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The booklet was compiled primarily for students in the
third year of the Diploma of Teaching (Primary) course
at the Western Australian College of Advanced Education.
The purpose of the booklet is to inform students and
beginning teachers about aspects of assessment, record-

keeping and evaluation.,

The bulk of the material was published initially by the
Education Department of Western Australia. |In addition,
members of the academic staff of the W.A. College and
classroom teachers contributed ideas and comments. The
examples of teachers' records show a range of formats.

The names of the children are fictitious.
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EVALUATION

WHAT IS EVALUATION?

Evaluation is more than assessment.
Assessment ig usually associated
with marks given to students for
tests, assignments or anything else
that is used to rank students.
Evaluation includes assessment and
is a collective term for all those

ways of obtaining feedback on a
teaching-learning process. With
this comprehensive feedback avail-
able to them teachers can make
judgements which will improve the
teaching-learning process.

WHEN SHOULD TEACHERS EVALUATE?

Evaluation takes place in some form
at every point of the learning pro-
cess. It is occurring while
teachers prepare a unit of work,
when quickly running through a
mental checklist prior to comm-
encing a lesson, when observing

the behaviour of a particular
student, when marking papers from
a test previously prepared and

when teachers go back to the draw-
ing board because a particular
lesson did not succeed.

Diagnostic evaluation may take place
befcre the commencement of a unit

to establish what the students will
bring to it in the way of know-
ledge, skills or values.

Formative evaluation takes place
during the learning process and aims

to help teachers and studerits im-
prove that process. Teachers are
continually asking questions such
as: 1Is this objective a suitable
one for this group? What evidence
indicates that the students have
understood this concept? What
alternative learning approach would
remove the particular difficulty

of this student?

Summative evaluation takes place at
the conclusion of a unit to estab-
lish what learning has occurred,

by measuring the achievement of
given objectives. 1Its most
essential characteristic is that
the evidence obtained is used for
making judgements about students
with regard to the effectiveness

of learning or instruction.

Refer to pages 68-69 of the Social Studies K-10 Syllabus.
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A TEACHER’S VIEWPOINT ON EVALUATION

Do you grimace at the very thought of evaluation? Join the
club! But, don't despair ... (it's always darkest just before
the dawn ... there's a light at the end of the tunnel
and all that!) Once you get over the thought of

evaluation and actually get down to doing

something about it, it's not really so terrible ...

honestly!g

Getting yourself organized is the worst part, once you've done that it's plain
sailing, as long as you view evaluation as an on-going process through the
year. (Not something to be done in a hurry because the Superintendent's
planning a visit next week!) ’

WHY EVALUATE? ® As a teacher you have to! (Evidence of effective
documentation is becoming more and more important, as
is accountability to parents, students, employers and
the community at large.)

® Evaluation provides you with feedback on the effective-
ness of your programming - have your aims and objec-
tives been accomplished?

e The information you obtain can help you alter your
content and instructional goals where appropriate.

Hands up if you have had problems with evaluation. Don't worry, so have many
others. Let's look at each problem and discuss the alternatives.

There is no clear cut method of
evaluating that covers everything.
(Unfortunately!) Each method has its
own advantages and disadvantages. So
keep this in mind.

Which 1¢ "

| Hhe best
method of

evolu @'h on ? S

is one of the most widely used methods.
As teachers we are continually observing
and making judgements. It is an integral
element of any teaching. Sometimes you
forget very quickly things you have observed from lesson to lesson. If you
consider it important enough, jot it down, or tick off on a checklist.

can often give the teacher an understand-
ing of how well the children have grasped
a topic and their ability to answer
questions about it.




Oral reports can be:

@ Lecturettes
@ Debates

® Panel Discussions

® Interviews
@ Quizzes

® News Items

Based on their oral work children can record their work in a variety of ways

which can be evaluated:

@ Charts
@ Di‘agrams

e Diaries

® Letters

STURENT @

REMEONSTRATIONS
ORIECTIVE TESTS

@ True/false
e Matching
@ Multiple choice

@ Sequence

® Poems
e Essays

e Logs (ship, aircraft :...)

]

Biographical sketches.

children's understandings of
a situation can often be
revealed best through drama-
tisation of that situation
and their performance in a
particular role.

are very time demanding, but
are often suited to those
children who have not mastered
written skills. For example
the child could demonstrate
where Australia is on a globe.

are used mainly to determine
children's factual knowledge
but they can have a wider
application. There are many
types:

@ Completion tests
e Simple recall

® Time -line tests



KNOWLEDGE

ﬁew oo T The testing of student recall of
evaluale wn +h€ﬁ MEANINGFUL facts and

concepts is very important, as
an information base is essential
for developing understanding.

Unow ledge area? {

Some techniques for evaluating
factual recall include:

' ?
for example in the unit Bastic Needs and Wants in Year 1,
children could be asked to say or draw which items come //”

from farms.

for example in the unit Community Rules in Year 3,
children could be asked to list those rules which they believe
people should obey around their school or local community.

GCHEOsING FROM A LIST

In the unit Swan River Settlement in Year 5 students could answer the question:
‘Whav items did the early settlers bring with them to WA?'

” d,
{"eacher prepares a list of items from which children can choose. Sl ﬁc/,é
Include items that the settlers did not bring.)

= 0
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— e
=3 .

For example in the unit Communities in Year 6, children are asked
‘to fill gaps in a sentence of a paragraph (Most Australians live
in cities or towns.)

Two cities in Western Australia are and




SKILLS

Ideally, yes you should test every
skill .... realistically it would
be a mammoth task. It may be more
realistic to build up a regular
systematic recording of observa-
tions of the children in' their
daily work, perhaps testing two or
three skills over a four week
period. e

To test skills a combination of methods may be used:

e observation e discussion e checklists
For example, a checklist for mapping in Year 4 could include:

® using a scale on maps of smaller areas such as 1 cm represents 1 m,

® can compare maps of the same area drawn to different scales,

e can make simple large-scale maps of a familiar area such as a classroom or
neighbourhood, roughly to scale.

VALUES

In Values education, evaluation is
not made of a value as such, but
rather the process of valuing
(feeling, thinking, deciding).

You can use the following criteria
to evaluate the children's ability
to deal (orally and in writing)
with questions exploring values,

attitudes and feelings:

® willingness to consider a variety of points of view, F==%

@ willingness to participate,

® ability to express a point of view, -

willingness to suspend judgement until all available evidence has been con-
sidered, :

" @® empathy with those whose value positions, attitudes or feelings are differ-
ent from théir own.




Below are a few evaluative techniques that may be used.

Example: Sharing the Environment -
Year 6,

Children are asked to rank in
order of importance the follow-
ing items - ¢

@ clean air laws

e clean water laws

® increasing use of energy

@ retention of open spaces

@ laws against excessive noise.

They should explain their prior-
ities.

CONTINVY

Children are asked to indicate
their feeling for or against an
‘issue by placing marks (x) on
appropriate continuums.

Example: World Envirovment -
Year 6.

'The conservation of soil, air,
water and solar energy is import-
ant.'

Strongly Strongly
Disagree Agree

L I} L 1 )

"FORCED CHOICE

Disagree Undecided Agree

Example: Choice - Year 4

Children are asked to circle the
items most important to them in
each of the following three groups.
They are then asked to write a
sentence explaining their choice.

e penicillin e refrigerator

e respirator ® car

@ headache relief @ colour TV
tablets e radio

e antiseptics @ aeroplane

@ can opener ® scisssors

@ biro

MULTIPLE CROICE

From a list such as that below,
children are asked to choose the
way in which they could be of most
assistance to new classmates.

They should explain their pref-
erence:

@ by writing out their, lunch order
for themn,

® by including them in games you
play,

@ by inviting them to visit you on
weekends,

@ by helping them with their less-
ons,

® by lending them pens, pencils
and paper.

USE THE ABOVE TECHNIQUES, NOT FOR ASSESSMENT PURPOSES, BUT TO INDUCE RESPONSES .
PROVIDING A BASIS FOR DISCUSSION WHICH WILL REFLECT THE CHILDREN'S ABILITY TO

DEAL WITH VALUES QUESTIONS.
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UNDERSTANDINGS

As the syllabus is based on the
student's achievement of under-
standings which can be transferrec
to other situations and other
times, it is important to have
some way of measuring this
achievement. Obviously I cannot
ask students to recite the under-
standings as listed in the syll-
abus. Rather I can structure
situations allowing students to
demonstrate understanding by
using the table provided on

page 17 of the Social Studies

K-10 Syllabus, For example, my Year 3 students might be given the opportunity

to demonstrate the understanding Change takes place in communities as new ideas
are put to use, after studying changes in housing and transport, by completing

any of the following activities to be evaluated:

STUDENT LEARNING ACTIVITIES
(from page 17 of the syllabus)

EVALUATION EXERCISE

Applying an understanding to the
inquiry question.

Apply an understanding to a related
sttuation.

Review purpose of the inquiry

Use knowledge creatively to
produce an original piece of work.

In what ways have house styles
changed in our community? Why

have they changed? Students compare
photographs of a house in 1900 and
one in 1983.

Students to describe orally or in
writing what life would be like if
from this moment all cars, planes,
trucks and ships stopped working.

Having completed a wide range of
activities for the unit students
could discuss or mark from a check-
list some of the things which they
feel were the main points of their
study of changes in houses and
transport.

Students to describe orally or by
drawing, their idea of a house in
the year 2020 and explain in writing
the reasons for any changes from
present styles.

Do T
have o .

evaluate _
Evertume?

No, you don't have to evaluate every-
thing. It is a matter of determining
priorities, then fitting in what you
can .do in the time available.

Yvonne Mettam



EVALUATION — ANOTHER TEACHER’S VIEWPOINT

‘Evaluation is more than assessment.' Agreed! How many of us tend to think of
evaluation and assessment as one and the same thing? I feel that assessment
has dominated my view of evaluation because of the time taken to adequately
assess student achievement in social studies. Although the opportunity to
evaluate other aspects of social studies in the classroom, in a formal manner
is limited, many teachers do use a wide range of evaluation strategies in an
informal way. The main aims of this article are to present a summary of:

® evaluation ideas which have been used in the classroom and

&
® assessment strategies.

