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The literature on museun and art gallery visits by schools
draws attention to the fact that schools and other educational
institutions may perceive the art gallery as a place for learning
and education whilst other groups in society do not. The literature
also draws attention to intermal and external factors related to the
school and art gallery context which may contribute to the intended
and unintended outcares of art gallery visits by schools.

To date, no research has been andxcted into the effects of a
single visit to the Art Gallery of Western Australia (AGNA) on
seaxndary art students. Art teachers and Gallery education officers
have regularly used the Art Gallery as an educational resource far
students yet have received 1little or no feedhack on the
warthvwhileness of visits or students’ experiences in the Gallery.
This study investigates the effects of these Gallery experiences on
secandary art students, based on their expectations and perceptians
of an in—gallery art lessan.

Three local secandary school groups visiting the Art Gallery
for an in-gallery art lesson were surveyed. This study followed a
qualitative / naturalistic research approach, using structured
interviews with teachers; abservatiaons of the Gallery visits; and a
survey of students using questionnaires in a previsit-postvisit

farmat.
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Findings indicate that seeing original art warks and learning
mare about art during Art Gallery visits were significant amncerns
for art teachers and students in this study. Students’ respmses
suggest that the single gallery visit does have positive and
negative effects on individual students and such effects are
ocognitive and affective in nature. The nature of such effects
appears to be dependent on individual respanse to the contextual
factors found within the Art Gallery visit and the student’s

perceived significance of the visit.
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CHAPTER ONE

The first-hand experience of original art works has lang been
caansidered a valuable experience. Art educators and art gallery
education officers have regarded the art gallery visit as an
important part of art education programmes. For Westem Australian
secndary art students, a visit to the Art Gallery of Western
Australia (AGNA) provides an oppartunity to see ariginal art works,
good quality reprodxctions and hear discourse on the works and art
matters.

The Art Gallery of Western Australia is a State Goverrment
funrded public institution, which together with the Western
Australian Museum, Alexander Lihrary, Perth Theatre Trust and Perth
Institute of Contawporary Arts operate under the auspices of the
Oepartvent for the Arts. The Minister for Arts makes funds
available to the Gallery Board and the Director (through the
Oepartrent for the Arts) for Gallery services, staffing and the
aocquisition of works. The Minister for Arts has same input in
funding but has no direct input in policy matters or the day to day
decision making pracesses. One of the Gallery’s functions as a
public institution is to provide an education service to the
amunity with a certain propartion of its funds.

Acording to Speck (1985, p. 50), during 1985 AGWA provided
two school art programmes namely, ''The Voluntary Gallery Guides" and
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"Cane and Draw'. The first, anducted by trained volunteers, had
been running for seven years and was a service available to the
general public as well as schools. This programme, which continues
today as a regularly available programme for the public, includes
tours and lectures. The secand programme, which was mare activity
or warkshop based, was specifically designed for primary and
seadary school groups and was arganised and carried out by AGRA
education officers. In this proggamme students had a general
lecture tour with a gallery guide then a practical drawing session
with an education officer. "OCane and Draw' appeared to be a
successful programe which in, ''"1985 was recarded to have attracted
an average of 4,500 students per [school] term since its inception
in term 2, 1983" (Speck, 1985, pp. 38, 50).

With the developments in the Art History component of the
Year 11 and 12 Tertiary Entrance Examination (TEE) Art course in
1986-87, and the appointment of a Senior Education Officer for AGWA
at appruximately the same time, there have been subsequent
developgments in the education section at the Gallery. These
included the provision of mare cowprehensive art education services
in the areas of school visits, art histary lectures and conferences,
special programmes related to visiting, touring exhibitians,
production of visual and print resources and syllabus suppart
material catering for the requirements of the Year 12, TEE Art
course. Fram this it may be assured that commmication links exist
between art curriculum and syllabus develrpers, education officers
and secondary art teachers, particularly with regard to the needs of
the TEE Art course. Even though these links were forged by the need

to service part of the TEE Art syllabus, cammmication on art



3
education matters in general may have helped shape the nature and
provision of AGNA education services for schools at all levels.

Gallery based education services, such as those listed above,
are consistently utilised by seaadary art teachers and students,
particularly those involved in Year 12 TEE Art syllabus. The
success oOf these education services may be estimated by determining
the mmber of school groups that take advantage of in-gallery art
lessans (lessans arganised and carried out by education officers);
however, popularity and frequency of gallery visits are not
oconsidered reliable measuwres of programme, lessan or visit
effectiveness (Eisner and Dabbs, 1988; Mead, 1970; Thistlewood,
1987). It may be assumed that the effectiveness of a programme,
lessan aor visit may be measured by the actual ocutcames. It could
also be that the perceived effectiveness of a programwe, lessan or
visit by art teachers and students differs due to the uniqueness of
individual perception, expectation and respanse to experience.
Altermatively, it may be that a programme, lesson or visit is
cansidered effective if it is perceived by the student as impartant
and worthwhile; interesting and enjoyable; and useful. To date
there is no infarmation available describing the actual outcames or
effects of a single gallery visit made by Western Australian
secxdary art students.

This study investigates the effects of an Art Gallery visit
on sane seaxdary art students. In this study the visit todk the
form of an in-gallery art lesson with an education officer. The
effects of an in-gallery art lessan are investigated fram the
perspective of secondary art students’ expectations and perceptions
of the visit’s impartance and wortlmwhileness; interest and
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enjoyment; and usefulness. In addition, consideration is given to
secandary art teachers’ perceptions of the Gallery and the education
services provided.

Given the time and resources available, this study did not
address issues related to the efficiency of an education service.
This study addressad anly those issues related to the effectiveness
of an education service provided by AGNA. This study does not
determine whether the Gallery visit was effective or not, but
investigates the issues that may contribute to effectiveness. This
study was limited to secondary schools, art teachers and students in
the Perth metropolitan area who visited AGAA for an in-gallery art
lessan during August and September 1989.

The findings of this study could provide feedback to
education officers about the education service they provide. As
well, it could provide feedback to practising secandary art teachers
who may not have time to evaluate the results of Gallery visits by
students fram the point of view of ''all parties involved" (Madaus
et al., 1983, p. 249). Such infarmation could contribute to
present and future decisim—naldng practices by secondary art
teachers and education officers in planning Gallery-based learning




CHAPTER TWO
THE EFFECTIVENESS OF ART GALLERTES AS HIICAIURS:
A REVIEW (F THE LITERATURE

Sare may perceive that ane of the major roles of the art
gallery in society is that of (an) Educator. This means that the
art gallery is a place where the general cammmity can learn and be
educated. However the literature suggests that only schools and
other educatianal institutions may perceive and utilise the art

gallery in this way.

The Art Gallery as Educator

Besides offering recreation and entertaimment on ''rainy
Saturday afternoons (Mead, 1970, p. 24), and providing relief fram
the oonstant visual buardment characteristic of a camercially
criented world (Mead, 1970; Macleod, 1985; Thistlewood, 1987), art
galleries are also places far scholarship and for keeping in touch
with our cultural heritage (Calouste Gulbenkian Foundation [CGF],
1982; Linder, 1987; Newsam and Silver, 1978). The authors cited
anaared that the experience of art galleries are valuable in that
they can oontribute to the development of the whole persaon.
However, in the reality of a ''media-saturated world" (Mead, 1970, p.
23-25) not all mambers of the general cammmnity suppart or value
this view of art galleries (American Association of Museuns [AAM],
1984). Only particular individuals hold the view that art galleries
can contribute to the development of the ’whole persan’.
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Museans and art galleries are in constant campetition with
camrercial entertaimment and recreational institutions (AAM, 1984;
Mead, 1970; Thistlewood, 1987) and this campetition can affect their
status within society. Thus, to survive in a cammercially oriented
world, museuns and art galleries must play alangside cammercialism
and '"market'" (AAM, 1984, p. 100) themselves in such a way that they
obtain the suppart of the general camumnity for the purpose of
preserving their status and prawoting their value. The AAM (1984,
p. 104) recowernded that museums work towards gaining the suppart
of '"opinion leaders' and other influential authorities as an avenue
for reaching out to the wider camumity and to potential
supparters. An art gallery which acknowledges its respansibility to
other educational institutions may gain and sustain audience support
both in the shart and laonger term. How an art gallery views its
public role depends on a range of factors including funding
arrangarents and the philosophy of its administrators.

The art galleries’ educational role arouses debate amangst
the decision makers of these institutions (Eisner and Dahbs, 1988;
Newsan and Silver, 1978). Sare would argue that art galleries
should not be respansible for educating any specific graup in the
amumnity but the whole comumity. Such is the view taken by one
museun officer who proclaimed that, 'museums should not be primarily
for the use of people in their larval aor school-going stage' (Newsam
and Silver, 1978, p. 18). This may be so, however art galleries
should view themselves having an educational respansibility to
schools and to school children, for as Newsam and Silver (1978, p.
18) explained, 'people in their larval school-going stage'
eventually became adults, thus gallery going school children have
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the potential to develop into gallery going adults. School children
who visit the art gallery today have the potential to became future
supparters. Such a perspective cannot be overlocked by future
oriented art gallery decision makers.

The Educatianal Functian of Art Galleries

Most art galleries do perceive thamselves as having same kind
of educational function regardless of which group or grogps they
target. It is a oonsistent belief amangst art gallery educators
that the prime educatars in art galleries are the objects and
exhibits they contain (AAM, 1984; Chapman, 1982; MacLeod, 1985;
Mead, 1970; Thistlewood, 1987; Zeller, 1985, 1987).

The AAM (1984) distinguished between the cancepts of learning
and education in museuns. As the repart suggested, learning is
synonymous with experiencing in museums, thus, learning had a broad
definition. The repart also stressed that learning in museums is
essentially on the individual’s own terms. That is, learning in a
museun is a persanal experience which is distinct fram being
educated, as can be understood fram the following :

Ilearning in a museum is a spontanecus, individualized process;
it cannot be imposed on the visitor. When museum education
emphasizes teaching and verbal comunication it does a
gzi.ggt)ezvioe to the museum as a learning enviramment. (AAM, 1984,
Fran this it may be assumed that learning in an art gallery does not
necessarily have an educational significance. As Duncan and Wallach
(1980, p. 488) suggest, the individual visitor may learn of a
particular set of cultural and social values (particularly if it is

different fram his or her own) just fram the museum’s ''‘ensamble of
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art, architecture and installatims"'. Once the exhibits begin to
explain, camumnicate and impart knowledge via accampanying visual
and verbal aids, then the art gallery is said to be educating.
Thus, education and educating in art galleries goes beyand the mere
presence of exhibits. To be educated in an art gallery is an
experience dictated largely by education officers and curators, who
impose their knowledge of the exhibits on the visitor. Same of the
ways art galleries attempt to educate the visitor acrarding to the
AAM (1984, p.55) are as follows:

Gallery labels which identify and explain. Brochures and

Catalogues ... Docents give talks; curatars give lectures.

Special tours are arganised for children.
What museum decision-makers do with the exhibits; that is, the way
they are presented and arganised and the extent clients have been
cansidered in the process, suggest how museun decision makers
perceive their museun’s educational function (Eisner and Datbs,
1988).

A study by Eisner and Dabbs (1988) investigated how museums
attempted to educate visitors. The study found that this varied
fran museum to museun and was often based on how the educatianal
function of museuns was interpreted. It may be assumed that how art
gallery decision-makers perceived their educational function
determined the nature of any education service the art gallery
provided for the general commmity or for specific groups within the
canmmity. As the study revealed, it was a belief of same museum
decision makers that "museums are not educational institutions' (p.
8), that is, they were not in the business of educating but were

places for display, a ''sacred grove'" (p. 8) full of precious and
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priceless abjects which people can came and admire.

Eisner and Dabbs (1988) also found that the cancepts of
laaming and educating were synonymous for sane museum decision
makers. To learn was also to be educated. Through viewing the
exhibits the visitor was not only experiencing but also being
educated. This perspective was taken by Lee in Newsam and Silver
(1978, pp. 21-26) who stated that, '"museums are educational
institutions" 1like other educational institutions and contain
valuable knowledge and information related to, '"aesthetic knowledge'
and ''visual literacy'. This knowledge is just as warthy of knowing
as the propositional knowledge valued and transmitted by commonly
accepted educational institutions. This perspective suggested that
an art gallery educates simply by keeping the doors open to the
public. Lee further held that ’‘merely by existing - preserving and
exhibiting warks of art - it (the museum) is educational in the
broadest and best sense, though it never utters a sound or prints a
word’ (Eisner and Dabbs, 1988, p. 7). Such a view appaars samewhat
elitist and incaonsiderate of the individual, as response is
dependent upon the viewer’s knowledge and experience as well as
"class, sex and cultural backgramd' (Duncan and Wallach, 1980, p.
457). Duncan and Wallach explained that museums belang to the whole
public, however, because of the structure, arganisation and setting
of museurs " the museum prampts the visitor to identify with an
elite culture at the same time it spells out his [or her] place in
the social heirarchy". Because of this, either a cultural
affirmation or a oontradiction is a possible experience for the
visitor.
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In the light of the distinctions made between learning and
education by the AaM (1984), merely lanking does not necessarily
mean that ane is being educated. Individual differences between
visitors are very significant as Eisner and Dobbs (1988, p. 7)
explained:
The extent to which they are able to experience the warks on

display depends on the particular warks they encounter, the

taclgramd they passess, and what the museum does to provide
assistance.

People go to art galleries for different reasans and to be educated
may be low on an individual’s agenda. The degree to which samemne
will be educated depends on the extent of knowledge of art the
persacn has on entry, and the degree to which art galleries
acknowledge the distinction between learning and education.
Learning and education would inevitably be experienced in varying
degrees by each persan who visits the art gallery.

Schonls and Art Gallexries

The Agenda of Art Galleries Versus the Agenda of Schools

It has been recarded that teachers and students fram schools
and educatiaonal institutions camprise a large propartion of the
audience of art galleries (AAM, 1984; Macleod, 1985). Newsam and
Silver (1978) noted that this had not gone unnoticed by museurs. In
their survey of American museuans, Newsam and Silver (1978) noted
that provision of school programmes was merely part of the overall
practise of the museun. Programmes varied in content, structure and
pupose fram museum to museum reflecting the particular needs of the
general axmmmnity and the schools, and they were guided by the
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underlying educatianal philosophies of the museum. Overall, most
museuns were identified as attempting to provide same sort of
education service for schonls. This practice was not anly evident
in American museums but also in Australian state art galleries which
can be inferred fram Speck (1985). As was the case with American
galleries, programmes provided by Australian art galleries differed
fram state to state.

Not only do art gallery education services differ, but
schonls use these services in different ways. Not all schools will
have the art gallery experience written into their school
curriculum. Often the gallery-school relationship is kept alive by
the initiative of individual subject teachers, who perceive gallery
experience as valuable ocontribution to the body of knowledge in
their subject area (Gottfried, 1979; MacLeod, 1985; Taylor, 1987).
Hargreaves (1983) stated that art teachers are the biggest ansumers
and potential pramoters of art, and AAM (1984), Chapman (1982),
MacLeod (1985) and Zeller (1985, 1987) noted that for many art
educators, art galleries offer experiences that schonls cannot
offer, the real thing, in this case, real art warks. As Thistlewood
(1987) suggested, art galleries offer that incowparable experience
of viewing and learning about art fram the original (and not fram
books). Art galleries enable art teachers to expose students to the
"realised form' (Witkin, 1974, p. 56).

It is teachers who can introhice students to the uniqueness
of art in galleries and in so doing, encnurage a sustained interest
in the visual arts through pramoting gallery visiting as a life-lang
activity (OGF, 1982; Hargreaves, 1983; Lewis, 1980; MacLeod, 1985;
Sabar and Shamir, 1988; Taylor, 1987; Zeller, 1985, 1987). Teachers
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utilise the art gallery in a variety of ways and for many purpnses
and as Newsam and Silver (1978, p. 261) suggested, gallery education
services can be utilised wrangly by art teachers in that instead of
praroting the oanceptual and intrinsic value of art works, they can
be used to supplement the ''teacher’s own aesthetic deficits'. This
was not to say that teachers utilised the art gallery and its
education services without the education of students in mind,
however, the real purpose of gallery experiences may have been
misinterpreted or lost in the course of duty. Because of this, what
appeared to happen was that art galleries were basically ''used to
enrich the curriculum'" (AaM, 1984, p. 67); and they were seen as an
"extension of the classroam' (Zeller, 1985, p. 7) or simply as '"a
school field trip" (2zeller, 1985, p. 9) and nothing mare. What also
appeared to happen was that teachers only utilised the art gallery
(and) programmes when it was perceived as having the potential to
meet curriculum or syllabus abjectives (Taylor, 1987).

The amnmsequences of this practice were that students were not
exposed to other programmes that the art gallery may have provided,
which in turn created the inpression in students that the art
gallery was a vital text book for a particular course of study and
nothing mare. As further explained by Floud (1952) quoted by Zeller
(1985, p. 7), this ’signals to students that museums are places to
which no ane goes wvoluntarily’, and in so doing, limits the
likelihood of art gallery visiting as a wortlwhile life-long
activity.

Zeller (1985, p. 8) reminded teachers that '"their
respansibility is to the students and not the instructional
abjectives of the teacher'. He further suggested that the art
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gallery’s educational goals should be understood as lang-term, and
that meeting the '"instructional acbjectives' of the teacher or school
is not necessarily one of them. Acxording to Zeller (1985, p. 9),
art galleries should be perceived in their rightful role of 'laying
the foundatians of 1life-lang learning rather than providing
enrichment to classroom learning'. It should be made clear that
schools and art galleries are not the same. Not anly do they differ
enviraonmentally but also in educational goals and practice
(Gottfried, 1979, p. 173). Thus, what school teachers should really
be doing is capitalising on the unique characteristics of the art
gallery on the gallery’s terms, and not in terms of school syllabi
or curricula. Art gallery visits should not have to cease upon
canpletion of a student’s high school course. Pramotion of visits
as a shart term practice undermines the potential intrinsic value of
such visits (Lewis, 1980; Macleod, 1985; Zeller, 1985). However,
the single visit which may be decided upan initially by the teacher
may have positive outcames when students’ needs are cansidered in
the planning. The single visit has the potential to be an
"illuninating experience'" (Taylor, 1987, pt. 1) or an "imprinting'
experience (Lewis, 1980, p. 154), and the visitor may experience
"canversive trauma'' (Hargreaves, 1983, p. 141); that is, the
experience may arouse students’ interest and motivation to visit the
art gallery on their own accard.

Although art gallery educators may perceive the way in which
art teachers use the art gallery as uderminirg the true value of
gallery experiences, what should be oonsidered is that it is
ecananical and practical for teachers to realise same of their

instructional abjectives by gallery visits. For no matter how much
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the teacher values gallery visits, the ideal of taking students to
the gallery any time he or she wishes is unrealistic. Casual
gallery visits are, however, unlikely to occur due to such things as
school administrative procedures that put stress on the arganisation
of such visits. These procedures include the practice of obtaining
permission fram parents, other teachers and the school principal who
in turn may grant permission an the basis that the propased visit
had been successfully justified on educational grounds by the
teacher (Newsam and Silver, 1978). It may be unfortunate that
teachers must practise within the school’s limitations and in
particular, within its administrative constraints, as Eisner (1985,
p. 374) explained:

It is difficult for a teacher to sustain a mode of teaching or

to achieve educational aims that are contradicted daily by the

culture in which he or she works.... professional lifestyle of

the teacher is significantly shaped by the characteristics and

structure of the living arganism we call a school.

Eisner (1985, p. 190) also suggested that the ocutcame of
teaching should not anly be student achievement. Teachers also need
to get samething ocut of the educational experiences they provide for
students. Such educatiaonal experiences planned for students may
increase teachers’ knowledge of the subject and provide a means for
obtaining new ideas for teaching. Thus, the educational experience
perceived as beneficial for both students and teachers may
contribute to effective teaching and effective learning.

A ancept that may help resolve the discrepancies between
teachers’ and art gallery educators’ perceptions of the purpose of
gallery visits is ''collahoration" (Macleod, 1985, p. 247), (Qlark,

1985; Zeller, 1987). Aoxrdirg to Clark (1985, p. 4) a museum and
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school partnership can "contribute to the new search for excellence
in schooling". That is, a gallery-school relationship enables
caagmmication of each other’s needs and so may increase effective
usé of art galleries as an education resource (OGF, 1982; Linder,
1987). If this is dane then school and gallery who both seek to
provide students with sane form of education can, in
"ocollaboration', provide the best art education for students and
thus enonrrage a life laong interest in art. If both school and
gallery acknowledge each others’ unique ocantext then the gallery
visit bormm out of ''collabaration' has the potential to meet both
institutions’ educational goals. Macleod strangly advocated that
"ocollahoration'" between the art gallery and school has the potential
to secure enriching art study and practice for students both in the
shart and langer term.

Factars Qmtrihating to the Effectiveness of Specialised
Infommal Leaming Enviraments

The amcern for students’ learning and education is a common
factor on the agenda of both teachers and gallery education
officers, and the art gallery visit by school children should be an
event where same sort of learning will take place. Art galleries
are places for learning and education and they have been likened to
the learning setting and envirament of ''zoos" and '"aguariums'
(Churchman, 1985). These settings have a caonmon feature in that
they ask for students to be taken out of the familiar formal
classroan setting to experience learning in an altermative
environment, and so may be appropriately termed '"infarmal" (Karan et
al., 1983, p. 328). Gottfried (1979, p. 168) noted that for many
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teachers, the decision to make use of the infarmal setting of
museuns was often motivated by same educational intention mare than
to provide a ''social experience''.

