERBAL - NON VERBAL
PRAISE 35 7 11 6 5 6 3 18 8
CONTINGENT ACTIVITY 202 36| 36| 48| Lo | 42 3 72 3
g SPECIAL DUTIES 17 5l o3| 5| 1] & 9 7 9.5
TOKENS | i of of 1] oo 12 0 12
STAMPS, TICKS, STARS 269 700 en| 570 4y |34 2 134 2
CHOICE OF DESK PARTNERS 9 el w1 s 11 1 11
TIME OFF 82 130 23] 13| 19 |1k 6 26 6
STATIONERY 75 1] 164 1a] 19 |1s 7 27 7
GIFTS 347 631 7u! 80| 71 |59 i 137 1
EDIBLES 147 31 31| 31| 30 |28 4 62 i
NO RESPONSE 100 5 9 14| 30 | h2




TABLE TWO: REWARD PREFERENCES OF SEVEN YEAR OLD MALES (N=146)

FREQUENCY PREFERENCES - RAMKING OF RETNFORCERS
NFORCET a y . -
REINFORCER P{Tﬁfff ?f ) 1 2 - L 5 According to | According to Frbqueﬁcy
reterences ” ' Frequency of 15t & Znd Preferences
_ Rank Frequency ?unk
SO0CTAL APPROVAL 50 22 11 5 6 b 5. 33 4
DISPLAY OF WORK 6 0 | 1 1 1 3 8.5 T 10.5
VERBAL - HON VERBAL
PRAISE 6 2 1 2 0 1 8.5 3 8.5
TONTINGENT ACTIVITY 78 13 15 | 20 15 15 Lo 28 5
SPECIAL DUTIES 5 2 1 1 0 1 10.5 3 8.5
TOKENS 0 0 0 0 0 0 12 o 12
STAMPS, TICKS, STARS 139 34 V29 28 |27 | 21 2 63 2
CHOICE OF DESK PARTHERS 5 1 0 0 1 3 i0.5 i 10.5
TIME OFF 50 9 14 § 112 7 5.5 23 b
STATICMERY 37 3 9 7 7 6 7 17 7
BIFTS 189 32 | kO |46 | 39 | 32 1 72 1
EDIBLES 9k 22 | 20 | 18 17 117 3 L2 3
NO RESPONSE 8 [ 2 0 2 3
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FREQUENCY PREFERENCES REIN
, B Total of
REINFORCER @( s - According to  According
Preferences) . - by .
1 2 3 & 5 Fregquency of 1st &
Rank Frequency

SOCIAL APPROVAL 126 51 33 17 14 1 4 84

DISPLAY OF WORK 30 3 6 6 7 8 11 9

VERBAL - NON VERBAL

40

PRAISE 57 15 8 11 12 11 8 23
CONTINGENT ACITIVITY 413 1201 65 90 gh 5L i 185
SPECIAL DUTIES 53 i2 11 12 i0 g 9 23
TOKENS 29 16 4 3 3 3 12 20