TEACHER SELF-EVALUATION is carried
out continuously when it comes to
drawing up, or revising an already
existing programme. Although the
practice of writing a paragraph of
self-evaluation following each
lesson, may have been more suited to
teachers' college days, the eva-
luation column of a programme is
still useful for jotting notes about
which strategy worked and which
didn't work. This information,
whether stored on the programme

or in our heads, obviously influences future programming decisions.

More specifically, evaluation of whether the
objectives in the programme have been achieved
may be made in a variety of ways. Observation

of student behaviour may indicate whether an
objective has been achieved. Performance on
tests or any of the other assessment strategies
may also provide this information. The problem
is, what can we do about those students who

have not achieved this objective? There seems to
be so much pressure to get through the course and
to complete the next assessment, that there is
little opportunity for an effective remediation
programme to be carried out. It is more simple
when a large number of students indicate that the
objective has not been achieved as mass remediation is more feasible.

Tt is also necessary to ask ourselves whether we have provided an attractive
learning enviromment in our classroom. The provision of meaningful maps,
charts, photographs, posters and student work samples may be a cosmetic
approach, but it does create a more stimulating working environment for the
student and teacher.

-Ariempts have been made to promote teacher evaluation of classroom management
and atmosphere. In Man a Course of Study, for example, classroom observation
-aecklists were developed for teachers to use. The design of the checklists
‘was based on assumptions of what were the desirable qualities of an inquiry
classroom. B

v



STUDENT EVALUATION: Student involvement in evaluation of the programme and in
reviewing and setting learning goals is encouraged by the learning process
model on which the Social Studies K-10 Syllabus is
" based. The assumption is that students will learn
more effectively when they know and can influence
where they are going in the learning programme.
Negotiating the curriculum does work with some
students. As part of the students' involvement
in goal-setting, a wall chart summarizing the
objectives of the social studies programme, may
also prove to be useful in allowing students to
evaluate where and how they are going.

Evaluation by students of teachers and the pro-
gramme usually takes place on a more informal basis
outside of the classroom, although I have hgard of
teachers giving students the opportunity to.com-
ment through a suggestion box, or survey form. (One shortcoming of this
technique is that a number of anonymous, libellous comments may be received.).

Asking the students to write down and discuss answers to questions such as
those listed below at the beginning of the period, may be a useful technique.

e What do you remember most strongly from the previous lesson?
e What did you like/dislike most about the lesson?

@ What can be done to change things which you disliked?

Student files are a useful means of communication between the classroom and
the ‘home. If students are encouraged

to-maintain organized files throughout

the year, then a record of work with >

teacher comments can be kept. There 4
is also the opportunity for students Gl romde
to write self-evaluative comments HTR==]
so that parents can see how the

teacher and students feel about the
student's achievement in social studies.
The nature of the student's comments
will probably be affected by the
daudience for whom it is written. ﬁ

TEACHER EVALUATION OF STUDENTS ranges from comments passed in class to the
marking of student work. One interesting aspect of evaluation of student work
which I intend using ,in the classroom is the SOLO Taxonomy as outlined on
pages 66 and 67 of the Social Studies K-10 Syllabus. This five-level class-

ification of the structure of learning outcomes, describes what students
actually do as they move from concrete to

abstract thinking. The model provides a means

of identifying quickly the cognitive levels at

which students are performing, thereby allowing
teachers to formulate realistic expectations of
students as well as determining the next level

of performance at which teaching should be

directed.

(g
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The task of assessing student performance is made easier by the clear state-
ment of objectives. Assessment in the social studies K-10 syllabus should
consider student achievement of knowledge, skills and values objectives and of
understandings.

Evaluation in the Soctal Sciences (Teachers' Handbook) by Kevin Piper is a
particularly useful reference for ideas on evaluation in the knowledge, skills
and values areas.

KNOWLEDGE

® Tests: there are various techniques which may
be used, for example multiple choice, objective
and written answer. Piper gives a useful
summary of the qualities of each form (page:94).

@ Oral presentations: may be used to present
research findings in the form of lecturettes,
debates, panel discussions, interviews and
role-playing.

@ Research: Knowledge gained from research may
be assessed by asking students to write up
their findings and conclusions drawn from
research in class time. Limits may be set on
the amount of research notes which may be used.
This strategy is useful for reducing the bulk
of student research reports which have to be
marked.

SKILLS: Although skills can be introduced and developed simultaneously with
knowledge objectives, they should be assessed separately by using:

e Skills tests incorporating analysis and interpretation of various forms of
data (multiple choice, objective or written format).

e Skills exercises incorporating translation skills in the form of constructing
climatic graphs, tabling data, constructing graphs and maps.

The two areas of skills to be considered are inquiry
skills and social skills. The inquiry process skills
are outlined in the Social Studies K-10 Syllabus, and
some teachers have used the statement of skills to be
developed and introduced on pages 6-7 of each Teachers
Guide, to devise checklists for diagnostic purposes.

Social skills should also be considered in assessment,
these are outlined on page 18 of the syllabus.
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VALUES: Many teachers have expressed concern in the area of values education.
Others have devised suitable assessment strategies as they have realized that
what is being taught and assessed in values education is the PROCESS rather
than a particular set of values. It is quite clear from the syllabus that
values education is now expected to be an explicit part of the social studies
programme. Therefore, it follows that it should be assessed rather than being
placed in the 'too-hard basket'.

Assume that students have been asked to
consider the question 'Should the Franklin
River be flooded?' The process of values,
education would take them through the
awareness stage (considering the feelings
of people involved), the clarification
stage (analyzing the reasons for the way:
people feel and the alternative solutions)
and the decision and justification stage
(choosing a solution and being able to
offer reasons for that choice). Assess-
ment could be conducted at any stage,
although with secondary students most
work would be at the decision and just-
ification stage. Assessment activities
might include:

Written, for example write a letter, argument for a debate, in which the
problem is stated, solutions analyzed, and choice of solution justified.

The important criteria for assessing such a piece of work would be - con-
sideration of the views and feelings of different individuals or groups
involved, careful consideration of reasons for these views and the advantages
and disadvantages of possible solutions, the reasoning used in justifying

the student's decision.

Oral presentation of a decision and the justification for it, performance in
a debate or group discussion.

 Pictorial presentation trying to influence others of a particular viewpoint
and justifying the stand taken.

INDERSTANDINGS:

though component knowledge, skills and values objectives may have been
sessed the understanding is a whole which is gregter than its component
rts and therefore should be assessed.

an understanding is a relationship between concepts it is difficult to
asure in the same way as a fact or skill. However, the demonstration stage
the learning process model does require the student to apply an understand-~
g to a given situation and this can be measured. The Social Studies K-10
Z%aéug contains on page 17 a useful summary table of student learning
tivities used for demonstrating an understanding.

X example H

STRALFAN LANDSCAPES - Understanding: A variety of landforms, climates and
getatlon types exists which can be classified into regions.
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Forms of assessment might include:

¢ Apply the understanding to an induiry question, e.g. students test the
hypothesis 'Australia a monotonous landscape', or prepare a speech to debate
that statement.

® Apply an understanding to a related situation, e.g. what equipment would a
traveller take with him if he was walking from east to west across the
continent. Give reasons.

@ Use knowledge creatively to produce an original piece of work, e.g. student
prepares a travel brochure aiming to attract overseas visitors to Australia.
B
One of the key considerations influencing the evaluation of student work is
COMPARABILITY. 1In addition to the state~wide strategies for achieving com-
parability administered by the Board of Secondary Education, a number of ideas:. .
can be used to maximise comparability of ‘assessment within the one school. )

® Many schools devote part of their weekly subject meeting to comparability
exercises. '

e It may be possible to maintain a file of work samples (for example written,
mapping and graphing exercises) which is accessible to all members of the
social studies staff.

@ Across-the-board tests have been used in many schools. In addition, some
schools have a standard format set down in the social studies policy
document, for all tests set by the classroom teacher. (For example, Part A
- objective; part B - interpretation multiple choice based on a given map,
graph or photograph; part C - short written answer; part D - long written
answer.)

e Various models of team-teaching are employed in some schools. One of the
advantages of such an approach is that it increases the likelihood of a
student's work being evaluated by more than one teacher.

@ Part of the school SOCIAL STUDIES POLICY may be devoted to the establishment
of weightings for general categories of student work to be assessed. (For
example, knowledge %, skills %, values %, understandings _ %.)

* * * * * * * * * * * * *

In evaluating our evaluation programmes we need to be aware that we should be
including more than assessment. If we were to follow the ideal situation, our
evaluation load would be enormous, so enormous that it is easy to get the
feeling that, no matter how much time we put into it, the job is never done.
For this reason it is necessary to establish that only a certain amount of our
time can be made available for evaluation, and therefore it is the most effec-
tive use of this time which is crucial. This evaluation time needs to be
allocated to more than just assessment of student work.
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GENERAL INFORMATION

RECORD CARD

NAME :

ADDRESS:

TELEPHONE NO.:

@&

DATE OF BiRTH:

(Emergency)

NUMBER OF CHILDREN [N FAMILY: -

CHILD'S POSITION IN FAMILY:

RELIGIOUS DENOMINATION:

PRE-PRIMARY ATTENDED:

DOMINANT HAND:

MEDICAL HISTORY:

FACTION:

PARENT HELPER:

Painting

Written Expression

Mathematics







EVALUATION AND RECORDING

EXAMPLES

YEAR 1






17

LANGUAGE YEAR 1
CODE
. knows sound

% doesn't know sound

— prompted wjth Jetter
e s HIEENERE
Aa|Bb|Cc|Dd|Eel FF! Gal Hh| 1] Jj|Kk| L1| Mm| Nn| Oo) Pp[Qq| Re| Ss|Tt|Uu|Vv|ww| Xx| Yyl zzf+ 2] — I A 2=
‘ | | 25
/////////////////423//////7'm Hlg| -~
’//////:.//////////./‘/{[/5////)(//7 -1 -1 71
AANNA SN NN NN NS AN NNANN N7 0l 22 S
////A/////////////////////7 01217«
ps, vustin |t N A A AEANNNNANB N ANAANAANNANANAANS] 2 | 10] 6|
N\ AANNVNANAN NN N\ AAAANAN NN AN A7 0] 12] 7|
; //.//.//./////.///‘//;’/i/./f/é////.//7/0 218 | —
Sf"""““ N AANAANN £ /E/////}////E////./ Ae|rofral g |
%%HEL,L';VW //////i/////.f'/////fg/i//{///f‘;;// 7191718 ~
?ﬁjﬁ//////V///4////ﬁ///////XX/@ gli] 7]~
pee A VA A A A A A A 7] 0] 2] 2]
%;T:_‘_’L//.///.//////E////f/f/?/;/.//;r/////7 o1l 7|




18

YEAR 1

3 - ¢

00L - 01

MMéE%&M$&?&W535

0T -z

0§ = § wz_kz:ou‘

STVYSYIA3Y HIGHNN

108[qo 31345u0> pasu 200
$30(0x_ SNOI1vd¥3do .