Studies on the nature of student learning in enviranments
other than classroams or schonls have been carried out largely in
the area of science in science museums and centres (Balling et al.,
1978; Enochs and Finsan, 1987; Gottfried, 1979; Koran et al.,
1983). Such studies have relevance to art educators and gallery
educators for art galleries also provide an altermative setting for
art teaching, and "offer an expanded learning environment" (Linder,
1987, p. 122). The physical environment of art galleries may be
perceived as specialised, that is, ane specialising in the world of
art and artists. Such specialised settings or environments may
increase an individual’s interest and motivation for the subject
(OGF, 1982; Duncan and Wallach, 1980).

Like learning in farmal settings, learning in specialised
infarmal settings is also cognitive and/or affective (Balling et
al., 1978; Cwurchman, 1985). However, because of the unique
characteristics that distinguish the specialised infarmal setting
fran the farmal, teachers cannot expect the nature of learning in
specialised infarmal settings to be the same as learning in the
classroan for they are not ''schools away fram school' (Gottfried,
1979, p. 173). For effective learning to take place in specialised
infarmal settings teachers need to acknowledge that such places
differ fram classrooms.

The 'stimilus-rich" nature of specialised infarmal settings
(Balling et al., 1978, p. 127) can effect student learning and the
overall effectiveness of the art gallery visit in meeting the
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abjectives or desired outcames that the teacher has in mind. A
study by Balling et al. (1978, p. 129) on the nature of learning in
infarmal settings hypothesised that the infarmal setting (or using
their definition, '"movel" setting) interfered with the '‘canceptual
learning" of students who were not "familiar" with the particular
setting. On the other hand, those who were 'familiar" with the
setting were actively involved in the learning activities. The
study concluded that the desired learning ocutcames of the occasion
were affected for the learmer gave priority to his or her
fascination with the unfamiliar over the allocated learning
activities. This outocane was also verified in a study carried out
by Stranck (1983) on children’s attitudes and learning in different
museun tours, which ocancluded that fascination with the infarmal
setting campetes with task learning.

It appears only natural for ane’s cancentration or attention
to be affected by elements (such as physical, psychological aor
social) in an unfamiliar environment or situation. As Balling et
al. (1978) suggested, to keep this inevitability unacknowledged is
not the solution in reducing the ammrrence of undesired outcames;
that is, outcames other than those described through the goals and
aobjectives of the visit. One practical solution for this was
"adjustment" (Balling et al., 1978, p. 127), which allowed students
to adjust to the unfamiliar enviramment such as through previsit
preparation at school or the art gallery (Lewis, 1980; Linder, 1987;
Maclend, 1985; Taylor, 1986; Witkin, 1974). Or, as also suggested
by Balling et al. (p. 133), writing "adjustment' into the agenda of
the gallery visit should be cansidered. The potential effects of

elements in specialised infarmal settings on desired learning should
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be accounted for by the teacher or education officer. With further
"familiarity'' the undesirable effects of a "'movel" enviramment on
canceptual learning may be reduced.

However, it should also be noted that the nature of the
visit, together with student familiarity with the setting, can also
contribute to overall effectiveness (Balling et al., 1978; Enochs
and Finsan, 1987; Kaoran et al., 1978). In his camparative study
between structured and unstructured museum tours, Stranck (1983)
found that children had mare positive attitudes fram unstructured
tours than fram structured tours. A balance of the two would
ideally ocontribute to the wortlshileness of the visit. In another
study, Sabar and Shamir (1988, p. 266) cancluded that a museum visit
can be a '"focused learning activity''; that is, an experience which
gives the visitor enough direction to reveal aspects that may be
easily overlocked by the visitor. Fram such a procedure, the visit
was found motivational and illuminating. The focused learning
activities were found to have provided students with enough
structure, and were also unstructured encugh to let students get to
know the museum and its exhibits on their own terms.

It is not only a fascination with the unfamiliar setting that
contributes to the outocares of a gallery visit being other than
those intended. Duncan and Wallach (1980, p. 457), quoted Bordieu
and Daubel who suggested that the culture the museun prarotes may,
"reinfarce among same people the feeling of belanging and amaong
others the feeling of exclusion'. Such ideas may be imparted
silently through the '"art, architecture and installation'" (Duncan
and Wallach, 1980, p. 448). As well, in the case of gallery

arganised programmes, unfamiliarity with the education officer and
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programme content can have an affect on the attitude or behaviour of
the students (Harrison, 1988; Macleod, 1985; Newsam and Silver,
1978; Taylor, 1987). These situations, together with an unfamiliar
setting may (otherwise) produce '"aversive trauma'" in the student
which Hargreaves (1983, p. 141) describes as negative attitudes
towards the subject. Such negative attitudes may not anly be
towards the gallery visit, but to the whole idea of art galleries.
As Macleod (1985, p. 256) found in one case study grosp involved in
a gallery-school 'collabaration''(p.247) programme: students straongly
familiar with school procedires and having a fixed cancept of a
teacher were reluctant to ''take directions" or have their work
"assessed"' by a stranger in a strange envirament. MacLeod
acknowledged this to be a limitation of ''collaharation''. Given such
a situation, students may need to be given mare time to adjust to
the setting, however, it should be accepted that same students will
find it difficult to adjust or may simply resist without making any
attempt to adjust. Thus, for individual students the programme may
be perceived as a waste of time.

Acording to Newsan and Silver (1978, p. 261), the
ineffectiveness of a gallery visit can also be due to the '"museum
educator’s unfamiliarity with the realities of the classroam''. 1In
this case, it is possible that the content which gallery educators
choose for school grougps may be beneath or beyand the cognitive
level or beyand the interest and experience of students. Such a
situation was exposed by Harrison (1988, p. 55), where instead of a
programme which enhanced or enriched students’ 'artistic
perception'', students lost interest in both the programme and

gallery visits, that is, it produced "aversive trauma "
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(Hargreaves, 1983, p. 141) in students. Harrison (1988, p. 55)
identified the main factors ocontributing to this outcare as the
"timing of visits; nature of the relationship between teacher and
quide; structure of the series; developmental level of students ...
badegramd characteristics'. As Taylor (1987, p. 290) suggested,
"inappropriately pitched information at a conceptual level can be
guaranteed to turn many off", and so too would excessive factual
infarmation. Such information, whether audible or visual, may
produce within the visitor what lLankford (1984, p. 152) descriltes as
"sensary fatigue''. lankford explains that physical caonditions
affecting the body (for example discamfort and tiredness) may affect
ane’s perception of a work of art and so contribute to the visit
being a waste of time.

It can be assumed fram the faregoing that not all programres
provided by the art gallery are suitable for every age group or
school group. Thus, the characteristics of students and school
groups need to be cansidered by education officers and teachers when
planning gallery experiences. This notion had been explored by
Andrewws and Asia (1979, p. 224), who carried out a survey on local
Brocklyn teenagers’ ''values, wishes and hopes' for the purpnse of
developing effective, waortlwhile museum programmes relevant to the
needs and interests of the local students. However, this is not to
say that all art galleries need to carry out a study of local
students in arder to provide warthwhile programres, for art gallery
educators often becane familiar with student needs through
gallery-school ''ocollabaration'" (Maclend, 1985, p. 247). Fram
Harrison’s (1988) study it may be assumed that art gallery
pragrammes and visits designed and planned solely by education
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officers, and based on their own pedagogical thearies, beliefs and
practices, may prove ineffective for particular schoal groups simply
because education officers are unaware of the particular needs of
their clients.

In another study Jalmsan (1981, p. 63) found that content or
knowledge expnmded to students in a structured gallery tour or
"docent tour" may be nothing but a '"falsifying' experience of art.
The nature of the ''docent tour' required a volunteer to guide
students to exhibits and impart infarmation about the exhibits.
However, the infarmation the docent imparted was his aor her own
knowledge and aesthetic Jjudgments of the exhibit. Acaording to
Jamsan (1981, p. 63), this infarmation was characteristically a
summary or interpretation and unsuitable for the development of
students’ aesthetic knowledge. All the students were getting were
"typifications" and '"assumptions''. The true praoesses for
developing aesthetic knowledge involves individualised inquiry and
contemplation, therefore it was undesirable to impart ane
individual’s aesthetic judgments as ’facts’ to another. Although
this particular gallery experience was not effective fram the point
of view of the researcher, it is possible that the students involved
passessed only a limited stock of knowledge about art and actually
found the tour persanally interesting, enjoyable and became
interested to know mare about art. In that case, despite the
perceived educatianal limitations of the tour, it could be argued
that the programme was still effective.

Fran Harrison (1988) and Jahnsan (1981), it can be suppased
that individual characteristics such as previous experience and

knowledge, cognitive development and age, are contributing factors
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to the nature of learning in specialised infarmal settings. In
turn, they may oontribute to the overall effectiveness of the
gallery visit ar programme. Students do bring with them individual
peculiarities such as '"culture" and 'socio-eronamic tackgramd'
(Andrews and Asia, 1978; Enochs and Finson, 1987, p. 595), (which
may not necessarily be identical to those which the art gallery
pramtes), and these may ocontribute to their experience and
perfarmance in a given situation. It is only natural to experience
events and situations in different ways, thus, each persan has
differing perceptions and judgments of a given phenarenon. Given
the unique characteristics of a specialised infarmal setting and the
unique cdharacteristics of individuals, the actual outcares of a
gallery visit may be samething other than the desired anes, for the
whole group or for the individual.

An Approach for an Inquiry into the Effectiveness
of Gallery Visits

Many factors associated with art galleries, schools,
teachers, education officers and students can contribute in ane way
or another to the learning and educating that takes place in art
qalleries and therefore to the overall effectiveness of an art
gallery visit. Gallery visits planned with the needs of students in
mind are camonly evaluated in terms of their success or failure in
meeting desired outcares. However, with the nature of specialised
informal learning enviraments such as art galleries described as
unfamiliar and ''stimulus-rich" (Balling et al., 1978, p. 127), it
seems mare appropriate to evaluate the effectiveness of a programme
accarding to the actual ocutcares as perceived by those directly
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affected, that is, the students. Given the unique characteristics
of a specialised informal environment, and the diverse nature of
individuals, an evaluation of a gallery visit fram the point of view
of those who actually experienced it is warranted.

There is no study specific research methodology or
instnumentation available for a study on the topic. However, the
studies carried out by Balling et al., 1978; Enochs and Finson,
1987; Gottfried, 1979; and Stronck, 1983 may provide ideas for an
appropriate research methodology for the research topic. In varying
degrees and emphases these studies investigated the effects of a
visit to the specialised infarmal learning environments of science
museuns and focused on students’ learning and attitudes toward the
subject (science). The four studies all used multiple data
ocollection techniques, these were: questionnaires in a pretest,
posttest farmat; interviews and participant abservation. These
methods enabled the researchers to obtain infarmation on students’
knowledge of, and attitude toward the subject before and after the
visit; <cahservable and non-ahservable behaviour and oantextual
factors that may affect the subjects during the visit and their
respnse at the oconclusion of the visit. In view of this, a
multiple data collection technique may also be an appropriate method
for obtaining infarmation on the actual outcames or effects of art
gallery visits by students, in terms of students expectations and
perceptions of the visit.

Further, such a study suggests for a qualitative /
naturalistic approach to inquiry be taken. nrchman (1985, p. 18)
in discussing appropriate evaluation approaches for a study on the
Educatianal Impact of Zoos and Museums advocated a naturalistic
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approach using ’non-reactive measures’. A suggestion made by
Rosendfeld (1979) quoted by Cmrchman (1985, p. 18) was for a
naturalistic evaluation approach taken fram the perspective of the
learner or visitor to understand how they:
... direct and arganize their own experience, aon understanding
the factars that relate to infaormal learning fram their
perspective, on their criteria for a successful visit and on how
they define learning and what is impartant—to—them.
Or appropriately, an 'educatianal criticism'" approach advocated by
Eisner (1985, p. 380) which is a qualitative approach to educatianal
inquiry that:
Aims not at the reduction of ocawplexities but at their
illunination in order that the factors and qualities that make
situations unique as well as general can be understood.
Such approaches are applicable and appropriate for the investigation
of the effects of a gallery visit on students.

In the light of the above, an evaluation approach that is
solely based on the desired outcames, or as Scriven in Madaus et al.
(1983, p. 237) terms ''goal-based', is not appropriate for a study
ancerned with human expectations, perceptions and experience. A
"goal-free'' approach advocated by Scriven may be more appropriate
for it is "consumer" aoriented (Madaus et al., 1983, p. 48, 249).
Such an approach takes into oonsideration the unintended and
unanticipated outcamnes as experienced and perceived by individuals
in specialised infarmal learning enviramments. Eisner (1985, p.199)
suggested that an evaluation which is only amnmcermned with the
intended goals or objectives is 'likely to be educatianally thin"
and altemmatively suggested oconsideration of the unintended ocutcames
which may be "'equally impartant and at times even mare impartant'.
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Critics of the ''goal-free' approach, such as Stake in Madaus
et al. (1983, p. 290), suggested that a solely ''goal-free'
evaluation, without oonsideration of pre-specified goals or
abjectives, allows the evaluator to make up his or her own goals for
the programme to fit his or her findings, and it does not eliminate
the bias which it seeks to eradicate. The possibility of this
happening was already acknowledged by Scriven (1983) who recommended
an evaluation approach that is a mixture of ''goal-free'' and
"goal-based" (Madaus et al., 1983, p. 249). In the context of
individuals in specialised infarmal learning environments, the
"goal-free'' approach may have mare weight in terms of
appropriateness than the ''goal-based" approach. For the purpases of
investigating the effects of gallery visits, an evaluation approach
fran the point of view of those who actually experience it is
warranted. For in spite of art galleries being specialised
enviraments, the same programme may differ fram group to group due
to individual differences.

Summary

A review of the related literature has revealed that the idea
of the art gallery as (an) Educatar, and the question of the
educational function of art galleries was interpreted and perceived
differently by art educators and gallery educators. 1In effect, how
gallery educatars perceive the gallery’s educational function
determines what education services they provide for the general
ammnity and for schools. In turn, how art teachers perceive the
educational function of art galleries and the ideologies they adopt
fran the school to which they belang, can determine how and why they
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use art gallery visits, and how they prawte art galleries with
their students.

Students’ learning and education are shared amcerns of
education officers and art teachers when providing or utilising art
gallery programmes, regardless of the degree of 'collabaration'
(Macleod, 1985, p. 247) between the two. However, the nature of
specialised infarmal learming enviraments and settings, together
with the nature of individual differences can impinge on desired
outcanes of programmes. Thus, the actual outcames of learning
experiences can be other than those specified or desired. Despite
this, the actual outcanes even if not those intended, do not
necessarily mean that the gallery visit or programme has been a
waste of time fram the perspective of the individual student.



CGHAPTER THREE

BACKGROIND OF THE RESEARCH PROBLEM

Fran the success of earlier 'school art programmes' (Speck,
1985, pp. 38,50), such as 'Came and Draw'', in attracting huge
nabers of school grosps, it may be assumed that a need existed for
mare of this type of gallery-based programme for schools. The
popularity of this programme may have been due to the fact that
teachers knew what they wanted, they knew that they ocould do this
programme this year and nothing would change, it was a safe
programme. This programne was mare or less enshrined at the Gallery
by teachers and to prevent it fram being institutionalised, the
programe was changed in 1986-87. Fram this it could be assumed
that a need aruose for the provision of greater variety of
educational services faor school groups at the Art Gallery of Western
Australia (AGWA).

The appointment of a Senior Education Officer for AGWA and
the developments in the Year 11 and 12 Tertiary Entrance Examination
(TEE) Art syllabi in 1986-87, affected subsequent developments in
the education section of the Gallery. The Gallery at present
attempts to meet the needs of students and teachers through an
increased availability of haman and material resources that cater
for school Art syllabi and programme requirements. To date,
education officers offer in-gallery art lessans which may be
described as, reqularly available or tailor-made, depending on the

27
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school’s request. Although these programmes may be used mare by TEE
students, they are available to primary, other seamndary and
tertiary groups on request. To date however, 'no available
infarmation exists which describes the effects of these education
services in terms of the perceptions, expectations and experience of
the primary '"consumers'" (Madaus et al., 1983, p. 46), that is, the
students.

Literature and Contextuml Fravesork

In the literature on museum and art gallery visits, attention
was drawn to a mmber of intermal and external factors which
contribute to the success or otherwise of an art gallery visit.
Many of these factors have relevance to the local context.

The nature of any education service provided for schoals and
the commumity by an art gallery is largely dependent upon the
decision makers’ perception and interpretation of the art gallery’s
educatianal role (Eisner and Dabbs, 1988). Fran the local
perspective, the value placed upon these services may be estimated
by the level of suppart given by such key people as the Minister for
the Arts (through the Departwent for the Arts) to Gallery staff,
programes and resources. Further, the Gallery Director may play a
significant role in advocacy and management; that is, in obtaining
the funds and deploying them. It follows that any initiatives taken
in the area of educatianal services, will depend on the Director’s
perception of the Gallery’s educational role.

Seandary art teachers’ perceptions and interpretation of the
educational role and function of art galleries may influence how
they use them. It may also be assumed that utilisation is based an
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teachers’ perception of the effectiveness of the education services
in meeting their teaching needs as well as learners’ needs.
Students’ aoguisition of '"cultural capital' (Hargreaves, 1983, pp.
128-129), for '"enrichment ...,social experience ...,introduction to
a course at school ..., or to increase exposure' (Gottfried, 1979,
p. 168), that is, exposure to original art warks, meets ane of these
needs. On the other hand, these needs may relate to syllabus
abjectives such as those for the TEE Art course. On the local
level, the sexaxdary art teacher as primary decision maker of his or
her students’ art learning experiences, may provide the link or
annection between students and Art Gallery experiences. For
teachers to make optimun use of AGNA education services, for
whatever purpose, they need to be aware of the services available
and they need to regard such services as important and wartlséile
fram the view points of teaching and learning.

The Seondary Education Authority (SEA) appears to play a
crucial role within the context of the Gallery-teacher-student
relationship. In discussion with the Senior Education Officer, it
was noted that until 1987 the SEA had no influence on what the
Gallery did. The advent of developments within the Year 11 and 12
TEE Art Syllabi in 1986-87, and the appointment of a Senior
Education Officer at AGWNA, appeared to have changed the situation
between AGAA and the SEA.

Within the SEA are subject Syllabus Camittees, ane being an
Art Joint Syllabus Camittee. The Art Joint Syllabus Cammittee in
Western Australia has members representing the Universities, Western
Australian College of Advanced Education (WACAE), Ministry for

Education, invited sexadary art teachers (fram state and
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irdependent schools), as well as fran AGNA. The Gallery’s
representation on the Art Joint Syllabus Camnittee, may be perceived
as an attenmpt by AGAA and the SEA to make Year 11 and 12 Art syllabi
even mare relevant to art teachers and students, which in turn makes
the Art Gallery locally relevant to schools. Fram the Gallery, an
education officer is co-opted to the Art Joint Syllabus Cammittee
enabling the education section at the Gallery to keep up to date
with syllabus developments and initiatives. The Art Joint Syllabus
Camittee is well placed to cammmnicate the syllabus requirements
directly to AGAA particularly for the Art History and Criticism
ampmnents of the Year 12 TEE Art course. Through the same body art
teachers may also cammumnicate their anmcerns and needs related to
art education and the Gallery directly to AGAA persamel, as well as
to keep up to date with Gallery initiatives and programmes. Wwhat
this may infer is that AGNA education services may be seen by
schools as effective and wartlwhile as lang as they meet the needs
of the Year 12 TEE Art syllabus.

The differing ocontexts of schools and art galleries may also
influence outocames of Gallery visits by school groups. Newsam and
Silver (1978, pp. 426-427) noted that such factors as: school
timetable; gexgraphical 1location of the school in relation to the
gallery; school administrative procedures and the actual purpase for
the visit were factors which contributed to the effectiveness of art
gallery \visits. Other factors that oontributed to visit
effectiveness as set out by Newsam and Silver (1978, p. 159) were,
"the different agendas that separate museums and schools; museum
educator’s unfamiliarity with the realities of the classroam;...

strangeness of a new place;... and the teacher’s own aesthetic
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deficits'; that is, the teacher’s 1limited scope of knowledge and
skill in lacking at and talking about art works.

Students’ individual characteristics and peculiarities
influence their perception and expectation of any abject, subject or
phenavenan  they encounter. This factar may influence the effects of
an experience such as a gallery visit. Such factars as, background
characteristics; canditianing; cognitive development and
socio—cultural backgraund (Enochs and Finson, 1987; Harrison,
1988), are uniquely different for everyane. An individual’s mental
and emotional disposition when confronting or experiencing an
abject, subject or phenamnenon can cantribute to ane’s expectations
and perceptions of things around him or her. As is the case with
all experiences encountered, the result may be positive or negative
in nature. Further, it could be said that individual school groups
have unique dharacteristics peculiar to them; that is, each school
group is shaped by a particular school culture.

In the light of the faregoing, if intermal and extermal
factars (such as those above) do contribute to the actual outcames
of a Gallery visit, then an evaluation that cansiders all outcames
or all effects, may provide a mare realistic acoount of the
programme’s success aor otherwise. One can then assume that a
Gallery visit can be perceived as successful if the students, as
much as the teachers perceive it to be important and wartishile;
interesting and enjoyable; and useful.

Given this context, this study investigated the effects of an
in-gallery art 1lessan fram the perspective of secandary art
students’ expectations, perceptions and respanse to the experience.
Additionally, cansideration was given to secondary art teachers’
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perceptions of the Gallery and Gallery education services. To do
this the following question needed to be answered:

. What are the effects (on secndary art students) of a visit
to the Art Gallery of Westermn Australia under the
saapervisian of an education officer?

