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Abstract

A large number of full-time secondary students of ali types have part-time jobs although
research shows that these jobs are not sought or shared proportionately amongst the student
sub-groups. Previous research suggested that social class or socio-ecanomic status (each
defined in different ways by different researchers) had an effect on whether or not students
engageq in part-time work. However none suggested why this might be so. The purpose of
this study was to investigate the factors which influenced the decisions which students from
different socio-economic backgrounds made about paid part-time work and to determine

whether there were differences amongst these groups.

A sample stratified by high, middle and low socio-economic groups was selected. The
socio-economic status of the school neighbourhood, rathier than that of the family of the
individual student was used. This decision was based on Karmel's (cited in Ross, Farish &
French 1985, p.2) finding that the values and actions of the child were subjected to greater
influence from the neighbourhood, acting as an extension of the family, than from the
individual home background. The socio-economic status of a neighbourhood was defined
according to the latest available census data. To achieve a sample of Year 11 students, six
schools were selected; two in a High socio-economic neighbourhood (SEN), two in a Middle
SEN and two in & Low SEN. A final sample of 131 students made ¢p the respondent

population.

All students were surveyed using a branching questionnaire which stratified the sample into

those who had had a part-time job during 1692 or 1993, workers, and those who did not have

a part-time job duting this period, non-workers. Following preliminary analysis of the
questionnaire data, 12 students were randomiy selected to be interviewed using a
semi-structured interview schedute. This sample comprised 2 workers and 2 non-workers

from each SEN.
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iii
Students were surveyed on the reasons for having or not having a part-time job, the effects
of having a part-time job, job search strategies and on possible relationships between school

and part-time work.

Descriptive statistical methods of ANOVA and the Scheffe test were used to identify
significant differences (p<.01) amongst the SENs. importance was placed on a qualitative
approach, including the interview, so as to observe the level of importance or level of
agreement which students in each SEN placed on each item in the survey and to gain

individual comments.

The only significant difference (p<.01) found amongst the SENs was between the Low and
Middle SENs showing that students from the Low SEN frequently used their part-time wage
to help their parents whereas studesnts from the Middle SEN hardly ever used their wage for
this.

The results of this study showed that although students worked primarily to eam money, the
majority of working and non-working students in each SEN recognised and valued the
benefits of part-time work in terms of personal development, workplace skills, work

experience and sccial opportunities.

The majority of non-working students in each SEN chose not to have a part-time job
because of concems about school priorities. interview comments showed that these students
were concermned that they were missing the benefits which might come from part-time work
and expressed a desire for broader work experience programs in school which were related
to their core subject areas. Interview comments also showed that students benefited from

integrated career education units.
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CHAPTER 1. INTRODUCTION
Overview of Chapter 1.

Chapter 1 outlines changes in the pe:sonal and educational needs of secondary students
which were brought about by an increase in the number of students who engage in paid
pant-time work. The research problem of whether sccial class impacts on student decisions
about part-time work is detailed and the sociological and educational significance of the
research is explained. Finally, Chapter 1 describes the limitations of the study and dzfines
terms as they are used in this study. in particular, the use of the termn socio-economic status
and the use of the terms attitudes, perceptions and opinions are fully explained.
Background to the Study
Secondary Students in tha Part-Time Labour Force

In contemporary Australian society, teenagers in the 15 to 19 year old age range have been
affected by trends in the full-time and pari-time labour market and trends in post-compulsory
schooling. These trends are closely related, impacting on and reflecting each other (AEC,
1991). Full-time employment opportunities for the 15 to 19 year age group have declined as
part-time opportunities heve: increased. In 1968, 58% of this teenage population ware in
full-time employment compared with 28% in 1980 (AEC, 1891, p. 28). Part-time employment
statistics show that whereas in 1966, 3.5% of 15 to 19 year olds held part-time jobs, this
figure increased to 20% in 1980 (AEC, 1991, p. 29). The strength of the relationship between
the part-time labour market and secondary studsnts is signified by reports that fuil-time
secondary students hold approximately three quarters of the part-time jobs held by 15 to 18
year olds (AEC, 1991, p. 29). Nolan and Hagen (1989, p. 3) found that 56.9% of secondary

students participated in part-time work.

The Changing Needs of Post-Compulsory S¢chooling

The rising unemployment rate in the full-time labour market for teenagers prompted socletal
pressure for increases in the retention rates for post-compulsory schooling to Year 12. By

1890, 60% of students were completing 12 years of schooling compared with 34.5% in 1980



(AEC, 1991, p.1). Schools were faced with the need to provide an upper secondary
education to @ much broader range of students; tertiary bound, non-tertiary bound and those

in need of a vocational education.

At the same time, the education system was under pressure from Australian employers who
were critical of the standard of school leavers and their lack of preparedness for
employment. This led to govemment investigations into current education pulicies and
practices. Although structural changes in the labour market were acknowledged as being
major causes of teenage unemployment, schools were carefully examined te determine their
deficiencies. As a result, they were given the “responsibility to prepare students for work and
to ensure that they had the basic skills necessary to make them employable” (Blakers, 1990,

p. 125).

In Westem Australia, the Beazley Report (1884) provided guidelines for the skills and
aftitudes which students should develop during their schooling. Through the Finn Review
(1991), the Mayer Committee (1892) and the Carmichael Report (1992), Australian

education authorities addressed the post-computsory scheoling needs of young people.

Importance of Work Experience

Work experience programmes were introduced into schools as an important strategy in
providing students with an education which would empower them as competent and
informed citizens. To extend and support the teaching and leaming opportunities offered by
school based work experience programmes, the National Board of Employment, Education
and Training (1991, p. 52) recommended that teachers "[capitalise] on students' personal
experience in the labour market to assist them to develop a critical understanding of and

approach to work and the workplace®,



Statement of the Problem
To make fuli use of pari-time work experiences, educators need to consider not only
those students who have actual experience in the paid parttime work place but also
consider what meaning paid part-time work holds for those students who do not have
part-time jobs. Those students who choose not to work will have different "experiences” of

part-time work than those who wish to work but have been unable to find a job.

A review of the literature (see Chapter 2, p. 11) showed that secondary students have
- diverse and shared experiences with pant-time work, in the workplace or in their attempts to
find a part-time job. Studies (Kablaoui & Pautler, 1991; Ashenden, 1990; Nolan & Hagen,
1989; Comish & Coventry, 1984) found that differences in the pasdicipation rates of
secondary students in part-time work were, in part, attributable to gender, minority status,
academic performance and, iess conclusively, social class. Although social class was used
to select the sample for several studies (Green, 1990; Wilson, Wyn, Reeders & Woock,
1987; Reeders, 1986; Comish & Coventry, 1984). Ashenden {1890) found that comparison of
participation rates amongst studies was inconclusive because of differences in the definition

of the term social class.

Researchers did not suggest why there might be differences amoiigst students from different
social classes. It may be that students from different social classes have different views
about part-time work. Green (1980} conducted his research so as to investigate the attitudes
to part-time work which were held by a group of middle class American secondary students.
Using Grees.'s assumption that student decisions about par-time work are related to their
attitudes about part-time work, the results of other researchers such as Hobbs and Grant
(1950}, Nolan and Hagen (1989) and Wilson et al (1987) were also studied to gain an insight
into the attitudes, perceptions and opinions which different groups of students held about
part-time work. (See p. 9 for a definition of the terms aftitudes, perceptions and opinions.)

As the various sample populations were each selected by different criteria, it was not



possible to make comparisons amongst these studies. Little Australian research was found

which enabled comparison of the patterns in the attitudes, perceptions and opinions about

pant-time held by students from different socio-economic groups.

Significance of the Study

Knowledge and understanding about the affitudes, perceptions and opinions on which

students base their decisions about paid pari-time work and through which they interpret

their experiences of engaging or not in part-time work, has the potential to be used by

educators:-

1. as primary data for social analysis of the adolescent workpiace,

2. for skill identification and documentation in student portfolios,

3. for skilt identification and support of students who wish to find part-time work but have
been unsuccessful,

4, as class or school project topics for investigation,

§. for school level curriculum innovation,

8. for classroom level curriculum innovation, and

7. as a school timetabling factor.

The purpose of this study was to determine whether there were differences in the aititudes,
perceptions and opinions about paid part-time work which were held by secondary students
from different socio-economic groups, as defined by Karmel {(cited in Ross, Farish & French,
1985). (See page 8 for the definition of socio-economic status which was used to select the

sample for this study.)

.

Purpose of the Study

]
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Students were surveyed on -

ﬁarticipation in the paid pan-time labour force,

strategies used to find a part-time job,

use of the wage from their part-time job,

the benefits of part-time work,

the disadvantages of part-time work,

whether having a part-time job influenced their decisions about post compulsory
schoeling,

participation in career education programmes, and

their desire for suggested relationships between school and part-time work.

Year 11 students were chosen as subjects as it was thought that they would have less

limitations on their choices about part-time work. It was thought that Year 10 studenis would

more likely be younger than the age where they would easlly engage in pari-time work and

Year 12 students would more likely be affected by study commitments. Although there is

disagreement from other researchess (Hobbs & Grant, 1991, p. 111), Murphy (cited in

Ashenden, 1890, p. 10) found that Year 11 students were more likefy to have part-time jobs.



Research Questions
Research Question 1
Is there a difference in the attitudes, perceptions and opinions about paid part-time work
amongst Year 11 students from schools in neighbourhoods of different socic-economic
status?
Subsid esearch Questions
Is there a difference:-
1.1 in the reasons given for seeking part-time work,
1.2 in the gains thought to come from part-time work,
1.3 inthe disadvantages thought to come from part-time work,
1.4 inthe use of the wage from part-time work,
1.5 inthe type of job search strategies used,
1.6 in the reasons given for not having a part-time job,
1.7 in whether part-time work influences decisions about completion of post-compulsory
schooling:

1.8 in the hours per week worked in a part-time job,
amongst Year 11 students from schools in neighbourhoods of differeit socio-economic
status.
Research Question 2
Is there a difference in the attitudes, perceptions and opinions about a schoo! and pant-time
work relationship amongst Year 11 students from schools in neighbourhoods of different
socio-economic status,

search Question 3
Is there a difference in the strategies to find pari-time work used by Year 11 students from
schools in different socio-economic neighbourhoods who have or have not participated in

Vocational Education or Work Studies classes?



Limitations
Unit of Analysis
Generalisation of the results of this study must take into consideration that the sample
population was not obtained by random sefection. As the student sample comprised intact
classes within a particular school population, the students would be grouped in some way, by
academic status or subject choice, and the results should be generalised only to like classes
in like schools.
hic
The schools selected were in the southem area of Perth. These neighbourhoods may have
differing characteristics to other regions ¢f Perth which may influence the results. The
characleristics of those neighbourhoods selected may differ from similar neighbourhoods in
other cities or regions of Western Australia or Australia. These differences may influence the
results.
Sample Description
Ethpicity.
No data were collected to determine the ethnicity of individuals within the sample.
Previous studies have suggested that minority groups are less likely to paricipate in
part-time work. This study did not consider the impact of minority status although some
of the schoals inciuded minority groups in their population.
Gender.
Gender balance vas not considered in this study afthough previous studies have
suggested that there are differences in participation rates and in the meaning of pan-
time work according to gender which may have influenced the results of thisstudy.
Academic Achievement.
Previous studies have suggested that the decisions which students make about paid
part-tme work may be related to differences in academic achievement leveis. The
safnple for this study was selected in a manner to avoid a sample skewed by academic

factors, however the impact of different academ: s achievement levels was not studied.
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Absentees From the Sample.

Several Work Studies students were absent on the days when the questionnaires
were administered. It is possible that their attitudes, perceptions and opinions may

have provided a different balance to the findings of this report.

Definition of Terms
ocio-economic status
In this study the socio-economic status of the school neighbourhood, rather than that of the
family of the individual student, was used to select the sample as Karmel (cited In Ross,
Farish & Franch, 1985, p. 2) found that "the influence of the neighbourhoed, as an extension
of the family” had a greater impact on the values and actions of the child than did home

background.