(seiduexs k)
1s3L "-°°- 40 s1o1

(s|erisisy -7, jo $307,)

£433rg0 40 S13S DNIdNOYD

emresoni

NOLLOVYL8NS “NOTLiaay
S3TdWYX3 G3IXIW

/| so

SATdWYX3 3
NOTLIVYLdns 31duWis

by

(Slefio18 BuTsn)$133ran
50 $13S J1vdvd3s Nvd

WLOLONT4 8 S133740
40 S13S 3INIEW0D NYI

1531 ¥IGHNN

(U= 0 uC|Jeulquo)]
NOILIQGY 37dWIS

0L o311}
U3I0H0 NI SUIGWNN

MATHEMATICS

(U3 1IM)
SYIGWAN IN14¥3q¥0

g 01 |
1S31 ¥IGWNN

S - 0 ¥30¥0
NI SYISWON TvH0

Gl

AAA ¢ 0 SN 100
A7V g /)7 \/Z::r,/sog

A AN N el o | o]

A NN wlid A7 e o B
V. P44 A PAYA” PAAVAra VAL

ANNN sl A A A s

6

/,////.5”/05//././//00
Y, PAPAWA VAR i AP P4 VAT

Y VAR A VA" VA A A Wa P ™

A NANA AN s

y, PAVAVA AN VAPAVAYE YakZdl
,///‘//@Wl/’//././/oo

[N BAN I o SR TARE AV I S o o o]

l
SYIGWAN ISINIOITY

0t 03 S,7 1INNOJ

0f 03 | INNOJ

%
|/
/1
A/

4
/ V]

NAME

ANDRES, Peter

KIKIROS, David

LANE, Derek

LING, Simon

PHILIPS, Dustin

REED, Neil

S

S

1%
/|

1/
/1

CRIMPER, Fiona

JOYNES, Annetta

MITCHELL, Vera

NACHOLSON, Ruth

PAGE, Joanne

QUENTON, Jane




19

READING

YEAR 1

’E =~T= é
& 2 o —_— — 3
3 e c 2 N P
~Ref —_ ° U235
j_’ i o~ g l—-. =
o] c S & w & R P R COMMENTS ON
— K3 ~ —_ vy w a O —_— A () [
— O (V5 o o — | Z 0 D’ oD
> I 0 g & 5 £ 18831 % e ORAL READING
— o o [& =1 (L)
0 > — w ] w [ W =
[ x X x < o — w <
N ; o = Lol = o = o
o m 7 O —~ oy
< <€ [TV} o Z
=] (&7 o = Q<< =
o o o - 20O —
- S>> o
£y, - prvey .
v -/ / v v o | s V. Quich. Potespuelioo -
. v e T arrs B o eatisprny
p bopocad 4 : anitcdly .
Derek skt T et
Here v Ve g I I YW s Wotd racapn ” mprssiomy .
Qs dn
Simo of
= v v / — e f;’
“ SO |prrdactigd oo plisd
PS, Dustin '
. g 0dd Lirosds Mosan, e
Nell a. L
e
- / o / v Jamesk
ER,‘ Fiona ty, . £, U.u-, M aarer ol Peapidiin,
, v v B I N P72 PP P4
S, Annetta 4"""
ELL, V
, Vera _ _ _ _ _ |
) R -
LSON R MW.‘«_ spee]
» Ruth s - — o v o P W— .
Jo
anne - - o / —
N ‘Ja‘ne‘ vVé [ t/ ﬁ‘.MM”J“MW‘ S,
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WRITING YEAR 1
WRITES USES CORRECT CORRECT |PUNCTUATION]  Uses cAN REcALL| can cive [ Leng
NAME SIMPLE GO0D USE OF USE OF JOTHER THAN {INVENTIVE | CORRECT | STORIES oF
SENTENCES IDEAS | CAPITALS JFULL STOPS |FULL STOPS | SPELLING | SPELLING | A TITLE STOR
ANORES, Peter | 4 i, e yal ﬁ; ‘,)d/ﬂ"w/ e o M;‘;“
KIKIROS, David / % J ‘ym - S v m v 22
LANE, Derek e V Ve s i';fwzr J _ 4 %”
LING, Simon e ﬁxx e 'M; 4 bt J g _ AZ{;;
PHILIPS, Dustin | ~ - et e Ve % - mﬁ/?@ Ve ya f:?::
REED, Neil S J yd S _ % / J I-4
CRIMPER, Fiona m':& 4 yd % - iy - - Podesi\
JOYNES, Annetta § - f’}"r““’ / % - Ve 2 _ Al
MITCHELL, Vera | / e A"ﬁ-;wk“f - ’wjz‘—- S % 45
NICHOLSON, Ruth | :::‘,, ya e S - % - 4+
PAGE, Joanne e i}“w J % %Tx — S ,‘i’;«’ %
QUENTON, Jane v e v Ve iy t‘:“t“ e v
6+ 6 =12




EVALUATION AND RECORDING

EXAMPLES

YEAR 2
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ORAL LANGUAGE YEAR 2
UNIT THREE
June/July
w
Lt =
~ (&) = (o]
2 Z |3a_@ = 2
NAME E § = 2 o wm <L T ow
pY AN TT] [FN] o - 2D o [ 2 |
<< =Z [ [ o a w m
(XN ] w = w w o
o > — (o] o 0. o
w - - (&) (o] U O.
Derek LANE a a o @
lood= phect oSamafeit iy e
Dustin PHILIPS v - v < "
' et AwT dpcak, amzd;.{éwafw
Neil REED [ v s —
4 a,/weﬁ' _,cum.ué
Jane QUENTON e “ « /
2'-‘-«.»/ ,&t/’ou @ g
Fiona CRIMPER — R R _
Joanne PAGE e i Y S Wy
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LANGUAGE YEAR 2
T
UNIT TWO - APR/MAY
"I feel sad"
NAME "} feel happy"
""Space Stories'
"I01d Shoes'"
"Letter - Kite Flying"
Cayip| reaof ,Z't%‘,c/( Augsan A/fa_a—y
David KIRIKOS 24 % K K .
. /é’,w / cc»«%e,;é P L
Simon LING v v o v —
Peter ANDRES - e v &ZP/ o
WAYY 28l arleat oAicgsd
Annetta JOYNES P C? — o j -
Aecan M/; ccrora el
Vera MITCHELL - - o — -
Ruth NICHOLSON - e o — -
| =)
0
- >
= = [0} i
c © e o @©
- 3 3 O —
- + - c 3
— (8] Q ] 0
(] c 3 3 [0}
o 3 - T 0
0 [aX + ()] o]
. . o s 5
wn wn
O (6] (] [y [
.— ® O o — m
ol c c (1]
V] [(] (] ] 3
£ £ . © [e)]
o & 5 S &
= b (%) — ] J
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MATHEMATICS YEAR 2
UNIT ONE UNIT TWO UNIT THREE § A
3 5 Zan
COMBINED NUMBER COMBINED NUMBER = Z w
SPACE AND SPACE AND _ ol B o N AN
MEASUREMENT MEASUREMENT w o v ok 2= - g
= - Ll = << Q (VNS - v
25/3/85 7/5/85 wow =l P > l_._.é
skw | G2 & @ 5 |os
@ ‘._.:’3’2 ;<_E = & < |—Z
: avace | eaerty Cltnblo
g2 ﬁ{;—:\tgv—@) 36% M- sty o e - — :/% <
100 V(X&) o & “/// < \é‘g /00
Zt,kdadu- ’3,0

IR Coembiy 89 - — v o % 3 g2

- ‘d |
5)0 m{_utpn:c(o go v v - o J 3’ é A/
5 réf e Q= /57 LH Wt«.na_é w‘/‘w o o - 3§ 22

N W N N

anmir rwo 5 X 3T T ¥ )
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Narne : ‘ Maths : Year Two

Unit Four (Audie )

Write four number stories about fourteen :

1 2. B. 4.

Use your wooden cubes to fird the missing numbers :

5. bt __ =l 6. 9+ = |8
.+ 1l =15 e b=___+ .
a. What day is the fiffeentn? | Sun | Mon. |Tues. |Wed. |Thurs.| Frl. |5
| z 3 4
b 7 3 9 10 i
0. How many days in this mordh? | B | 14 15 I 17 13
20 2l 22 28 | 24 | 25
27 23 29 80
i1. How many Tuesdays 7 1z. What day is the last day
the month?
PG| wu. b B L ., 2
x3 x2 XD x8
7. Join the dots:
e aw
%4 . -
. DI




YEAR 2
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TEST RESULTS

sadeys jo
sol1sid930BARY]

S41¢
)(
X
v
X

w

19 |20
Mo

b
b4
X

18

eady

17

Bujaspag

®

16
¥

15
X
*

DATE:
14

<

mm| o3| Shi M

X
uoiiesydil|ny

13
¢

12

JAep 1seq

11

isAepson)] Auew MOH

10

iyauow uy sAeq

* yiusolLl] jJepua|e)
x> x [7+7 =9/
x x S/ = )1+ 7

8/ = [T 4

=39, mnE:ccmmwwmmm

1-h{5]6}7 (819
X
b 4
%
X

Ty ¥

hl 104 s1del Joquny |

UNIT FOUR

- NAME
ANNETTA
JOANNE

| anALYSIS:
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TEST RESULTS ~ YEAR 2

ANALYSIS: UNIT FOUR DATE:

The covered during the six week period was:

Number storijes for a particular number
? Completing number sentences in addition
Using the calendar ;
Multiplication - vertical algorithm to 22
Number pattérns on the hundred chart
Area - covering space
Perimeter - measure using arbitrary unit

Shape quantities - movement and edges, sides, etc.