For this to be possible the study explared the following questions
in temms of impartance and wartlshileness; interest and enjoyment;
and usefulness:

. What are secondary art teachers’ perceptions of the
education sexrvices provided by AGRA?

. What are secondary art stidents’ expectations and
pexrceptians of a gallery visit?

. Does the Gallery visit meet teacher and student needs?

Definition of Temms
For the purposes of this study, the following definition of

terms apply:

Educatian Services. AGAA provides an education service to
the whole cammmity. In this study, education service(s) will refer
to the art lessans, workshops, lectures or visits and more
specifically to in-gallery art lessans. Education officers provide
preplanned programmes which are reqularly available or, tailor-made
programmes that are planned specifically for individual school

groups .
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Education Officer. The education officer is distinct fram

the seandary art teacher in that he or she is only involved with
programming and planning education activities related to AGNA. They
are also distinct fram other Gallery persamel such as, guides,
curators, wvolunteers and guards in that they are respansible for
programming, planning and managing lessans or workshaps and the
like for school groups.

Gallery Visits. This is a general term for any sort of visit
made by a school grop to AGAA. The purpose and nature of the
visit, be it a guided tour, teacher guided tour, an in-gallery art
lessan or the like will not be considered.

In-Gallery Art Iessans. Refers to a mare specific type of
Gallery visit in that it is programmed, planned and managed by an
education officer for the needs and requirements of a specific
school group. These in-gallery art lessans may also be planned
after negotiation and discussion between the education officer and
the secondary art teacher.

Art Gallery or Museum. For this research study, these terms
will refer to a public institution that displays art works such as,
paintings, sculpture and craft. More specifically it will refer to
the Art Gallery of Western Australia (AGWA). The existing
literature, mostly of American or British origin, refer to 'Art
Museun or Museunm'. The terms Art Gallery/Gallery and Art

Miseun/Museun are synanymous within this study.
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As is also derived fran the literature review, the art
gallery or museun may be described as a specialised infarmal
learning environment or setting. It is specialised in that it is
ancermed with the world of art and artists; infarmal in that it is
a place where learning and education can take place but in an
enviranment unlike the formal learning enviranments of schools and
classroams.

Perception. In this study reference to perception, is not
specific to any particular sensaory faculty such as visual, auditory,
emotional etc.. Because this study is largely aoncermead with
individual experience, perception refers to the meaning or
understanding farmed by a persan fram experiencing an abject,
subject or phenamenan.

The nature of an individual’s perception of things would be
influenced by the individual’s backgramd characteristics; cognitive
developrent; socio-cultural backgramd; ocaditioning (Enochs and
Finson, 1987; Harrison, 1988) as well as age and past experience.
The nature of what is being perceived also influences the nature of
perception which can be positive or negative. Perception in this
study has a "psychosocial" definition stated by Evans and McCandless
(1978, p. 541) as the:

Process of arganizing, ooding, and interpreting raw sensary

input or experience, developad as a camplex function of
'maturation’ and enviramental impact and related to the

development of cognitiveprocesses.

However, it can also relate to development of affective processes.
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Expectation. The Macquarie Dictionary (1987) defines
epectation as: The act ... or state of expecting ... a mental
attitude ... and ... samething lodked farward to.

Like perception, the nature of an expectation is influenced
by individual peculiarities such as, backgramnd characteristics;
cognitive develaprent; socio—cultural backgramnd; coconditianing
(Enochs and Finson 1987; Harrison 1988) as well as age and past
experiences. Expectation of an abject, subject or phenarenan can be

of a positive ar negative nature.

(1987) defines importance as: "The quality or fact of being

impartant'; important is defined as: "of much significance or
ansaquence''. The Sharter Oxford English Dictianary (1973) defines

important as: '"Having much import or significance'.

Worthwhile is defined in The Shorter Oxford English
Dictionary (1973) as: ''That (which) is worth while; of sufficient
value or impartance'. The Collins English Dictionary (1986) defines
warthwhile as: "Sufficiently impartant, rewardirng, or valuable to
justify time or effort spent". The Macquarie Dictianary (1987)
defines warthwhile as: '"Good or impartant enough to justify''.

In the light of the above definitions, importance and
worthwhileness in this study are related. Importance and
warthwhileness are values that can be placed on an dbject, subject
or phenaomenon, An oabject, subject or phenarenon may be expected,
experienced and perceived to be impartant and warthwhile. The
degree to which an object, subject or phenarenon may be perceived by
an individual to be impartant and warthwhile may depend upon the
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persan’s expectatians and the nature of the experience. The degree
to which one perceives an object, subject or phemamenan to be
impartant and wortlsthile would also be an indication of its
intrinsic value for that individual.

Interest and Enjoyment. The Macguarie Dictignary (1987)
defines interest as: "The feeling of one whose attention or

curiosity is particularly engaged by samething''. The Shorter Oxford
English Dicticnary (1973) defines interest as:

The relation of being aobjectively amncerned in samething
....The feeling of aone who is ancerned or has same persanal
ancern in anything ... a feeling of concern for or curiosity
about a person or thing.

The Collins English Dictianary (1986) defines interest as: ''the

sense of curiosity about or concern with samething or samedne''.

The Macquarie Dictianary (1987) defines enjoyment as: 'A

particular source or form of pleasure''. The Shorter Oxford English
Dicti (1973) defines enjoyment as: ''The action or state of
enjoying samething. Also, the passession and use of samething which
affards pleasure or advantage''. The Oollins English Dictignary
(1986) defines enjoyment as: "the act or candition of receiving
pleasure fram samething''.

In this study, interest and enjoyment are related. Interest
and enjoyment relate to the nature or state of an individual’s
experience, which in turn can influence perceptians. The adbject,
subject or phenarenan can also be expected to be enjoyable (or not),
or interesting (or not). The nature of interest and enjoyment as
expected, experienced or perceived will differ fram individual to
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individual and can determmine the intrinsic wvalue of objects,
subjects ar phenarena for that individual.

Usefulness.  The Macguarie Dictionary (1987) defines useful

as: "being of use or service; serving same purpose; serviceable;
advantageous; helpful, or of good effect''. The Collins English
Dictignary (1986) defines wuseful as: "able to be used
advantageously, beneficially'. ord 1i

Dictignary (1973) defines useful as: 'Having qualities to bring

about good or advantage; helpful in effecting a purpose; suitable
for use'.

In this study usefulness is defined in terms of knowledge and
understanding about art. Knowledge and understanding can be
cognitive or affective and can be seen as useful when the individual
perceives its applicability to other situations and experiences; ar,
enhancing or increasing present knowledge. An object, subject or
phenamenan can be expected, experienced or perceived to be useful.
The perceived usefulness of an object, subject or phenameran would
vary amongst individuals. The degree to which ane perceives
sarething to be useful would be an indication of its intrinsic value

for that persaon.



CHAPTER FOUR

PROCEIXRE OF THE RESEARCH

A qualitative / naturalistic procedure used in the study was
based on ideas of Scriven’s ''goal free' (Madaus et al., 1983, p.
46) and Eisner’s (1985, p. 237) "educatianal criticism" evaluation
appraach. Such approaches oansiders all outcares (i.e., the
intended and unintended outcames of a programme), as equally
impartant for evaluation of a programme. These appruaches appeared
most appropriate for this study which purported to investigate the
effects of an in-gallery art lessan fram the perspective of
students’ edpectatians, perceptians and respanse to experience. In
doing so, this study utilised an abservation strategy which involved
Questiamaires in a previsit-postvisit farmat which gathered
infarmation fram seoondary art students; participant abservation of
the in-gallery art lessans using checklists and aneadotal reparting;
and structured interviews with secondary art teachers. These three
modes of data oollection appeared most appropriate for the purpose
of this study and, as cited in related literature were conmonly used
in studies involved with learmers in the context of learning
enviramments other than classroams or schoals.
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Data Collection Procedures
Subjects and Setting

The subjects for this study were three school grogps fram
Perth metropolitan high schools comprising art students and their
art teacher. For the pupose of reparting on the research, the
three participating groups will be referred to as School A, B, and
C, and their teachers referred to respectively. All school groups
for this study visited the Art Gallery of Western Australia (AGW)
for an in-gallery art lesson with an education officer. Given the
time and scope available for this study, school groups were
essentially ''non-prohability samples' (Best, 1983, p. 13); that is,
each school grop was chosen via negotiation with, or referral by
education officers based on reawdad infarmation on school groups
booked to visit the Art Gallery during August and September of
1989.

The size of visiting school groups was difficult to determine
in advance of the visit due to: the nature of arganising gallery
visits, bking procedures, variation in group size on the day and
the varied population of art students fram school to school. Only
on ane occasion was there a variation between the mumber boadked to
make the visit and those who actually attended. However, in the
case of Schoal A, fram the thirty students who actually visited the
Gallery only twenty of them participated in the study.

A Year 12 grop fram a govermment high school south of the
river in Perth was designated School A. The groip camprised thirty
Tertiary Entrance Examination (TEE) Art students and was acompanied
by two art teachers. School A’s visit to the Art Gallery was for a

programme regularly available for any grap who requests it.
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This programme oansisted of a slide show, lecture and a
practical criticism session (question and discussion) based on one
of the topics fram the TEE Art syllabus: '‘The Heidelberg School'.
The visit was divided into two campanents. One education officer
canducted the slide show and lecture campanent with the whole
group. Then two education officers each with half the group
canducted the practical criticism capanent of the programme.

A Year 8 group fram a coeducatianal Catholic school fram the
foothill suburbs of Perth was designated School B. The group
camprised eighteen art students and their art ta@acher. School B’s
visit to the Art Gallery was for a programme similar in outline to
the '"Came and Draw' programme described earlier in Chapter 1. The
visit was also divided into two campanents. The first was a general
Gallery tour canducted by gallery guides and for which the group was
braken up into three small groups. The second (as one group), was
an hour long session with an education officer which involved
practical criticism and a painting activity.

A group fram a Catholic high school fram a hills suburb of
Perth was designated School C. The group camprised thirteen Year 12
TEE Art students and their art teacher. School C’s visit cansisted
of practical criticism session in front of an art work being studied
for the TEE Art syllabus topic: "Australian Art Since 1940". This
programme was designed specifically for the group.

All three Art Gallery visits were ocanducted by different

education officers fram the Gallery.
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Acxess to Data

The nature and intention of this study was brought to the
attention of, and received suppart fram relevant AGNA persamel.
Negotiations with AGANA persamel took place confimming: dates and
times for research to be carried out; selection of school groups;
needs of the study related to gallery-based data collection and the
general research procedures.

Due to the limited time available for this study and the
nature of data oollection procedures, schoal principals were
telephaned rather than posted introductory letters. After
identification of school groups, the school principals were
contacted and permission for the art teachers to be caontacted was
obtained. The art teachers were given introductory letters (see
Appendix 1) and a brief resume of the study and were invited to
participate in the study. An initial meeting between the
participating teachers and the researcher provided each teacher with
mare infarmation about the study, questionnaires and interview
questions. During the initial meeting between the art teacher and
researcher an appointment was made to carry out the teacher
interview for the study. Teacher B preferred the interview to take
place during the initial meeting.

The preliminary steps were intended to establish rappurt
between art teachers and researcher prior to the data collection, to
clarify further queries with regard to the study and to ocutline the
nature of the research procedires. Although the nature of the study
did not require persamal infarmation to be given, assurances of
ancnymity and oonfidentiality were given both wverbally and in

writing.
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Research Instnuments

Samples of data oollection instruments are provided in
Appendix 2. The primary data source was the questionnaire in a
previsit-postvisit farmat. The previsit questionnaires were
administered to students ane week prior to the visit by each art
teacher at school to students. The students fram School B campleted
the questiaonnaires on the way to the Art Gallery. The campleted
previsit questionnaires were collected fram each art teacher at the
Art Gallery on the day of the Gallery visit. Teachers were
requested to administer the postvisit questionnaires within a week
of the in-gallery art lessan at a time canvenient to them. School B
campleted the postvisit questionnaire upon campletion of the Gallery
visit. The postvisit questionnaires were then posted to the
researcher or, in the case of School B, collected at the Gallery
directly after the visit. The seandary data sources were the
abservations of the in-gallery art lesson which involved abservation
checklists and anecdotal reporting as well as the assistance of a
trained secand abserver for the larger groups (School A and School
B) to acoount for intrinsic adeguacy and replicability. The
interviews with art teachers were also arganised and carried out
prior to the Gallery visit.

Questionnaires. It was initially believed that the age, year level
and cognitive level of individual students in this study would be
unknown, and so the questionnaire was designed to be accessible to
any seacndary art student. To meet this requirement the
questiannaires were kept short with seven items. Since this
research was largely based on individual expectation, perception and
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resgnse to experience, and insofar as questionnaires as an
instrument can provide "usable respanses' (Best, 1983, p. 168), the
questions were essentially of a 'provide a cament farmat' (Deschamp
and Tognolini, 1983, p. 17). All questions were basically open
which Deschamp and Tognolini identified as most appropriate for
"eliciting the respondent’s own ideas and insights ... what the
respandents really think about same matter'.

Each question was designed in two parts: Part one was a four
point agreement scale which asked students to naminate the degree to
which they agreed with the given statement; part two of each
question asked for extended respanses to the given statement.

The purpose of the previsit questionnaire was to elicit
students’ expectations of the Gallery visit in terms of impartance
and worthshileness; interest and enjoyment; and usefulness, as
defined in the Definition of Temms section in Chapter 3. The
purpose of the postvisit questionnaire was to obtain infarmation on
students’ perceptions of the Gallery visit in terms of the above
factors. Items pertaining to the above factors in both
questionnaires were generated in the light of the fact that
sexndary school groups visiting the Gallery during school time were
the subjects for the study. The same question-statements were asked
in the postvisit questiannaire as in the previsit questionnaire with
appropriate changyes made in tense.

Item 2 was developed to obtain information on students’
perceptions on the imxrtance and wortlshileness of the Gallery
visit. Item 2 in the previsit questionnaire stated: 'This visit to
the Art Gallery is really important', and in the postvisit was

stated: "The visit was a waste of time''. Students’ perceptions on
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the importance and warthwhileness of the Gallery visit were measured
axxrding to the 1level of agreement with the statement befare and
after the visit, as well as reasans provided for why they expected
and/aor experienced the visit to be important and warthwhile, or not.

Items 1, 3 and 7 were developed to obtain infarmation on
students perceptions on the jinterest and enjoyment of the Gallery
visit. Item 1 in the previsit questionnaire stated; ''The Art
Gallery of Western Australia will be a nice place to visit', and in
the postvisit was stated: "The Art Gallery of Western Australia is a
nice place to visit''. Item 3 in the previsit questionnaire stated:
"The original art warks will be the most enjoyable part of the
visit'!, and in the postvisit was stated: "The original art warks
were the most enjoyable part of the visit''. Item 7 in the previsit
questionnaire stated: "I would never visit the Art Gallery in my
own time'", and in the postvisit was stated: 'I would like to visit
the Art Gallery In my own time'. Students’ perceptions on the
interest and enjoyment of the Gallery visit were measured accarding
to the 1level of agreement with the statement before and after the
visit, as well as the reasans provided for why they expected and/or
experienced the visit to be interesting and enjoyable, or not.

Items 4, 5 and 6 were developed to obtain infarmation on
students perceptions on the usefulness of the Gallery visit; that
is, the usefulness of the visit in enhancing their present knowledge
and understanding about art. Item 4 in the previsit questiannaire
stated: "This visit will help me with my own art work'', and in the
postvisit was stated: "The visit will help me with my own art
work''. Item 5 in the previsit questionnaire stated: '"This visit

will increase my understanding of art works'', and in the postvisit
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was stated: "The visit increased my understanding of art works'.
Item 6 in the previsit questiannaire stated: 'what the Education
Officer will say about art works will help me to understand them",
and in the postvisit was stated: "what I heard about art warks
helped me to understand them''. Students’ perceived usefulness of
the Gallery visit was measured actrdimg to the level of agreement
with the statements before and after the visit, as well as to the
reasmns why they expected and/or experienced the visit to be useful
aor not.

Due to the previsit-postvisit design of the study, it was
difficult to find arrespading groups to test the questiannaire
instruments for intrinsic adequacy and item reliability. To
overcane this prablem, items on the instruments were thuroughly
discussed and refined in cansultation with samne WACAE Art Education
staff prior to data collection far the study.

Gbservation. The nature and characteristics of the specialised
infarmal learning enviroment and setting of the Art Gallery can
have a contributing effect on the students’ experience and thus, the
effectiveness of the in-gallery art lessan. Because of this factor,
abservation of the in-gallery art lessan was carried out.

The researcher tock the mode of an unobtrusive participant
abserver. It was assumed that because of the specialised infarmal
nature of the Gallery setting, an acknowledged presence would not be
abtrusive. The researcher was not an active participant abserver
but acknowledged as just-another-persan present. A secand abserver
was also trained and made abservations of the larger groups (Schools
A and B). The secand abserver was familiarised with the abservation
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procedures through written instructions, a trial practice run and
discussion. This not only enabled the secand abserver to became
familiar with procedures but also ensured that the procedures
followed by both abservers were cansistent to account for intrinsic
adequacy and replicability of procedures. Ghservation procedures
and instruments were trialled before use in the study by both
abservers on a high school group participating in an in-gallery art
lessan.

The purpose of the abservation was to obtain infarmation on
the degree of interest and enjoyment experienced by students. This
was attempted through the use of a checklist instrument and
abservation schedule on which the criteria were listed as

operational definitions of jinterest and enjoyment typical of the

ingallery art lesson situation, and presented as On- Active or
Passive and Off-task/Active aor Passive behaviours. On-task

behaviour was defined by Capie (1984, p. 27) as that which attends
to '"the focus the ... teacher expects' the opposite would thus apply
for the definition of Off-task, that is, attending to samething
other than the focus of the lesson. Capie further explained that
"passive behaviour does not imply off-task behaviour but rather
behaviour that responds to only the minimal demands of the task',
and that ''good behaviour does not necessarily imply on-task'.
On-task and Off-task behaviours for the abservation schedule were
obtained fram abserving a high school group (not involved in this
study) who were at the Gallery for an in-gallery art lessan. In
addition to this, abservations of school groups were also recarded
in anecdotal reparts.
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During the abservation periods the abservers were situated on
oppasite sides of the group. Five ''focal individuals' (Gottfried,
1979, p.166) were randanly selected and their behaviour recarded
with a tick [v] every six minute interval on the checklist
instrurent. Anecdotal reparts were made on the general nature and
characteristics of the group as well as significant contextual
features of the visit. The abserved behaviour of ten randamly
selected subjects was also recardad every fourth, six minute
interval. This was an attempt to enable an overall impression to be
made about the level of interest and enjoyment experienced by the
whole group. Additionally, these multiple procedures served to
supplement tallies on the checklist instrurent and to enhance
intrinsic adequacy.

Interviews

In areas where human motivation as revealed in reasans for
actions, feelings, and attitudes is ancerned, the interview can
be most effective. (Best 1983, p. 167)

In the light of the above, the interview technique was used
to obtain information on art teachers’ perceptions of the Art
Gallery and Art Gallery education services in terms of: impartance
and worthwhileness; interest and enjoyment; and usefulness. It was
anticipated that interviews would also provide insight into the
characteristic features of each visit.

Interviews were carried out with each art teacher at a
axvenient time prior to the gallery visit. The interview, of
twenty minutes duration, was of the structured type to obtain the
desired information fram teachers within the time allowed.
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Questions were asked sequentially framn a prepared schedule of
questions. A feature of the questions was that they were open ended
enough to allow respondents to elabarate on their answers if they
desired.

Interview questions were phrased to have relevance to the
interviewee’s situation and specifically focused on the interview
topic. Initial questions on the schedule referred to the relevance
of the education services provided by AGNA to the local context in
general, and later questions referred to the relevance of the
education services fram the interviewees’ perspective and
situation. Questions on the interview schedule were tharaxghly
discussed with samne WACAE Art Education staff to ensure intrinsic
adequacy. The procedares for setting up and carrying out an
interview was also practised prior to data oollection far the
study. Permission to audiotape the interview was requested fram
the interviewees at the initial meeting and all teachers cooperated
in regard to this aspect of the data oollection. This was
advantagecus in terms of axvenience and effectiveness of data
collection and analysis as the reaxrded interview was transcribed
for further study.

Research Ethics
The researcher acknowledged the right of all individuals and
schools participating in this study to confidentiality and anonymity
unless they specified otherwise. Perscnal data of persans or
schools were not needed for this research study and any that
happened to be ocollected was not disclosed in any research
reparting. Subjects who have willingly contributed infarmation for
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the purpases of this study have the right to ommership of data
instruments and other reawrds used by the researcher to collect such
information should they request it.

The above oconditions were made clear to schools, students,
teachers and principals through discussion, introductory and
questionnaire cover letters during the initial setting up of the
study. All school groups and the Art Gallery of Western Australia
were infarmed that they have rights to copies of the final research

repart should they request ane.

Data Analysis Prucedures

Qualitative data was oconverted to appropriate quantifiable
farmat for adequate interpretation and analysis. Because this study
dealt largely with human respanses the non-parametric statistical
procechire of the chi-square test was applied to questionnaire data
but for the purpase of the study was later cansidered to add
insignificant information. With the emphasis of the study being on
hmman respanses, it appeared that the most significant information
would came fran analyses of the way students responded rather than
chi-square values. Because of this, chi-square values are not
elabarated in the presentation of results but are not excluded fram
presentation of respanses in the tables. Altematively, the
procedure of ‘''sorting and tabulating" using ''categories and
subcategaories' (Best, 1983, p. 204), for conversion to percentages
was utilised and results are reparted descriptively. The latter
procedires  appeared mare humanistic and so mare appropriate for

dealing with human respanses.
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Questionnaires. Part one and part two of all items in the
previsit and postvisit questionnaires were analysed separately.
Part ane of items, (the four point agreement scale), was subjected
to camputer applications. Using the Lertap Programme, frequency
tabulations, cross tabulations of school groups’ respanses and
chi-square values for each item were obtained. Results are
presented in tabular farmat with frequencies presented in
percentages to the first decimal place. (Note: Part ane respanses
analysed via the Lertap Programme have percentages rounded to the
nearest whole number).