The Australian Burrau of Stafistics states that "a large body of research exists which
indicates that differences in occupation structure tend to reflect differences in the
socio-economic status of suburbs”. (ABS Cat. No. 2501.5, 1988, p. 4). Therefore, in this
study, it was assumed that there would be shared culural and social values within the
population of a suburb of a particular socio-economic status, as defined by the latest
available census data in Perth: a social atias.

Socio-economic Neighbourhood {SEN) - High, Middie and Low

The acronym SEN is the abbreviation used when referring to High, Middle or Low
socio-economic neighbourhoods (SEN).

Pzrt-Time Work

For this study, part-time work included any paid work undertaken outside of school hours for
an employer. It did not include work experience organised by the school or odd jobs

undertaken for the family for pocket money.



Worker

In this study, the term worker is used to refer to those students whe had a paid part-time job
during 1992 or 1893,

Non-worker

In this study, the term non-worker is used to refer to those students who did not have a paid
part-time job during 1992 or 1993,

Attitudes, perceptions and opinions

Psychological tests were not used in this study to determine student attitudes to part-time
work. The use of the term attitudes is based on Green's (1990) finding that student decisions
about part-time work indicated the attitude which they had about part-time work (see
Literature Review, page 11 ). The Cuxford dictionary definition of attitudes is a "settied
opinion or way of thinking and behaviour reflecting this". Therefore perceptions and cpitiions,
as behaviours related to atfitudzs, were included as separate but closely related terms in the
study. The Oxford dictionary definition of perception is the "intuitive recognition of a truth,
aesthetic quality, etc”, The Oxford dictionary definition of opinion is "what one thinks about a
particular topic or question” (Oxford Complete Wordfinder, 1883). As the study progressed,
it became apparent that iive attiiudes of the students were of most concemn and so the terms

attitudes, perceptions and opinions were used interchangeably.

Summary of Chapter 1
Part-time work plays an increasingly important rcle in the lives of secondary students. It is
important for educators to have an understanding of the needs of students from different
socio-economic sub-groups in order to provide an education which will support and enhance
the schoot and work rales of the students. Green (1990) found that the needs of a student
influenced their attitude in pari-time work and that this in tum influenced their decisions
about pari-time work. By surveying studenis from high, middle and low SENs about the

decisions they made regarding parnt-time work, this study seeks to determine whether there
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are differences in the aftitudes, perceptions and opinions amongst the students from

different soclo-economic neighbourhoods.
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CHAF 7ER 2. REVIEW OF LITERATURE
Introduetion
Previous research findings (Wirtz, Rohrbeck, Chamer & Fraser, 1988; Hobbs & Grant, 1991)
suggested that social and situational factors affecteqd student participation in part-time work
and influenced their decisions about whether or not to engage In part-time work. In patticular,
several researchers (Ashenden, 1980; Kablaovi & Pautler, 1991; Comish & Coventry, 1984)
found that the social class or socio-economic status of the student might affect the extent to
which particular groups participated in part-time work. Research by Green (1990), Reedars
(1986) and Hobbs and Grant (1991) suggested that the vaiues of the social class to which
the student belonged would influence the decisions which the students made about part-time
work. However, these findings, through comparison amongst studies, were inconclusive as
researchers used different means, such as school type, socio-economic status and type of

neighbourhood to define social class.

Some researchers (Ashenden, 1990, Kablaoui & Pautler, 1281) suggested that there were
differences amongst the social groups and their experiences with part-time work. However,
comparisons of the research by Green (1990), Reeders (1986) and Wilson et al. (1987)
showed that students from different social groups also had common reasons for having or
not having a pant-time job. Green (1990) stated that the needs of the student influencad the
student's attitudes and opinions about part-time work, He further concluded that these
attitudes and opinions influenced the decisions which the student made about part-time
work. Therefore, although there are differences amonﬁst the social groups, the common
reasons which students have for working or not working suggest there may also be shared

aftitudes about part-time work amongst the different social groups.

Analysis of this research invites questioning of whether there are differences in the atlitudes, _
perceptions and opinions about paid part-time work held by secondary students from

different social groups which may affect their decisions about part-time work. This review of
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the literature provides details of the factors which might impact on siudents and their
decisions about part-time work. In particular it focuses on the findings of studies which have
included qualitative methods to gather data about part-time work from secondary students

who are from different social groups.

General Literature on Paid Part-Time Work and Full-Time Secondary Students.
Particination Patterns in Part-Time Work

Reviews of Australian and overseas studies by Ashenden (1990) and Kablaoul and Pautler
(1991} conciuded that, afthough secondary students of many types participated in part-time
work, the avallable jobs were not shased or sought proportionately. This supported earfier
research by Comish and Coventry (1924, p. 5) who suggested that student participation in
part-time work would be affected by "family, school and social psychological differences”.
More specifically, other studies (Ashenden, 1990; Nolan & Hagen, 1989; Wirtz et al. 1988;
Reeders, 1986, Cormish & Coventry, 1984; McNeil, 1984) found that gender, minority status,
socio-economic status and academic achievement were factors which affected student
participation in paid part-time work. The findings about these factors are discussed below.
The Effect of Gender
Australian studies (Ashenden, 1990; Reedeis, 1388) disagreed about the effect of gender on
participation in part-time work, Reeders' (1986, p. 32) analysis of data from studies by
Gieenberger et al. (1982), O'Neil and Bosio (1982) and Coventry et al. (1984) found that
more boys than girls had pari-time jobs. Ashenden (1990, p. 12) cited a study by Dalziel
(1989) which supported this finding but also cited ABS data {ABS Cat No 62030.0) which
found that more giris than boys worked,
1he Effect of Academic Achievement
Several studies {Nolan & Hagen, 1989; Wirtz et al. 1988; Comish & Coventry, 1984) found
that more high achievers than low achievers had part-time johs. Comish and Coventry
(1984, p. 5) reporled that students who had high aspirations and a personal sense of

academic success were more llkely to have part-time jobs than students who were less
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confident in their ambitions and academic abilities, Those students who achieved high
academic success and were from higher social classes also seemed more easily able to
selectively enter and leave the pari-time labour market, according to their study
commitments (Green, 18990; Ashenden, 1990).

The Effect of Minority Status

Australian and overseas studies (Nolan & Hagen, 1989, Comish & Coventry, 1984; Kablaoui
& Pautler, 1891) found that white students with English speaking backgrounds were more
likely to be employed than those from other cultural backgrounds. Nolan and Hagen (1989)
surveyed two Melbourne schools, selected to provide a sample which was representative of
students with varying demographic, ethnic and sccio-economic backgrounds. Their data
showed that 60% of students with Australtan bom parents had part-time jobs compared to
35.45% of students whose parents were bom in Southem Europe or South East Asia (Nolan
& Hagen, 1989, p. 9). Studies by D'Amico (1984), Gottfredson (1984), Borus (1983) and
Lewis-Epsteln (1981) {(cited in Kablaoui & Pautler, 1991, p. 109) found that, although
students from many ethnic groups participated in part-time work, white students were more
likely to have part-time jobs than Hispanic or black students,

The ocio-Economic Background

There was disagreement about the effect which the socio-economic background of the
student had on their engagement in part-time work. Ashenden (1980) conciuded that a lack
of consistency amongst researchers, in the criteria used to determine social class or
socio-economic status, made it difficult to compare the results of different studies. The
results of the following studies demonstrated the differences in the use of terms and in the
findings amongst researchers, Kablaoul and Pautler (1991, p. 200) reviewed several
American studies and concluded that students from middle income families were more likely
to have part-time jobs than those from families with a low or high income, However, an
Australian study by Comnish and Coventry (1984, p. 5) concluded that students from a high
socio-economic family were more likely to work than those from a middle or low

socio-economic family. Another Australian study by Dalziel (cited in Ashenden, 18980, p. 12)
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found that students from weaithy suburbs were more likely to have part-lime jobs than

students from working class suburbs.

Part-Time Work and its Relationship With Decisions
About Completing Post-Compulsory Schooling

Structural changes in the labour market have supported part-time work for secondary
students although, as has been shown, the jobs available may not be shared evenly. Wilson
et al. (1987, p. 2) suggested that many students, who might previously have entered the
fuli-time labour market after completing Year 10, were now continuing on to post-compulsory
schooling but were taking part-time jobs. If this is so, some of those students who have been
unsuccessful in finding a part-time job may also be more likely to compiete post-compulsory
schooling were they to find a part-time job. Career educators would benefit from information
about such sub-groups and their educational and work related needs. This would require an
awareness of the role which part-time work plays in the lives of secondary students and an
understanding of the attitudes and opinions which they hold about any possible relationships

between school and parnt-time work.

The cts of Part-Time Work on Secopndary Stud
Researchers (Ashenden, 1990; Kablaocui & Pautler, 1991) have investigated the effects
which part-time work had on the education and socialisation of the student. A review of past
American research, by Kablaoui and Pautler (1991), revealed that positive, and possibly
negative, effects were attributed to participation in part-time work, It was generally agreed in
these studies that the most significant and positive outcome was the development of social
skills such as self confidence, responsibility, communication and the maturity that came with
financial independence. Negative outcomes were also attributed to part-time work by some
researchers (cited in Kablaoui & Pautler, 1991, p. 205) who found that having a part-time

job could lead students away from school, family and social activities and towards delinquent
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activities. However, an Australian study by Murphy (cited in Nolan and Hagen, 1989, p. 6)

found that school performance was not significantly affected by having a part-time job.

Negative ouicomes were linked to those students who worked very long hours (Kablaoui &
Pautier, 1981, p. 201). Ashenden (1990, p. 15) pointed out that Australian students differed
from American students in the average number of hours per week that they worked in
part-time jobs. The Australian student was found to work an average of 8 hours per week,
approximately half the average hours per week of the American student. Hobbs and Grant
(1991, p. 45), in their study of Queensland students and part-time work, found that students
who worked more than ten hours per week in a part-time job, exceeding the Australian
average, were more likely to have problems meeting their school and study commitments.
Nelan and Hagen {1989, p. 22) concluded that students with part-time jobs were still able to
*lead a reasonably extensive social and recreational life" but that they needed to actively

organise their lives, and were doing so, for this to happen.

Literature on Previous Findings About the Meaning of

Paid Part-Time Work to Full-Time Secondary Students
The fact that studeits are prepared to actively plan their lives to meet work, school and
social needs indicates that part-time work plays an important role in the lives of many
secondary students. Researchers, such as Hobbs and Grant (1991), Green (1990), Wiriz et
al. (1988) and Berryman and Schneider {1982), sought to find out why part-time work was
important to secondary students. In these separate studies, the populations from which the
samples were drawn were a particular social class, type of school or geographic region.
Comparison of the results of these studies showed that, across all student types, there
seemed {o be a consistent range of reasons given for decisions about participation in
part-time work. Within this range, studeni’s decisions appeared o be influenced by cultural

values or by the localised limitations of their residential neighbourhood.
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The Influence of Sccial and Situational Factors
Wirtz et al. (1988) found that social circumstances or valutes were influential in the decision
making of secondary students and in the attitudes which they had about part-time work. Most
researchers (Kablaoui & Pautler, 1991, p. 203; Ashenden, 1990, p. 9) agreed that secondary
students primarily decided to take a part-time job so as to eamn money. However Wirlz et
al. (1988, p. 10) discovered a wider range of reasons, such as planning for educational
expenses and providing family support, when he asked students why they wanted money.
Wirtz et al. (1988) suggested that social factors of minority status and socioeconomic [evel
would be more likely to impact on a need for financial securily whereas siluational factors
such as an academic or vocational priority would impact on a need for savings or for

developing work skills (Wirtz et ai., 1988, p. 4).

The Influence of Geographic Factors and Neighbourhood Values

Further evidence of the effect of situational and possibly social factors on secondary
students and their participation in part-time work was discovered by Hobbs and Grant (1891).
Their findings indicated the influence of geographic factors and of group values on students
and their participation in part-time work. Hobbs and Grant (1991) conducted case studies of
12 Queensland Govemment schools which provided a cross section of geographic location,
principal employment type and general employment pattems. The Year 11 and 12
populations of these schools were surveyed on why they worked in part-time jobs ar why
they did not work,

Hobbs and Grant (1991, p. 15) found that localised limitations of a lack of part-time jobs or a
lack of pubtic transport meant that some students did not work. Another finding suggested
that differences in group values influenced students' decisions about part-time work. After
analysing responses {o find the most frequently given reason for not working, other than
localised limitations, three schools were found to differ from the majority. The maost frequent

responses for these schools were based on family values. The student populations of two of
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the schools gave lack of parental permission as their most frequent reason for not working.
The thid school, again reflecting parental control, claimed that family commitments
prevented them from taking part-time work, The students from this school also most
frequently claimed that a lack of work experience prevented them from having a part-time
job (Hobbs and Grant, 1881, p. 17).