. Using wooden cubes the children were able to illustrate number facts,
both addition and subtraction. A few errors were recorded in the

test = mainly a result of a careless error.

. Finding the missing numberal still poses a few problems with children

who cannot count on - David, Annetta, Fiona and Joanne.

. The calendar was read accurately and most children could locate days

and dates without difficulty,

. Multiplication using the vertical setting out was well understood.

Children have used wooden cubes to form groups and this they do

confidently.

. Space and measurement activities have been conducted weekly in groups.
In measuring area and perimeter the children still lack accuracy but
are developing sound extension skills., Some confusion still exists
of course, edges and sides. The children need to revise this and

a systematic approach needs to be demonstrated.

RESULTS : UNIT FOUR
r00%, 7

('6(70 14

3% /

vig M

gl/% et

b, '

26 %, "

739 st
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READING YEAR 2
.
UNIT ONE - FEB/MARCH
o .o [3) n
= =z — S —
n [+ o © [)] o f—
o — - > 4 —
(o] & O v +J o [V QO -~ [}
NAME Co|sElEel S|8 S| 2f 70
0 L. O | T - 1 3 Q Ew] > )] [0}
Q [V I« T W W E )] (0] — 1 (0] o] - N
3 o0l & Y- (0] o )] 3 (o] (@}
o C QO {On - [y > o, [ 4= [ —_—
— Y = — %9 <C (&) w o (&)
(o] o
Land (%)
L e
Derek LANE 100 daphs | o | Raypoese - | v v
David KIRIKOS 0 ““f e | v e
Cuiged v /
Annetta JOYNES 100 g e sV
Joanne PAGE 00| o | P BV Vel BV e
Jane QUENTON solut | v |~ R I P
Vera MITCHELL ]/00 dacguy| o | o o “}’37& R I
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SCIENCE YEAR 2
i
L1QUIDS Weeks: One to éix
1. Observing liquids
2. Mixing liquids
3. Rate of flow
L. Liquids - cooled and air
5. Growing salt liquids
= g
NAME \g g é & 3 g’
A 3 ~ - \
3 Q‘i 3 3 v e |4
o SRR IEE AR
Neil REED - v v v
Dustin PHILIPS 7 v v v
Derek LANE o _ .
Simon LING Ve %
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SPELLING - DICTATION

YEAR 2

TEST /’CC//CUMM Ut 9 DATE :
LIST' much /e om/ Feowa Reursjon s ba,,g M S (77,;4{ Deonar
¢:'Aof’/”.”f W felsr Rexd wet futis
each 1 Oaved Rudd Swing .
| ~ et € ,e(,i[d
alressg_g 7 07"""‘ Noid ‘fh//\gg,_ it At €
mirss /" Jodne Jasa 9:;7" /" Opaseef Uora
chicken ny /Q’:ﬁ/ Aol Sero ie el
/ass 4 - hilly Lewr B2 e
s Loier groe 7 Ol
Chin w'o//hj /" (77“”‘“ Smeane
[unches 1111 B Hed @Wc;.
méesseg 4 S cameon
Such Fbora
ICTATION:
: / W 1!

Pur

@ <ress newr fo the reght answer,

o / / 1114 )
Wheve Aoove Yoo P/am’ecl The new seer//mgs

Viardies 4

4

ANALYSIS:

SPELLING MARKS

v&ofwwf/,é 78 arerde Ly cemalnt, ald oo
F tvorcls v 10 PLUta g . copiols /14 MM %..C?
€ iretg T RO A Y /e ‘7 et qu/o
'{5 Lratolo e,wn&»»? v L dof s5 J'QM need A ;j;c
./At Teicined  Chelbie.. X woatsd 30&2
7¢ %
79,

v

b 774

rvid
!
1"
/
!
f
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SOCIAL STUDIES

YEAR 2

¢ below satisfacton
« satisfactory
v’ very good

LIVING IN THE ENVIRONMENT

NOYIANT -Lins

NI JAIT ATINO
STYWINY 3 SLNV1d
S3SIND0J3Y

"YIANT "41d N1
3AIT 0L 39NVHI

VYW 3714034
1VHL SISINDOIH

aT40M

JHL LNOHONOYHL
IATT 31403d
LYHL SISIND0ITY

s

+ NOISYNIX3
WOYd " 04Nt
IN[11337702

S

a3.L37dW02
SL3IFHSHYOM

June/July

NOILYWYOINI
S3ING1YINOD
/S12371709

NOISSNasIa
NI
S31vdidilYvd

NAME

Vera MITCHELL

Ruth NICHOLSON

Joanne PAGE

Jane QUENTON
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WORD STUDY YEAR 2

ANALYSIS: UNIT TWO DATE:

The range of marks indicated progress in this area. However,

there were a few areas of concern that require revision -

a

- digraphs er, ow

- plurals adding 'is'

Nearly all the children had difficulties with 'er' as in
fern. This was mostly confused with 'ur' church, and will

need revising.

Children to watch -

Fiona difficulties with word endings

Jane speech problem sometimes affects word
pronunciation and decoding

David improvement noted but still not strong
in decoding

Neil rushes into work and often just to complete,

but does not take time to think.




Name : | Wordstudy : Yec
I Rhgming Words :

bOCI‘f’ | 'FOFI< W

cake y furn « _
|2 Wrﬁe, fhe word e B
| ‘ w___een /b&zuxu__ l;:‘s 2 2 %Z’g&

—

| B
ﬂ k Z___@ Sm_____ ‘C}’? . /CF_M_;E

3, More than one :

one coat—1two «_—_ one wish—sixum
one brush- four x one bell-tenx___

4 Draw me: 1. A green turtle eating a purple turnip.
2. A white rabbit by his narrow burrO\;\(/jO i
I 7 -

| 5. Choose  the right word :

The 'child‘%@h will ‘ n the sea.

spray splash oo sy

The beach ball has a __ __in it
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How many wooden cubes cover

this shape?

Guess Measure

W”H wooden cubes 1}

d the ¢d9¢7

Measure

he shapes fo find out :

corners edges sides roll ? bourice ? slide ?
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WRITING YEAR 2
&
APRIL/MAY
w
= w
NAME w w g o E
~ a- - [ i
— o (8] <L =
w | <C = =
wn [a o (]
w E [45]
— _,WL
Joanne PAGE g “ v O v isanatid
feen 'L./)
Fiona CRIMPER - o o v e}
Jane QUENTON | e | | e |
a0
Derek LANE Y - — I G N
Neil REID o e v | W""L/
SCC Rk A pelnn
Dustin PHILIPS v e s e




EVALUATION AND RECORDING

EXAMPLES

YEAR 4
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DICTATION

TEST

ﬂww /4
»Q/aay

¢
X
i
A

7 L Lot ot ”f”/'f@i&”’“?

DIAGNOSIS

tamo, feliy, ards Davie) Fona, Deceh,
Mend] donalla, dq«/ S.,.;M’/a, Ledd

wvaly, Usra, Buolin:, Daslol @umalls.,
Sinen Poler, Joms| Fima

Jiival 0esins! 'D/?’“’ c‘@; '

ALend ddﬁﬁtf .

6h¢¢u¢? g

od". Freal o ool

ENGLISH

TEST

YEAR 4

Penaton ot

md"""’/ Py u.m z: (‘_
,0£¢4;:2Z'/spo:7 PO Adwof ok‘A‘

| bz abs plucal of

On atinslan, sent Mo ohe Aual. oy Jane oo awalbis

DIAGNOSIS

(}qa-~;, EB.A‘;d‘ AALR, J“’“‘/ O““‘l ﬂLthI Decs Gam
. Loy o4 iLy;?f ) .
. J'-iﬁ'-‘tgl u, J‘MI Jw’ bw—-l.dl é-“*‘l“—

Pates, Ouna, Fusma 5%'0““
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MATHEMATICS YEAR 4
TEST 'A' -~ NUMBER AND MEASUREMENT STRAND
(1) 97,78 -- © -'3 an  +42 (16) Oaki nash pomdan !
(2) 17 18, /19~ - (7) 12-07= 3 (2)  «§ (17) s of ks fofel ool
() 4, 8 /2 - - (8) 3551 94, r0a, 4 13)  orz@ (18) ket i w0t 7. |
(4) +_§ (9) 3’3 (1) 37w _ (19) Wit oot s §
- f e , What <, -
(5) 62213 (10 5§ (15) foy 42 ;‘.“ﬁ” <90)ML Ao, H;AM ;

DIAGNOSIS

MShat Auie Lo F?

/’eu, 4o

Coumcl.,? o 7 "8 19

Lraph

flii, Berch Miid, Fiowa Jara, foue
Oousid, Stmom, Rutl  Joamee Davti:
Doareh, Jioma, fome, Semon, felas

Bucolit, Jara, Joms, Anil, Joss, Douid

MI SM, -31.;-«;’ l)ua., QWA .

I
i
{
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HARMONY FORM EXPRESSION
g\

Y.
3

RHYTHM MELODY

(Cutstacy)
Qeeges /SM

(Sevgo v Palliins)
Oitinde

Docal CLMJ.U;Q |
Qw&.-e' v W@d

Clowale.

Binary Comp.
Coms.

Codse [ betiod .

%Mu;mw

Solo [Lele, Somgp

=
BeaT: Phyeceat

e

Oeend

Bailorcr

Hololis [Declotion
ﬂe,ulu.,.w Cravel)
Galiiy Lomas on Stoff

R, Fiona

5, Annetta

ipL, Vera

OLSON, Ruth

, Joanne

TON, Jane
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*éa-rt¢/: lﬁ4~d&~§ A44Lf. flnau44¥; U¢&~a'<;¢u~m,
slat: C}o-—~t’i§aA~Ld, Ao, 2leas: Dasdy

SPELLING VeAR 4
: TEST
’ M 4 A%N & bolenss 3 o'clock ! el ankes
/ Lo 13 Aeewps 6 ' 9| Plocsesed
g‘:; 3] dmanh 4 MA;:/? 2 asz} 6 ,g,fti/
ehisrel 2| elees 4| neatled 7 ,d-ﬁud 16 colbosT
oliolut 5| ehey 1| trap 5 /(Lzu-«y 7 .
aleph 6| tefors 31 ,471147 5| gourentf 5 gololan
DIAGNOS IS
At oem: 0¢4&A’ Ml . pama: 04441/c;aAUL Maa ﬁ{ AAesam ';°°““*.
: et fasd . Toact oo AR .
gentisolay gpotivdagy Batl, fomns guatady ; Dassdl 4 it
wraolel wnsould, Semon. ansdd: Itoma, Potis Q_{JI Ao(aé'»j -_-_»__7

Mu;iyg.