41 21 61 111 3 7 10 18

TIME OFF 102 33 32 18 7 12 6 65

STAT I ONERY 181 27 1 Lo 39 1 41 34 3 67

GIETS 192 22 | 49| L4 | 39 38 2 71

EDIBLES 104 231 200 21 17 23 5 L3

NO RESPONSE 385 11 57 | 66 1114 137
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TABLE EIGHT: REWARD PREFERENCES OF TEN YFAR OLD FEMALES (N=190)
. FREQUENCY PREFERENCES  RANKING OF REINFORCERS
REINFORCER Pig?gi;ngzs) 1 2 3 L 5 According to According to Frequency-
' Frequency of 1st & 2nd Preferences
Rank Frequency Rank
SOCIAL APPROVAL 75 - 136 120 5 113 1 L 56 2
DISPLAY OF WORK 21 3 3 8 3 h 11.5 6 , 12
YERBAL - NON VERBAL
PRAISE 37 8 5 |10 8 6 7.5 13 9.5
CONTINGENT ACTIVITY 259 50 43 | 79 | 68 29 . i 83 1
SPECIAL BUTIES 34 8 5 8 g i , 9 13 9.5
TOKENS 21 15 J2 1210 2 | 1.5 17 6.5
STAMPS, TICKS, STARS b i 10 12 8 Lo 6 20 ’ 5
CHOICE OF DESK PARTNERS 26 8 b 3 S 2 10 12 11
TIME OFF 37 13 il 8 5 0 7.5 2L . L]
STATIONERY 80 11 20 | 13 18 18 3 31 3
GIFTS 87 7 19 |33 123 15 2 16 8
EDIBLES L5 9 8 | 16 |11 1 5 17 6.5
NO RESPONSE 193 5 59 | 43 |63 23
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TABLE TEN: TEACHERS' REWARD PREFERENCES FOR TEN YEAR OLDS (N=72)
FREQUENCY PREFERENCES “RENKTNG OF RETNFORCERS
RE INFORCER P§Z?;?;n2fs) P R According to|  According to Frequency
€ Frequency ~of 1st & 2nd Preferences
Rank Frequency Rank
SOCIAL APPROVAL 63 17 |15 | 10 |13 | 8 7 37 3
DISPLAY OF WORK 109 21 |26 {25 | 22 | 15 1 L7 1
VERBAL - NOW VERBAL
PRAISE 39 10| 81 7 {10 | 14 3 18 3
CONTINGENT ACTIVITY 20 3| 1 vl 31 9 6 4 7
SPECIAL DUTIES 8 o | 1 1 3 | 3 8.5 1 10.5
TOKENS 27 6l 21 61 718 5 8 6
STAMPS, TICKS, STARS 32 51 610 51| 6 4 11 L
CHOICE OF DESK PARTNERS 0 ol ol ol o} o 12 0 12
TIME OFF 15 5 | 51 1 2 | 2 7 10 5
STATIONERY 4 2] 0| 1 04 1 10 2 9
GIFTS 8 2 | 1 0| 1 A 8.5 3 8
EDIBLES 1 0| 1 ol o} o 11 1 10.5
NO RESPONSE 0 ol ol ol ol o “




A LIST OF SPECIFIC

A selection of specific reward suggestions chosen from pupil
and teacher sample responses. These have been categorized

under the reinforcement hierarchy heads used in this survey:

SOCIAL APPROVAL:

!

Sent to headwmaster for school stamp
= Child receives a merit award at a school assembly
= Child receives a clap from the rest of the class

111d takes a note wrltten by teacher which acknowledges
his achievement howme to his parent

- Work presented by a child at a special school assembly
"Best work day®

- TWork given to ancther child group, to read

- Take story home for parents to read.

~ Work placed in class/school magazine

- Work displaved in school show case

- Work displayed on class 'Good Work' Display Board
- Work displaved in school library

-  Story typed out by teacher and displayed

-  Btory taped by child and played back to class

- Work placed on Display Board of a senior class

- Have work put on display in ‘Champions Cornex’®

- Have work displaved in public library.

CONTINGENT ACTIVITY .

- Allowed to nlay at an 'indoor game'
~  Ailowed to play on trampoline
- Allowed to do craft work

- Allowed to read a book/comics

- Allowed to ‘colour-in’

=  Allowed to ride skate-poard during physical education period
=  Allowed to draw on the blackboard

- Pree time to work on a social-studies/nature-studies, project

[

'No homework' pexmits.
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SPECIAL DUTIES:

Allowed to set up physical-education equipment
Allowed to plant tree/shrub/plants

Blackboard monitor

Allowed to tidy teacher's desk

Given responsibility of caring for class pet

Made ‘This week's Messenger’.