The schools studied by Hobbs and Grant (1991) were located in neighbourtioods which were
geographically different. It may be hypothesised that the factors which influenced the
decisions about pari-time work for each school population might have similarities or
differences depending on the social values or labour market circumstances of the
neighbourhood in which the relevant school was located. Hobbs and Grant (1991} do not
describe the student populations so it is not possible to determine the social factors which

may have influenced the decisions of these groups of students.

Methods Usged in Pravious Ressarch
ualitative Research

To gain a greater understanding of the factors which influenced students in their decisions
about pat-time work, some researchers designed qualitative studies which provided for
more in-depth individual data to be gathered, Green (1980), Reeders (198E) and Wilson et
‘al. (1987) were among those who sought to gacher qualitative data about ine aftitudes,
perceptions and opinions which secondary students held about paid part-time work. Case
studies or surveys combined with intervievss were used to gather informaiion about the
social, occupational and educational significance of part-time work to individual students.
Reeders (1986) used case study methods to gather data from 45 predominantly working
class male students. He noted that the interview material was most usefu! for providing
illustrative quotations because of the difficulty in making generalisations from the transcripts
(Reeders, 1886, p. 32). Wilson et al. (1987) chose case studies of 24 students, selected to

be representative of gender, ethnicity and school type available in the Melboume region,
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The parents and teachers of the students were also interviewed. Their responses were used
to confirm student perceptions of pari-time work or to provide contrasting opinions. For
example, Wilson et al. (1987, p. 9) reporied the perception of a student from a private
school, which was confirmed by comments from an interview with parents from that school,
that part-time work led to a broadened view of iife by offering the opportunity of mixing with
a more diverse range of people thar was possible for the student in their home or school life.
Trianpulation of Data

Jick (1879, p. 603) referred to this multiple perspective as triangulation <. ata stating that
“riangulation may be used not only to examine the same phenomenon from mutiple
perspectives but also to enrich our understanding by allowing for new or deeper dimensions
fo ememye".

Batween Metheds Triangulation of Data

Denzin (cited in Jick, 1879, p. 602) described another kind of triangulation as the "between
methods” fype, when "two or more distinct methods are found to be congruent and yield
comparable data". This form of triangulation is often achieved within one study by gathering
data through questionnaires and semi-structured interviews. Cannrgers (1990, p. 66) found
that data gathered through a questionnaire was validated and further ifluminated by the data
which was gathered from a very small sample through semi-structured interviews.

Green's Study

Green (1990) chose the combination of questionnaire and semi-structured interview to
coniduct his study of 138 senior students from a school with a predominantly middie class
population. The guestionnaire was used to gather statistical data while the interview was
used to gather qualitative data. Green (1990, p. 427) quoted Lofland and Lofland’s (1964)
description of the semi-structured interview as a "guided conversation whose goal is to elicit
from the interviewee detailed materials that can be used in qualitative analysis”. The
Interview schedule was guided by a conceptual framework, developed by Green, which

defined the social contexts of part-time employment for his sample of secondary students.
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This conceptual framework was also used as an initial set of data categories for the data

reduction stage of data analysis.

Comparison of the Litergture About Part-Time Work and Social Ciass

American Middle Class Students - Workers and Non-Workers

Green's (1890) study of 138 American middle ciass students supported the idea that
situational factors would impact on the decisions which secondary students made about part-
time work. Green’s (1920) analysis of student decisions showed that the needs of the
student, created by situational factors, influenced the attitudes and opinions which the
student held about part-time work., The attitudes and opinions, in tum, influenced the
decisions which the student made about part-time work. Green (1990) found that four
categories of students participated in part-time work. One group of students were ready to
move on to full-time employment and an adult life with family commitments. A second
group had strong interests in academic and extracurricular aclivities but feit that par-time
work was a useful time-structuring element in their lives. The third group used paint-time
work for social exploration of {he workplace and to meet a wider range of people. The fast
group were simply interested in the material benefits which were possible through their part-
time work 2amings (Gteen, 1990, p. 429).

Green (1990) also identified two categories of non-working students. The first group were
committed to academic and extracumicular activities and chose not to work. The second
group, similar to the two groups identified by Hobbs and Grant (1891, p. 17), wished to work
but did not have parental permission (Green, 1990, p. 430).

From analysis of the different atfitudes and opinions about part-iime work whicit were
revealed, Green (1990, p. 432) concluded that these studenis were all exhibiting variations

of an American middle class work ethic. This suggestec) that the population of this school
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were influenced by the values of the neighbourhood which was made up of predominantly
middle class families.

Shared Values With Various Australian Social Classes

However, the studies by Hobbs and Grant (1991), Wilson et al, (1987) and Reeders (1986),
found that Australian students, who were not necessarly middle class, gave a similar range
of reasons for working or not working to those given by the middle class group which were
surveyed by Green (1990). For example, those students from Green's study who sought
work experience which would lead to full time employment were reflected in Reeders’ (1986)
Australian study of working class male students. Reeders found that these students believed
that part-time work gave them the opportunity to learn skills, make contacts and prove
themselves worthy of an apprenticeship or full time job (Reeders, 1986, p. 33). Wilson et al.
{1987) interviewed other unclassified students who offered reasons for working which were
consistent with a category cetermined by Green (1990). The findings of Wilson et al. (1987,
p. 5) supported Green's conclusion that, for some students, part-time work met their desire

for material acquisitions and, for others, a desire to structure time or learn time management

skills,

There also seemed to be shared values amongst the non-working students from different
social groups. Hobbs and Grant (1991, p. 131) found, by surveying the non-working students
from each of the 12 schools in their sample, that 25% - 30% of non-working Students in
rnbst of the schools were "committed non-workers". As Green (1980) also found, this group
of students preferred to spend their time on academic or leisure activities. This suggests that
these students, from backgrounds which may be different or similar, shared values
irrespective of their backgrounds.

Differences Amonqst Various Social Classes

There were 2Iso apparent differences amongst the groups. Green's (1980) research, and
findings by Berryman and Schneider (1982), offered evidence of a contrast in the job search

skills of some students. Green (1990, p. 430) identified a group of students, from his middle
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class sample, who worked selectively according to their academic and recreational priorities.
These students seemed to have a clear understanding of the labour market and to make use
of that knowledge. In contrast, Berryman & Schneider (1982) found that, in their sample, a
large number of students not involved in part-time work claimed that this was because they
did not know how to find a job. It was not possible to compare these two groups, to identify
the social or situational factors which may have been present, as little information was
available about the sample in Berryman and Schneider’s study. it would aiso be helpfuf to
know whether the studerts from each group had participated in any vocational education

classes.

Summary of the Literature About Part-Time Work
and Full-Time Secondary Students
Although students of all types engage in pant-time work, there is evidence to suggest that
rates of participation are affected by social and situational factors such as gender, minority

status, academic performance and, less conclusively, socio-economic status.

The most significant and posifive outcome of part-time work for full-iime students was the
development of social skiils such as self confidence, responsibility, communication skills and
the maturity which came with financial independence. Some researchers believed that
negative outcomes couid resuit from part-time work although this was linked to those

students who worked excessively long hours.

It was generally agreed by researchers that money was the primary reason why secondary
students sought pari-time jobs. Student responses indicated that the money might be used
for personal or luxury spending, for saving or to help support the family. Some students also
valued the work experience and skills which came from pért-time wiork and recognised the

resuftant personal development.
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The most common reasons given for not working were a commitment to study, sport or
adolescent pursuits. There were also students who wished to work buf for a number of
reasons were unable. These students did not have parental permission, were unable to find a
job or did not have transport to the workplace. Other reasons suggested a jack of confidence

or skills in the student,

Whatever the reasons that students gave for the decisions they made about part-time work,
it was apparent that social and situational factors were important because of their influence
on the attitudes, perceptions and opinions which secondary students held about paid
part-time work. The reports from the studies of Hobbs and Grant (1891) and Dalziel (cited in
Ashenden, 1990) suggested that the decisions which students made might be influenced by
factors within the schoo) neighbourhood. While previous research offered a range of reasons
which students gave for paricipation or non-participation in part-time work, it did not offer
clear findings about the reasons for some apparent differences in participation rates between
the socio-economic groups. The puipose of this study is to deterrnine, through quantitative
and quaiitative methoeds, whether there are differences in the attitudes, perceptions and
opinions about part-time work which are held by students from different socio-economic

neighbourhoods.
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Graphic Conceptual Framework
Reasons for participation or non-participation in part-time work by secondary students,
based on research by Hobbs & Grant (1991), Green (1990) and Berryman & Schneider
(1982).
Students may seek part-time work to:-
© eam money for - personal use
- helping with family expenses
- entertainment
- 5aving
- future education expenses
o develop work skills
o gain work experience
= get a reference
= meet a wide range of people
= make contacts for future jobs
o secure an apprenticeship
Students may not seek paid part-time work because:-
v they give priority to schoolwork
a  sport is more imporiant
o they have too many family commitments
o the parents won't give permission
o they have no transport to the workplace
o they lack the confidence to apply for a job
a they prefer to have free time

o they don't think they are skilled enough
{Framework continues)
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Graphic Conceptual Framework {(continued)

Students may seek paid part-time work but be unsuccessful in their job search
because:-
< they have poor job search skills
o there is a shortage of pant-time jobs
o they lack confidence
Research findings about pattems of participation in parttime work for secondary
students from different socio-economic groups
o Students from middle income families are more likely to have a part-time job than
students from high or low income families (Kablaoui & Pautler, 1991).
o Students from high income families are more likely to have a part-time job than
students from low or middle income families (Cornish & Coventry, 1984).
o Students from wealthy suburbs are more likely {0 have a part-time job than siudents
from working class suburbs (Dalziel, cited in Ashenden, 1880).
= Students who maintain high academic results and are from wealthier families are more
easily able to selectively enter and ieave the part-time labour .markat (Green, 1990;

Ashenden, 1990)




CHAPTER 3. METHOD OF THE STUDY
Design of the Study
This study was designed to survey a sample population of Year 11 students, drawn equally
from neighbourhoods of high, middle and low socio-economic status. The purpose of the
study was to gather data regarding the attitudes, perceptions and opinions about part-time
work held by some Year 11 students to determine whether there were differences amongst

the students from high, middle and low SENS.

Quantitative and qualitative approaches of data coflection, through questionnaire and
semi-structured interview, were used to achieve the "between methods" triangulation as
described by Denzin (cited in Jick, 1979, p. 602) and advocated by Carruthers (1990, p. 66).

(See Chapter 2. Literature Review, p.18),

Description of the Population Sample

The School Sample
The schools were selected from the southem metropolitan area. The socio-economic status
of each secondary school neighbourhood in the southem metropolitan area was identified
using Census 81 and Census 86 data in Perth: a social atlas. Six schools were setected:
two in high socio-economic neighbourhoods, two in middle socio-economic neighbourhoods
and two in low socio-economic neighbourhoods. The Priority Schools Program List from the
Ministry of Education was used as a guide for the selection of two schools from low
socio-econogmic neighbourhoods.
Schools in Low Socio-Fconomic Neighbourhoods
School 1 - The school population, transient in nature, is in the 800 - 850 range. The majority
of the student population is of first or second generation British migrant background. There is

a high tevel of socio-economic disadvantage shown in the school population, and in the local




community, which also has high levels of unemployment. Students commonly live in state

housing or rental properties.

School 2 - The school population is approximately 730, including @ small minority of
students from areas outside of the school neighbourhood. Approximately 30% of studenis
are from low income families. There is a mix of students who live in state housing, rental or

private properties. The community is strongly multicultural, as is the school population.

Schools in Middle Socio-Economic Nei urhoods

Schooij 3 - The school population is approximately 1220. The students are from the older
housing areas or the wealthier new suburbs. There is a small minority of students of Asian
background, The neighbourhood is in the upper middle socio-economic range.