Part two Of the items, (the extended respanses), were
analysed separately for each school grop. Previsit and postvisit
respanses were also analysed separately. The procedure of sarting,
categurising and tabulating was carried out for each item.
Categories were obtained acamdimg to the nature of respanses for
each school grop. This procedure was carried out three times for
each school group’s respanses for the purpase of intrinsic adequacy
of categories and tabulation.

An inter-rater was also trained and |utilised for
replicability and intrinsic adequacy. Analysis procedures were made
available to the inter-rater through written instructions and
discussion. The inter-rater practised analysis procedures priar to
actual data analysis to became familiar with them. Fram the
res@archer’s results and the inter-rater’s results an inter-rater
reliability scare was aobtained for each school group’s respanses to
an item. This was calculated by subtracting the number of unmatched
tabulations between the researcher and inter-rater’s results, fram

the total mumber of tabulations obtained by the resaarcher for the
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item, which was then amverted into a percentage. Inter-rater
reliability scares are presented in the tables with part two
results. Because of the small size of each school group an
inter-rater reliability level of 80% or above was sought for each
item. Those items with an initial reliability level below 80% were
discussed and again categorised and tabulated by the researcher and
the inter-rater until the desired inter-rater reliability level ar
better was obtained for that item.

Categaries of respanses with frequencies of 10% and above
have been included in the presentation of results in tables.
Categories significant to the study with a frequency of less than
10% have also been included in the presentation of results and
appear below the school group’s main categaries of respanses. Same
of these respanses are presented verbatim. Frequencies of respanses
are presented in percentages calculated fram the total mumber of
students in the school group. The actual mumber of frequencies are
presented in parenthesis in tables. Frequencies refer to the number
of times the categary of respanses appeared amangst the school
group’s respanses. Depending on the nature of individual respanses
sane respanses have been categorised into mare than one categary for
an item. Respanses that appeared vague or ambiguous were left out
of the analysis. For the purpuses of reparting the results, items
have been grouped under: Impgrtance and Warthwhileness; Usefulness;
Int and Enj t.

Checklists. All tallies ([v] for Passive and Active
subcategaries fram each abservation interval were added together to
abtain a total for On-task and Off-task categories for each
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individual. The totals for On-task and Off-task categories for each
of the five '"focal individuals" (Gottfried, 1983, p. 166) were then
added together and an overall total for On-task, and Off-task, was
obtained and calculated into a percentage. The same procedure was
carried out for tallies for the ten randam individuals. These
percentages which represent the degree of interest and enjoyment
experienced by the the five '"focal individuals" (Gottfried, 1983, p.
166) and, the ten randam individuals were calculated fram a base
number (N). (The base number (N) is the number of individuals
multiplied by the mmber of (six minute) abservation intervals and
is equal to the sum of On-task and Off-task tallies). Percentage
averages for On-task, and Off-task were then calculated fram
percentages for the five ''focal individuals" (Gottfried, 1983, p.
166) and the ten randam individuals. These percentage averages
calculated for On-task, and OQOff-task, represent the degree of
chservable interest and enjoyment experienced by the whole school
grop.

Results of checklist instruments are presented in tabular
farmat, however results fram open abservations are reported
descriptively. The same analysis procedure was applied to the
secand abserver’s coollected data and was used as an assurance of
intrinsic adequacy and replicability of abservation procedures and
instruments. Results fram the secand adbserver’s abservations are

not available in this study.

Interviews. Interview data were transcribed then edited whilst
listening to the tape to eliminate errars in transcription. The

schedule of questions and arrespaxding respanses given by
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individual teachers were categarised into the fallmwing topics:

1. Oppartunities to use the Gallery
2. Perceptians on local relevance of the Gallery

3. Impartance of what the Gallery provides to teaching and
learning

4. Purpase of the visit; relevance to individual school groups
5. Perceived relevance of Gallery visits for students

6. Further opinians about the Gallery and Gallery visits.

Respanses fram each teacher have been reparted descriptively.

In sumary, this study adknowledged that each school group
was different fram the others, and the purpose of the in-gallery art
lessan was unique to that particular school. It was cansidered that
results fram this study ocould not be regarded as extrinsically
adequate. Technically, results would only be extrinsically adequate
to the particular school grop involved. But it is possible that
findings related to in—gallery art lessans, arising fram this study,
may be applied to other secandary art students and teachers in

similar situatiaons.



CHAPTER FIVE

CRESENTATION OF RESULTS

Results of data analyses are reparted in this chapter.
Respanses to the questions asked during the interviews with art
teachers have been categorised, summarised and reported
descriptively. The results of Gallery visit abservations are
presented in a table and reported descriptively. The results of the
questionnaires campleted by secondary art students are presented in
tables and described under three headings: Impartance and
Worthwhileness; Usefulness; Interest and Enjoyment.

One of the subsidiary research questions asked: ''What are
secondary art teachers’ perceptions of the education services
provided by AGWA?''. Teacher A, B & C’s perceptions and opinions of
the Art Gallery of Western Australia (AGWA) as an educatianal
resoxce, and the value of school visits to the Art Gallery in
relation to teaching, learning and Art Education in Western
Australia were obtained. The general respanse fram the three
teachers was that the Gallery and the Education section were
valuable resources for art education, their taaching and their
students’ learning.

In offering their views teachers also provided ideas on how
Gallery services ocould be improved faor optimum use by schools,

54
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teachers and students. In response to questions related to
oppartunities to use the Gallery and the education services, all
teachers identified constraints pertaining to the Art Gallery and
school caontexts. Teachers A and C identified the structure of the
school timetable and students’ camitments to other classes as
canstraints on their Year 12 classes when visiting the Art Gallery.
Teacher A noted that a major constraint was the need to provide
transpart fram school to Gallery. Teacher B on the other hand
experienced little difficulty in wusing the Gallery and attributed
this to a suppartive school principal and teaching staff. In spite
of the suppart received fram teaching staff, Teacher B identified
students’ camitments to other subjects as a major restriction on
Gallery usage, for taking students out of school too often was
thought to be disruptive. All of the teachers interviewed reparted
that they overcame the restrictions and constraints by keeping
students up to date with current events and exhibitions at the
Gallery.

Teachers reparted that they kept students infarmed on Gallery
events for several reasans: to keep interested students infarmed;
to encmurage Tertiary Entrance Examination (TEE) students use of the
Gallery in their own time; and to aompensate faor the rare
oppartunities for Gallery visits during school hours. Teacher A
sumarised the situation in the cament: "We go as often as
necessary rather than as often as we’d like''. Teachers initially
reparted that problems with Gallery visits were more school related
rather than Gallery related. Later in the interviews teachers
identified Gallery related factors such as, opening hours and strict

security as threats to optimum use of the Art Gallery by teachers
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and students in and out of school time.

The data revealed that art teachers’ definitions of education
services were mare extensive than the definition propased in Chapter
Three of this study. They oconsidered that in addition to the
services provided by the Education Section of AGNA, other areas were
also useful for teaching and learning. The teachers reparted that
the Gallery’s education services enampassed the Gallery Bookshop,
major exhibitions, permanent exhibitions, gallery guides, print and
visual resources produced for TEE Art syllabi and the annual Schools
Conferences (Art history lectures and warkshops for selected TEE Art
syllabus topics). Teachers B and C listed the education officers’
knowledge and expertise as impartant educatianal resources.

All art teachers agreed that the education services provided
by AGAA were relevant to the local context and in particular to the
TEE Art course. The teachers spake favourably about the Art Gallery
and its education staff and were appreciative of efforts to make the
Gallery relevant to teachers’ and students’ needs. TEE Art
students’ needs were reported as having been met through the
production of visual and print rescurces related to the Art History
amment of the syllabus; access to art warks on request;
exhibitions of art warks related to the TEE Art syllabus topics and
finally an appruachable education staff.

Teacher A cited the art camp at Rottnest Island for TEE Art
students studying the "Heidelberg School" topic as an example of the
education officers’ attempt to meet the needs of students and the
syllabus. Teacher A perceived this event as relevant and warthwhile
for those students fram School A who participated in the camp.
Teacher A achserved that it was good for students (particularly Year
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12’s) to be with other adults and students who shared an interest in
art. Further to this, Teacher A expressed confidence (based on
student reparts), that ance the students had been handed over to the
camp staff that the students’ knowledge and understanding had been
reinfarced. Teacher B was confident that education officers were
untiring in their efforts and stated:

All you have to do is ask - we [teachers] can’t know everything

and these people are involved, have got the expertise, and are

asking to be used.
Although on this occasion Teacher B was not involved in taking a
Year 12 group to the Gallery, as a teacher of Year 12 TEE students
Teacher B did use the Gallery for the TEE Art syllabus topic:
"Australian Art Since 1940". Similarly, Teacher C perceived the
print and visual resources produced for this TEE Art topic a great
help to Year 12 students and to art teachers. As a beginning
teacher and a teacher of Year 11 and 12 TEE Art, Teacher C perceived
the education service for Year 12 students as very useful. In
general, as Teachers A, B and C were teaching the Year 12 TEE Art
oourse they saw the Art Gallery as an impartant and relevant
resance for schoals, teachers and students.

All teachers identified the experience of seeing real art
works of major impartance during students’ visits to the Art
Gallery. The teachers’ reasans were based on the general belief
that no matter how much information cames fram teachers and bodks,
egposure to actual art objects makes art learning vivid and relevant
far students. Teacher A stated that seeing actual art works also
acted as a motivator to see mare and so learn mare about art.

Teacher B stated that it was not imperative to see the real thing in




58
order to learn about art, books and slides also teach; however, the
actual art object stimulates a vivid experience that may contribute
to a student’s development as a whole persan. Teacher B cansidered
that this was particularly the case with younger students who may
not pursue art studies further or be exposad to the Gallery
experience mare than ance during their lifetime. The art teachers’
views aon access to real art works, Art Education and the Gallery

experience may be summarised by quoting Teacher C:

They’re studying art but they’re anly studying reproductians ...
unless they actually see the [real] art, how can you say that
they’re studying art."

Although the art teachers’ general view was that the Gallery
and Gallery visits were relevant and warthwhile for Art Education,
they identified areas of the Gallery where same development or
improverent would result in mare effective Gallery education
services. Teacher A suggested: provision of an assured parking bay
to park the school bus; expansion of the Baokshop; making exhibits
and parts of the Gallery mare accessible to students and canducting
weekend practical warkshops for students. Teacher B was content
with the Gallery and what it provided but suggested that giving
students access to art works related to their TEE Art course during
their own time would benefit the students. Teacher C suggested:
extading resources faor other TEE Art syllabus topics; stocking
reomesded texts (particularly for the TEE Art course); making the
Gallery and particular art works mare accessible to students for
private study during their own time, and extexding opening hours to
cater for schools and students restricted by transpart and school
timetabling.
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An original belief was that each Gallery visit would be
unique to the particular school, and the context of each Gallery
visit would oconsist of unique ocanditions and features that would
affect students’ perceptions and experience of the Gallery visit.
Therefore, the focal point of the visit may not be the only factor
that would affect students but also the particular canditions of the
whole visit. Because of this, detailed descriptive accaunts of each
Gallery visit by school groumps which place the visit in its
experiential context is provided. Each art teacher’s stated purpose
for the Gallery visit provides a context for describing the visit.

The results of abservations which used the checklist and
abservation schedule are presented in Table 1, (see p. 60). It
should be noted that this abservation procedure predaminantly
recarded students’ external behaviour.

School A

Acxrding to Teacher A, School A was studying the '"Heidelberg
School" TEE Art topic. The purpose of their Gallery visit was to
use a regularly provided programme for TEE Art groups. This
involved a slide show, lecture, and practical criticism session on
the '"Heidelberg School' topic. The Gallery visit was intended to
reinfarce and confirm students’ learning on the topic. As stated by
Teacher A, the visit was to be 'mare revision than a beginning', it
was to be an occasion where students would be exposed to the
original art works they were studying. Students would also be
eposed to other people’s opinions and knowledge of the topic
besides those of their teacher and those expressed in reference



60

Table 1
Gbserved On-Task and Off-Task Behaviour of School Groups

School On-task Off-task N
School A
1. 90.8 9.2 65
(59) (6)
2. 83.3 16.7 30
(25) (5)
Total 87.1 12.9 95
(84) (11)
School B
1. 86.7 13.3 60
(52) (8)
2. 90.0 10.0 30
(27) (3)
Total 88.4 11.6 90
(79) (11)
School C
1. 100.0 cees 50
(50)
2. 100.0 ceee 20
(20)
Total 100.0 ceee 70
(70)

Note: 1. = five focal individuals, 2. = ten randam individuals.
N = number of abservation intervals multiplied by the number
of individuals abserved.
Figures in parentheses are the totals for On-task and
Off-task tallies.
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boadks. On this occasion students were to be exposed to the
education officer’s opinions and knowledge of the topic.

Table 1 (p. 60) sumarises the result of abservations using
checklists and the abservation schedule. As can be seen 87.1% of
School A were recarded to have been aon-task when abserved suggesting
that this percentage of the grop experienced the visit as
interesting and enjoyable. This result appeared cansistent with the
secand abserver’s results where the majority of the grop were
on-task when abserved.

School A’s visit took place on a cool and dry but overcast
winter maorming. The group arrived at the Gallery at 11:00 A.M. for
their visit of ane and a half hours. The school bus set down in a
carpark adjacent to the Art Gallery off Beaufort Street. To reach
the Gallery entrance fram the set down point students todk a shart
walk through the paved Cultural Centre camplex camprising AGAA,
Western Australian Museum, Alexander Lihrary and the Perth Institute
of Contawparary Arts. During the short walk, the students would
have seen a water fountain (recently dyed red by a grosp of
protesters), and two large hraonze figure sculptures.

Students armed with pen and paper accampanied by their two
art teachers entered the Gallery through large autamatic glass doars
to the entrance foyer where they waited to be joined by the
education officer. This particular education officer specialised in
the TEE Art syllabus topic: "The Heidelberg School'. The education
officer then led the group through another set of glass doars,
outside and acruss the carpark to the Old Court building whose 19th
century architecture and size contrasts greatly with the large
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modern Art Gallery. Here, in one of the roams, the first part of
the visit (the slide show and lecture) todk place.

The roam was just big enough and had enough chairs to seat
the whole group. Seats had been arrargyed in rows facing a white
wall which acted as a projector screen. Over the 45 minutes
students viewed a large number of slides which on occasion changed
at a fast rate. During this time students listened ‘to the lecture
given, locked at the slides or took down notes. The education
officer elicited responses fram students by asking questians and
directing where to look and what to lodk for in the images.
Students respanded actively by softly calling out answers, raising
hands or writing down notes. Art works in focus which appeared to
be familiar to students also elicited an active response fram
students (such as warding the title of the painting to themselves ar
talking about same aspect of it quietly with their neighbour). A
distingquishable feature abserved fram this session was that the
students who respanded mare frequently to questians asked by the
education officer or to what he was saying, were those who were
situated in proximity to the education officer. (This feature was
also ocansistent with observatians made by the secand abserver).
Thirty five minutes into the slide show and lecture, mare private
amversatians and less student eye contact with the slides in focus
was abserved. By this time students appeared to be losing interest
in the activity. Throughout this session art teachers were abserved
to be seated in front of the group as participant adhservers.

The secand half of the visit cawprised a practical criticism
session in front of sane of the actual art warks previously viewed

in the slides and part of the Art Gallery’s permanent collection.
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Far this the whole grop made their way back to the main Gallery
building. In the ground floor foyer the grop divided into two
groups with the education officer taking ane for the practical
criticism session. The teachers and aservers joined (onto) one of
the groups. As the first group was led away, the secand grop
waited in the foyer to be joined by another education officer who
tock them for the practical criticism session. Wwhilst waiting it
was ahserved that the lecture just experienced had already been
experienced by those who participated in the "Heidelberg School' art
camp at Rottnest 1Island. On arrival of the education officer a
rappart and friendly familiarity was evident between those of the
group who participated in the art camp and the education officer.
The education officer briefed the graup about the Gallery and it was
acbserved that for same students this was their first visit to the
Gallery.

Appraximately twenty minutes was left for the practical
criticism session. Due to the limited space in front of the
paintings the secand group had to wait for the first group to finish
their practical criticism session. To fill in time the education
officer woved the grop to an adjacent wall to view Early Colonial
Australian paintings and caonducted a practical criticism session
even though these paintings were precaaxsars to the "Heidelberg
Schoal". During practical criticism the education officer
encnuraged students to participate by asking questions, eliciting
respanses and opinions fram individual students and an occasion
redirecting students distracted by passers-by, other groups aor other
areas of the Gallery. Those students who had met the education

officer on a previous occasion were to be found at the front of the
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grop and close to the education officer and the painting in focus.
These students were also abserved to be amang those who respanden
mare frequently to questions and who offered their opinions to the
whole group. During practical criticism the art teacher stood with
the grop as a participant abserver but did not became involved in
the interaction between students and education officer. Due to the
delay, the second group’s practical criticism session on the
"Heidelberg School" paintings was no mare than a brief five minute
discussion of two paintings. Same students were abserved to move
closer to paintings unrelated to the syllabus topic and studied
them, as they made their way out of the Gallery.

School B

Acardirng to Teacher B the purpnse of School B’s Gallery
visit was generally 'for kids to enjoy and experience the Gallery".
The visit had no direct relevance to what the class was doing back
at school, however, the programme in which they participated
involved students starting an art activity at the Gallery and
campleting it at school. Although not directly related to art
studies at School, Teacher B stressed that the visit would not be
totally fargotten but could be used as a reference for future
activities. For these Year 8 students it was aampulsary to study
Art for half of the year.

School B’s Gallery visit lasted for two hours and toock up a
large part of the school day. The morming was sunny and warm when
School B arrived at the Gallery at the official opening time of
10:00 A.M. The Gallery was free of visitors and very quiet apart

fram the noise caused by Gallery renovations. For the first haur,
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School B experienced a general Gallery tour of the current touring
and permanent exhibitions with a gallery guide. In three groups,
students had the oppartunity to view the much publicised '"Irises' by
Van Gogh which was on loan to the Gallery and exhibited opposite
Met’s '"Haystack' which was also on loan. For the secand hour, ane
group was farmed and an education officer carried out a practical
criticism session and painting activity with the group.

As can be seen fram Table 1 (p. 60), 88.4% of School B were
an-task when abserved. This result is consistent with the secand
abserver’s abservations which revealed that the majority of the
group were on-task. Table 1 indicates that 88.4% of the students
were not distracted fram the focus by extraneous matters during the
time spent with the education officer.

School B had been at the Gallery for an hour when the
abservers joined the grop for the in—gallery art lessan. The grop
was met and briefed by the education officer in the foyer of the
Gallery then lead up the stairs to an area between two galleries
which had been set up for the painting activity companent of the
visit. This area was equipped with a paint trolley, brushes,
buckets of water and a few art warks by students fram other schools
were on display. Students were seated on a large cloth sheet on the
floor and given pencils and square painting boards. After another
briefing and further instructions students prepared their boards by
tracing the shape of their hand in pencil onto the board. Students
were required to hold on to their boards throughout the session
which focused on the concept of symbols. The education officer was
warking on the Abariginal Art theme with all school groups at the
time.
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The practical criticism session camexxced with a discussion
on the use of symbolism in two photographs fram the exhibition in an
adjacent gallery. Following this, the grap made their way to the
ground floor gallery to view traditianal Abariginal paintings, and a
1987 transitianal Abariginal painting which was analysed in depth
for appraximately 15 minutes. This mural-size painting was a
triptych and differed fram traditianal Abariginal bark paintings for
it made use of western symbols and materials to portray the
controversial political theme of Abariginals in custody. In rapid
succession a grop of paintings showing the use of traditional
Abariginal imagery, materials and implements was discussed. This
was followed by discussion of another group of paintings
demanstrating traditional imagery with the use of western materials
and techniques. Thraghout these practical criticism sessions the
art teacher was a participant abserver regularly writing notes on
the infarmation given.

During these practical criticism sessions students were
emnuraged to actively participate and .the education officer
canstantly fired questions at the whole grap and to individuals.
On two occasions every student was required to say samething about
the art works. The frequency of hands raised suggested that
students were encnuraged to respond to general questions. Same
students respoded actively by answering questiaons, offering
opinians, volunteering to stand up and talk about the art work(s) in
front of the class or, to stand up and point to an area on the
painting to get their ideas acruass to the others. These students
were typically in proximity to the education officer and the art
work(s) in focus. Altermatively, those students who respanded less
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frequently were seen situated at the side aor back of the seated or
standing grosp.

The first part of the painting activity was carried out in
the downstairs gallery amongst the Abariginal art. For five minutes
students were required to copy traditional Abariginal symbols fram
any of the paintings onto their boards. During this time same
students moved framn ane painting to the other whilst others
preferred to remain seated where they were and copy symbols fram
nearby paintings. After this the group made their way up the stairs
to oamplete the painting activity. On the way the education officer
diverted the grop back to the photography exhibition to discuss
mare images, however, the majority of students were preoccupied
with the previous drawing activity. On return to the wark area the
students campleted the assigned task in ten minutes whilst talking
and laughing. After clearing away, the students campleted the

postvisit questiannaire.