,cu,al»(uﬁulu(

ﬁ‘°ﬁlid Aleﬁ‘&J: feil  porles Yama ﬁL*IL, § e S Gasndda no&f,
' d== “7
' [
i ]
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WRITING YEAR 4
Topic: 'Autumn' Poem
NAMIE INTEREST USE OF LANGUAGE ACCURACY
i eihad et d ve Spatleiy v pum : ‘
e B i I s R Eo el 2
xb:’ 7{AJ“2?‘r,A“é3 Ao auronh Z; Lb¢44¢JA7-_¢. “&fatuééo 42:::J:“tf'“ W Patly E
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oed Ly | Sown g00d
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'EVALUATION AND RECORDING

EXAMPLES

YEAR 6
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ANALYSIS OF MATHEMATICS TEST ~ YEAR 6

MATHS OPERATIONS

This test was marked quite hard. If an answer was not simplified in the
fraction examples it was considered wrong and no half marks were given.,
The students have been marked like this with their normal class examples.

(3) 12 Errors Both these answers proved popular
§§/¥Z7 ~/& =G mistakes. The example was completed
als"éﬂb in long division and the students
~00

el 0 multiplied the amount out. ¢
?)iso- ®

(4) 3)5'*'c7;§' David multiplied the example.
Simon subtracted the example

Peter got to 5”;% but could
not proceed further.

Derek calculated & as §§* =
Neil got to S but then
changed to 5745  as the answer.

Place value was what was forgotten
however.

5 Errors

(6) 5 Errors

Circles application of carrying procedures caused the main
problems here. Derek, Vera and Annetta copied the example
wrongly but also reflected a poor understanding of the X
multiplication operation.

David too, displayed a poor understanding of the concept
in this example but got the following problem correct.

( (L(A) < K )

(7) Multiplication problem (8 errors)

Simon Gé) - Number carried wrongly

Neil (© Number carried wrongly

Derek (€ Addition error

Peter Cg)v Two careless carrying mistakes
Vera (©) Addition error

Annetta(E? Carrying problem

David (<) Did not add mu]tiplied numbers

plus one carrying mlstake




Le

(8) L Errors

Paul “Wrongly multiplied (sx§ :@:@)
Nigel )
Simone; Concept not understood
Marissa Simplified by cancelling then added
instead of %. 1257 s ©or
(9){s 13 Errors
3% % I—_% .
Scott Tried to multiply whole numbers 1257
Toby Left as'f% - Did not simplify
Nigel [E] No real understanding
Lauren Unable to convert improper fraction‘%g to AW%
Trinet "~ Process not understood
Karen Worked until'fgbut gave in at that point .
Naomi No understanding

(10) 10 Errors
— 3 .
s%+475 %
The bulk of the problems occurred here as a result of

students copying down signs incorrectly or not reducing
to simplest form.

Paul Trouble converting equivalent fractions
Sam Sreau =D

Nigel Poor understanding

Felicity Sign mistake

Naomi Did not add whole numbers

Melanie Reduced incorrectly "7% e 74

All maths problems were re-taught and a homework assignment set
to reinforce class work., This will be marked in class and isolate

any remaining problems.
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PHYSICAL EDUCATION YEAR ©
CATCHING CHECKLIST
Age Sex Name
ttern Elements Present Deviations Noted :
_Catches with both hands Catch against body only
Catches with L R hand Can't catch either side;
L, R only

Stiff, rigid fingers, arms

Retains control of object

IGives'' to lesson impact
Ease and control
_catch

_Handles easy throws,

hard throws.

Points fingers up, down, out
of movement
'Braces'' body direction flow

Body in position in time for

""Loses'" object before catching

Grasps too soon, too late
Loses balance, almost
Can't catch overhead, underhand

Abortive movement in free arm

Can't follow flight of ball

with eyes

rks: Preferred hand

R, No.

L,

Examiner
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PHYSICAL EDUCATION YEAR 6

Directions and Checklist

NAME
SCHOOL : TEACHER

CHARACTERISTICS OF STUDENTS WHO NEED
PERCEPTUAL MOTOR TRAINING

AGE SEX DATE

This checklist is to be completed by the classroom teacher, speech therapist,

or physical education instructor,

The observations should be made during

regular class periods without the knowledge of the student being observed.
The observatién should be over a period of time sufficient for an objective
view of the student. ,

-—
-

°

O o ~ O\ B w N

o

11.
12.
13.
14,
15.
16.
17.
18.
19.
20.
21.
22,
23.
25,
26.
27.
28.
29.
30.
31.
32.
33.
34,

35.

Fails to show opposition of limbs in walking, sitting,
throwing.

Sits or stands with poor posture.

Does not transfer weight from one foot to the other

when throwing.,

Cannot name body parts or move them on command.

Has poor muscle tone (tense or flaccid).

Uses one extremity much more often than the other,

Cannot use arm without 'overflow'' movements from other body

parts.

Cannot jump rope.

Cannot clap out a rhythm with both hands or stamp rhythm
with feet.

Has trouble crossing the midline of the body at chalkboard
or in ball handling.

Often confuses right and left sides.

Confuses vertical, horizontal, up, down directions.

Cannot hop or maintain balance in squatting.

Has trouble getting in and out of seat.

Approaches new tasks with excessive clumsiness.

Fails to plan movements before initiating task.

Walks or runs with awkward gait.

Cannot tie shoes, use scissors, manipulate small objects.
Cannot identify fingers as they are touched without vision.
Has messy handwriting.

Experiences difficulty tracing over line or staying between lines.

Cannot discriminate tactually between different coins or fabrics.
Cannot imitate body postures and movements.

Lacks body awareness; bumps into things; spills and drops objects.

Appears excessively tense "and anxious; cries or angers easily,
Responds negatively to physical contact; avoids touch.

Craves to be touched or held,

Shows tendency to fight when standing in line or in crowds.
Avoids group games and activities; spends most of time alone.
Uses either hand in motor activities.

“Avoids using the Teft side of body.

Holds one shoulder lower than the other.

Cannot hold a paper in place with one hand while writing with
the other.

Avoids tufning to the left whenever possible.

Seems '"lost in space''; confuses north, south, east and west.

CHECK
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READING COMPREHENSION } - YEAR ©

, I'live in a small town. Our little town of some fifty houses
is situated about one hundred yards from the sea. I live in a
house made of the local stone right on the water’s edge. The
other homes in the town are occupied by about seventy people,
thirty of them children. Once a busy port, but now a quiet
fishing village, our town sleeps lazily in the sun. Thirty years
ago the people of the city needed the lime from the cliffs
nearby to build their shops and factories. Today, the pier still
thrusts out into the sea almost at my back-door only to serve
the fishing boats of the village, No steamer calls.

Old Bill Howard, over ninety but as active as many men
half his age, often comes down to my house in the evenings
to talk with me. Tapping his pipe into his hand be sits
down beside me without a word. After a while I place my
brush on the easel as a signal for talk to begin. For a few
minutes we sit and talk together while the sun-tanned young-
sters of our town frolic on the sands. But he always ends his
tale of the old days in our town with the same words, “But
now me boy, its a place of peace and long may it stay so.”

Old Bill died a month ago. It is high summer now and
today on the beach I heard a transistor for the first time.
A stranger on the beach told me that he could hardly wait to
get back to the office. It seems that it is fashionable to take
your vacation in a small town near the beach that no-one has
ever heard of, or that’s what the man with the transistor said.
I am going home now to pack my few belongings. It's time I
moved on. Old Bill must have known.

How many people live in the town?

"From what material is the writer's home constructed? @

On the whole, this story is about ... @

Give a title to the story.

Has the author given enough evidence to show that the town was
once a busy one? -

If you were the author, what would you have done once you heard(/.‘,\
the-nadio—seﬁef%?w-e»‘,mur&tf\ Tl Pachln 7

W

_ What clues make you aware of the writer's occupation? ‘

What is th’e‘méaning of the last sentence in the story?

Do fhe twb'characters want the old days back.again? How do you

_ know? o)

Describe the author's regular visitor. @
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READING COMPREHENSION (TEACHER’S ANALYSIS)

YEAR b

(5) 7 Errors

Students who did not score well in this evaluative question
did not provide enough evidence to suggest why the town was
once a busy one.

(6) 7 Errors

The children who made errors in this appreciative question did
not place themselves in the position of the author. Rather
than project his feelings they spoke about what they would

do had they themselves been living in the area.

(7) 5 Errors

Five students did not recognize enough of the clues given in
regard to the author's occupation as a painter - easel, brush,
plus picture where it is shown.

(8) 54 Errors

These students did not fully recognize the message the author
was endeavouring to make in relation to the return of the
hustle and bustle,

(9) 10 Errors

More careful reading was required by these students to record
the correct answer to this question. Most of them decided
that the good old days theme would have applied to this story
without thinking why.

Once again an emphasis will be placed upon:

(i) Reading the passage carefully and '‘reading between
the Tines'';

. (ii) ‘supporting answers with explanations (justifying).
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YEAR b

(SCIENCE)
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INTRODUCTION

In 1982, the Education Department of Western Australia published the Teachers

Record File, and this was issued to primary schools in 1983, These notes are
designed to assist teachers in making the most effective use of this file. The
records contain information based on assessments made by the class‘teacher,.ahd

_enable valid educatiopal decisions to be made.

Assessment in education may be thought of as occurring whenevér'ong persoﬁ
consciously obtains and interprets information concerning the kndwledge,
understandings, abilities and attitudes of other persons. Basically, it is an
attempt by one person (e.g. the teacher) to find out about another.person (e.g.
__the student). This description of assessment suggests that, contrary to popular
_belief, students may be assessed without sitting for a test or having their

_performance measured in any formal way.

_ The teacher can assess in a wide variety of situations, ranging from the very
~ informal (completely unstructured), such as teacher-initiated conversations,

through to the highly formal, such as a written test or examination.