School 4 - The school population is approximately 1100 students. There is a mix of students
from state housing and private properties. The majority of students are Australian bomn with a
small minority who are from the United Kingdom. The neighbourhood suffers a very high

unemployment rate and is in the lower middle socio-economic range.

Schools in High Socio-Economic Neighbourhggds
School & - The school population is approximately 1200 and is mainly Australian bom with a

small minority of Asian born students and students of Asian descent. Most families live in the
wealthier private housing areas.

School 6 - The school population is approximately 1400 and is strongly mullicultural. A
significant number of students are Asian bom. Most families live in the wealthier private

houcing areas.
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e Stude I
Each school was asked to grant access to a TEE English class or a Horizonta! Form class so
as to avoid a sample which was skewed by academic interest or ability. It was necessary to
compromise with some schools because of the low class numbers available naturally or
because of excursions. A minimum of 22 was set for a final sample size in each school,
although a lesser number was accepted for Schools 4 and 5 because of their poer retum

rate of consent forms. The compaosition of the final sample is shown in Table 1.

Table 1
giti the Fina dent S 8 S
SEN N  Classes selected
Low
School 1 26 1 TEE English, 1 Senior English
School 2 27 1 Foundation Mathematics
Middle
School 3 23 2 TEE English
School 4 18 2 TEE English
High
School § 18 2 Horizontal Form
School 6 23 2TEE English

The Interview Sample
Twelve students, two working and twa non-working students from each SEN, were randomly
selected from those students who had given permnission to be ierviewed. This group of

students comprised 5 workers and 12 non-workers in the Low SEN, 15 workers and 12
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non-workers in the Middle SEN and 9 workers and 10 non-workers in the High SEN. Gender

balance was not considered.

Data-Gathering Instruments
The Questionnaire
A branching questionnaire was developed from the preliminary range of opinions and
perceptions which had been gathared from the literature regarding secondary students and
thelr relationships with paid part-time work (see Appendix A - Trial Questionnaire and
Appendix B - Questionnaire). The questionnaire was used to assess, in the sample
population, the level of agreement with, or level of importance of, given items related to
part-time work, or the frequency of spending of the part-time wage on given items and to
establish the range of opinions heid within this population. Provision was made for

unanticipated responses in each question with an Other category of response.

All students were asked biographicaf questions in Section 1. They were then directed to a
section for working students if they had worked in 1992 or 1983 or to a section for
non-working students if they had not held a job during this period.  Students were
questioned on several aspects of part-time work and asked to respond using 5 point Likert
Scales. The responses indicated the irnportance to the student of given items in the
questionnaire or the student’s level of agreement with given items in the questionnaire. The
verbal anchors in the scale used to assess the importance to a student of given items in the

questionnaire were very important, important, unsure, not vety imporiant and not importam.

The verbal anchors used to assess a student's level of agreement with given items in the
questionnaire were strongly agree, agree, unsufe, disagree and sirongly disagree. The
verbal anchors used to assess the spending of the pan-time wage were always, sometimes,
unsure, hardly ever and not at gll. Anderson (1990, p. 212) recommended the use of a

neutral position so as to encourage a more complete response rate for each question.
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Each questionnaire had a detachabie slip on which the student recorded their name, section
of the quastionnaire which was answered and whether they had given permission to bz
irterviewed. This slip was collected separately, to preserve corfidentiality, and used to

stratify and randomly draw the interview sampie (see Appendix C).

The Interview
Following an initial analysis of the questionnaire responses, a seml-structured interview
scheduls was developed for those students who were workers (see Appendix D) and another
for those who were non-workers (see Appendix E). Common questions and questions
relevant to the working status of the student were asked of each student. Prompt or probing

questions were included where appropriate.

Procedure
Developing the Questionnaire
Previous studies (Hobbs & Grant, 1991; Nolan & Hagen, 1989; Wilson et al, 1987, Reeders,
1988) of secondary students and their relationships with paid par-time work have pointed
cut a range of attitudes and opinions which the students hold about part-time work. These
were used as a preliminary set of responses to guide informal discussions, individually and
in twos and threes, with a small group of 8 Year 11 students. These studeris came from a
range of neighbourhoods which were similar t¢ the range in the sample. The discussions
were used to determine appropriate language and to test the completeness of the
preliminary range of opinicns. During the time when the discussions were held, the
researcher developed a questionnaire based on the range of opinions drawn from the
literature and guided by the language and responses of the smali group of students. This
strategy was recommended by Marshal! & Duignan (cited in McPherson, 1887, p. 128). In

particular, the strategy of using the knowledge and 'anguage of the small group of students
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helped guard against inappropriate terminology which may have caused invalid responses.

The questionnaire was then trialled on the small group of students. Following this trial,
changes were made to correct errors and ambiguities in the wording and instructions of the
instrument. To address the reliability of the questionnaire, the trial instrument was shown to
a number of research advisers for comment and recommendations. No statistical tests for

reliability or validity were conducted.

The questionnaire was designed so that in Section 1, all students answered 4 questions o
determine their participation in upper and lower school career education and one question
regarding receipt of AUSTUDY and gender of the participant. A final question in Section 1
regarding the parnt-time work history of the student, directed respondents classified as
workers to Section 2 and respondents classified as non-workers to Section 3 of the

branching questionnaire.

Students ciassified as workers were asked to respond to 7 questions which asked for details
of the student’s work times, job search strategies, current status in the part-time labour
market and whether part-time work had Influenced decisions about post-compulsory
schooling. Respondents were then asked {o indicate the level of importance or the leve! of
agreement with 47 items related to reasons for working, use of the pant-time work wage,
beliefs about part-time work, relationships between school and part-time work and the
advantages and disadvantages of part-time work.

Students classified as non-workers were asked questions which stratified respondents into
those who were actively seeking part-time work and those who were not, Job seekers were
questioned on their job search strategies and reasons for wanting a part-time job. All
students classified as non-workers then responded to 28 items related to reasons for not

having a part-time job, beliefs about part-time work and relaticnships between school and
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~ part-time work. The items in Section 2 and 3 related to reasons for working, belie"s about

part-time work and relationships between school and part-time work were duplicnted.

Trialling the Questionnaire
The questionnaire was trialled on a separate Year 11 Work Studies class of 14 students to
further test its validity and roliability. Following a brief introduction to the class by the
researcher, information letters to the parent and student (see Appendlx F) and
parent/student consent forms (see Appendix G) were distributed to the students. Two days
later, the questionnaire was administered. The questionnaires were not coded and the

procedure took 30 minutes.

Following analysis of the responses from the trial class, some instructions within the
questionnaire were clarified and further responses were added to some questions, A ranking
scale in the question regarding the use of part-time wages was changed to a Likert scale as
this gave a clearer indication of how students used their wages (See Appendixes A & B).
Developing the Interview Questions

Questionnaire responses were tallled in Likert Scale categories per item and per SEN.
Additional written comments in the questionnaire were categorised and recorded. Interview
Guestions were developed to ﬁain information about the current pant-time employment status
of the student, to give the student an opportunily to expand on reasons for working or not
wofking and to offer an opinion or perception about career education classes and the
relationship between school and pant-time work., Although some common questions were
asked, separate interview schedules were used for students classified as workers and those
classified as non-workers, In‘ each classification, students were asked standard questions
and initially offered a range of responses. The language and knowledge of the smail group of
6 Year 11 students and a trial of the instrument were used to address the reliability and
validity of the interview schedule. No statistical tests were used to test the reliability or

validity of the instrument,
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TriaHing the Interview Questions

The interview questions were trialled on the six students who were involved in the initial
informal discussions during the development of the questionnaire. During the trial, probing
open questions were developed and used if the dialogue became stifted or when a point
needed clarification or seemed worthy of further investigation. Student responses were
recorded as spoken and paraphrased back to the student to ensure propei understanding by
the researcher, The trial of the interview, using students who were similar to the
respondents in the sample and who had coniributed to the initial development of the

language and items in the questionnaire, attended to the validity of the interview instrument,

Preparation of the Sample Schools
The Principals of the six schools selected were telephoned to gauge their initial interest in
the project. One school declined to participate and was replaced by a school in a similar
socio-economic neighbourhood. The Principals were then contacted in writing (see
Appendix H). Information packages including a sample of the student/parent information
letter and consent form (see Appendixes | and J) and a copy of the questionnaire (see

Appendix B) were sent to'each school, four weeks before the end of Term 3.

Each Principal, when telephoned within a week of delivery of the information packages,
offered provisional support dependent on staff members being willing to become involved in
the project. Following staff meetings, each Principal indicated a staff member, the Head of
Department or Year Co-ordinator, who had agreed to act as the liaison person. A timetable

to conduct the survey was negotiated through these people.

Data gathering commenced in the last 2 weeks of Term 3 and was completed by the end of

the second week of Term 4.
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2btaining Student and Parent Consent

in each school, students were given a student/parent information letter and consent form
(see Appendixes ! and J), a minimum of 2 days and a maximum of 4 days prior o the
administration of the survey. The information letters were distributed by the researcher
following a brief introduction to the class. In two schools, where it was necessary to add
further classes in an attempt to achieve a minimum sample size, the class teacher
distributed this second set of letters because of time constraints.
Administering the Questionnaire

The questionnaires were administered during the last 2 weeks of Term 3. The questionnaire
was administered to each intact class, or combined class, by the researcher in a classroom
situation. Students conipleted the questionnaires following a brief introduction to clarify the

purpose and layout of the questionnaire.

On completion of the survey, the detachable slip was removed and the slips and
questionnaires filed separately. Each class required a maximum of 30 minutes to complete
the pracess.
Condug'hg the Interviews

On the first day of Tenm 4, schools were informed by hand delivered mail of the students
who had been selected for an interview (See Appendix K}. The liaison person in each schooi
was telephoned the following day and a timetable and location for the interviews was
established. The interviews were conducted from the middle of the first week to the middie

of the second week of Term 4.

Two working students and 2 non-working students from each socio-economic category were
interviewed, individually, in a 10 minute interview. Each student was interviewed at their own
school. The interviews took place in a private room or in a private outdoor area. The
interviewer and the respondent were comfortably seated in a semi-facing position with the

aim of creating a relaxed atmosphere, Each student was reminded that the interview was
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voluttary and that the student had the right to not answer any guestion. Student responses
were recorded, as they were spoken, on to an interview form. The researcher paraphrased
the answers back to the respondent to ensure clarity of understanding. Probing questions
were used where the dialogue faltered, when further explanation was necessary or when a
point seemed worthy of further exploration. Responses and further questions were recorded
. on an interview form, Audio-taping was not used as very few students gave permission.

Concludion the Data Gathering
Final letters of appreciation, advising of the completion of data gathening, were sent to each
Principal (see Appendix H). Similar letters were also sent to the liaison person in the trial
school (see Appendix M) and to the liaison person in each of the six schoois (see Appendix
N).

Data Analysts Procetures

Analysis of Questionnaire Data
The response choices for each item in the questionnaire were first scored as follows. Where
a choice was to be made between yes or no, yes was scored as 1 and po was scored as 2.
Where more than one response could be given within one question, the choices were scored
as 1, 0, 1, 0 continuously. Likert Scale response choices were assigned a score of 1 to 5.
The choices of yery important, strongly agree and always were scored as 1 and the choices

of not important, strongly disagree and not at all were scored as 5. Data were recorded
using a Wordstar 4.4 non document file. This record was used to tally responses per iterm

per SEN. Numerical data were then converted to percentages for comparison amongst the

SENs.

Means were calculated for each item in a Likert Scale based on the assignment of scores

from 1 - 5 to the response choices, Using the EDSTATS package, one way ANOVAS and

Scheffe Tests were used to identify significant differences (p<.01) amongst the SENs, As

ANOVAs were conducted on 131 consecutive questionnaire items, thus increasing the
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likelihcod of a Type 1 error, the level of probability was set at .01 as a rigorous test for
significant differences,

i Analysis of Intarview Data

The interview responses were subjected to comtent analysis. The responses of each

individual were summarised and categorised. The conceptual framework, derived through a

1 _ review of the literature and used to develop the guestionnaire items, was used to determine

,:
|
!

the data categories. Quotes from individual students were used to present individual view
points which gave greater depth to the statistical information gathered from the

questionnaire.
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CHAPTER 4, RESULTS OF THE STUDY
Summary Statement
A branching questionnaire was administered to all subjects which stratified the sample into
students who had worked in a paid part-time job during 1992 or 1983 and students who did
not have a paid pan-time job during this pericd. Foliowing preliminary analysis of the
questionnaire responses, 12 students were interviewed using a semi-structured interview

schedule. See Chapter 3, p. 25 for a description of this sample.