School C

Acxqrdirgy to Teacher C, the purpose of the Gallery visit was
for students to see the ''real' versions of the art warks they were
studying for TEE Art. The visit was intended to reinfarce learning
on the TEE Art topic: '"Australian Art Since 1940", and to gather
further useful infarmation to pass the TEE Art History examination.
In addition, the visit was intended to help develop students’
confidence and skills in sharing and talking about their own ideas
and opinions of art.

As it can be seen fram Table 1 (p. 60), all those ahserved
were an-task throghout the visit. That is, the whole grop was not



68
distracted by extraneous matters and they attended all the time.
This suggests that the whole group found the visit to be interesting
and enjoyable.

Schonol C’s Gallery visit tock place on a fine sunny
afternaoon. Students were dropped off by the school bus on Roe
Street at the frunt of the Gallery. A walk up same stairs lead to
the Gallery entrance where they were met by their art teacher. The
visit had been planned to coincide with their timetabled art lessan
and private study time. During the marning all formal lessans had
been cancelled and the students had instead, 1listened to guest
speakers. Whilst waiting for the education officer it was abserved
that the students had visited the Gallery the previous weekend to
attend the Schools’ Conference.

This ane hour visit involved a practical criticism session of
ane painting, Keith Loaby’s ''Adaration of Kings and Queens', with
the education officer. Students were seated either on the floor ar
an a ocouch in front of the painting. Judging fram the enthusiasm of
the students it appeared that this painting was ane the whole group
was interested in seeing and talking about. It was abserved that
all students were willing to participate in this practical criticism
session. All students frequently respanded to the education
officer’s questions and regularly todk down notes related to the
wark. Students appeared canfident and eager to volunteer their
ideas in the discussion; listen to what peers had to say and stand
close to the painting to point out areas illustrating their ideas.
This active participation fram students was ohserved to be made
possible by the education officer who utilised the students’
knowledge of the artist, the painting and the subject matter.
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The last ten minutes of School C’s visit was spent in the
Education Gallery where art warks related to their TEE Art syllabus
topic were on display. Students were free to lock at the paintings
in closer detail and two students were abserved thanking the
education officer for the practical criticism session. The visit
finished at 2:30 P.M. and students made their way to where the
school bus was to pick them up to take them back to school.

Each visit was found to contain unique features which this
descriptive account has sought to identify. During the Gallery
visits, the students fram School A, B and C were abserved to have
been predominantly on-task which may immediately suggest that
students experienced the visit to be interesting and enjoyable.
However, in each visit the focus changed under the direction of the
education officer. As the education officer’s intonation,
mannerisms, gestures and stance changed, the students’ attention was
maintained. This may also acocount for the large number ahserved to
be on-task. Thus, data framn observations may not be adequate

measures of students’ experienced interest and enjoyment.

One of the subsidiary research questians asked: 'What are
seaxndary art students expectations and perceptians of the Gallery
visit?". Questiannaire respanses fram all school groups are
sumarised in tables. For camparison, respanses fram each school
group appear in the same table. Respanses to part ane of items (the
four point agreement scale), are in separate tables to respanses to
part two (the extended respanses). Previsit and postvisit respanses
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appear in the same table. In all tables frequency of respanses are
presented as percentages with the actual mmber of frequencies in
parentheses. The base mmber (N) for the calculated percentages
are: Schoal A (20); School B (18) and School C (13). 1In tables
presenting results for part ane of items, the mumbers 1, 2, 3 and 4
represent the four point agreement scale with 1 = Strungly Agree; 2
= Agree; 3 = Disagree; 4 = Strongly Disagree and (*) = No
Respanses. What needs to be considered when reading these results
is that part aone respanses do not necessarily cmxrelate with part
two respanses and vice versa. This is because not every student who
respanded to part ane resmamdad to part two. In addition, ane
respanse in part two may have been categarised mare than ance for an
item dependimg on the nature of the respanse. The calculated
chi-square values for each item are not elaborated in this report
but are included in tables. With the exception of Table 2 placed
in-text, all tables have been placed in Appendices.

Respanses to part ane of all seven items in the previsit and
postvisit questionnaires, fram all school grops, are summarised in
Table 2 (see p. 72). The order of items in the presentation of
postvisit respanses is not how it is found on the postvisit
questionnaire but as they coincide with the items on the previsit
questionnaire. The four point agreement scale has been axdensed
to, agree (1) and disagree (2). Entries in the ''No Respanse" (%)
ocolum for particular items in the previsit results recard
individuals not respadimgy to those items. Entries in the "No
Respmnse'' oolum in the postvisit results recard the fact that 19
out of 20 postvisit questiamaires were received fram School A.

Item 7 in the previsit questionnaire and item 2 in the postvisit



Al
questionnaire were negatively phrased and for the purpose of
reparting results they have been eqressed positively.

As can be seen in the oolum totals in Table 2, there is
little difference between the muber of those who agreed with the
statements befare the visit and the mawber of those who agreed after
the visit. Studying results item by item, respanses to statements
after the visit lean towards both agreement and disagreeavent.

For items 1 and 6 there appears to be no change in the number
of those agreeing or disagreeing with the statement befare and after
the visit. This suggests that the expectation that the Gallery will
be a nice place to visit and that the Education Officer will teach
them samething was met. For items 2 and 7, postvisit results show
the nuwber initially agreeing with the statements increased whilst
the nuwber initially disagreeing declined after the visit. This
suggests that a visit to the Art Gallery can be motivating and
praote positive attitudes toward art and the Art Gallery. For
items 3, 4 and 5, the mmber initially agreeing with the statement
declined whilst the number initially disagreeing with the statement
increased after the visit. This suggests that there are a number of
features in a Gallery visit which appeal to different students.
Although, fram the ocolumn totals it can be seen that the majority
agree with the statements. Fram this ane could say that most of
those who participated in the study generally expected and found the
Gallery visit to be important and warthwhile; interesting and
enjoyable; and useful.

Each school group’s respanses alang the agreement scale, and

extended respanses faor each item, are summarised in Tables 3 to 12



Table 2

General Respanse to Part One of each Item in the Previsit and Postvisit

Previsit Postvisit
Item 1 2 * 1 2 *
1. The Art Gallery of Western Australia will be a
niceplace tovisit . . . . . .. ... 0.0 98.0 2.0 96.0 2.0 2.0
(50) (1) (49) (1) (1)
2. This visit to the Art Gallery is really impartant/it
was not awasteof time . . . . . . . o000 . 90.2 9.8 92.1 5.9 2.0
(46) (5) (47) (3) (1)
3. The ariginal art works will be the most enjoyable part
ofthevisit . . . . . . .. .. ... 0.0 .. 80.4 17.6 2.0 70.6 27.4 2.0
(41) (9) (1) (36) (3) (1)
4. This visit will helpme withmy own art wark . . . . . 88.2 9.8 2.0 80.4 17.6 2.0
(45) (5) (1) (41) (9) (1)
5. This visit will increase my understanding of art works . 94.1 5.9 . 88.2 9.8 2.0
(48) (3) (45) (5) (1)
6. Wwhat the education officer will say about art works
will helpme tounderstand them . . . . . . . . . 88.2 9.8 88.2 9.8 2.0
(45) (5) (45) (5) (1)
7. I would (like to) visit the Art Gallery in my own time . 72.5 27.4 82.3 15.7 2.0
(37) (14) (42) (8) (1)
Total 87.4 11.8 0.8 85.4 12.6 2.0
(312) (42) (3) (305) (45) (7)
Note: N = 51.
Item 7 in the previsit and Item 2 in the postvisit have been expressed positively.
1 = Agree; 2 = Disagree and (*) = No Response.
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in Appendices 3, 4 and 5. For accessibility items have been

Enjoyment, and the results are reparted in these groups.

Inportance and worthshileness

Item 2. This visit to the Art Gallery is really impxwtant/it was
not a waste of time.

Item 2 was ancermed with students’ expectations and
perceptions of the impartance and wartlmwhileness of the Gallery
visit. Table 3 in Appendix 3, summarises the previsit and postvisit
respanses to part ane fram all school groups. Table 4, in Appendix
3, sumarises school groups’ extended respanses. The respanses of
each school group is cansidered in tumm.

As shown in Table 3, School A’s general respanse to the
statement before the Gallery visit was oonsistent with their
respanses after the visit. Table 4 shows that those who gave
extended respanses before the visit expected the visit would be
impartant and worthwhile because it would help them with their art
studies. Postvisit respanses show that the majority who respanded
were those who experienced the visit to be impartant and
wartihvhile. Reaans included, seeing the original art waorks
studied, and the relevance of the visit to their TEE Art studies.
Sane students did not expect or perceive the visit to be that
impartant and wortlséhile. However, they perceived going to the
Gallery in general as impartant and wortlwhile. For such students
going to the Gallery was not a waste of time but on that occasion
the visit did not meet with their expectations.
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Table 3 shows an increase in the mmber of those fram School
B who strungly agreed with the statement, after the visit. That is,
the Gallery visit was perceived by the majority as impartant and
warthwhile. As seen in Table 3, the mmber of those who initially
disagreed with the statement declined after the visit whilst the
mmber of those who initially strongly agreed increased after the
visit. In School B’s extended respanses in Table 4, previsit and
postvisit respanses show the majority of those who responded
epected and found the visit to be important and wartlwshile. This
was because they would (and did) see art, learn mare about art and
artists or they enjoyed themselves.

Table 3 reveals that like Schoal A, the majority of School C
students expected the Gallery visit to be impartant and warthwhile.
The postvisit results indicate that the students expectations were
fulfilled, however, unlike School A the majority of School C
students strongly agreed rather than agreed with the statement
before and after the visit. Fram School C’s extended respanses in
Table 4, it can be seen that those who respanded before the visit
expected that the visit would be important and warthwhile.
Postvisit respanses show that those who respanded found the visit to
be impartant and warthwhile because of having seen the original art
works and the visit’s relevance to their TEE Art studies.

Fran School A, B and C the majority of students expected that
the visit would be important and warthwhile because it would help
them with their art studies, or simply that they would learn
sanething fram it. The varied nature of respanses after the visit
indicates that there were differemces in the way students and school

graps experienced the Gallery visit as impartant and wortiséhile.
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Usefulness

Items 4, 5 and 6 were ancerned with students’ expectations
and perceptions of the usefulness of the Gallery visit. Table 5 in
Apperdix 4, summarises the previsit and postvisit respanses to part
ane of these items fram all school grogps. Tables 6, 7 and 8 in
Apperdix 4, summarises the previsit and postvisit respanses to part
two of items 4, 5 and 6 respectively fram all school groups.
Results for all groups are reparted here item by item.

Item 4. This visit will help me with my own art wark.

Respanses to part one of item 4 fram all school groups are
sumarised in Table 5. Respanses to part two fram all school groups
are sumarised in Table 6. (See Apperdix 4).

Fran respanses to part one in Table 5, it can be seen that
the majority fram School A agreed with the statement befaore the
visit, that is, the majority expected that the visit would help them
with their own art work. Postvisit respanses show that the mumber
of those who initially strungly agreed with the statement decreased
after the visit, the mumber of those who initially agreed remained
the same whilst the mumber of those who disagreed increased after
the visit. Extended respanses in Table 6 show that those who
respanded befare the visit expected that the visit would be useful.
Postvisit respanses show that those who respanded thought that the
visit may be useful because they saw original art warks. Fram the
nature of previsit and postvisit respanses, it seams that the
majority perceived the visit to be mare useful for art theory rather
than for practical art.
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Respanses to part one in Table 5, show that the majority of
respadents framn School B agreed with the statement befare the
visit. That is, the majority expected the visit would be useful to
their own art wark. Postvisit respanses indicate that the mamber of
those who initially strongly agreed or agreed with the statement
decreased after the visit, the mumber of those who initially
disagreed increased whilst the mumber of those who initially
strangly disagreed remained the same. Extended respanses in Table 5
show that those who responded before the visit were generally those
who expected the visit to be useful because they would be seeing
different types of art. The nature of School B’s respanses seem to
suggest that they, 1like School A, also perceived the visit to be
mare useful for the theory rather than the practical side of art,
although, same respanses were ambiguous and the nature of '"art
skills'" was difficult to determine.

Fran Table 5, respanses to part one show that the majority
fran School C either strongly agreed or agreed with the statement
before the visit. Postvisit respanses show that the number of
students who initially strongly agreed remained the same after the
visit, the mumber of those who initially agreed declined whilst the
mumber of those who disagreed increased. Extended respanses in
Table 6 show that those who respanded before the visit expected the
visit would be mare useful to the theory rather than the practical
side of art. The nature of postvisit respanses indicate that the
majority perceived that the visit might inspire them, whilst others
indicated that it would not be useful to their own art work.

As can be seen fram results related to item 4, for all school

groups, previsit and postvisit respanses alang the agreement scale
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differs slightly. For all groups, postvisit respanses alang the
agreement scale are generally towards the disagreavent end
indicating that the majority perceived that the visit would not be
useful for their own art work. The speculative nature of extended
respanses suggests that it may have been difficult for students to
immediately determine whether the visit would be useful to their own
art work. In turn, respanses suggest that the visit was generally
perceived by all school groups to be useful to the theary side
rather than the practical side of art.

Respanses to part ane of item 5 fram all school groups are
summarised in Table 5. Respanses to part two are summarised in
Table 7. (See Appendix 4).

Respanses to part ane in Table 5, indicate that prior to the
visit the majority of Schoal A agreed with the statenmt.‘ The
majority expected that the visit would increase their understanding
of art works, that is, it would be useful for their knowledge and
understanding of art works. Postvisit responses show that the
mmber of those who initially strungly agreed with the statement
decreased after the visit, the mawber of those who initially agreed
increased and two students disagreed with the statement after the
visit. Previsit respanses to part two, in Table 7, show that the
majority of those who respaded expected that the visit would
increase their knowledge and understanding of art works and artists
fran seeing the actual art works. Same who also respanded were
unsure about whether the visit would increase their knowledge and
understanding of art works and artists. The nature of postvisit
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respanses generally indicate that (apart fram two students) the
majority who respanded thought the visit to be useful and increased
their understanding of art warks and artists.

Fran Table 5, respanses to part ane show that the majority of
School B agreed with the statement. That is, the majority expected
the visit would be useful by increasing their understanding of art
works and artists. As shown in Table 5, the number of those who
initially strongly agreed with the statement increased after the
visit with a resultant decrease in the number who initially agreed.
The nuwber who initially disagreed remained canstant whilst the
nuwber who strongly disagreed with the statement increased after the
visit. BExtended respanses in Table 7, indicate that the majority of
those who respanded befare the visit expected that the visit would
be useful because they would see art works and learn about them.
Postvisit respanses indicate that those who respanded generally
thought the visit useful to their understanding of art warks
because they learnt samething fram the visit. One subject who
respanded did not think the visit was useful.

Schoal C’s respanses to part ane, suwnarised in Table 5, show
that the majority strangly agreed with the statement before the
visit. That is, the majority expected the Gallery visit would be
useful by increasing their understanding of art works and artists.
Postvisit respanses indicate that the mamber of those who initially
strongly agreed with the statement increased after the visit, the
nuber of the those who initially agreed remained the same and no
ane disagreed with the statement after the visit. That is, all
students thought that the Gallery visit was useful. Extended

respanses in Table 7, reveal that those who respanded expected and



79
foond the Gallery visit to be useful in increasing their
understanding of art works and artists because they saw the original
art warks and found the education officer helpful.

Respanses to part one of item 5 fram all school groups
suggest that the majority of students agreed that the visit was
useful because it increased their understanding of art works and
artists. Extended respanses fram all school groups indicated
factors such as: seeing oariginal art works and helpful Gallery
persamel, for reasans why the visit was generally found to be
useful.

Item 6. What the education officer will say about art warks will
help me to uxderstard them.

Respnses to part ane of item 6 fram all school groups are
sumarised in Table 5. Respanses to part two are summarised in
Table 8. (See Appendix 4).

Fran Table 5, respanses to part one show that prior to the
visit the majority of School A agreed with the statement. That is,
the majority expected that the education officer would be helpful
and increase their understanding of art works. Postvisit respanses
indicate that the muwber of those who initially strungly agreed with
the statement increased after the visit, the number of those who
initially agreed remained the same whilst the muwber of those who
initially disagreed decreased. This suggests that the majority
found the education officer to be helpful. Extended respanses in
Table 8, show that students who respanded expected that the ideas,
infarmation and knowledge of the education officer would be helpful

to their understanding of art works. Postvisit respanses indicate
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that the majority who respanded found the lessan with the education
officer to be helpful because of the tadgramd infarmation that was
provided. Two students who respanded felt that the education
officer was not helpful because the infarmation provided was not
new.

Respanses to part one in Table 5, show that the majority of
Schoal B exected that the education officer would be helpful and
increase their understanding of art works. Postvisit respanses
indicate that the mumber of those who initially strongly agreed with
the statement increased after the visit with a amnsequent decrease
in the mmber of those who initially agreed. Previsit respanses to
part two, sumarised in Table 8, show that those who responded
expected that the education officer’s explanations and knowledge
would be useful to their understanding of the art works. Postvisit
respanses show that those who respanded received what they expected
fran the education officer or gallery guide. The nature of Schoal
B’s respanses did not make it clear whether they were referring to
education officers, gallery guides, or both, for their visit
involved a session with these Gallery persamel.

Framn Table 5 previsit respanses to part ane indicate that the
majority of School C strungly agreed with the statement before the
visit. That is, the majority expected that the education officer
would be helpful and would increase their understanding of art
works.

Postvisit respanses indicate that the mmber of those who
initially strongly agreed with the statement increased after the
visit with a anmseguent decrease in the mmber of those who
initially agreed and disagreed. Extended respanses in Table 8, show

[ S
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that those who respanded generally expected the education officer’s
guidance and knowledge to be helpful and increase their
understanding of art warks. Postvisit respanses indicate that those
who respanded received what they eqected fram the education
officer.

In the light of the above data ane could say that the
majority fram all grops agreed with the statement; that is, the
majority found the education officer helpful. Even though, the
postvisit respanses for School A moved toward the strangly agree end
of the scale; School B respanded both toward the strongly agree and
disagree ends; and School C respaonded toward the straongly agree.

For School A, B and C there were slight differences between
previsit and postvisit responses. Despite being slight, ane can
speculate that these differences are significant for they can
suggest that the Gallery visit had different effects on individual
students. These slight the differences may also indicate that
individual students do have different perceptions of the usefulness
of the Gallery visit. And, that individual students’ perceived
significance of the visit, and individual expectations of the visit
may be significant factors contributing to students’ perceived
usefulness of the Gallery visit.

In spite of the slight differences within and between school
graps’ respanses to the usefulness of the Gallery visit, the nature
of respanses generally indicate that the majority fram all school
grops expected and perceived the Gallery visit to be useful to the
thearetical rather than the practical side of art learming.
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Interest and Enjoyment

Items 1, 3 and 7 in the previsit and postvisit questiamaires
were axncermed with students’ expectations and perceptions of the
interest and enjoyment of the Gallery visit. Table 9 in Appendix 5,
sumarises previsit and postvisit respanses to part ane of these
items fram all school grops. Tables 10, 11 and 12 in Appendix 5,
summarise previsit and postvisit respanses to part two of the above
items fram all school groups. Respanses fram all school groups are
reparted here item by item.

Item 1. The Art Gallery of Western Australia will be a nice place
to visit.

Respanses to part ane of item 1 fram all school groups are
sumarised in Table 9. Respanses to part two are summarised in
Table 10. (See Appendix 5).

Fran Table 9, respanses to part ane reveal that before the
visit the majority of School A agreed that the Art Gallery would be
a '"nice" place to visit. Postvisit respanses show that the number
of those who initially strangly agreed with the statement decreased
after the visit with a amsaqeent increase in the numnber who
agreed. School A’s extended respanses in Table 10, show that the
majority of those who respanded before the visit expected that the
Gallery would be a 'nice'" place to visit. Seeing ariginal art
warks, the Gallery’s atnosphere, a change fram the school
enviromment and the Gallery building itself were given as why the
Gallery would be a "nice'" place to visit. Postvisit respanses also
mentianed the friendly staff and the simple enjoyment of the visit.
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Respanses to part ane in Table 9, show that prior to the
visit the majority of School B agreed that the Gallery would be a
"nice'" place to visit, however, ane persan strongly disagreed with
this. Postvisit respanses show that the mamber who strongly agreed
with the statement increased after the visit, with a decrease in the
mmber who had initially agreed. One student disagreed with the
statement after the visit. Previsit respanses to part two,
sumarised in Table 10, show that the majority who respanded
expected the Gallery would be a "nice'" place to visit because of the
art works. The nature of postvisit respanses indicate that those
who respanded found the Gallery to be a ''nmice' place because they
simply enjoyed the visit, the Gallery itself, the art works or found
the staff to be friendly.

Respanses to part ane in Table 9, show that the majority of
School C agreed with the statement before the visit. Postvisit
respanses show that the mumber of those who initially strongly
agreed with the statement increased after the visit whilst the
mmber of those who agreed decreased. Extended respanses in Table
10, show that those who respanded befare the visit expected the real
art works and the Gallery’s architecture to be features that would
make the Gallery a pleasant ewirament. However, Table 10 also
shows that a large propartion of School C did not provide an
extended respanse after the visit.

In general, postvisit respanses to part one of item 1 fram
all school grosps indicate that the Gallery was perceived to be an
interesting and enjoyable place to visit. For those who respanded
to part two, reasans such as: the art works; the Gallery building;
enjoyment of the visit and the friendly Gallery staff were found to
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account for the interest and enjoyment experienced.