"MOST

| b 1 P |
; ! ! ) SLIGHTLY | | MORE S v
 LESS ! UNSTRUCTURED | | STRUCTURED } | STRUCTURED | | STRUCTURED |  MORE
- FORMAL | ASSESSMENT | | ASSESSMENT | | ASSESSMENT | | ASSESSMENT | FORMAL
' HE i I S
< >
. CHANCE . QUESTIONNAIRE . CLASSROOM , STANDARDIZED
MEETINGS . CLASSROOM TESTS TESTS
OBSERVATION, . CHECK-LISTS,
. TEACHER- ETC. ETC.
INITIATED
CONVERSATIONS,
ETC.

Figure 1
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The range of assessment situations possible within the classroom is represented
by Figure 1, and some examples are given of appropriate instruments that may be

used,

It can be seen that there is a wide variety of assessment procedures at the
disposal of teachers, and that assessment does not necessarily occur only during
a ermal test, Thereéare many aspects of a child's development a teacher may
wish to assess that cannot be revealed through such things as fofmal tests, and
it is up to the teacher to decide which methods best help to rgveal certain

items of information.

In order to illustrate the use of the Teachers Record File, several examples are
presented in this section. Each example contains variations tpat may prove

useful when information regarding students is being collected and recorded.
MAKING DECISIONS ABOUT GROUP PLACEMENT

In order to make the most appropriate decision for each individual as to group
placement, there are many factors that may be considered. The more information

available, the greater the chances that the educational decisions made are

v

‘valid,
Consider the following example:

Teacher A

Teacher A intends to restructure her reading groups from time ﬁo time during the.

year. She plans her testing and recording programme to yield information that
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will be useful when she is making those decisions. She s considering whether

John 3. should be changed from his present group.

Examples of the types of information she may require are:

(1) His reading interests,
(2) His reading strengths and weaknesses.

(3) His reading ability,
(1) John's reading interests could be recorded in a number of ways:

(a) Anecdotal records,

Form No. R0 ANECDOTAL RECORDS

ﬁaaacﬂkgy/’C?eyvevzp/.Jﬁbﬁenasfs

D.0O.B. Adm. Datc NAME

John S.
Date , COMMENT
" Save peeparenl Lalh Lo wihile claco e

187 reb éjéu/uuu:t;¢b<j7élbvt Lo~ s ’

o e, | Hho deen ' m:«vce/mmjwﬂwm

W? W USSR, .

1% Mar MWMW—W albwwl L 7

Caco - ot o Lot absel L.
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{b) Through a check=1ist of John's interests, perhaps gained through the

administration of an interest inventory.

suniecT Readgling - Inferes? Survoy

I

FORM No. RS

CLASS

TEACHER Mrs A.

Inlerested v
Neutral

X

Dis/ikes

NAMES

1
f
b

d

%2y

Johs
Chavial

-
v

Information on John's reading strengths and weaknesses can also be gathered

(2)

and recorded in a variety of ways:

(a) Cloze tests.

PuRyE
..\Qt‘g

b

paviopY

[ T gPeAddT |

)
PR oy
- IAA0T |

kucta&“\kv

Y777
povainisy

Reoa’/hy' - (loze Test

Feb, 187 May 157 | Ty 19| Sept.20™| Dec, 2nd

SUBJECT

FORM No. R4

pajdeg b

4ON

Dom05
Pt DAY

VDT
ooUIDLBY

R,
Py Hoon

1724402
3 D B0

bujupam
pEaDiEy

2. 0Wwe) 1D
P9 t._bz

‘CLASS

NAMES

-

e w
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(b) Criterion referenced test.

£

Readin

SUBJECT

FORM No. RS

CLASS

TEACHER Mrs A.

+ Achieved

— Mot achreved

3

NAMES

O

[/

Ketry

(e¢) Informal reading inventory.

e,

42443 (3512

Interesial.

b WIBly

SPpay

| SoRIOIITO .

v’

R e

4933/ 3sneD

gowonbag

Literal

vopr uly

HOrSN TH T Rl 0)

- o«

- o

I BILDing
SBAAIS GO

S U o

* Diet a6 0aS)

T DL 4400 43A0)
£204407

Nature ofervor

POUIDLIS
Surualy

supect Oral Ke eading.

2

50475

%
3
:

FORM No.R3

CLASS ... . . .

TEACHER ‘/‘//f’.i A.,

Informal

d

Zimvenio,

4] y "
The Horse
NAMES

Readin

oOM
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(d) Oral reading analysis,

e

IRy SEERES Ragt I

B sal] e TPV WY S I SR N

wolor sohe colon colhe sefoe cofoc cobe cofre oo la
TCCUh

PN S IR S S RN

oo

PRIl

33

Pl

el SN S

R SR N S S,

-

=

FORM No. Rt

INWVN

3
&

Aol

)
F('o 33

Orol Reod;
"Tha

pr:'orih, Kor

TN

RCDAS l'n

Subsl. sermantically core
Subsl, Aroramm. corn

Se¥ cormels.

Azachieocd o this Jevad
B porlly ochieved
X%

He hi
A

S,

Skips, uses corfed,

Resds vo ot po.'n‘h'na,,

Uses picfure clues.

Observes punclusbon)

(e) Silent reading analysis.

\J.nn;d)ﬁj oL m.r\uﬂum

~—

Y

Sieul_sapwien)

S SRR -
P/ »snoy

®

SWAsIpATY SR IR
(]

(i ferdnts

L Vol
[o)

1y} ..d gﬁl’\. f\otin

Q.

.ﬁvu&m\. Ssu@

(itdral)

.)qd.\gfdml.
‘03 rlmdc B
@

SUBJECT —Ram\;—u\

FORM No.R2

© Sune suy

~yprusey

oty S (DPBL

S

CLASS

TEACHER "rs A,

NAMES

il
XY

e i B e e

RN AR DA

11::::
it o
S N S

e e fhe wofe -m

S O SO

Jenny
Soreh
Michoael
Peer
Dok

R T S

SR

*
!

1

v
v
]

r
i
T
!

bm}. a

b

b
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John's reading ability could also be recorded from the results of

standardized reading tests. A standardized test aims to indicate an
individual's achlevement and aptitude in relaéion to that of others,
Examples of how this information can be recorded are shown below.
(a) Standa;dized tests expressed in reading ages.
FORM No. R4 SUBJECT.. K€QGNQ. ...
TEACHER..Mrs. Ao,
Sfaru’ara’/'zed
N AN N RN
NAMES
{ {WA-L 9‘3EQ-2' 85 9.2 : ! ! : :
\_ OdandA 969098190’ T P sg
L Mechail 16961 [30:96 ;| L P
" A 02:38: |I069-8: P P
Y 1296 |114:9.6: N :
_ Udavat q3:81° |q0i81; L L i
: ' - - A S S N E
(b) Standardized tests expressed in stanines.
FORM No. RS SUBIECT  Reading
CLASS . C OMPRIE HENSfON
TEACHER . /s .
RAT. Readnyg
_NAMES , o g :
/ey q./.30/9,/0; 3,22,36,29,22,4 | . | | | .
i Qohny 9%116,52,4/,30, 5\33,47,57,80,5 | | | | | |
. (Al 91)S 46,136,268, 4 [ 23,39\3/ 244 . . | , . .
. Do, 94.100,26,/5, 7,3 . #2,36,20,22, 6, | | | |
j 1
S A 4" 1K1y 1 A
l’_%w . %1 20, 701 S8, 48, $1364.67:80.6 . | |
H ] . H H R H H | H H 1 1 { T i ! i
-3 ) . 1] H 1] 1 i ! ! 1 ! ! t { H i ! H
! . i 1 T ! ! 4 H I i 1 ! 1 : 1 [ [ [




62

Each of the previously mentioned areas provides only one source of

iriformation for decision making and, as such, is of limited value. It ig
when Teacher A considers the data that have been gathered, she can begin
to make responsible decisions as to the reading group placement for John,
and the types of materials and instructional objectives to be set for hinm

and others in his groups

Group placemeént should be monitored regularly, and should be viewed as an

ongolng process, since an individuél's needs wWill change over time.

Further information on the waYs that reading can be assessed and evaluated ecan

be found in the Reading K-7 Teachers Notes, pages 225-237.

IDENTIFICATION OF STRENGTHS AND WEAKNESSES

If a teacher wishes to make some assessment of a Student's strengths and

weaknesses in a particular subject, then once again there 1s a variety of

information that can be collected and referred to - derived from informal

throuéh to formal methods of assessment.
The Coilbwing is another example to consider:
Teacher B

Teachéf.B wants to diagnoée the Strenéths and weaknesses of Susan C. in a

particular strand of mathematics.
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Teacher B may consider:

(1) Her performance in practical mathematics activities.
(2) Her performance on teacher constructed mathematics tests,

(3) Her performance on standardized mathematics tests.

(1) Her performance in practical mathematics activities may be recorded in the

anecdotal records section of the file.

Form No. R10 ANECDOTAL RECORDS
Maths Achistres
DOB, Adm. Date NAME
Dare COMMENT

/.3 W : el Erat alute 'gz,w.
20-4 locddnl Meordd aeactts of ' Jactiicbieo
. tloar Lol . ANore <vort

s ' Ww'azm;mégw
Zherr mo _prpblenc mos. 7

(2) Her performance on written tests may be recorded in the following ways:

FORM No. RS

CLASS e

TEACHER A+ B. .
Long Division Jest
M = method errov

T = tablee ervor
. NAMES

44#w«/
Odusan
_ Aleber -

W.

|

——gee o

- g cqges omon egew wufee
[T FEEppes NAQUR NSRIE AU SR WP
- od o enlon melen evfon cofoe mele —
o sfan wrlee mfoe el ool aofn an
LIRS FURpOT Rgps KUy SURpU SR S
LT U Ny TR N, SR S
PP [, SR, Sty SNQPUN [ SR
R L k) Toupey KN
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(b) A check-list of the objectives,

SUBILCT MO‘I%g

FORM No. R}
CLASS ..
reacuer i 8. + ) “ U <
P. Progressing at Y lewl| "3 é’ o 2 | § L S é 3
Pt. Beyond YV level | g Ol & B RN RS
. A W/ = Sy, Sl gl 8
P> Starfing point ident: 3 ?8' SIS 3 3 S g g SR E &
el ¥ O < < =
RGP/ Nﬁ‘f&fé’f‘ g g Q Lt N 2 g Q QC Q g Q E L‘(}
Susan VAR A A R
. T A A
oo ot t FAR R
h H ! H 1 —t He ! ! H
H H ! 1 1 1 | 1 T T

It is often best to record these items in skill clusters so that results

can be easily interpreted.