Means were calculated for each item in a Likert Scale based on an assignment of scores
from 1 - 5 to the response choices. The scales, very important, strongly agree and always
were scored as 1 and not important, strongly disagree and pot at all were scored as 5.
Descriptive statistical methods of ANOVA and the Scheffe Test were used to identify
significant differences (p<01) amongst the SENs. As multiple ANOVAS were conducted on
the data from the questionnaire, increasing the likelihood of a Type 1 error the probability

level was set at .01 as a rigorous test for significance.

Importance was placed on a qualitative approach to data gathering and analysis as it was
considered vital to observe the level of agreement or the level of importance which students
in each SEN attributed to each item in the survey and also to obigin individual comments to
gain a greater depth of understanding of the data. A significant difference, (p <.001) was
found on the following item,

1 usualty use the wage from my part-time job to help the family with

expenses (eg clothes, sports equipment).

p=.001 Low SEN v Middle SEN (p = .001)

Low SEN v High SEN (p =.108)

Middle SEN v High SEN (p = ,309)
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The findings of this study are discussed in detail in the following Research Questions. Full
details of the distribution of students responses, in percentages per SEN, are contained in
Appendix P.
Findings
The Distribution of Workers and Non-Workers in Each SEN
Table 2 shows the percentage of students in each SEN who were workers, non-workers and
job-seekers.

Table 2

Workers, Non-workers and Part-Time Job Seekers in each SEN

% of Students
Part-time work Low Middle High
Status n=563 n=39 n=39
Worker 45.28 61.54 41.02
Non-worker §4.72 38.41 58.97
Part-time job seeker 32.08 20.51 20,51

Camparison amongst the socio-economic groups on the distribution of workers, non-

workers and job seekers.
The Middle SEN had the highest percentage (61.54%) of workers and the High SEN had the

lowest percentage (41.02%) of students who were workers. The Low SEN had the highest
percentage (32.08%}) of students who were looking for a part-time job.

~ Note: See Appendix O, Table O-1 for a full report of the percentage of workers, non-workers

and part-time job seekers in each school in the sample.

T
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Research Question 1

is there a difference in the attitudes, perceptions and opinions about paid part-time

work amongst Year 11 students from schools in neighbourhoods of different

socio-economic staius?

Students were surveyed on :-

the degree of importance which they placed on given reasons for having or not having a
part-time job,

their level of agreement with given statements about the advantages and disadvantages
of having a part-time joh,

how often they spent their pay on given items,

the hours per week which they worked during term time and during school vacation,

the type of job search strategies used, and

whether having a part-time job did or would influence their decisions about completing

post compulsory schooling.

The findings of Research Question 1 are detailed in the following subsidiary question reports.

The only significant difference (p<.01) found amongst the SENs was between the Low and

Middle SENs involving how often each group used their pay to help the family with expenses

(p=<.001, SEN 1 and SEN 2 p = <.001) (see Subsidiary Research Question 1.4).
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Subsidjary Research Question 1.1

Is there a difference in the reasons given for having a part-time job amongst Year 11

students from differert socio-economic neighbourhoods?

Table 3
s of ce Given to ons for Having a Part- [+]
Mean
Reasons for having Low Mkidle High
One Way ANOVA
a part time job SEN SEN SEN
F P Sig. Dit,
n=41 n=32 n=24
to earn money 1.4040) 1.2931) 138 0304 0.676 -
to meet different pecple 288 28431) 238 1.388 0.255 -
to gain work sidits 1.68 1.78 213 0.9 0.400 -
to work with friends 30040 3.4 3 0.037 0564 -
to be indeperciont 1.88 219 18323 0819 0.403 -
my parents wanted me {o 408{40) 372 417 1.220 0.300 -
to get a reference 1.98 184 283 4.007 0.021 -
to fill in time 410(40) 434 375 2.457 0.020 .
1o make job contacts 251 238 308 1.808 0170 -

might lead to apprenticeship 3.02 323 417 4.461 0014 -

heip support family 359 428 383(3) 3054 0052 -

i e e s S A e o e £y et L b o T 1 e Bl b e e A L
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(8 incomplete responses encountered)
Note. The values represent the mean scores from a Likert Scale where 1 = very important

and 5 = pot important,
*p <.01.
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Comparisons ongst th ocio-economic_ neigh oods on_ the level o

importance placed on the given reasons for having a part-time job.
Note: See Appendix P, Table P-1, Tatle P-2 and Table P-3 for a full report of the

percentage of student responses, per item, in each SEN.

There were no significant differences {(p(.01) amongst the groups of students in the
importance which they placed on any of the given reasons for working. Table 3 shows the
mean level of importance placed on the various given reasons for having a part-time job
within each SEN. The highest percentage (92.68% - 98.87%) of students from each SEN
said that earning money was an important or very important reason for working. Over 60% of
students in each SEN also said that getting a reference, gaining work skiils, being
independent and making contacts for future jobs were important or very important reasons

for wanting a part-time job.

The interview data supported the finding that there were no differences amongst the groups
according to why they wanted part-time work and gave examples of the personal needs
which were met through part-time work. Each of the students who were interviewed said that
their primary reason for having a part-time job was to eam money for personal expenses. A
student from the High SEN said that “eaming money to pay for my own personal expenses
gives me the independence and power to make my own decisions”. A student from the Low
SEN explained further that “preparing for the future was equaily as important as earning
money for personal expenses”™. This student was saving for a car and ensuring that he had
work in the future in case he could not get a full-time job, The interview comments from this
student illustrated why gaining work skills was an important reason for working. The student
said that he expected that his work experience would “show an employer that | have general

skifls and a knowledge of business” which would be transferable to any future job.

e e e e oo
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Other interview comments, by a student from the High SEN, gave examples of why meeting
new people was an important reason for working. This student said that, through meeting
many people, she had developed her communication skills and had been able to overcome
previous shyness while gairing work experience. She also said that she had gained skills
which were of use in English and Mathematics classes.

Subsidiary Research Question 1.2

Is there a difference in the gains said to come from part-time work amongst Year 11

students from different socio-economic neighbourhoods?

Table 4
Mesns of the Level of Agreement With the Gains From Paid Part-Time Work
Mean

GainsFrom Part-Time ~~ =°¥ Middie  High One Way ANCVA

Work SEN SEN SEN F P Sig. Dif.
=24 n=24 n=1¢

social activities out of

school 2,88 2.42 231 0.085 0837

makes life more Interesting  2.98 267 256 0.9 0610
can buy the things | ke 154 158 150 0.089 0933 -
meet interesting people 229 192 206 0.670 0515
want better school reaults 233 325 284 1.550 0.220
new skills/useful at schoot 296 27028 284 0.283 0,755
access expensive activities 2.7 225 244 0.908 0.409 -
help family meet expenses 283 325 344 2252 0.114

(1 incomplete response encountered)
Note. The values represent the mean scores from a Likert Scale where 1 = strongly agree
and 5 = strongly disagree.

*p( .01.
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Table 5
Means of the Level of Aqreement With the Skills Gained From Part-Time Work
Mean
Skills deveiopad from Low Middle  High
part-time work SEN SEN SEN One Way ANOVA
n=53 n=3% n=3g F P Slg. Dif.
sccept responaibiity 1.70 182 1.44 2,000 0.128 -
makeg decisions 1.92 195 1.68 1.052 0352 -
obey instruciions 1.62 1.74 1.60 1.912 0152 -
be punctual 183 1.72 151 1.7118 0.183 -
be organised 1.70 150 1.51 0925 0.289

communicate with many types  1.75 1.74 1.44 2670 0.073 -

be more confident 1.60 1.74 1.46 1.422 0.244

leamn about worlkpiace 1.74 158 167 0330 (.60 -

Note. The values represent the mean scores from a Likert Scale where 1 = strongly agree
and 5 = strongly disagree.

*p (.01,

Comparisons amongst the socio-economic_neighbourhoods on the level of

agreement with the given advantages of paid part-time work,
Note: See Appendix P, Table P-4 to Table P-9 for a full report of the percentage of student

responses, peritem, in each SEN.

There were no significant differences {p(.01) amongst the groups of students in their level of

agreement with the given list of advantages which might come from having a part-time job.

e R A e T e
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Tabte 4 and Table 5 show the mean level of agreement with each of the given advantages
and given skills, respectively, within each SEN. The most frequently agreed to advantage,

by 93.75%-100% of students from each SEN, was the freedom of choice in spending.

There were similarities amongst the students from each SEN, in their level of agreement
about the skills which they developed through having a part-time job (see Table 5). Over
80% of the students in each SEN agreed or strongly agreed that part-time work was helpful

in developing personal and workplace skills and knowledge.

The majority of students in each SEN aiso agreed about the social advantages of having a
part-time job with 70.83% - 87.5% agreeing or strongly agreeing that they were able to meet
interesting people and 62.50% - 668.86% agreeing or strongly agreeing that their social

activities were broadened.,

The comments from the students who were interviewed supported and expanded on the data
gathered from the questionnaires. The following interview excerpts gave examples of some
student perceptions of the advantages of part-time work and the value which was placed on
these by individuals. A student from the High SEN said that the financial independence,
which was a benefit of working, enabled her to make her own decisions. She commented
that, “these are minor decisions but they prepare me for making major decisions in the
future®. However two students from the Middle SEN placed the value of getting work
references and experience before the freedom of choice and help with recreation which

came with eaming money.

i ot e i . Ry = 8 B
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Subsidiary Research Question 1.3
Are there differences in the disadvantages thought to come from pari-time work

amongst Year 11 students from different socio-economic neighbourhoods?
Table 6

ns of the Level] of A ent the Disadvan g of Havin art-Time Job

Mean
Disadvantages of having Low Middie High
One Way ANOVA
a part-time job SEN SEN SEN
F P Sig. Dif

n=24 n=24 n=16
hard to complete homework 258 317 344 224 Q115 -
hard to spend time with friends 2.88 3.08 3.3 0808 040 -
fee] tired at school 3.08 313 A7B 1676 Q188 -
tard to find time for interests 304 3W(23) 37 1843 0487 -
hard to take part In sport 347 a2 285 1608 O.iH -

(1 incomplete response encountered)

Note. The valugs represent the mean scores from a Likert Scale where 1 = strongly aqree
and § = strongly disagree.

*p {.01,

Conmparisons _amongst the socio-conomic neighbourhoods on the level of
agreement wiv) the given list of disadvantages of paid part-time work.

Note: See Appendix P, Table P-10, Table P-11 and Table P-12 for a full report of the

percentage of student responses, per item, in each SEN,

There were no significant differences (p{.01) amongst students from the Low, Middle and

High SENs in their leve! of agreement with the given list of disadvantages. Table 8 shows

T —oh Ty 8 ALY, S p § airary T S e TIm e Mo mns 3 e mamet i e ama



|

45

the mean fevel of agreement in each SEN with each given disadvantage. Overall, it seemed
that the students from each SEN did not agree that having a pari-time job adversely affected
the time which they had available for other activities, aithough there were exceptions. The
students in the Low SEN seetned more likely than the students from the Middle or High
SENSs, to experience difficulties in finding time for some other activities. In the Low SEN,
£2.50% of students agreed or strongly agreed that having a pari-time job made it difficult to
find time for homework compared to 41.67% of students from the Middie SEN and 25% of
students from the High SEN. Students from the Low SEN were fairly evenly divided in
agreeing or disagreeing that their time for sport, leisure or rest was affected by having a
part-time job whereas 63.50% - 81.25% of students from the High SEN and 54.18% -
88.67% of students from the Middle SEN disagreed or strongly disagreed with these

suggested disadvantages.