Item 3. The ariginal art warks will be the most enjoyable part of
the visit.

Respses to part ane of item 3 fram all school groups are
sumarised in Table 9. Respanses to part two are summarised in
Table 11. (See Appendix 5).

In Table 9, School A’s previsit respanses show that the
majority agreed with the statement befare the visit, that is, the
majority expected that the ariginal art works would be the most
enjoyable part of the visit. Postvisit respanses show that the
mmber of those who initially strongly agreed with the statement
decrensed after the visit, the mumber of those who initially agreed
increased, and the mumber of those who disagreed with the statement
increased after the visit. Extended respanses in Table 11, show
that the majority of those who respanded before the visit expected
that the original art works would be the most enjoyable part of the
visit. Postvisit respanses indicate that the majority found the
original art works to be the most enjoyable part of the visit
because it would be helpful to their art studies. Not every student
who respanded found the original art warks to be the most enjoyable
part of the visit on account of their persanal preferences.

Fran Table 9, previsit respanses to part ane show that the
majority fram School B agreed that the original art works would be
the most enjoyable part of the visit. Postvisit respanses indicate
that the mmber of those who initially agreed with the statement
decreasad whilst the mumber of those who disagreed remained the
same, and those who straongly disagreed increased. Despite these
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results, the majority agreed that original art warks were the most
enjoyable part of the visit. Extended respanses in Table 11, show
that the majority of those who respanded before the visit were those
who expected, and those who did not expect ariginal art warks to be
the most enjoyable part of the visit. It is apparent fram the
nature of respanses, that same student’s interpretation of "original
art works'" is related to the style of the paintings rather than the
actual art object. Because of the different interpretations of the
term, School B’s respanses to this item appear samewhat vague and
ambiguous and anseguently difficult to interpret.

Respanses to part ane, in Table 9, show that before the visit
the majority of School C strongly agreed that original art works
would be the most enjoyable part of the visit. Postvisit respanses
indicate that the number of those who initially strungly agreed with
the statement dJdecreased with a arxrespding increase in the number
of those who agreed with the statement. The mumber of those
disagreeing with the statement increased after the visit. This
suggests that sane other factors other than the ariginal art works
was (or also) enjoyed by same students. Nevertheless, the nature of
extendad respanses in Table 11, indicate that those who respanded
expected and found the original art warks to be the most enjoyable
part of the visit for reasans ancermed mainly with actually seeing
original art works.

Respanses indicate that the majority of students fram all
school grops generally agreed that original art works were the most
enjoyable part of the visit. This was so with the exception of
School B where different interpretations of 'original art works'
were used. Persanal preferences for art works was a factor which
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prevented sane students fram perceiving original art warks as the
most enjoyable part of the visit.

Item 7. I would (like to) visit the Art Gallery in my own time.

Responses to part ane of item 7 fram all school groups are
sumarised in Table 9. Respanses to part two are summarised in
Table 12. (See Appendix 5). In the case of School A, previsit
respanses to part ane in Table 9, show that the majority agreed that
they would visit the Gallery in their own time. That is, the
majaority expected they would visit the Gallery in their own time.
Postvisit respanses show that the mmber of those who initially
strangly agreed with the statement decreased with a amnmseguent
increase in the mumber who agreed after the visit. The mumber of
those who initially disagreed and strongly disagreed decreased after
the visit. This suggests that the majority perceived the Gallery to
be a place they would visit in their own time. Extended respanses
in Table 12 show that those who respaxded were those who claimed to
already visit the Gallery in their own time or those who expected
they would under certain canditions. Others who respaxded claimed
they would visit if samething there interested them or for reasans
based on the Gallery visit just experienced.

Fran Table 9, respanses to part ane show that the majority of
School B disagreed with the statement befare the visit. That is,
the majority exqected they would not visit the Gallery in their own
time. There was an equal mmber of students who agreed and
disagreed postvisit respanses. Respanses indicate that same of the
students found the Gallery to be interesting and enjoyable and a

place to be visited in their own time and same did not. Extended
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respanses in Table 12 show that those who respanded to the statement
before the visit varied fram those who: expected that they would
visit the Gallery in their own time; those who did not expect that
they would visit the Gallery in their own time; and those who were
unsure if they would visit the Gallery in their own time. Postvisit
respanses show that those who respanded were those who stated that
they would visit the Gallery in their own time in addition to same
who said they would not. In both cases reasans given appear to be
based on the Gallery visit just experienced and persanal interests.

Respanses to part ane in Table 9, show that prior to the
visit the majority of School C strangly agreed that they would visit
the Gallery in their own time. Postvisit respanses show that the
nutber of those who strongly agreed with the statement decreased
after the visit, however, the mmber of those who initially agreed
increased and naobndy disagreed after the visit. This indicates that
School C generally found the Gallery to be interesting and enjoyable
and a place they would visit in their own time. Extended responses
in Table 12, show that those who respanded before the visit expected
that they would visit the Gallery in their own time. Those who
respanded after the visit indicated that they would visit the
Gallery in their own time with reasans based on their experience of
the Gallery visit (such as having mare time). Table 12 also shows
that a large proportion fram School C did not provide an extended
respanse after the visit.

Postvisit respanses to part ane, for item 7, for School A and
C shows a majority fram each school group agreeing with the
statement after the visit. Far School B there was a lean toward

agreeing and disagreeing with the statement after the visit.
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Postvisit respanses to part two fram all school grogps indicate that
most of the reasans provided for statements such as: They would ar
would not visit the Gallery in their own time, were based on the
experience of the Gallery visit or the individual’s own interests
and situation.

In summary, the results fram previsit and postvisit
questionnaires generally show similarities in the way the three
groaps respanded to items. With the exception of item 4, the
majority in all school groups agreed with the statements before and
after the visit. School B appeared to have mare students
disagreeing with the statements than the other graps. However, the
quality of data fram respanses alang the four point agreement scale,
and the fact that not all students provided extended respanses
cannot adequately suppart a canclusion that all students expected,
perceived and found the visit to be impaortant and warthwhile;
interesting and enjoyable; and useful. Only same students may have
found the visit to be impartant and worthwhile; interesting and
enjoyable; and useful.

Gbservation data recarded a majority fram each school group
to be on-task suggesting that the majority experienced the visit to
be interesting and enjoyable. However, the structured nature of the
visits, where proeedings were closely guided by the education
officers, could account for the high mmbers recarded on-task as
much as students’ interest and enjoyment.

A significant finding was in the previsit and postvisit
extended respanses to item 4. In item 4 the majority in all school
graps indicated that they did not perceive the visit to be useful
to their own art wark. Instead, respmnses suggest that students
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generally expected and found the visit to be mare relevant to the
theory rather than the practical side of art learning, (even though
ane grop’s visit involved elements of both). This may also be
supparted by data fram teacher interviews where teachers’
perceptions an the value of the Gallery and Gallery visit were
ariented toward the theory rather than the practical side of art
education. For the art teachers the theory aspect of the visit
related specifically to art history. Another significant finding
was in data fram item 3. Even though seeing original art warks was
high on the agenda of majority of students, data fram item 3
indicates that other features of the visit, or other art warks were
perceived to be mare enjoyable than the art warks the visit focused
on.

An adequate ocanclusion which may be drawn fram the data
available is that the Gallery visit had varying effects on
individual students. Students’ individual respanse to the
experience may determine the degree to which they perceive the
Gallery visit to be impartant and worthwhile; interesting and
enjoyable; and useful, as much as their individual expectations.



CHAPTER SIX

DISAISSION AND QONCLISEON

This study set out to investigate the effects of a single
visit to the Art Gallery of Western Australia (AGNA) on same
seaxndary art students. Results of the study provide evidence that
a single visit did have an effect on the students who participated
in the in-gallery art lessaon. However, the evidence appears
inadequate to determine what the specific effects were for
individual students. wWhether the effects of the visit are in nature
"illuminating" (Taylor, 1987), 'imprinting" (Lewis, 1980), or
produced "amversive or aversive trauma" (Hargreaves, 1983) in
students cannot be discerned fram the results available. What the
evidence appears to adequately provide is infarmation on contextual
factors and precanditions of a single Gallery visit which may
contribute to a positive or negative effect on students.

The results of this study may be attributed to the
limitations of the qualitative / naturalistic research approach
used. Data for the study was collected through teacher interviews,
abservations of three in-gallery art lessans and survey of students
using questiamnaires in a previsit-postvisit farmat. A major
feature of the research design was the amphasis on whole school
group respanses rather than individual respanses. Additionally the
analysis procedhire of categorisation immediately generalised
individual respanses. Consequently general infarmation on students’
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expectations and perceptions of the Gallery visit rather than
specific information on individual expectations and perceptions was
obtained. what needs to be cansidered when interpreting results is
that they refer to the majority’s experience of the Gallery visit
which is not necessarily every individual student’s experience of
the Gallery visit. Nevertheless, such results may still provide
sare idea of students’ experiences during a visit to the Art
Gallery. This in turn, suggests that the study may anly be
extrinsically adequate to the teachers and students who participated
in the study.

Reflections

Based on existing theaoretical arguments cited in the
literature it was initially believed that different school groups
would have different expectations and perceptions of Gallery
visits. Likewise, teachers and students would also have different
expectations and perceptions of the Gallery visit. Even though they
came fram different schools, studied different Art syllabi and had
different purposes for visiting the Gallery, evidence suggests that
teachers and students fram the three schonls have cammon
expectations and perceptions of the Gallery and the Gallery visit.

A significant finding was that teachers and students thought
seeing ariginal art warks and learning mare about art were the main
features of Gallery visits. As well, Art Gallery visits are
perceived to be mare relevant to the theary side rather than the
practical side of art learning. Fram the nature of respanses it was
also found that the Gallery visit initiated by school during school
hours, was perceived by students and teachers as integral to art
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learning at school, and an occasion for the cognitive and affective
objectives of art syllabi to be realised. Such camanality between
schonls suggests that different gromps may share the same ideas,
pumses and goals relating to a Gallery visit regardless of their
particular school’s unique characteristics.

Interview results indicate that teachers perceive a single
Gallery visit as a valuable experience for students. It is a
canmonly held view amongst art educatars that the art education of
all students, of all ages, is impartant for their general education
and that the art gallery experience should be provided for all
students. The three art teachers in this study held the belief that
the gallery experience of seeing original art warks makes for mare
camplete learning about art. Because of oonstraints placed on
schonls, Gallery visits may not be made available to all students
simply because not all students choose to study Art and Gallery
visits are generally restricted to those students studying Art.
Based on infarmation fram teachers in this study, it could be that
Gallery visits during school hours may only be available for
students participating in Art courses perceived to be mare impartant
than other art oourses offered at school. (School A and C were
involved with the Tertiary Entrance Examination [TEE] Art course,
and School B with an introductory Art oourse). In view of the
realities of the teachers’ and students’ situation, this practice
appears Jjustifiable and verifies the fact that Gallery visits will
remain a formalised affair for most secandary schools.

The teachers in this study identified such school related
constraints on Gallery visits as, the school timetable, transpart
and student camnitments to other subjects. On account of these
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constraints, teachers found other ways of pramoting the Gallery
experience as part of art learning. One way was to encourage
students to go auring their own time, at weekends and during school
holidays. Teachers A and C emxamaged their students to use the
Gallery in their own time. Advertising Gallery related events and
placing the ams on students seem to be alternatives to taking
‘students to the Gallery during school hours. wWhat this suggests is
that teachers adapt to their school’s characteristics, and within
the limitations imposed, find the occasion or means of making the
Gallery experience part of the art education they offer.

The foregoing further supparts the thearetical argument cited
in the literature: that school and gallery related constraints make
gallery experiences initiated by teachers during school hours rare
events for both teachers and students. In view of this, any
oppartunity for a Gallery visit during school hours must be made
relevant and warthwhile for teachers and their students, and this
often means that teachers make the visit an occasion when syllabus
abjectives can be realised. This is evident in the respanses of
Teachers A and C and their Year 12 TEE students who visited the
Gallery for reasans related to the TEE Art topics. Based an
respanses, it was apparent that with Gallery visits related to TEE
Art syllabus reguirements, teachers and their students viewed the
Gallery visit as an extension, reinfarcement or a camplement to art
learning at school. Such a reason for going to the Gallery may be
interpreted by same art gallery educatars cited in the literature as
uderminirmy the true value of Gallery experiences for the Gallery
becares nothing mare than a classroam. But what has to be taken

into consideration is that fram the teacher’s and school'’s
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perspective, regular Gallery visits are impractical and so the visit
related to art learning at schoal is obviously mare warthwhile than
the ane that is not. Additionally, with AGAA providing education
services specifically related to particular TEE Art syllabus topics,
then TEE Art teachers and their students would amsequently view the
Gallery and Gallery visits in the 1light of achieving course
requirements.

The study confirmed that the Art Gallery as a whole is
perceived by teachers to be a valuable educational resaurce far both
teachers and students. Teachers B and C stressed that the Art
Gallery and the education officers are valuable educatianal
resources for teachers as much as for students. Art teachers, in
camon with other subject specialists are expected to be
knowledgeable in their field, but respmnses fram Teachers B and C
acknowledged deficits in knowledge about art. No matter how long
teachers have been teaching they still need professianal input and
the Gallery is perceived as a place that can provide teachers with
appropriate visual and literary resources and up-to-date information
on art. These findings seem to partly suppart the arguments of same
gallery educators cited in the literature that teachers use the
Gallery and Gallery visits without the needs of learmers in mind but
to supplewent their own their own '"aesthetic deficits'" (Newsam and
Silver, 1978). Teachers B and C’s use of the Gallery visit for
their own needs as much as for their students’ achievement does not
appear to be intended as a selfish motive as same gallery educators
would suggest. Instead their action supparts the argument that
teachers’ realising their own educational needs as well as learner
needs, contributes to effective teaching and learning. Any
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oppartunity to expand teachers’ knowledge in their field, or to
extend their supply of educational respurces, may be perceived as a
positive action towards mare effective teaching and student
learning.

The teachers’ perceptions on the (educational) value of the
Art Gallery oould be interpreted as having been biased due to the
direct relevance of Gallery education services to their Art
programmes. Even though there were anly two Year 12 grops involved
in the study, the three teachers were involved with teaching the TEE
Art syllabus topics: 'The Heidelberg School" or "Australian Art
Since 1940'". These topics happen to be those which the Gallery can
adequately suppart through the education services they provide
because many of the art warks for special study are in the Gallery’s
permanent collection. In the light of this it can be assumed that
teachers involved in teaching these topics would naturally perceive
the Gallery and Gallery visit to be impartant and warthwhile;
interesting and enjoyable; and useful. And for the same reasans,
their students studying these topics may also perceive the Gallery
as impartant and warthwhile; interesting and enjoyable; and useful.

Results of abservations of the in—gallery art lessaons suggest
that the majority of students experienced the visit to be
interesting and enjoyable. However, abservation procedures
collected infarmation on students’ extermal behaviour and not what
the students actually experienced. In view of the structured
characteristic of the in-gallery art lesson it could have been the
farmat that kept students on-task as much as the content. No
evidence exists which adequately describes whether students’
feelings were in acoard with their external behaviour. It can be
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assured that such information would be provided in extended
respanses to questiamaires but not all students provided extended
respanses, and so it was difficult to abtain evidence about every
student’s expectations and perceptions of the Gallery visit. Nil
respanses and, vague and ambiguous respanses amitted fram the data
analysis, may have cane fran students who had a vivid and
enlightening experience or a negative eqerience of the Gallery
visit. No evidence exists that describes the perceptions of the
Gallery visit fram students who did not respand.

'Iheﬁesult of nil respanses has same influence on the extent
to which interpretations of available respanses may be attributed to
the whale school gromp. Of research designs requiring extended
respanses, Best (1983) explains that responding to a written
statement is very difficult for same and it is possible that true
experience may not be what the respondent provides but a vague idea
of their experience. In view of this, nil respanses may be
attributed to factors influencing the individual’s ability to
camplete the questiannaire such as: changes in teawgarary
characteristics brought on by participation in a study or persanal
health; the individual’s level of cammumnication skills aor the
physical, social and psychological ocanditions under which the
qQuestiannaire was campleted.

Altermatively, it is possible that those who did not respand
may have been individuals who experienced strong positive ar
negative effects of the Gallery visit such as '"axversive or
aversive trauma" (Hargreaves, 1983, p. 141), or "inarticulateness'.
Hargreaves explains that the state of '"inarticulateness' can

naturally follow a "cnversive trauma'. For sameane who has just
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had a strong positive experience of an object or event it may be
difficult to describe the experience in wards and so the persan
enters the state of '"inarticulateness'. There is also the
possibility that the effects of a Gallery visit may not be
discernable by the student immediately after the experience. If
this is the case then it would be even harder to describe the
experience in writing. In addition, students providing no respanses
may have experienced stranger positive or negative effects fram the
Gallery visit than those who did provide responses. In view of
this, the possible ma@anings behind nil respanses should be borne in
mind when interpreting results.

One of the subsidiary research questions was: "Does the
Gallery visit meet teacher and students needs?'. In view of the
data fram teacher interviews ane could say that teachers’ needs are
met by the Gallery visit by simply offering a programwe that is
directly relevant to the objectives of their art programwe(s).
Available student respanses indicate that students generally
expected to see original art works and learn samething fram the
visit. The nature of postvisit respanses suggest that same
students’ expectations or needs were not met by the Gallery visit.
After the visit same students fram School A expressed
dissatisfaction with the visit. Similarly School B students’
respanses after the visit were mare divergent and their extended
respanses varied mare than the other school groups. Such evidence
suggests that individual 1learmers’ needs may not have been met by
the Gallery visit. These ocutcames may be attributed to factars such
as: individual respanse to elements within the Gallery visit; the

perceived significance of the visit; or the fact that dissatisfied
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students may have had unrealistic expectations of the Gallery
visit. In contrast to results fram School A and B, results fram
School C show oorrelation between previsit and postvisit respanses
which ocould be interpreted as an indication that the majority’s
expectations of the Gallery visit were met.

Data fram open cbservation confirms that 'collaharation'' is a
factar which ocontributes to ocutocames of the visit. Results provide
evidence to suggest that '"oollaboration" (Macleod, 1985) between
schools and the Gallery may have been a factar influencing students’
satisfaction or dissatisfaction with the Gallery visit. Qbservation
results provide evidence to suggest that the amcept of
"collabaration'' ocourred before and during the Gallery visits in
varying degrees. Results suggest that collabaration between Gallery
staff, such as education officers and gallery guides, and between
education officers involved with the same school group needs to be
cansidered as much as ''collabaration'' between education officers and
art teachers when plamning and arganising a Gallery visit.

Fran data oollected fram abservation of School A students it
appeared that there may have been little or no collaharation between
the education officer and Teacher A. There appeared to be little
evidence of any attempt by either party to clarify learner needs.
In addition, there appeared to be little or no collahoration between
the two education officers involved with School A. One could say
that this factar could have been respansible for scméstudext
dissatisfaction with the visit. Evidence of student dissatisfaction
appeared in the extended respanses with expressions such as: '"the
lecture offered nothing new to existing knowledge and understanding
of the topic', and that 'there was not enough time provided for
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viewing the paintings relevant to the TEE Art syllabus topic'.
Perhaps if oollaharation between education officers ocarrred during
the planning of the visit then all students would have had an
adequate amount of time for viewing and talking about the actual art
waks, and so there may have been fewer expressions of
dissatisfaction fram students.

School B’s visit ocould be described as two separate visits
for it was the teacher’s intention for students to be expased to a
general tour as well as an activity-based Gallery experience. As it
turned out, three gallery guides and an education officer were
involved with the students and open dhservations suggested that the
gallery gquides and the education officer were unaware of the
programme the other covered aor intended to cover with the students.
Because of this it may be speculated that any overlaps of
infarmation, or ocontradictions of infarmation students may have
received fram their experience with both parties would have provided
the appropriate circumstances for students to turn off fram the
Gallery experience. As lankfard (1984) and Taylor (1987) have
argued, over-bombardment of auditory or visual infarmation can be a
definite tum off for same students. As well as this, exmsure to a
Gallery tour and lecture for two hours without a break may have been
too much for same both physically and mentally. Closer
collaharation between Gallery persamel on what each was to do and
ocover with the students may have resulted in a mare effectively
cardinated two hour visit limiting the possibility of these
undesirable effects.

In contrast to Schools A and B, results fram School C provide
evidence of the ansequerxres of an appropriate degree of art teacher
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and education officer collaboration to sustain student interest and
positive attitudes for the visit.

Interpretations of the evidence of student satisfaction and
dissatisfaction seem to suppart the thearetical arguments amncerning
gallery-school oollaharation. Evidence fram contextual factors of
the visit also suggests that collaharation between Gallery persamel
is necessary if a single Gallery visit is to be a warthwhile
experience for all students. In view of the single Gallery visit
during school hours being a rare event for most students and
teachers, then art teachers and education officers need to be
canscious of the need for collaharation.

The existence or non-existence of collahoration may not be
the only factor influencing students’ experience and respanse toward
the Gallery visit. Postvisit extended responses provide evidence
that aspects of the Gallery visit such as: individual preference
for art works; perceived role of the education officer; respanse to
education officers and respanse to the physical and psychological
envirooment of the Gallery may contribute to the nature of the
student’s overall experience of the Gallery visit. Open abservation
results also provide evidence of ocontextual factors of Gallery
visits that may set the prexnditions for students to experience
positive or negative effects fram the visit. Factors such as: the
day of the week; the time of day; the weather; the travelling
canditions to the Gallery; the school subjects students are missing
because of the visit, their attitudes towards those subjects; the
length of the visit and finally the nature of each individual’s
previous Gallery experience (such as School C’s experience of the
Schools Conference ane week prior to the visit).
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The nature of the faregoing may be considered as providing
the precanditions for a positive or negative Gallery experience.
This together with the media coverage of Gallery related events at
the time of the Gallery visits may have influenced students’
perceptions of the Gallery visit. It was during these three Gallery
visits, that the arrival of the ''Five Masterpieces'" exhibition in
Perth, which had been touring Australia, was extensively advertised
on television, in newspapers, on city billboards and in schools.
Further publicity was provided by news headlines made by a grap of
protesters who objected to the business practices of the owner of
the '"Five Masterpieces" and symbolically turned the water fountain
red. These events which oxurred at the time of these Gallery
visits in August and September 1989, may have had same affect on
students and produced atypical results.