Susan's performance on a standardized mathematics test could be recorded in

the following way:

difticslt questions oo

rost difficulf questions ee0e

er edlee mmlam ocfew -

.

FORM No. Ri1
C'A'T"M' .
> a S
( Class Achievement | 91 371 g
' I AR RS Q
Test R F SRS I 9
Mathematics) |3 - MNEIR: S
wl SIEIE[Q] » gl £
sl Ll 33 <
LD =XV &<
ifem +ype knowledge ~K |eB8, U | 2R o L4
cnderstanding-u Joet St1eta | Te T 1 T
application - A ol g{ufs ' ' ’ 1 L '
computation - C |o A o K : & TA L L1 ; ; :
sample item facility |8/ S K 6] (D) L L
easiest questionso  1:D.S U | 6 D, L N
average queshons os M P ' -
L L
T H (DR
! ! ! 1
R L
[ } i
T T T

[ PR PUNNS. PURISG U i

1S Sl e E B B

[ .

-t
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EVALUATING PROGRAMME EFFECTIVENESS

It is important for a teacher to know if the aims and objectives of a particular
programme have been met. Decisions can then be made as to future programmes or

to changes that may need to be made to the existing programme.

In order to judge the effectiveness of a programme, the teacher needs to be

clear as to:

(a) Its objectives,

(b) The types of learning activities that best help to achieve the objectives.,

(c¢) The methods of assessing those objectives.

There should be a close match between all three in order for a valid assessment
to occur.

The following is an example:

Teacher C
Teacher C wants to evaluate the effectiveness of the writing programme that has
taken place during a term.
<
Depending upon the teacher's objectives, information may be gathered from a wide

variety of sources in order to make an assessment.

(1) From writing strengths and weaknesses deduced through teacher observations '
and teacher/ children conferences}

(2) From the children's own evaluation of their progress in writing.

(3 From an examination of the children's writing folders.

- (4) From the achievement of the objectives of the writing programme.



(1)

(2)
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Writing strengths and weaknesses of individuals can be recorded in

anecdotal records.

Form No. R10 ANﬁcno1AL RECORDS
Wrihing (onferences
D.0O.B. Adm. Date : NAME
Jason 0. (Y- 3)
Date COMMENT
23.3 Lot about “Roadacncar . « Jlpotal ?W
. A.Awauianx QQLAJJV27H$AV Maol Oonat
. Sno agolesl Meome amone %
23.3 4@Q$élJ¢ One idea, Al A Xinme Lo add ot
acaxw»
4.5 Ao to actol domn
Aatb+z7 3 aentences '4‘”2? <:7‘”“‘
8-S ﬁt Qiisaé fo 0(;,,2, W&Ma&aomm
hars wrte Hom.
187 UL*C£°‘Ad0fZ 4o b ublah,. .
1.8 g abont Ao ' - the b 3"6 Treecko ,aﬁ-z
. back /w»ﬁ 7:44(‘ N .
.2 opellong” Lboa Lor1ecl Aeracon,

The children's own evaluation of their progress in writing can be gained

either orally or in a written form,

The following is an example of a written form:

D.O.B.

Adm. Date 7 NAME

Date

COMMENT

J Ahink that 9 Rove.

inproved, dm opelling.
i 3 oot o i
Pounthar m‘vﬁg‘”"k that
ao M
o s n pond e 3 ehaih
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The major points could be noted in the anecdotal records section in the

following way:

ANECDOTAL RECORDS

Self- evaluation of Wrih'ng

D.OB. Adm. L ate ‘ TJanet E NAME
Date COMMENT
Znd, W&M M Zaken, _plece .

M%MM ﬁ%

AT

(3) An examination of the children's writing folders, with dated samples of

work, can take place and be recorded as follows:

(a) Check-list

(b) Anecdotally

ANECDOTAL RECORDS

Comparisen of Ist and 2nd Term Drafts

Nicola F.

NAME

COMMENT

DOB. Adm. Late
suaiecT  Wrifing l l
CLASS Ideos Form Grommar Date an
Teacuen dlitel. | @ Pre. E:... ma %::W
ison of 2 *5 § 3% 3§13
winfing cvalls, b u§3=
e o 315 i EEEY
o A Q % ale o @
—fer e oy o e
‘ [ R L R TR
R A"“"‘ﬁ ousing
— — i 4Lk, udn
(; I — —— 1
e L I M
R A Lo Atnrn Laned
' 0 [] [] [] 1 1 1 [

- Qooumeie Audunce Aaohas
MMM .oto,oor‘o
Mnta,tunm AL»WM

conbnt, parlegpoalis more

WM
T,

P Mw‘%n

) direct M(W&lﬁmm
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(4) The achievement of the objectives of the writing programme can be

recorded in the following way:

Check-list
FORM No. R4 SUBJECT Wf‘"h’\_@
CLASS o Ide§s Style |Grammav|Spelling
Teacuer 0 G s NEE YR 8- | 8] s
<§<§S§ sley 3D HEYN
. AQ(O ST Y+ & b B
-/'Ach'ct/eo( 3\“3%%4“—‘—‘3? E§A§ 5,?3; ?.3
) .‘é [ 5“‘ '\—'V\ £ <
—Notyefacheved |§ 199875139 [¥935 &1 345
, NAMES ololalo/al QO] |
: é;Vor\d/ L : : i L1 b4
1 t t H i [ ] | !
. e e
g s e e et e ey g
! H |
b R R e e e R
b T e e o e
) Beov L - - P L
i [} [ ! ' i [ 1 [ | |
A i I i 1 ! ! 1 ) H |
l [ t [ [ [ [ [ t

Each of these sources in isolation may not provide sufficient information,
but when taken together the teacher should have some firm information that

will enable an evaluation of the overall effectiveness of the writing

programme to be made.

SOME QUESTIONS ABOUT RECORD KEEPING

Do I need to record everything?

Obviously, it is impossible for a teacher to record everything about every child
in every subject. It would scarcely leave any time for actual teaching, and 1its

value i3 doubtful.
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As a professional, it 13 up to the teacher to decide which aspects of a

particular subject are important enough to record. Perhaps the best time to

decide this is during the planning stage, when objectives for a particular

programme are being decided upon.

Those children working on an advanced or reduced programme will need additional

records. These records should provide information on the child's progress and

be designed so that future teachers are able to continue the programme,

These objectives help to form the basis of not only what and how .teachers are

going to teach, but also how they will assess and record achievement.

It sometimes happens that some other objectives also considered important by

the teacher are achieved during the course of the programme, even though they

-Wwere not originally listed. The teacher needs to be aware that this can

sometimes occur, and be prepared to add them to the list for assessing and

recording.

As a staff, teachers may decide which aspects of a programme are essential for
recording purposes, in order to ensure continuity throughout the school.
Schools are encouraged to develop their own recording policy so that these areas

can be identified.

Do I have to do all the recording?

There are a variety of records that can easily be gathered by the students

themselves. Some examples of these records are the work covered in a particular
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area, the child's reading interests, and so on. The children can also carry out
some form of self evaluation whereby they indicate to the teacher, either orally
or in a written format, how they feel they handled a particular unit or section
of work., Not only does this give the busy classroom teacher more time to be
involved in teac¢hing rather than administrative tasks, it also has the added
advantage of helping children focus on their own progress in learning. Through
their own record keepingi children can begin to feel more responsible for their

own learning, and may also realize that progress is not always steady but can

also occur in fits and starts.

If children are to keep some records, they will need to be given time in which

to maintain them, and to have teacher interest shown in what has been recorded.

How do I ensure that others interpret my records in the way that I intend?

If records are to be referred to by others, it is vital that they be easily
understood. This means that complicated systems of coding should be avolded;
but if codes are used, a clear description of how to interpret each code should
be attached. Educational jargon should be avoided, and records should be

clearly dated to indicate when each record was made.

What about the role of children's work samples in a recording system?

Building up individual profiles through a regularly updated collection of a
child's work can be very useful to the class teacher. For example, if a child's
writing progress were to be recorded in this way, each selected plece could be

placed in a file, dated and reviewed regularly.

There is, of course, the need for discrimination on the part of whoever is
selecting the Samples (whether by the teacher or by the student, or by both) to
ensure that such a huge bulk 1s not collected as to make any evaluation

impossible,
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MATHEMATICS
RECORDING and ANALYSIS

RECORDING

A varilety of methods for recording exist. These may vary according to,

(1) the teacher
(11) the method of teaching and evaluation

(111) the purpose of the evaluation

and (1iv) the purpose of the recording.

However, regardless of the method of recording, the emphasils of the recording
process should be to produce efficient records which are meaningful to the:
teacher, 8imple to read and understand and quick to compile.

The followlng pages show examples of several different methods of recording.

l.

CHECKLISTS

The usefulness of information recorded on a checklist depends on the
selectlion of checkpoints and the nature of the coding system. Checklists
often do not provide enough information in themselves and may need to be
supplemented by written comments.

The ways in which checklists are used in schools vary widely. They are
often used to indicate when the main ideas from a unit of work have been
achieved as in Table 1. This allows a teacher to keep a permanent summary
of a child's progress, updating it as new skills are mastered.

Table 1
&S
# 0 :
Ll 4 43 [}]
&0 © o ® @ 1
=] N - =] v~ | J [0} o]
© (3] « Q 4] a [=1 = >
¥ o &l O - o o o © | o
" o o e} o v " u =)
o 8 (0] L] E ] )] 3 2 g g 3
R - 8 o | o | g |w | EBao| 3 o
[+')] [J] (] Q & (o] o] =5 O [t [ (5]
[=] Y =} o @ a ® a~] o a 80 w
o] © M o v =t od =t ] o ] (V] [=J=¥ Q
Y oo 0D o 0 [ 0« o =t el - 4 W o 3 o] ¢
ST Bl B8R ESlS TS s 2 EE] 28
NAMES : a1 S 5 S| 8a|l 8|1S8o|a|l@alm|[Sa|=| < ® 0
Yvette / v J
Linton '
v v/ / a / v Sequence of experience
James , by items taken from the
syllabus entries. Child's
rogress shown .
Ria ‘ / J / / J / o || Pros s by ticks
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Checklists may be used as a simple way of identifying areas of weakness
from dlagnostic tests as in Table 2.