Although data from the questionnaires suggested that students in general did not experience
difficulties in finding time for part-time work and other activities, the comments from those
students who were interviewed gave examples of the pressure of time felt by individual
students from each SEN and showed how these students coped with all of their
commitments. A student from the Middle SEN said that while having a part-time job didnt
stop him from pasticipating in other activities, he missed simply having free time to "bludge”.
This lack of free time was confirmed by a student from the Low SENwho described how she
must set a "really strict schedule” in order to cope with work and school. This student also
commented on the stress which she often fzit. Another student from the Low SEN agreed
about the stress but said that work ceuld aiso relieve stress from other situations as he was
able to "get away from everything else". Two students, one from the L.ow SEN and one from
the High SEN said that they had modified their sports schedules to fit in with their part-time

jobs. These students emphasised the importance of sport and work in their lives.
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ubsidiary Research Question 1.4

Is there a difference in the use of part-time work wages amongst Year 11 students

from different socio-economic neighbourhoods?

Table 7
Means of Frequancy With Which the Part-Time age was Spent on Give
tems
Mean
Significant
differences
Low Middie High Schelfe (P)
One Way ANOVA
i SEN SEN SEN SEN v SEN
Expenditure
n=24 n=24 n=15§ F [ Sig. DH. LvM LvH MvH
help parents/expenses  2.25  3.88 319 8606 0001 000t 0001 0108 0.309
personal items 167 158 188 1250 1284 - - - -
save 1.96 1.80 2.00 0033 09657 - - - -
entertainment 2.45 1.83 219 0.904 031 - - - -
snacks, drinks efc 279 21N 250 0.209 0742 - - - -
give to parents 388 4.2 447(15) 1628 026 - - - -
save for a car 254 2.58 281 0145 0885 - - - -
save for university 392  400(23) 42735 0336 0716 - - - -
car expenses 433 358 453(15) 26686 007w - - - -
pay back debls 375 3n 400(15y 0157 0855 - - - -

(6 incomplete responses encountered)

Note. The vaiues represent the mean scores from a Likert Scale where 1 = always and § =

not at ail.
*p( .01
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Comparisons amongst the socio-sconomic neighbourhoods _on how frequentiy
students spend their wage on each of the given items.
Note: See Appendix P, Table P-13, Table P-14 and Table P-15 for a full report of the

percentage of student responses, per item, in each SEN,

There was a significant difference {p(.01) between the students from the Low and Middle
SENs in the use of the wage to help parents with those family expenses, such as clothes or
excursions, related to the activities of the student. Table 7 shows the mean frequency of
spending for each of the given items in each SEN. A majority of 75% of students from the
Low SEN said that they always or sometimes used théir wage to help parents in contrast to
75% of students from the Middle SEN who said that they handly ever or never used their
wage to help with this family expense. Students from the High SEN were evenly divided
between those who did and those who did not usuaily help parents with expenses.

There Were no significant differences (p{.01)} amongst the SENs for the other given ways of
spending the part-time wage (see Table 7). The majority (62.5% - 85.86%) of students from
each SEN appeared to divide their income between saving and spending on incidentals and
entertainment or personal items. The highest percentage (83.75% - 95.86%) of students

from each SEN said that they always or scmetimes spent their wages on personal items.



Subgidiary Regearch Question 1.5

Is there a difference in the job search strategies used by Year 11 students from
different socio-economic neighbourhoods?

Table 8

aan Number of Studants Using Given Job Search tegie

Mean
Low Middle  High
SEN  SEN  SEN One Way ANOVA
Job search strategles
n=41 n=32 no24 F P Slg. Dif.
newspaper adverlisements  0.34 o2 a21 0950 0.383 -
employer's noticeboard 0209 - 004 3.140 0.048 -
CES 007 003 .08 3M7 0.037 -
friend’s employers 032 0.28 013 0977 0.380 -
parents helped 0.29 013 020 2329 0.103 -
asked relatives 0.10 0.19 - 3422 0.037 -
direct approach 0.24 0.41 0.50 1.581 0211 -
school work experdance - 0.13 004 1.731 0259 -
appfication form 024 047 050 1.950 0.148 -

Note, The values represent the mean number of students using each strategy.

*p{ .01,
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Compzrisons_of the use of job search strategies amongst the socic-economic

neighbourhoods.
Note: See Appendix P, Table P-18, for a fuil report of the percentage of student responses,

per item, in each SEN.

There were no significant differences (p{.01) in the job search strategies used by the
students in each SEN. As Table 8 shows, although each SEN used a wide range of
strategies, the majority of strategies were used by only a few students in each SEN. In the
Middle and High SENs, the highest percentages of students, 50% and 46.88% respectively,
used the direct approach to seek a part-time job and the highest percentage of students

(34.15%) in the L.ow SEN used job advertisements in the newspaper.

Subsidiary Research Question 1.6
Is there a difference in the reasons for not participating in paid part-time work

amongst Year 11 students from different socio-economic neighbourhoods?

Please tum to next page for Table 8, Means of the Level of importance of the Given

Reasons for not Having a Past-Time Job.



Table 9

Means of the Level of Importance of the Given Reasons for not Having a Part-Time

Job
Mean

Reasons for not havinga Low Middle High One Way ANOVA
part-time job SEN SEN SEN F P Sy, Dit.

n=29 n=té n=23 _
can't find a part-time job 310 264 365 2423 0.097 -
don't need exira money 407 34 387 1.574 0.215 -
interfere with schoolwork 266 343 1.83 2836 0.066 -
parents won't allow 448 4.43 413 0,754 0475 -
too busy with sport 390 321(13) 352 2526 0.088 -
work for own family 4.48 450 400 1.85 0.165 .
too much homewark 364 283 213 3.941 0.024 -
1 think not enough skilis 432(28) 407 361 2555 0.086
unsure how fo look for a job 4.0 386 335 0.927 0.401 .
lack confidence to apply amR7n 407 391 0.667 0517 -
friends don't work 452 400 435 1.274 0.287 .
ro transport fo woriplace 4.3 314 387 4,997 0015 -
prefer to do voluntary work ~ 4.52 450 417 1.224 0300 -
don't want to work 400 350 383 1471 0317 -
AUSTUDY (or ather)
enough money 4.45 392(13) 44821} 1.413 0251 -
(8 incomplete responses encountered)
Note. The values represent the mean scores from a Likert Scale where 1 = very important

and § = not important.

*p¢ .01.
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Comgrisons amongst the socio-economic groups on the lsevel of importance of the

given list of reasons for not working.
Note: See Appendix P, Table P-17, Table P-18 and Table P-19 for a full report of the

percentage of student responses, per item, in each SEN.

There were no significant differences (p{.01) amongst the SENs on the level of importance
which students placed on any of the given reasons for not having a pari-time job, Table 9
shows the mean level of imporiance which each SEN placed on each of the suggested
disadvantages. Concems about academic performance appeared to be the most common
reason for not having a part-time job which was given imporiance by the students from each
SEN. A majority of 82.61% of students from the High SEN and 50% of students from the
Middle SEN said that having too much homework was an important or very important reason
for not having a part-time job. Majorities of 86.98% of students from th.e High SEN and
55.17% of students from the Low SEN placed importance on concern about the effect which
having a pant-time job would have on school work as a reason for not having a part-time job.
The majority (84.29% - 86.21) of students from each SEN seemed not to be influenced in

their decisions about having a par-time job by their parents, family or friends.

In each of the SENs, there were high percentages (13.79% - 26.08%) of "unsure"” responses
to the reasons for not having a part-time job related to work skills, personal confidence and

job search skills. The highest percentages of these responses were from the High SEN.
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Subsidiary Research Question 1.7

| Is there a difference in whether paid part-time work influences the decisions about
completion of post-compulsory schoaling amongst Year 11 students from different
socio-economic neighbourhoods?

Table 10

The n Sco of the Influence of Having a Part-Time Job on Decisions

Post-Compuisory Schogling

Mean
Low Middie High
One Way ANOVA
SEN SEN SEN
F P Sig. DIt
n=53 n=39 n=}9
1.72 1.77 159 0.551 0578

Note. The vaiues represent the mean scores of a scale where 1 = yes and 2 = no.

*p( .01,

Ccmparisons amongst the socio-ecenomic gqroups about the influence of having a
part-time job on decisions about completion of post-compulsory schooling.

Note: See Appendix P, Table P-20 for a full report of ihe percentage of student responses,

per item, in each SEN.

~ There were no significant differences (p(.01) amongst the groups in the influence which
having a part-time job would have on décisions about ppst-compulsory schooling (see Table
10). The majority (71.70% - 82.05%) of students in each SEN said that the decisions which
‘they made about the completion of post-oompulsory-échooling were not, or wouid not be,

~ influenced by having a part-time job.




83

The interview data supported the questionnaire data as all of those interviewed said that their
decisions about post-compulsory schooling were not or would not be influenced by having a
part-time job. However, comments added to the questionnaire, by students who were in the
minority as they were influenced by having a part-time job, gave examples of the
perceptions and opinions which some individuals held about school and part-time work. A
student from the Low SEN said that having a part-time job gave him a "starting block so as
to be abie to go up in the workd". He added that school did not give such support. While this
student appeared to have a positive view of work and a negative one of school, he still saw
the need to continue at schoo!, Two other students, one from the Low SEN and one from the
Middle SEN, were influenced to continue at school because they were unhappy with their
experiences in the part-time workpiace. Each realised that they wanted a betier quality of
employment than that offered to unskilled workers and thought that further education would
provide a pathway to this.

Subsidiary Re th Questio

Is there a difference in the hours per week worked in a part-time job amongst Year 11
students from different socio-economic neighbourhoods?

Students were asked to estimate the number of hours per week, within given ranges, which
they worked in their part-time job, during term time and during school vacations. Table 11,
on the following page, describes the minimum and maximum mean hours per week which

students said they worked.




. Table 11
The Minimum and Maximum Hours per Week Worked by Students During Term Time

and School Vacation

Mean hoursiweek
Low Middle High
Time worked 3 One Way ANOVA
| MAPML cen  sEN  seN
time job F p Slg. Dif.
n=22 n=i2 n=18
Term 1.0654 0.355 -
Minimum 8 1] 8
Maximum 10 8 10 -
Vacation 1.180 0312 -
Minimurmn 9 1 12
.Maximum 11 12 13
*p.01,

Comparisons amongst the socig-economic groups on the hours per week worked b

students in each SEN.

There were no significant differences (p{.01) amongst the SENs in {he average hours worked
during term or vacation. During term, the students from the Low and High SENs worked an
average of 9 hours per week and the students from the Middle SEN, an average of 7 hours
per week. These times increased during vacations when students in the Low SEN worked an
average of 10 hours per week, students in the Middle SEN an average of 11.5 hours per

week and students in the High SEN worked an average of 12.5 hours per week.




Research Question 2

Is there a difference in the attitudes, perceptions and opinions about a school and
paid parttime work relationship between Year 11 students from schools in
neighbourhoods of different socio-economic status?

Students were given five statements, each describing a possible way in which schools could’
become involved with students and their part-time work, and asked to indicate their level of
agreement with each statement. The mean of the responses for each statement are
presented in the following Table 12.

Table 12

Means of the Level of Agreement With Each Given Statement About a School and
Part-Time Work Relationship

Low Middle High

SEN SEN SEN
Relationshlp statement F P Slig. DH.

n=53 n=3g n=38

School representative should help students find
Pt work, 28 2.0 290 0084 Qg0 -
Ph work experiences should be discussed in

class. 264 228 277 136 0261 -
PRwork experiences are discussed in class. ~ 329(52) 286 336 239 009 -
PR work experiences should be used for
assignment topics. 3.40 3.15 35 1684 0190 -

Skifls gained through pA work should be used
for assessment. 353 333 379 1523 0222 -

{1 incomplete response encountered)

Note, The vulues represent the mean scores from a Likert Scale where 1 = strongly agree

and 5 = stropgly disagree.
*p(.01.
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. Comperisons amongst the socio-economic groups on their level of agreement with
the given statements aboi:t school and part-time work relationships.
Note: See Appendix P, Table P-21, Table P-22 and Table P-23 for a full report of the

percentage of student responses, per item, in each SEN.

There were no significant differences {p{.01) amongst the SENs for each of the given

statements about a school and part-time work relationship.