Limitations of the Research Methadology

In addition to the ocontextual factors elucidated in the
faregoing, the identified limitations of the research methodology
suggests that the nature of respanses fram students and teachers may
have also been influenced by extraneous factors, predaninantly
expectancy effects and pretesting.

The passession of any knowledge ancerning the nature and
purpose of the study may have provided participants with clues on
how they were expected to respand. Evidence of research methodology
limitations suggested that teachers’ and students’ respanses were
influenced by expectancy effects. It was predicted that all
teachers would have different perceptions of the Gallery visit.

Results do not appear to support this prediction for there are no
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significant differences between teachers’ perceptians, however,
teachers’ respanses may have been influenced by expectancy effects.
The teachers in this study were chosen because they plarmed to take
their students to the Art Gallery for an in-gallery art lesson
during the time the research was conducted. Fram verbal and written
information teachers knew they were to be participating in a study
of their perceptions on Gallery visits in relation to Art
Education. Students also knew they were involved in a study of
their views and experience of the farthacaming Gallery visit and this
may have influenced their respanses. These circumstances may have
made teachers and students respand in a way that they thought was
expected of them rather than genuinely respading to the Gallery
visit. Such factars further strengthen the belief that this study
can anly be extrinsically adequate to teachers and students in the
study.

Students’ respanses would have also been influenced by
pretesting. The research design in a previsit-postvisit format may
have provided students with ideas of how they think they should be
respanding before and after the visit, and particularly how they
think the researcher expected them to respund. A time lapse of no
mare than a week between the pretest and posttest for School A and C
and two hours for School B provided the circumstances for students
to remain familiar with the items and their respanses on the
pretest. In view of this, it is possible that students responded to
the pretest rather than the Gallery visit. There is also the
possibility that during the ocampletion of questionnaires the
students may have been influenced by their teacher and peers to same

degree. As the questionnaire instruments could not be adequately
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pilot tested, it is difficult to determine whether or not the
instrurents and individual items adequately gathered infarmation on
students’ expectations and perceptions of the importance and
warthwhileness; interest and enjoyment; and usefulness of the
Gallery visit. Questiacnnaire items may have inadequately measured
students’ perceptians of the Gallery visit. Students may have been
respadirg instead to elements such as, expectatiaons, pretesting,
teacher or peer influence or previous experience.

No other study on the same topic exists which uses the same
research instruments and procedires used in this study. The
non-standardised nature of research instrurents, questionnaire items
and garocedures further decreases the quality of data as measures of
student perceptians. This further threatens the adequacy of results
and limits the extrinsic adequacy of the study to those who
participated.

In the 1light of the faregoing limitatians of the research
methodolagy, it is possible that the research procedures used may
not have been the most appropriate for gathering infarmation on
students’ and teachers’ perceptions of a Gallery visit.

on the Research Topic

Based on the faregoing identification of limitations, a
replication of the study with mare stringent research procedures,
with particular regard to administering instruments to subjects is
recommended . Sampling procedures for the study modified with the
introduction of control variables such as subjects with and without
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the knowledge that they are participating in a study would increase
the replicability of results. A more strirgent procedure for
developing research instrument(s) which adequately measure students
perceptions is also needed. Accordingly, instrurent developrent for
measuring student perceptions could be the focus for future re<earch
on the topic.

The outcares of this study leads to questions that may farm
the basis for future research into the topic of Gallery visits and
Gallery experiences. The single Gallery visit does have sane sort
of positive or negative effect(s) on students as a group but what
effect(s) does it have on the individual student? Are the effects
of a single Gallery visit different for boys and girls? What are the
the specific precanditions that produce such effect(s)? Reflection
on the results of the study has suggested that the experience of an
abject or event is different for individual students no matter how
slight such differences may be. Focusing on the Gallery
experience(s) of individual students rather than whole school groups
may provide mare specific and vivid infarmation on the effects of a
Gallery visit on individual students and the precanditions for such
effects.

The study provides infarmation of three art teachers’
perceptions of the Art Gallery and Art Gallery visits in relation to
Art Education; however, what are other art teachers’ perceptions of
the Gallery and Gallery visits? Do other teachers also view seeing
original art works and learning about art as the main focus of
Gallery visits? A study of a cross-section of art teachers could
establish whether or not there is a camaonly held view on the value
and relevance of the Art Gallery in Art Education in Western
Australia and Australia.



105

The literature on museum and art gallery visits and education
refers to a variety of views and opinions of gallery educators on
the art gallery’s educational respansibility to schools and
students. This study did not consider the perceptions of education
officers on the Art Gallery experiences they provide students. What
do local education officers think about Gallery visits by schools
and the Gallery’s role in the art education of students?

This study focused on students’ expectations, perceptions and
experience of a structured in-gallery art lessan. There are many
other ways students can experience the Gallery. For exanple,
unstructured visits managed by art teachers, general tours with
gallery guides, a single visit or a series of visits. These
altermative methods of experiencing art warks in the Gallery need to
be studied.

Omsideration of the above topics for further research into
Gallery visits may provide illuminating infarmation on this
phenarenan for art educators and Gallery education officers.

Gonclusion

In sumary, this study places existing thearetical arguments
on gallery visits and art education in a local context. One of the
main intentions of art education may be said to be about getting to
know and better understand and appreciate visual art. Viewing
original art warks then becames central to art education and the
specialised nature of the Gallery provides the optimum environment
for that purpose. This study found that the Art Gallery is
perceived by the art teachers and their students as a place for
scholarship. Mare specifically, the Art Gallery visit provided in
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the secadary school context is perceived by teachers and students
as an occasion for learning about art through seeing original art
warks and this was regarded as the main reasan for Gallery visits.

The experiences of the art teachers reinfarced the fact that
the school structure imgposes limitations on oppartunities for
students to experience learning in enviromments other than the
classraom or school. Because of this, ’any exgposure is better than
nne at all’ seems to be a general policy for Art Gallery visits
during school hours. In spite of the difficulties, visits to the
Gallery were perceived by the teachers in the study to be a valuable
part of art education and the visit provided an gpportunity for
teachers and students to learn mare about art. For these teachers,
the Art Gallery of Western Australia exists as an impartant resamce
centre for Art Education in Western Australia.

Based on students’ respanses it appears that individual
students within a school group do have different experiences of the
Gallery visit. The nature of students’ experiences of the Gallery
visit can be pradomimantly attributed to individual expectations;
interests; perception of significance and relevance to art studies
at school; and individual response to the nature of contextual
factors within the Gallery visit. As well, the short term nature of
the single Gallery visit naturally restricts what can be seen or
dne, and so not all students’ expectations and needs may be met
fran ane visit. This reinfarces the importance of collabaration
between visit arganisers, particularly for single Gallery visits.
Collaharation will produce the most effectively cnardinated Gallery
visit and the wundesirable effects of the restrictions of a single

Gallery visit can be overcame by effective planning.
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Students generally expected to see ariginal art warks and
learn mare about art. Fram the experiences of the students in this
study, the in-gallery art lessaon appeared to be the appropriate
structure for a single Gallery visit if students are to have an
effective single visit. The nature of in—gallery art lessons can
provide the optimum circumstances for students to experience the
most out of original art warks at the Gallery within limited time.
Additianally, this education-officer-directed Gallery experience
provides the optimum situation for students to learn mare about the
art warks in the ocontext of the Gallery. In the cantext of an
ingallery art lessaon students experienced the visit on the
Gallery’s own terms even though the topic or content covered was
(for two schools) directly related to art learning at school. This
indicates that art programme and syllabus objectives do not have to
be left at school or watered down for students to experience the
Gallery on its own terms as well as learning related to Art at
school.

BEgressions of dissatisfaction with the single visit appeared
mare content related than method related. The majority of students
who eqressed dissatifaction with the visit identified this to be
cantent based and particular to the visit. They did not dismiss all
Gallery visits as a waste of time which indicates that the art
students in this study perceived going to the Gallery during ar out
of school time to be a wartlsshile experience, despite any
dissatifaction with the Gallery visit just experienced, or specific
expectations not having been met by the visit.

The circumstances of an in—gallery art 1lessan proved
favaurable for the majority of students in the study. The majority
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of students fram each school group were abs<erved to be on-task
thraghout the visit indicating that the structure of an in-gallery
art lessan is advantageous for directing and maintaining students’
interest on a particular aspect of the visit. In turn, the majority
of student respanses suggested that the visit was found to be
imprrtant and warthwhile; interesting and enjoyable; and useful.
Sane of the significant reasans for this were: students found the
Gallery persamel helpful and friendly; they learned samething about
art; they obtained further specific information for their art
studies; they were able to see original art warks or they simply
enjoyed the visit. And, under canditions based on their experience
of the Gallery visit or individual situation, students generally
reparted that they would (if they did not already) visit the Gallery
in their own time even if it were just for a major exhibition that
appeals to them.

This study which was cncermed with the effects of a visit to
the Art Gallery found that not every students’ experience was
positive but it proved to be warthwhile for the majority.
Acocordingly, this study provides evidence of same immediate effects
of the Gallery visit which are not necessarily indicative of the
lang term effects. Whether students had a positive ar negative
experience, the true value of the visit would not be known to
students immediately after the visit. This would not have been
immediately apparent to all students and so would not have been
revealed in respanses to questiannaires. There is the possibility
that the visit may be remembered in later life as an impartant or
special event, and anly then may the students cansider continmuing
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the Gallery experience. In view of this, the study may only
indicate short-term effects and cannot measure or even predict

resaances in later life.



INTROACIURY LETTER GIVEN TO ART TEACHERS

Dear Art Teacher,

As part of my Honours study at the Western Australian College of
Advanced Education I am condicting research into The Effect of an

11, Visi 1 Students.

The purpose of this letter is to request for your cooperation and
participation in the study as The Art Gallery of Western Australia
has infarmed me that an art teacher and art students fram your
school plan to visit the Art Gallery in the near future.

The study involves gathering information fram students through
questiamaires designed in a previsit-postvisit famat which ask for
students’ expectations and perceptions of the farthacoming Gallery
visit. The pretest will be administered at school and should take a
maximm of fifteen mirnutes to camplete. The posttest will be
admninistered at a time amvenient to you and similarly will take a
maximmm oOf fifteen mirmutes. Both tests involve respanses to seven
questians.

Your perceptions on the education service(s) provided by the Gallery
is also an important contribution to the study and the opportunity
for a fifteen mimte interview with you, with your permission to
audiotape would be greatly appreciated.

I would like to impress upon you that all information collected fram
your school persannel will be treated with strict confidence and
anonymity. No persanal information is required fram individuals or
schools., All collected data relevant to your school is your
property and a oopy of the final repart will be sent to you if
requested.

Your oooperation and participation will be greatly appreciated as
there has been no research andxrtad into the effects of school
visits by students to the Art Gallery of Western Australia. The
Education staff at the Art Gallery has kindly agreed to cooperate
fully with me in the study.

I can be oaontacted at hame on 246 2657 should you have any queries
regardirg this matter.

Yours Sincerely,

ELIZA LEANO
B.Ed. (Hons) student,
Western Australian College of Advanced Education, Mt Lawley Campus.
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APPENDIX TWO

DATA ALECTION INSTRIMENIS FOR QIESTINAIFES,
GBSERVATIRNS AND INTERVIERS

Dear Student,

The Art Gallery of Western Australia has infarmed me that you will
be visiting the Art Gallery in the near future. This is an
invitation for you to participate in a study on Art Gallery visits.

Your views on the caning Gallery visit and what you experience fram
it are very important. Would you please camplete the attached
questiannaire by reading each statement carefully then circle
whether you: STRONGLY AGREE, AGREE, DISAGREE or STRONGLY DISAGREE,
with the statement and give reasans why in the space provided.
There is no need to provide your name or any other information. As
part of the study you will be asked to camplete another
questiannaire, similar to this ane, after your Gallery visit.

Thank you for taking the time to read this.

Your participation and aoperation is greatly appreciated.

Yours Sincerely,

E. LEANO
Western Australian College of Advanced Education
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PREVISIT (QUESTIINAIRE

Please circle whether you:
STRONGLY AGREE, AGREE, DISAGREE OR STRONGLY DISAGREE

SA A D SD
with the following statements and give reasans why in the space
provided.
1. The Art Gallery of Western Australia will be a nice place to visit.
SA A D SD

Explain your reasans for the above:

2. This visit to the Art Gallery is really important.
SA A D SD
Explain your reasans for the above:

3. The ariginal art warks will be the most enjoyable part of the visit.
SA A D SD

Explain your reasans for the above:

4. This visit will help me with my own art work.
SA A D SD

Explain your reasons for the above:

5. This visit will increase my understanding of art warks.
SA A D SD

Explain your reasans far the above:

6. what the education officer will say about art warks will help me to
understand them.

SA A D SD

Explain your reasans for the above:

7. I would never visit the Art Gallery in my own time.
Sa A D SD

Explain your reasans for the above:
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FOSIVISIT QESTXNNAIRE

Please circle whether you:
STRONGLY AGREE, AGREE, DISAGREE OR STRONGLY DISAGREE

SA A D SD
with the following statements and give reasans why in the space
provided.
1. The visit was a waste of time.

Sa A D SD

Give your reasans for the above:

2. The original art works were the most enjoyable part of the visit.
SA A D SD

Give your reasans for the above:

3. The visit will help me with my own art work.
SA A D SD

Give your reasons for the above:

4. The visit increased my understanding of art works.
SA A D SO

Give your reasans for the above:

5. what I heard about art works helped me to understand them.
SA A D SD

Give your reasans for the above:

6. The Art Gallery of Western Australia is a nice place to visit.
SA A D SD

Give your reasans for the above:

7. I would like to visit the Art Gallery in my own time.
SA A D SD

Give your reasans for the above:

THANK YOU FOR YOUR QIOPERATION AND PARTICIPATION IN THIS STUDY
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GESERVATION SCHEIXEE

Oon-Task
Active
. Fagarly or immediately comences independent activity related to

Wurie irdeperdently - chonses particular works to study after
independent selection.
Puts hand up.
. Volunteers for activities.
. Respands pramptly to instructions (stops, lodks, listens...).
. Eager to respond to questions related to task.
Asks questions related to task.
Participates in discussion - offers ideas, camments, takes
notes.
Passive
. Sustains observation of art wark(s).
Attentive to Education Officer (eyes focused on him/her).
Keeps close to Education Officer, framt—ofthe group or close to
art
wark in focus.
Listens attentively to what peers have to say in relation to
task
(eyes focused on speaker).
Respads to art warks, Education Officer, camments and ideas
with sympathetic gestures (nods, smiles, —raises— eyehrows,
points...).

Of f-task
Active

Continues with activity lang after task in focus has changed.
Talks to neighbour about samething unrelated to task.
Asks questions, makes camment that is trivial or unrelated to
task.
Distracts neighbour (giggling, mdging, chatting...).
Fiddles with pens, papers, etc.
Reluctant to commence independent activity.
Reluctant to independently select art works for independent
study.
. Behaviour receives a warmming fram Education Officer or Teacher.
Passive
. Inattentive to Education Officer or Art Wark (looks around the
roam, faces floor, ceiling...).
Distracted fram task by peers, passer-bys, etc.
Displays unsympathetic gestures towards art works, Education
Officer, ideas, camments by peers (sighs, rolls eyes, frowns,
shakes head...).
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SHEXILE OF QESTIONS FOR TEACHER INTERVIEW
How often do you have an oppartunity to use the education services
provided by AGRA ?
what education services do you mostly use ?
Would you like to use them mare often ?

Do you think there is a need for AGNA to provide education
services for schools ?

In general, do you think what is presently provided useful to Art
Education in Western Australia ?

Is there anything you would like the Gallery to provide on top of
what is already provided ?

How important are Gallery visits to learning about art ?
What is the purpnse behind your visit to the Art Gallery ?
How will this visit be useful to your art programme ?

Will it be a valuable experience for your students ? How ?
Will it be useful for your students ? In what way ?

Are the education services provided by AGNA impartant to you as a
teaching resource ?
If you could change anything about the Gallery what would you

If you could change anything about Gallery visits what would you
change ?



APPENDIX THREE

TABLES OF RESFONGES TO PART ONE AND TWO OF TTEM 2

Table 3. Part One. Item 2: Students’ Expectatiaons and Perceptians of the Impartance and Warthwhileness
of the Gallery Visit

School Previsit Postvisit
1 2 3 4 * 1 2 3 4 *
A 30.0 60.0 10.0 26.0 63.0 11.0 5.0
(6) (12) (2) (5) (12) (2) (1)
B 11.0 72.0 17.0 44.0 50.0 6.0
(2) (13) (3) (8) (9) (1)
(o} 62.0 38.0 62.0 62.0

(8) (5) (8) (5)

Chi-square = 9.748
P =0.163

Chi-square = 8.288
P =0.218

Note: 1 = Strongly Agree; 2 = Agree; 3 = Disagree; 4 = Strongly Disagree; * = No Respanse
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Table 4. Part Two. Item 2: Students’ Expectations and Perceptians
of the Impartance and Wartlmhileness of the Gallery Visit

Categories of Respanses % (£)
Previsi

School A
1. Will be helpful for studiesinArt . . . . . . . . . . 40.0 (8)
2. Will camplement and reinfarce knowledge of art warks . 30.0 (6)
3. Will help with understanding of different art warks

ard artists inArt Hisbary . .. ... ... ... 20.0 (4)
4. Will give mare insight intoart . . .. . . . . . .. 20.0 (4)
5. An opportunity to see paintings being studied in real

life . & ¢ ¢ i v i i e i e e e e e e e e e e e e 10.0 (2)
6. Itismotthatimpartant . . . . . . . . ... ... 10.0 (2)
7. NOTESPANSE . & & 4w 4 o o o o o o o o o o o o o o o = 10.0 (2)
School B
1. Will learn mare about art and artists . . . . . . . . 55.5 (10)
2. Can see different typesof art . . . . . . . . . . .. 22.2 (4)
3.Helpimmove ownart warks . . . . . . . .. .0 ... 1.1 (3)

Able to see real art warks
No, "Art is not impartant"

School C
1. Seeing the ariginal art warks will be mare helpful for

studies than photocopies . . . . . . . . . . . . . 69.2 (9)
2. To increase knowledge of paintings being studied . . . 23.1 (3)

Inter-Rater Reliability = 81.5 (School A); 95.4 (School B);

84.6 (School C).
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Table 4. Continued

Categories of Respanses % (f)
visi

School A
1. Had an opportunity to view the ariginals of the art

warks being studied . . . . . . . .00 000 35.0 (7)
2. Camplemented and reinfarced existing knowledge . . . . 25.0 (5)
3. Yes, but not encugh time was spent on the most relevant

(discussing and viewing particular art warks) . . . 25.0 (5)
4. Obtained same helpful information . . . . . . . . . . 15.0 (3)
5. It was interesting and enjoyable . . . . . . . . . . . 10.0 (2)
School B
1T.Itwasinteresting . . . . . . ... ... ... ... 27.7 (5)
2. Learnt different ways of painting . . . . . . . . . . 22.2 (4)
. Learnt samething . . . . . . . . . .0 000 0w . 22.2 (4)
4. learnt alotabout Art ... ... 000000 16.6 (3)
5.Enjoyedmyself . . . . . . . . .. 0o e e e 1.1 (2)

"It was boring'

School C
1. Learnt a lot about the artist and the painting we are

studying . . . L L L L L s s e e e e e e e e e 46.2 (6)
2. Learnt mare about the painting throush seeing the

original . . . . . L . 00 0 e e e e e e e e e 38.5 (5)
3. NORBSHNSE . . v v v v o o o o o o o o o o o o o o o 15.4 (2)

The Lecturer was helpful and fantastic

Inter-Rater Reliability = 88.5 (School A); 81.8 (School B);

92.3 (Schoal C).