Table 2. Recording and diagnosis of an addition test.

(O] 1))
v} o -
o %) 0nlo [
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S Ol O W0 2O | U ad| O o] O od] U oo [ O oA ] O ord | D od | O opd [ord O U N
Hould ol Wi «o vw'umv»vzﬂvh'va\'vbvauqvmvm
0 50T ol old P WY WY kY Lo Lk Wio Le Lle Hio g aje o
@ e le fd 1@ b HI® WIS H 9 WD @ 4o M@ B9 4+ ® gle g
NAMES S bl 2l Bl Bl Sjen Sy Oew Sjew S T S Sfen Sl o |ew Afen
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LuIct / o lvivlivliyly vy |vyYlyv|  lv/]s
MICHELLE I A R A A AN A A R R A
SAMANTHA /, y A0 0 2R P2 A N vl o
Y = Carrying Mistake C = Computation error S = Setting out error

Information Bulletin No. 5, Evaluation of the Mathematice Learming Programme,
contains further samples of checklists showilng a varlety of checkpoints and
assoclated variations in coding.

2. ANECDOTAL

Anecdotal records of a child's skills and knowledge, understandings and
attltudes can be kept at regular intervals throughout the year. They are
often used as a basls for the comments sent to parents at reporting time.

3. STUDENT SELF-EVALUATION
Students will learn more effectively when they know and can influence

their direction in the learning programme. Students can be involved 1in
recording thelr own evaluation in several ways.
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A) By recording their personal coverage of work cards, problem solving
cards, tables, basic fgcts......

Table 3

Measurement Cards Space Games Number Games
NAMES Ly 2|3 }141]5 ‘ 1 2 3 1 2 3
GEOFF /v v
DONNA - v ) ¥ 9% ol v
KM / /| v s / \,
PALA | v / v
ROD / i arandnd

Tables 3 and 4 are valuable as a record of the work covered by a child. Table
5 18 more useful as it tells the teacher how the child performed on the task.
In this instance, a teacher can check the child's records and use these to
make more detalled entries in the class record book.

Table 5

SPACE CARDS CHECKLIST

v/y Very easy
v Finished MAKES MODELS FEATURES MAKE AND DRAW
¢« Not finished OF 3D SHAPE OF 3D SHAPE 2D SHAPES
x I didn't understand

NAME 1| 2| 3| 6|7]8]10]25]30 17]18[19
Joshua 1,1, > W =
Freda T, ) P .
David <. ) P :
e v / /|
{Larry / / J

4 o
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3y answering questionnaires about mathematics

[NAME DATE

What do you like most about mathematics?

What do you dis¥ike most?

What can be done to change the things you dislike?

STUDENT FILES

These are another useful form of keeping records of work which can be
shared with parents. The files contaln certain samples of student work
with teacher comments, student self-evaluation comments and anecdotal
records based on observation of the students' achievements in mathematics

over a given period of time. For example,

NAME . lst Term

Highlights of progress

Particular difficulties

Comments

FORMAL TESTS

Most commercial standardized or diagnostic tests have an assoclated

veseyding aysoau..
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ANALYSIS

Many teachers analyse and record results simultaneously. Some recording
methods however, allow a cleavrer analysis than others. TFor example 5/10 1is
far less meaningful than a checklist such as,

-
NAME 1 2 3 4 5 6 7 8 91 10 | TOTAL COMMENTS
Rob 5/10 Doesn't understand
. X
' v 3// v VX x XV place value -
) carrying
Kathy J/ X | v /v | 9/10 Careless error -
4 v v clearly understands
Mark Ve xlvivisxlxlv|v|V/|v |T7/10 3 x table

For a more thorough analysis of the causes of error, many teachers discuss the
test or test items individually with the children or ask them to perform the
task in a practical way. Both these approaches allow the teacher greater
insight into a child's specific learning difficulties.

1. INTERVIEWS

Teachers can increase the value of information obtained from standardized
tests by analysing the types of errors made by the students. This can be done
by discussing the test or particular test item in an interview with the

child. '

An interview situation refocuses the process of evaluation from assessing
only the correct answer to assessing the processes involved in reaching the

angwer. These processes include:
(a) reading the question.
(b) comprehending (i) the words

(11) the symbols
(1i1) the main idea or important information.

(c) translating the question and selecting an appropriate strategy for
reaching the solution.

(d) applying the strategy correctly by

(1) wusing the correct operation/algorithm, computation
(1i) manipulating the objects/graphics in space
(1ii) using the correct logic.
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(e) retrieving and presenting the 'correct' answer in the correct format.
Unsystematic errors due to carelessness, lack of motivation, or an unfamiiiat
or ambiguous test form are highlighted when the child 18 able to perform the
task correctly in an interview.

Suitable questions and statements which lead to the correct cause of errot
might include:

o Please read the question to me. Are there any words or numbers that you
don't know?

o What does this sign/word mean?
o Can you tell me what the question 1§ asking you to do?
o Tell or show me how you could start finding an answet to the question.

0 Show me how you work the answer out. Tell me what you are doing as you
work. ,

2. PRACTICAL ACTIVITY

The analysis of most practical work is recorded through observation and
discussion on a teacher or ¢hild checklist.

When testing in a practical style, often on a one-to-one basis, many
teachers find it useful to have a scoring systém which allows recall of
the child's performance on task.

Table 6

0 - Demonstrates no understanding.

1 - Some understanding demonstrated but still not correct
after directed questioning or clues given.

2 - Demonstrates considerable understanding but not
entirely correct. Needed further clues.

3 - Demonstrates full understanding and accurate applica-
tion of skills without help.

A system such as the example in Table 6, once explained, allows teacher
aldes or parents to be used as faclilitators in a testing situation.

Some teachers, especially in the junior primary report thelr observations
to parents after a practical test so that they may be aware of what the
children have been doing during mathematics and how well they are
performing.
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Table 7 has been taken from a Year One classroom.

Table 7

Your child _  can YES / NO

1) sort objects by slze

2) sort gpjects by colour .

3) sort objects by shape

4) say the days of the week in order

5) copy and continue a patterﬁ using three
different colours

6) compare the length of two objects by
matching

7) wuse a balance scale to compare the masses
of two objects

8) follow a track in a varilety of mathematical

games.
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(MATHEMATICS)

CHECKLIST
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\IMBER: Suitable for any stage, and for MULTIGRADE CLASSES
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This check list is suggested for multigrade classes. Children from years 1 to 7 can be entered on the one record
sheet because the headings are generalized. -

The code can be used to show the child's position in relation to year/stage expectations, e.g. as suggested on the
previous page: @, P-, P etc. These expectations will have been itemised on the programme and need not be trans-
cribed onto the record sheets. -

All items need not be evaluated for each programme period. Those emphasized during each month would be
sufficient.

* Some items will not be filled in for all levels.
W.Space can be left to allow “or more detail, e.g. it may become necessary to list computation with decimals or
fractions in a separate column from whole numbers.

It is sugg?sted that comments may be more realistic than codes for intellect-
ual abilities and attitudes. It is likely that the code, if used, could be
simpler, e.g. =, ) + .

18
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5. SPACE: Suitable for any stage.

6. MEASUREMENT:
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see syllabus p.17. and mathematical ideas next to syllabus

Independence of shape and volume.
Independence of mass and size.
Independence of area and shape...

t Relationships between dimensions (length, width, height, circumference.. )
and other attributes: :

Relationship
Rzlationship
Relationship
Relai fonship

of diameter to circumference.
of dimensions to volume, .
of surface arca to volume.

ol area to perimeter...
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SOME SAMPLES OF CHECKLISTS DEVELOPED BY SCHOOLS

& country District High School all three strands are entered on the one‘sheet, and a new sheet is used for
each programnme period (module). Items are based on syllabus entries as programmed.
Code: + well handled, O average, ~ experiencing some difficulty.
YTAR: 6 SPACE MEASUREMENT NUMBER MODULE 1
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A city Junior Primary School uses a detailed set of items based on the total programme. Sheets are filled in once
per term. '
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TEACHERS RECORD FILE

Guide to Forms

The file and forms have beeh devised

® to make it easier for teachers to keep records

@ to provide flexibility
e to give a choice of a variety of forms

Sinece the initial issue of the file many of the forms have been amended.
A reduced photocopy of a section of each of the revised forms is attached
for your information.

There are two major organizations.

The first involves Forms R1 and R1A. In this organization a teacher would
require two R1 forms and as many R1A forms as subject or subject areas on
which the teacher wanted to keep records. The file is turned sideways and
the student names are listed on the right while the items being recorded
are headed at the top of the page. (See Diagram 1).

4,

| suBscr , ig
| : UL ! NAME ’ 4
’ |
|
!

Diagram 1

- e e -

The second organization involves Forms R2 and R2A. In this organization the
teacher requires two R2 forms and as many R2A forms as subjects or subject
areas on which the teacher requires to keep records. The student names are
listed on the right and left hand sides on the R2 forms while the subject or
subject areas are listed in the top of the R2A forms. (See Diagram 2).

The same organization applies to Forms R3 and R3A and R7 and R7A.
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i g c 3
SUBJECT. I
NAME == NAME
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Forms R4, R5, R6, R8, R9, R10 and R11 have been designed as alternative
forms which teachers may prefer to use.

Forms R4, R5, R6 and R8 are also designed so that a Form 'A' can be printed
at a later date if the demand requires it. ‘

Form R3 is designed so that four items can be repeated several times.
Form R4 is designed so that three items can be repeated several times.

Form R7 is designed so that an objective can be stated on the form and
items to be checked can be listed below and repeated several times.

Form R8 is designed so that teachers can give an assessment mark and then
make a statement about performance.
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Revised Record Forms
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Form No. R11

Summary for parent-teacher discussion

Namie of Child Teacher

Yeéar level

1. Attitude:

2.Basic Skills: (a) Mathematics
(b) Language skills

3.0ther Areas Of Study:

4. Relationship: (a) With children
(b) With adults

5(a) Problem Area:
(b) Suggested Action:

6.0tlier Comments:
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