In each of the SENSs, a large percentage (12.82% - 41.03%) of students indicated that they
were "unsure" about each of the five given statements about a retationship between schoo!
and part-time work. This meant that, in most cases, less than 50% of students in each SEN

indicated agreement or disagreement with each of the five statements.

The ambivalence of these responses was clarified by the comments which many students
added to the questionnaire to express their opinion about the degree to which there should
be a schoo! and part-time work relationship. For example, a student from the Low SEN and
" or2 from the Middle SEN thought that schoo! should not play any part in the working lives of
students. Further explanations were offered by another student from the Middle SEN who
said that it was a good idea to keep paid part-time work separate from school as there were
advantages to having school based work experience programs as well as privately obtained
paid part-time work. With both alternatives available, he was able to explore a wider range of
employment options. He also said that he would not like to have teacher interference in

what he regarded as his private work life.

Further comiments, from those students_whq_ were interviewed, suggested that students

might want a school and part-time work relationship which differed from the five suggested

g e e
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“relationships. There was a strong call for work experience programs from all of the students

who were interviewed. The non-working students particularly recommended programs which

were not necessaily linked {o @ Work Studies unit. One student from the High SEN said that

it would be "good to link work and school as the same abilities were needed in both areas”.
Another student from the High SEN suggested that work experience be incorporated into
other subjects as well as Work Studies. This student had chosen not to do Work Studies
hecause of the experiences of friends who felt that there had been too much school work
and study to catch up with after doing work experience. A student from the Low SEN wanted
the school to organise broader work experience programs as timetabling problems were met
when trying to include Work Studies with preferred subject areas. Several students added
comments about the school and work relationship as it affected them as a student and a

part-time worker. Many students commented on the amount of me which pari-time work

- took from schoolwork and study time. A student from the Low SEN wamed that "studenis

should seriously consider their school workload before taking on any extra form of
employment”. A student from the Middle SEN asked for less homework 8s a compensation

to those students who worked. However this student strongly disagreed that skills gained

- through part-time work be used as a school assessment item and so had not seen this as a

means of "compensating"”.




aesearch Question 3
Does participation in a Vocational Education or Work Studies class influence the
attitudes, perceptions and opinions about paid part-time work held by Year 11

students from schools in neighbourhoods of different socio-economic status?

This question could not be answered at a statistical level because of the following problems

which were encountered.

1. Student responses showed that many had received effective career education through
subject areas other than Vocational Education and Work Studies, thereby making this
research question difficult to answer.,

2. Many of the students enrolled in Work Studies classes were absent on the days when the
survey was administered. This factor was not known until the time of the survey.

3 Because of the necessity of completing the administration of the questionnaire by the
end of Term 3, to suit school timetables, it was not possible to delay the survey untit the
following term.

Observations from the interviews and data from the questionnaires have been reported and

discussed as these aré of interest. Table 13, on the following page, describes the student

enrolment, per SEN, in Vocational Education and Work Studies



Table 13

Percentage of Students per SEN who Attended Vocational Education and Work
Studies Classes

% of students

Career education Low Middle High
program n=53 n=39 n=39
Vooational Education

Participants 62.36 89.74 5789

Non-participants 37.74 1028 42.11
Work Studies

Participants 943 1282 5.13

Non-participants 80.57 87.18 94.87

Inferview Comments about Career Education, Its Benefits and Provision,

Only one of the students interviewed was enrolled in a Work Studies class but all students
were positive about the skills they had developed in Vocational Education classes in lower

sacondary school and through English, Home Economics and Business subjects,

W;drking students were clear about the benefits which career education had given them. A
student from the High SEN thought that her particular schoo! had been active in providing
career education, including the creation of a register of job vacancies in the locality, This
student said that Vocational Education students had heen given good advice about job

search skills in Year 10 and that this year, through the Independent Living unit in Home
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Economics, she was receiving information about resumes, job applications, interviews and
advice about the qualities which employers seek. Another student from the High SEN and
one from the Low SEN each said that they had gained the confidence to apply for jobs
following the information and work experience which they had gained from Vocational
Education classes. Another student from the Low SEN said that the Vocational Education
classes had been supporied by advice and handouts given in an English class. She had
found this combination very helpful. A student from the Middle SEN had not been in any
specific career education units but said that job search skills taught in English and Typing

classes had been of value.

A non-working student from the High SEN had also not been enrolled in any specific career
education units. However, a Year 10 English unit had covered resumes and interview
techniques which students were able to role play. This student said how valuable this had
been as "l didnt know the techniques before and i raised my confidence”. A second
non-working student froin this SEN said that she had gained confidence about interview
techniques through her language studies. She believed that the communication skills which

she had developed through oral testing would be transferable to job search situations.
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Summary of Findings
Statistics of Workers and Non-Workers
The Middle SEN had the highest percentage (61.54%) of workers while the High Sen had the
lowest parcentage (41.02%). The Low SEN had the highest percentage (32.08%) of students
who were actively seeking work. See Appendix O, Table O-1 for full details of the

percentage of workers and non-workers in each school,

Research Question 1

Subsidiary Regsearch Questions 1.1 -1.8

1.1 Reasons for having a part-time job

There were no significant differences (p<.01) amongst the SENSs in the level of importance
which the students placed on the given reasons for having a pari-time job. In each SEN,
92.68% - 96.87% of students placed importance on eaming money as a reason for wanting a
part-time job. Over 60% of students in each SEN also said that getting a reference, gaining
work skills, being independent and making contacts for future jobs were important or very
important reasons for wanting to engage in part-time work.

1.2 The advantages of having a part-time job

There were no significant differences {p<.01) amongst the SENs in the level of agreement
which students indicated for the given list of advantages which might come from having a
part-time job. In each SEN, 93.75% - 100% agreed or strongly agreed that freedom of choice
in spending was an advantage of having a part-time job. Over 80% of students in each SEN
also recognised the gains from part-time work which related to their personal development
and their future work needs. The social advantages of having a part-time job were agreed

with by 62.50% - 66.66% of students in each SEN.

L I mm—
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1.3 The disadvantages of having a part-time job

There were no significant differences {(p<.01) amongst the SENSs in the level of agreement
with any of the given disadvantages which might come from having a pant-time job. Students
generally did not agree that the time which they allocated to other activities was adversely
affected by having a parttime job. In the High and Middle SENs, 63.50% - 81.25% and
54.18% - 66.67% of students, respectively, disagreed or strongly disagreed that their time for
spori, leisure or rest was affected by having a pari-time job. Students from the Low SEN
were more evenly divided and seemed more likely io experience difficulties, particularly in

allocating time: for homework.

The interview responses provided more in-depth information and showed that students from
each SEN felt pressure on their time but had adapted to this by developing routines which
enabled them to cope with the demands of each aspect of their lives. This involved strict
time scheduling and adapting sports timetables to meet work commitments.

1.4 How students used their part-time work wage

There was a significant difference (p<.01) between the Low SEN and the Middle SEN (p =
.001) as 75% of students from the Low SEN said that they always or sometimes used their
wage to help parents with expenses while 75% of students from the Middle SEN said that
they hardly ever or never used their wage in this way, Apart from this expenditure, in each
SEN, 62.5% - 95.86% of students appeared to divide their part-time wage amongst saving
and spending on incidentals, entertainment or personal items.

1.5 Job search strategies used

There were no significant differences (p<.01) in the job search strategies which the students
from each SEN made use of. Within each SEN, a wide range of job search strategies were
used by small percentages of students. The highest percentages' of students from the High

énd Middle SENs, 50% and 46.88% respectively, used the direct approach to seek work
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- while the highest percentage (34.15%) of students in the Low SEN used newspaper

advertisements.

1.6 Reasons for not having a part-time job

There were no significant differences (p<.01) amongst the SENSs in the level of importance
which students placed on the given list of reasons for not having a part-time job. Concems
about academic performance seemed the most common reason for not working. The
majority (84.29% - 86.21%) of students from each SEN seemed not to be influenced by the
needs or wishes of parents, family or friends. In each of the SENs, there were high
percentages (13.79% - 28.09%) of "unsure” responses to the given reasons for not working
which were refated to work skills, personal confidence and job search skills.

1.7 The influence of having a part-time job on decisions about completion of
post-compuisory schooling

There were no significant differences (p<.01) amongst the groups as 71.70% - 82.05% of
students in each SEN sald that the decisions which they made about the completion of
post-compulsory schooling were not, or would not be, influenced by having a part-time job.
The comments of some students who were influenced in their decisions about
post-compulsory schooling are of interest, A student from the Low SEN said that part-time
work, but not school, gave him the opportunity and the support to better himself. Aithough
this student intended to complete Year 12 he appeared to have a negative view of school. In

comparison, two other students, one from the Low SEN and one from the Middle SEN, had

. unpleasant experiences in the workplace and decided to continue at school as they expected

that fuither education would provide a pathway to better jobs.

1.8 The hours per week which students worked in part-time jobs

There were no significant differences (p<.01) amongst the SENSs in the average hours per
week which students worked during term and during school vacations. During term time,
students in the Middle SEN worked the least hours, a maximum of 8 hours per week and

students in the Low and High SENs worked a maximum of 10 hours per week,
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Research Question 2
Student desire for a school and part-time work relationship
There were no significant differences (p<.01) amongst tlie SENs in their level of agreement
with each of the suggested school and part-time work relationships. As a large percentage
(12.82% - 41.03%) of students in each SEN indicated that they were "unsure" about each of
the five given relationships, in most cases less than 50% of students in each SEN indicated

agreement or disagreement with each statement.

Comments from individuals who were interviewed suggested that students would want a
school and pari-time work refationship that offered & range of work experience programs
which could be incorporated into core subject areas. It seemed that many students were
interested in gaining work experience and enrolling in Work Studies units, but not at the

expense of their chosen subject areas.

Research Question 3
The influgnce of participation in Vocational Education and/or Work Studies classes
This question could not be answered at the statistical level as interview responses showed
that students from each SEN had received effective career education in classes other than
Vocational Education or Work Studies. Also, many of the students enrolied in Work Studies
classes were absent on the days when the surveys were administered and it was not possible

{0 reschedule the survey.

The students in each SEN who were interviewed, spoke highly of the value of the skills and
knowledge leamed in Vocational Education cfasses and through Business Studies, English,
Home Economics. Also, ane student said that she had leamed transferable skills through her
Language studies, The students said that they had gained confidence from the career

education classes and had made use of the skills which they had leamed.
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Conclusion
Chapter 4 presented the qualitative and quantitative results of the study. The findings were -
that, except on one item, there were no significant differences amongst students from
different SENs. Further analysis of the results and discussion of the findings are presented in

Chapter 5.
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CHAPTER 5. DISCUSSION OF THE FINDINGS
introduction
The results of this study find that the students from each SEN shared similar attitudes,
perceptions and opinions about part-time work. Amongst the SENSs, there was one significant
difference {p{.01). In the Low SEN 75% of students said that they used the wage from their
part-time job to help their parents with expenses whereas 75% of students from the Middle
SEN said that they did not usually do this (p = .001, Low SEN v Middie SEN p = .001). This
difference may be based on the social factor of the relative wealth of the family and

therefore the greater need for students in Low SENs to contribute to family finances.

For all other items in the survey, which examined students attitudes, perceptions and
opinions about part-time work, there were no significant differences (p(.01) amongst the

SENSs. The findings for each research question are discussed as follows.

Research Question 1

Subsidiary Research Questions 1.1 -1.8
1.1 Why do students work?

As other studies (Ashenden, 1980; Kablaout & Pautler 1891; Wirlz et al., 1988) have found,
the results of this study showed that students in each SEN worked primarily to eam money.,
However, importance was also placed on those reasons for working which were related to
the students' development as future employees ahd to their personal and social
development. The: depressed state of the current teenage fabour market may be a situational
factor which influences students in their decision making about part-time work.

1.2 What are the gains from having a part-time job?

Kablaoui and Pautler (1991) found that the development of self confidence, responsibility,

communication skills and independence were the positive outcomes for students with
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part-time jobs. The responses from this study indicated that the students in each of the SENs

agreed that these gains came from their pait-time work.