APPENDIX FOUR

TAELES OF RESPONSES TO PART ONE AND TWO OF ITEMS 4, 5 AND 6

Table 5. Part One. Students’ Bgectations and Perceptions of the
Usefulness of the Gallery Visit
Schaal Previsit Postvisit
1 2 3 4 * 1 2 3 4
Item 4
A 21.0 74.0 5.0 5.0 15.0 70.0 10.0
(4) (14) (1 (1 (3) (14) (2)
B 39.0 44.0 11.0 6.0 33.0 39.0 22.0 6.0
(7 (8) (2) (1) (6) (7 (4) 1)
c 46.0 46.0 8.0 46.0 38.0 15.0
(6) (6) (1) (6) (5) (2)
Chi-square = 5.518 Chi-square = 7.820
P = 0.479 P = 0.252
Item 5
A 35.0 65.0 15.0 70.0 10.0
(1 (13) (3) (14) (2)
B 22.0 67.0 11.0 33.0 50.0 11.0 6.0
(4) (12) (2) (6) (9) (2) )
c 62.0 31.0 8.0 69.0 31.0
(8) (4) (n (9) (4)
Chi-square = 7,356 Chi-sgquare = 12.082
P = 0.289 P = 0.060
Ibem 6
A 15.0 65.0 20.0 20.0 65.0 10.0
(3) (13) (4) (4) (13) (2)
B 24.0 76.0 6.0 28.0 56.0 17.0
(4) (13) (1 (s) (10) (3)
c 69.0 23.0 8.0 92.0 8.0
(9) (3) (1) (12) (1)

Chi-square = 15.490

P = 0.017

Chi-square = 19.056

P = 0.004

Note:

1 = Stragly Agree; 2 = Agree; 3 = Disaagee; 4 = Stragly Diasgee; * = NO Response
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Table 6. Part Two. Item 4: Students’ Expectatiaons and Perceptians
of the Usefulness of the Gallery Visit

Categories of Responses % (f)
Previsi

School A
1. May obtain ideas and information on methods and

techniques artistsuse . . . . . . . . ¢« o ¢ . . . 40.0 (8)
2. May increase understanding of art and artists . . . . 40.0 (8)
3. May help increase art interpretation skills . . . . . 10.0 (2)
4. The visit is relevant to my own art work at present . 10.0 (2)
5. NOREBSPONSE . . v v v v o o o o o o o o o o o o o o 10.0 (2)
School B
1. Will be able to see different types of art and how

theyweredane . . . . . . . ¢ . v v v v v o v o 44.4 (8)
2. The art warks may provide ideas . . . . . . . . . . . 22.2 (4)

3. It will help to improve and develop art skills . . . . 16.7 (3)

No, - will only be looking
School C

1. Nhy be inspired through seeing techniques and
ideas used inoriginal art warks . . . . . . . . . 61.5 (8)

2. The visit will help in understanding and remambering
the paintings being studied in Art Histary . . . . 23.1 (3)

3. NORESPONSE . & v v v v o o o o o o o o o o o o o o« 15.4 (2)
It is important to see the original paintings

Inter-Rater Reliabilility = 86.9 (School A); 83.3 (School B);
84.6 (School C).
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Table 6. Continued

Categories of Respanses % (£)
Postvisit

School A
1. It might. Saw the originals up close and the

techniques used . . . . . . . . . . ..o 0. 30.0 (6)
2. The visit will help studies in art and own art wark 20.0 (4)
3. The lecturer suggested same possible methods and

techniques . . . ... ... ........... 20.0 (4)
4. ITtwas inspiring . . . . . . . 4 et e e e e e e e e 10.0 (2)

No, - I have no desire to paint
School B
1. Saw different ways art canbe dane . . . . . . . . . . 33.3 (6)
2. Can helpdevelopmy art skills . . . . . . . . . . .. 27.7 (5)
3. Increased my understandingof art . . . . . . . . . . 16.6 (3)
4. Learnt about different typesof art . . . . . . . . . 1.1 (2)
5. No, our teacher showsus how todraw . . . . . . . . . 1.1 (2)
No, did not see any painting demonstratians

School C
1. Saw ideas and techniqgues used by the artist which may

influence and inspiremy omnwark . . . . . . . . . 53.8 (8)
2. The visitwas inspiring . . . . . . . . . . ... .. 15.4 (2)

No, we did not do any practical wark
The painting is unrelated to my current wark

Inter-Rater Reliability = 80.0 (School A); 86.4 (School B);

84.6 (School C).
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Table 7. Part Two. Item 5: Students’ Expectatians and Perceptians
of the Usefulness of the Gallery Visit

Categaries of Respmnses % (£)

School A
1. Oppartunity to view the art warks in mare detail

to further understand them and the artist . . . . . 45.0 (9)
2. Will increase knowledge and understanding of

artistsandart warks . . . . . . . ... .00 . 30.0 (6)
3.Unsure -Maybe . . . . . . . . . 0 it et e e e e 15.0 (3)
4. Oppartunity to see the ariginal . . . . . . . . . . . 10.0 (2)
5. Will be expnsed to a variety of art warks . . . . . . 10.0 (2)
6. NORBSPANSE . . . ¢ ¢ v 4 ¢ ¢ o ¢ o o o o o o o o o o 10.0 (2)
School B
1. Will be able to see different typesof art . . . . . . 33.3 (6)
2. Can get a good look at art warks and learn about

themand theartist . . . . . . . ... ... ... 33.3 (6)
3. I will be able to understand art better fram the

visit . . . . s L e e e e e e e e e e e e e e e 22.2 (4)

No, "I don’t like to understand art as an

understanding"
School C
1. Seeing the actual painting will enhance

understanding . . . . . v . 4 e e e e e e e e e e 38.5 (5)
2. Sareane discussing aor explaining the painting

willbehelpful . . . . . . . ¢ ¢ ¢« ¢ ¢ ¢ ¢ o o « & 23.1 (3)
3. Will be able to see the actual art warks and

how they were put together . . . . . . . . . . .. 15.4 (2)
4. NORBSIONSE . & ¢ ¢ ¢ o ¢ o o o ¢« o o o o o o o o o o 15.4 (2)

Will increase my interest in art

Inter-Rater Reliability = 82.6 (School A); 84.2 (School B);
90.9 (School C).
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Table 7. Continued

Categaries of Respanses % (£)
Postvisit

School A
1. Seeing the original was helpful . . ... . . . .. 25. (5)
2. It increased my understanding of artists and

artwarks . . . . . L 00 e e e e e e e e e e e 25.0 (5)
3. Gave me mare information about the art warks . . . . 15.0 (3)
4. Lecturers gave new ideas on how to lodk at art

WaEKS . ¢ & v vt e it e e e e e e e e e e e e 15.0 (3)
5. The lecture was informative and helpful . . . . . . 10. (2)
6. Reinfarced existing knowledge of artists and art

WOEKS « ¢ & o o o o o o o o o o o o s o o 4 o o s 10.0 (2)
7. No. Did not increase existing knowledge and

uderstanding . . . . ... L0000 000 10.0 (2)
School B
1. Iknowand understandmore now . . . . . . . . . . . 44.4 (8)
2. Learnt about the art warks and the artists’

techniques . . . ... ... ... ....... 16.7 (3)
3. Learnt how tolock at art warks . . . . . . . . .. 16.7 (3)
4. The guides were helpful and informative . . . . . . 1.1 (2)
5. Can now identify different art warks . . . . . . . 1.1 (2)

No, "It is still boring"

School C
1. The lecturer was informative and explained the

art work well . . . . . . . . 000 e e e 0. 38.5 (5)
2. NOREBSPONISE .+ & v ¢ 4 t ¢ v v o v o o v e e e e e 38.5 (5)
3. Sawtheactual painting ., . . . . ... ... ... 30.8 (4)
4. Being exposed to other viewpoints helps when

farming your ownopinians . . . . . . . . . . . . 15.4 (2)

Inter-Rater Reliability = 82.6 (School A); 82.6 (School B);

91.7 (School C).
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Table 8. Part Two. Item 6: Students’ BExpectatians and Perceptians
of the Usefulness of the Gallery Visit

Categaries of Respanses % (£)
Previsit

School A

1. He ar she will provide badgramd information
on artists and art works to help

appreciationof them. . . . . . . . ... .. ... 25.0 (5)
2. He or she will help increase my knowledge and

understanding of art works . . . . . . . . . . . . 25.0 (5)
3. Unsure; mot necessarily . . . . . ¢ ¢ ¢ 4 e e e o . 20.0 (4)
4. NORESPONSE . ¢ & ¢ ¢ o« o o« o o o« o o o o o o o o o s 15.0 (3)
5. He aor she may offer different ideas and

viewpoints to cansider about art warks . . . . . . 10.0 (2)

"This will depend on whether I understand

what is said"

School B

1. He aor she will explain the art wark so that
I may understand it and the artist mare . . . . . . 55.6 (10)

2. He or she would know mare about the art wark
and theartist . . . . . . . ¢ ¢ ¢ ¢ ¢ e v o o 1.1 (2)

"He or she can help me learn'
School C

1. They will tharaxghly explain and provide backgroard
information on the painting and artist . . . . . . 46.1 (6)

2. They may help me see things I can easily overloaok
when lookingat apainting . . . . ... ... .. 15.4 (2)

3. They may have different opinians of the art wark
which would be helpful when farmingmy own . . . . 15.4 (2)

Yes, same books are difficult to understand and the
lecturer uses language that is easier to understand

Inter-Rater Reliability = 84.2 (School A); 94.1 (School B);

8
85.7 (School C).
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Table 8. Continued

Categaries of Respanses %

(£)

Postvisit
School A

1. The lecturer provided helpful bade«gamrd
information and viewpoints on particular

artists and art warks . . . . . . . . . . 0 v e . . 30.

2. It increased my knowledge and understanding . . . . . 25.

3. No. We had covered the information already, it

offerednothingnew . . . . . . . ¢ ¢ ¢ ¢ ¢ ¢« ¢+ & 10.

"what I heard was clear and cancise"

School B
1. They explained the art waek mare . . . . . . . . . . . 38.9
2. The quides were informative . . . . . . . . .. . .. 1.

3. I heard alot of btackgramd infarmation about the

paintingand artist . . . . . . . . .. ... . 11.

School C
1. The hackgramd infarmation given on the artist

was helpful . . . . ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ e e e e v e e 30.

2. Explanations were good and helped with appreciating

theart warkkmare . . . . . ¢ ¢ ¢ ¢« ¢ ¢ ¢ ¢ ¢ o o & 23.

3. Hearing different point of views was helpful . . . . . 15.

'""The lecturer was knowledgeable and commmicated well"
Yes, seeing the actual art wark also helped

(6)
(5)

(2)

(7)
(2)

(2)
(2)

(4)

(3)
(2)

Inter-Rater Reliability = 80.0 (School A); 88.2 (School B);
90.9 (School C).



APPENDIX FIVE

'TABLES OF RESPONSES TO PART ONE AND TWO OF ITEMS 1, 3 AND 7

Table 9. Part QOne. Studaxts' BExpectations and Perceptions of the Interest
and Enjoyment of the Gallery Visit

School Previsit Postvisit
1 2 3 4 * 1 2 3 4 *
Item 1
A 40.0 60.0 25.0 70.0 5.0
(8) (12) (5) (14) 1)
B 6.0 89.0 6.0 33.0 61.0 6.0
1) (16) ) (6) (11) 1)
C 31.0 69.0 54.0 46.0
(40) (70) (70) (6)
Chi-square = 7.550 Chi-square = 4.406
P = 0.273 P = 0.622
Ibem J
A 40.0 50.0 10.0 30.0 50.0 15.0 5.0
(8) (10) (2) (6) (10) 3) 1)
B 18.0 41.0 29.0 12.0 6.0 17.0 33.0 28.0 22.0
(3) (7) (5) (2) (1) (3) (6) (5) (4)
C 69.0 31.0 46.0 38.0 15.0
9) (4) (6) (6) (2)
Chi-square = 14.413 Chi-square = 11.048
P = 0.025 P = 0.087
. Ibem 7
A 35.0 55.0 5.0 5.0 25.0 70.0 5.0
(70 (11) 1) (1) (5) (14) 1)
B 28.0 17.0 44.0 11.0 28.0 28.0 28.0 17.0
(5) 3) (8) (2) (5) (5) 3) 3)
C 62.0 23.0 15.0 54.0 46.0

(8) (3) (2)

(7) (6)

Chi-square = 15.841
P = 0.015

Chi-square = 4.406
P = 0.622

Note: 1 = Strangly Agree; 2 = Agree; 3 Disagree; 4 = Strungly Disagree; * = No Response
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Table 10. Part Two. Item 1: Students’ Expectatiaons and Perceptians
of the Interest and Enjoyment of the Gallery Visit

Categories of Respanses % (£)

School A

1. Has interesting ariginal art works and exhibitians . . 50.0 (10)

2. Will get tosee the "real" art works . . . . . . . . . 30.0 (6)
3. Ithasapleasant athhusphere . . . . . . . . . . . .. 25.0 (5)
4. It will be a change fram narmal activity and

enviranment . . . . . . . 0t e e e e e e e e e e 15.0 (3)

5. The building and surramdings are interesting and

beautiful . . . . . . . . 0 o0 00 e e e e e e 15.0 (3)
6. NORESPONSE . . . . . ¢ ¢t v v v v o o o o o o o o o 15.0 (3)
7. Will be good to be able to wander around and loock . . 10.0 (2)
8. NOREBSPNSE . . . v & &t ¢ v o o ¢ o o o o o o o o o s 10.0 (2)
School B
1. Will be able to see different paintings . . . . . . . 33.3 (6)
2. I love Art. I am interested inArt . . ....... 22.2 (4)
3.Itwillbeagoodexperience . . . . . ... .. ... 16.7 (3)
4, ITthasgoodart tosee . . . . . . ¢« ¢ ¢ v ¢ ¢ v 0 o 16.7 (3)
5.Itisaniceplace . . . . ¢« v v v v 4 e e e e e e 1.1 (2)

Walking around looking at pictures will be boring
School C

1. We will get to see the "real" art works rather than
Photooopies . &« & i v v vt h e e e e e e e e e e 61.5 (8)

2. It has interesting architecture and a nicely set out
interior . . . . . . . . .0 .. e e e e e e e . 15.4 (2)

It is "interesting" mare than nice

Inter-Rater Reliability = 89.6 (School A); 81.8 (School B);
92.8 (School C).
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Table 10. Cantinued

Categories of Respanses % (£)
Postvisit
School A
1. Has a pleasant atimosphere and envirament . . . . . . 40.0 (8)
2. Has a variety of interesting art warks and
exhibitions tosee . . .. ... ... ... ... 20.0 (4)
3. The staff are friendly and helpful . . . . . . . . . . 15.0 (3)
4. The visit was interesting and enjoyable . . . . . . . 15.0 (3)
5. It is an interesting building . . . . . . . . . . . . 15.0 (3)
6. It is educational and infarmative . . . . . . . . .. 10.0 (2)
7. NORESpPANSE . . . . . . ¢ v v v v v o o o o o o o o 10.0 (2)
School B
1. I enjoyed myself, it was a good experience . . . . . . 33.3 (6)
2. It is an interestingplace . . . . . . . . ¢ . . . . . 22.2 (4)
3. Has a variety of interesting art warks tosee . . . . 22.2 (4)
4. The staff are friendly . . . . . . . . . . . . . . .. 16.7 (3)
5. Itisaniceplace . . . « ¢ ¢« ¢ e 0 e e e e e . 1.1 (2)

No, it should have painting demonstrations

School C

1T.NORespanse . . . . . . ¢ ¢ v v v v v v o o o o v oo 38.5

2. The building is nicely set out and canfartable
towmlkarood in . . . . ... 000000 0L ., 30.8

3. Has agood atimosphere . . . . . . . ¢ 0 0 e e e 0. 30.8

4. The art warks are well displayed . . . . . . . . . . . 30.8

5. Has a varietyof gopod art warks . . . . . . . . . . . 23.1

6. Has roam to view paintings fram a good vantage point . 15.

"Nice'" does not describe what the Gallery is like
Yes, but suspicious attendants make me feel
uncanfartable

(5)

(4)
(4)
(4)
(3)
(2)

Inter-Rater Reliability = 88.5 (School A); 82.6 (School B);
90.0 (School C).
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Table 11. Part Two. Item 3: Students’ Expectations and Perceptions
of the Interest and Enjoyment of the Gallery Visit

Categories of Responses % (£)
Previsit
School A
1. Will have a better idea of the art work fram
seeingtheoriginal . . . . . . ... ... .. .. 30.0 (6)
2. This will depend on individual preferences for
art warks . . . . . L . e e e e e e e e e e e e 15.0 (3)
3. It will be good to see how the artist painted it
andput it together . . . . . . . . ... ... .. 15.0 (3)
4. NOREBSIIISE . . & ¢ « o ¢ ¢ ¢ o o o o o o o o o o o 15.0 (3)
5. Seeing the ariginal will be a special individual
EXPETIENCE . &« v ¢ o « o o o o o o o o o o o o o o . . 10.0 (2)

Seeing the originals will help with studies in Art
School B
1. The originals will show the artist’s feelings better . 27.8 (5)
2. They will be interesting . . . . . . . . . . . . . .. 16.7 (3)
3. It is better to see the originals than photocopies . . 11.1 (2)
4. No, many other paintings may also be interesting . . . 11.1 (2)
5. I like criginal art warks . . . . . . . . . . . . .. 1.1 (2)

No, they will be old and boring

School C
1. We will see ariginals rather than photocopies and
reproductions . . . . . . 0 0 0 e e e e e e e e .. 46.1 (6)
2. Will better understatﬂ the artist’s intention fram
seeingtheoriginal . . . . . . . ... ... ... 30.8 (4)

3. They are the most enjoyable part of the visit . . . . 15.4 (2)

We will be lodking at wark by famous people

Inter-Rater Reliability = 86.6 (Schoal A); 88.9 (School B);
92.8 (School C).
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Table 11. Continued

Categories of Responses % (£)

Postvisit
School A

1. Seeing the originals will be mare helpful and
infarmative for art studies than photocopies and

reproductians . . . . . . 0 e e e e e e e e e 50.0 (10)
2. The art warks were impressive . . . . . . . . . . . . 20.0 (4)
3. It was mare enjoyable seeing the originals . . . . . . 15.0 (3)

4. No. There were many other art warks I liked rather
than those we lodkedat . . . . . . . . . . .. .. 10.0 (2)

Seeing the originals makes studying art mare relevant
Yes. There was nothing new in the lectures and

discussians
School B
1. No. Modern art isbetter . . . . . . . . ... .. .. 16.7 (3)
2 They were all good and interesting . . . . . . . . 1.1 (2)
3. It was good seeing same famous art warks . . . . . . . 1.1 (2)
4. I liked the original art warks . . . . . . . . . . . . 1.1 (2)
"Nice to know you are laoking at the ariginal"
No, "I like craft better"
No, "It was like a lang lecture'
School C
1. Got mare infarmation fram seeing the original than
fromphotooopies anly . . . . . . ¢ ¢« ¢ 4 0 e e . . 53.8 (7)

2, it is fascinating locking at the 'real" thing . . . . 15.4 (2)

"Seeing the original as well as learning about the
histary and the artist helped in understanding
the painting"

Inter-Rater Reliability = 95.2 (School A); 94.1 (School B);
92.3 (School C).
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Table 12. Part Two. Item 7: Students’ Expectations and Perceptions
of the Interest and Enjoyment of the Gallery Visit

Categories of Respanses % (f)
School A
1,Itisnnremjoyableandzelaxinginyoxrowntime. . 25.2 (5)
2. T already visit inmyowmn time . . . . . . . . . . .. 20.2 (4)
3. Yes, if there is an interesting exhibition I want
tosee . . . . . i i it e e e e e e e e e e e 15.0 (3)
4. Yes, Iwouldenjoy it . . . . . . . . . . ... ... 15.0 (3)
5. NORESPANSE . & v v v 4 o o v o o o o o o o o o o o 15.0 (3)
6. Yes the Gallery is interesting and helpful . . . . . . 10.0 (2)
Yes, if I had the time and transpart
School B
1. I love art and artists’ different ideas . . . . . . . 16.7 (3)
2. Yes, but transpart isaprablem . . . .. . . . . .. 16.7 (3)
3. I have been before and enjoy going . . . . . . . . . . 1.1 (2)
4. UNSUTE . . . . & ¢ v v o o o o o o o o o o o o o o o 1.1 (2)
5. No, I have other camitments . . . . . . . . . . . . . 1.1 (2)
6. No, it isawasteof time . . . . . . . . . . . .. 1.1 (2)
Yes, but "my parents don’t take me'"
No, I "can see this art anywhere'
School C
1. Yes, I enjoy lockingat art works . . . . . . . . . . 30.8 (4)
2. Yes, if an exhibition interestsme . . . . . . . . . . 23.1 (3)

3. I would have mare time to look inmy own time . . . . 15.4 (2)

The Gallery is interesting, especially if you know
sare of the wark
Yes, but distance is a prablem

Inter-Rater Reliability = 80.9 (School A); 80.0 (School B);
92.3 (School C).
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Table 12. Continued

Categories of Respanses % (£)
Postvisit
School A
1. There will be mare time to lock at art warks being
studiedaswell asothers . . . ... ... .... 30.0 (6)
2, I already visit inmyown time . . . . . .. ... .. 20.0 (4)
3. To see new and interesting exhibitions . . . . . . . . 15.0 (3)
4. It is an interesting and educational place . . . . . . 10.0 (2)
I enjoyed myself on this visit
Visiting the Gallery is always enjoyable
School B
1. Ienjoyedmyself . . . . . . & ¢ v v v v e o o o o o o 22.2 (4)
2. To see mare of the Gallery and theart . . . . . . . . 16.7 (3)
3. T have been befare and enjoy it . . . . . . . . . . . 11.1 (2)
4, Yes, but transpart isaprablem . . . . . . . . . .. 1.1 (2)
5. Ithasgoodart . . . . ... ... ... 0000 1.1 (2)
6. No, I could not go through it again . . . . . . . . . 1.1 (2)
No, I got tired
Depends if I feel like it at the time
School C
1. NORBSPANSE . ¢ & v v v o o o o o o o o o o o s o o o 38.5 (5)
2. Yes, to look without being restricted by time and
SChOOL . . . ¢ ¢ v ittt e e e e e e e e e e e 23.1 (3)
3. Can better understand and appreciate it in your own
time . . . . . . .0 000 0ol e e e e e 15.4 (2)
4. Yes, if there are warks or an exhibition I really
want to see . . . . . . . h el e e e e e e e 15.4 (2)

The visit was interesting
The Gallery is a nice place, relaxing and enjoyable
Yes, to see the Gallery again

Inter-Rater Reliability = 84.2

90.0 (School C).

(School A); 83.3 (School B);
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