TIME OFF:

Allowed to go home early
Allowed to go out to recess early

"Free Time Cards® - Allowed to do what they like
for a specified time

Recess time increased.

STATIONERY

‘STAMPS

Pencils, biros

Rubbers

Little books (note books)
Pads, Diaries

Rulers

Pencil sharpeners

A sef of épirit«ink colours

A pencil case with appropriate initials/and or a range
of. pencils.

STARS, TICKS:

Receive an A Grade

Use coloured shapes

Place star by‘child“s name on a class wall charxt
Place star on child’'s forehead

Place star/stamp on child‘®s hand

Give a numerical mark




-  Small toys
- Jig-saw puzzles
- Book

-  ‘'Treasure-Box' containing old toys, books, etc.,
supplied by class members

- Cash voucher for suitable book.

EDIBLES:
= Lollies
-~ Drinks
- Fruit
- Potato Chips
- Biscuits/Cakes

- A bag of mixed nuts.
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APPENDIX 5

A LIST OF TEACHER COMMENTS

Following is a selection of comments offered by teacher sample

nenbers:

Teachers of Seven Year 0Olds:

1.

Special class book is typed in large print and the children

draw a picture in their favourite media.

The type of reward varies with each child as to the amount
of success. Some children, especially more mature ones,
appreciate getting work correct and receiving special jobs
as incentives. However immature, less successful children
appreciate direct, personal teacher-oriented rewards and

food prizes.

If children know théet their stories will be ‘used' for a

meaningful purpose they will enjoy writing a lot more.

Children enijoy having their stories displayed in a way
appropriate to the topic, e.g., stories on round paper and
put into a bag for "I am a 10c¢. coin:™ stories put onto a

toadstool for a ‘magic circle' stoxy.

Seems as though group class or school approval of child's
effort ranks very highly. The fact that a teacher or head-
master has shown approval gives only slight incentive com-

pared with approval from their peers.

Children enjoy verbal praise, especially when their friends

can hear it.
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Bach day all marked stories are stapled together into a

"Zlass Book", titled, dated and displayed at the back of

the room. Stories are written on loose sheets. Children

ask for words they don't know, they are printed in red bire
in an 'inchewide® margin. Children take a pride in com-

pleting more than two pages and in having few words in

A "SUPER SENTENCE" board in the class on which the 'best

stovies to be displayed is used.
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Good sentences or woxds are scmetimes underlined in colour

or read aloud to children during marking.

a2 stamp or similar reinforcement is gilven only when a

b
th

child haz done his be

U‘é

t, 1t becomes very meaningful.

Typing of the storv in a large print (Juniox) type to be
placed on & gchool notice board ox behind glass in a show=
case in the school library or resource centre is very

aeffective.

Usually the illustration of 2 story by seven vear old pupils

plays an important pert whereas a ten vear old will hav

develioped more advanced writing technigues and the actual story

content becomes more gatisfving.

Pupils eppreciate most reinforcement practices whereby their

peers are aware of thelr success.
Corrected stories are rewritten and placed into a STORIES: book.
Pupils are allowed to illustrate good stories.

A classroom display is made of good stories.
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10.

t 4

2 collection of GOOD phrases is pinned up on the class

display board.

Children are allowed to select from a LUCKY-DIP BOX as a

A Honour Certificate is awayrded for big improvement in
standards of work rather than to the child who consistently

produces a good effort.

Writing a 'good story' is a personal thing so rewards should
be of that kind; i.e. Praise and pleasure expressed in their

work .

Depends on the individual child to some extent; e.g., while
some children would delight in reading their stories out
aloud others would be embarrassed and would require an
alternative reward.

Bring to the notice of the rest of the class "Gems of

Bxpression.”

Children gain satisfaction from having their work presented

in a format beyond their 'childhood-realm’. An adult treat=-
ment of

with other media e.g., T.V.



	A survey of reinforcement preferences: Research bulletin number 3
	tmp.1475216183.pdf.i0qbU