1.3 What are the disadvantages of having a part-time job?

Kablaoui and Pautler (1991} found that students who worked excessive hours per week
might be distracted from school, family and social activities. Within each SEN, students
disagreed that having a part-time job affected the time which they had available for school,
leisure, sport or rest. These students worked an average of 8 hours per week during term
time. Hobbs and Grant {1890) found that students who worked more than 10 hours per week
were likely to have problems in meeting scheol commitments. As these students are within

this limit, it may explain why they disagreed with the given disadvantages involving time.

The interview comments showed that students did feel pressure on their time and gave
examples of how individual students actively organised their lives to cope with school, sport
and work commitments. This suppors the finding of Nolan and Hagen (1989) that students
are able to enjoy extended activities and have a pari-time job, but needed to actively

organise their lives and were successfully doing this.

Students from the Low SEN were more likely to experience difficulties in managing their
time. Perhaps they experience more pressure because they may be working, in part, to
supplement the family income, as the discussion of Subsidiary Research Question 1.4
suggests, and may be less successful in organising their lives.

1.4 How do students use their pay?

Students from the Low SEN were more likely to use the wage from their part-time job to help
parents with expenses. This may support the suggestion from Wirtz et al. (1988) that
students from Low socio-economic backgrounds are more likely to want a part-time job for

financial security,
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1.5 What job search strategies do students use?
Although there were no significant differences {p<.01), studenis from the Low SEN seemed
more likely to use passive job search strategies using advertised vacancies in newspapers
and employer's noticeboards whereas students from the Middle and High SEN seemed more
likely to use the direct approach to empioyers. This may indicate that students from High and
Middle SENs have more confidence in their job search activities, particularly as the Low
SEN had a low percentage of students who were workers and the highest percentage of
students who were seeking work.
1.6 Why do students not have part-time jobs?
Non-working students in each SEN were most likely to place importance on concerns about
academic performance as a reason for not working. Hobbs and Grant (1980) and Green
(1990) also found that non-working students gave priority to school commitments. As tertiary
entry requirements have become more competitive because of the competitive labour
market, these students may alsc be motivated by this situational factor, related to their future
employment opportunities, as were the working students.

1.7 Does having a parttime job influence decisions about post-compulsory

-

schooling?

The majority of students made decisions about completion of post-compuisory schooling
which were not influenced by having a part-time job. Some individual comments, from
students who were in the minority, gave examples of the different ways in which students
might be influenced by having a part-time job. The comment from one student from the Low
SEN, who said that his part-time job was of more benefit to his future than schooling,
suggested that there may be a sub-group of students whose needs are not being met by the
existing career education or other school programs. The comments from two other students,
one from the Low SEN and one from the Middle SEN, who had poor experiences with

par-time work, offered evidence that teachers may heip students to achieve the most from
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school and prepare them for their future by including teaching and ieaming opportunities
which encourage in students a critical and social awareness of the workplace.
1.8 What hours per week do students work?
During term time, students in each SEN worked an average of 9 hours per week or less in a
part-time job. This supported the finding by Ashenden (1990, p. 15) that 9 hours per week

was the average time that Australian students worked in a pari-time job.

During term time, the majority of students from each SEN worked less than 10 hours per
week, this being the upper limit after which Hobbs and Grant (1991, p. 45) suggested that

negative outcomes might result from having a part-time job.

Research Question 2

Do students want a relationship between school and part-time work?

Students in each SEN were undecided about the value of linking schaol and part-time work
in any of the suggested ways. However, interview comments suggested that there was a
need for broader work experience programs in schools, The results of this study showed that
working and non-working students from each SEN recognised and valued the work
experience, job skills and personal development which came from having & part-time job.
Interview comments showed that those non-working students who also chose_ not to de, or
were unable to do Work Studies were concerned that they were missing the opportunity of
developing work skills and personal confidence but many placed a higher priority on their

academic performance.,
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Research Question 3

The influence of career education programs

Responses from those students who were interviewed gave evidence of the effectiveness of
integrating career education units or topics inte a range of subjects. For some students,
these units or topics supplemented their experiences with Lower School Vocational
Education classes and for other students this was the only career education which was
experienced. The fact that all students valued the skills and knowledge which they gained
suggests that students would benefit if Career Education, through discrete subjects or
integrated units, was co-ordinated throughout the school. Students would then have assured

access at a level which was suited to their needs.

Additional Findings
The Low SEN had the highest percentage of job seekers and a low percentage of workers.
These students also seemed more likely to use a passive rather than an active direct
approach in their job search activities. This SEN included an area of high unemployment and
social disadvantage. It is possible that these students would benefit from training in personal

development and job search skills which they may be lacking.
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CHAPTER 6. CONCLUSIONS AND RECOMMENDATIONS
Conclusions
This study shows that the socio-economic status of the neighbourhood is not an influencing
variable, at the .01 level, in the aftitudes, perceptions and opinicns of Year 11 students.
Unlike the findings of Green's (1990) study, which categorised students acconding to their
reasons for working or not working in a part-time job, the results of this study showed that
students from the three SEN3 appeared to share similar attitudes, perceptions and opinions
about the role of pan-time work, whether or not they engaged in this activity. Part-time work
was seen by working and non-working students in each SEN as a means ¢: self development
in terms of confidence, independence, communication skills and as a means of gaining vork

skills and work experience.

The findings of this study suggested that students in each SEN are concemed about their
employment futures and make decisions about part-fime work which are influenced by the
competitive state of the current labour market. Some students chose to find part-time jobs,
recognising the benefits which may be gained whereas others chose not to work so as to
concentrate on school work as their goal for future success. The latter students also
recognised the benefits of part-time work and expressed concem about their lack of

opportunities to gain work experience.

School based work experience offers a similar opportunity to students, However it seems
that a sub-group of students, from within each SEN, miss all opponunities for gaining work
experience because of academic priorities and are concerned about the effect of this on their

future when seeking full-time employment.

The results of this study also suggested that non-working students were hesitant about their
work skills, their personal confldence and their job search skills. This may be related to their

lack of work experience or limited career education opportunities. .
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" In each SEN, the students who had part-time jobs disagreed that their time for other
activities was affected by the time required for their job, However the students from the Low
SEN seemed more likely to experience difficulties with ime management, particularly for
homework. Interview comments showed that, in each SEN, individual students actively
organised their lives so as to retain their sporting activities and to meet their schbol and
other commitments. Possibly time management is a skill which needs to be discussed and

reinforced in schools, particularly for students with part-time jobs.

Students in the Low SEN were also more likely, in part, to be working from financial need.
The Low SEN had a low number of workers and the highest percentage of job seekers. This

combination of factors may resuit in stressful situations for the student.

In general, part-time work was seen by students in each SEN to be beneficial to their futures
in the adult labour market. There were no significant differences amongst the groups
allhough. the results suggested some potential problems which students from the Low SEN
were more likely to encounter. Within each SEN, those students who chose not to have a
part-time job were concerned that this might disadvantage them in their transition to the
full-time workforce. These students expressed a desire for a school and par-time work
refationship which would enable them to gain work experience through their core subject

areas.

General Recommendations
The significance of this study was embedded in the importance of work experience for
secondary students, increasingly more of whom complete 12 years of schooling whi.le
working in a part-time job. An understanding of the factors which contribute to students’
decisions about part-time work may.be of benefit to educators in providing an educational

programme which is relevant and beneficial to ali sub-groups of students.
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The conclusions of this study show that educators should be aware that students generally
have a positive attitude to part-time work, whether or not they engage In this activity.
Students from all SENs perceive part-time work to be beneficial to their self development
and to the development of their workplace skills and knowiedge. Most students in the sample
saw the experiences gained from part-time work as being useful in future search for fuli-time
employment. The conclusions also point out that students in the Low SEN and students in
each SEN who have an academic priority may have particular needs which should be
considered. It is important for educators to consider the need to be innovative and adaptable
in providing educational programmes to better meet the needs of those students who would
want part-time work experience but are unable to achieve this under their present

circumstances. A list of more specific recommendations follows.

e e i 31— e



74
Recommendations

Thaf th.e provision of co-ordinated career education programmes be investigated. Such

p.ro:grammes would comprise discrete subjects and integrated units in a range of relevant

subjects so as to meet the needs of ali types of students.

That further research be carried out to investigate the needs of students with an

academic priority and to investigate curricuium development which could incorporate

work experience programs into core subject arzas.

That further research be carried out to investigate the level of confidence which students

~have in their personal abilities, their job search skills and in their workplace skills. This
information could be used for curriculum and programfne development in Career
Education, |
That students be made aware of the advantag_es which might come from having a
part-time job and also be made aware of the possible disadvantages and of the need for
time management skills.

That the needs of Low SEN students be investigated further to determine if time
management skills should be reinforced to help students .meet homework and part-time
work commitments.

That there be further investigation into the needs of students in Low SENSs to determine
whether their needs for personal development, particularly related to their futﬁres as
adults in the workplace, are being met.

- That teacher awareness of the possible needs of Low SEN students who have part-time
jobs be promoted. These students may experience extra pressures because they may in
part be working to help support the family;

That there be a comparison of schools in similar Low SENs, with no special features
_whtch might change the nature of the school population, to study the affed of

acknowledged good and poor career education programs.
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' PART-TIME WORK:
THE ATTITUDES, PERCEPTIONS AND OPINIONS OF YEAR 11 STUDENTS

QUESTIONNAIRE HUMBER

This questionnaire is not a test. The quesfions are to find out
what has influenced the decisions you have made. about paid part-
time work. .

For this study, part—tiﬁe work weans the paid work which you do
for an employer. It does not include work experience which the
schoo!l organises or the odd jobs which you do at home for pocket
money., . -

Strict confidentiality of your responses will be maintained. Only
the researcher will have access to the questionnaires. The report
of the study will not identify this school or individual stondents
in any way,

Should you change your mind abcut any answer. please cross out
the first answer and re-answer the question. Please respond ta
each qpestion which is relevant to vou, Please respond to each
statement in those questions.

Thank you for your time.

SECTION 1: BACEGROUND INFORMATIOH

1. [ Male [ Female (Please tick the box)

2. Do 'you participate in a Vocational Education or Work
Studies class at the moment?
[J ves [0 Ho (Please tick the box)

3. Did you participate in a Veocationzl Education class in lLower
Secondary?
[ vyes [ RO (Please tick the box).

4. Do you plan to complete Year 127
[T ves (O w0 (rlesse tick the box)

(4]

Do you recsive s governnent education paynent?'(eg. ABSTUDY,
AUSTUDY or other).

[d vrs [ %0 (Please tick the box)

B. Hare you worked in a paid part-time job during 1982 or 19937
(Lo not include work experience organised by the school or
odd Jobs that you do at home FPor pocket money).

(Flease tick the box)

E] YES (Now go to Section £ on the next page)

. M HO _(Now go to Section 3 on Pagé'?.)'
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SECTION 2: PART-TIHE WORKERS

Questions for all people who have a paid part-time job now or who
have worked in a pmid part-time job during 1982 or 1983,

(If you have not had a paid part-time job, g0 to Section 3 on
page 7.)

7. Did having 2 paid part-time job help wyon decide to continue
yoor secondary education?

[ yEs (] No  (Flease tick the box)
If you answered YES, what was important about having part-

tine work? ( for example; money, work experience, add
interest to life) (Please deseribe)

8. When do yon do paid part-time work? (Please fick the boxes
that apply teo you.)

after school E]
before school []
on weekends E]

during sechool holidays []

Other, (please describe)

For those who have or did have a regular paid part-time Jjob
during the school term:- i

9, puring the school term, what would be the average number of
hours per week which you work in your paid part-time job?
(Please Lick one box)

Hours per week (During school term)
@g-1 1-3 3-5 5-7 7-8 9-11 11-13 13~-15 15+

o o o Qo o o o oo o

For those who have or did have paid part-time work during school
vacations:-

18. During school vacations, what would be the average number of

hours per week which you work in your paid part-time job?"
(Please tick one box).

Hours per week (During school vacations)
g-1 1-3 3-5 5-7 T~-8 a-11 1i-13 13-135 15+

o o o ooo o oo oog

U P SRS S A — -y Y i P | g, ey N T e A e Y% bt ey e, T T



[ YE U RPN SO

11.

12.

13.

80"

Advertisement in newspaper
Employer’'s noticeboard

CES

Friends asked their wuwployer

Asked relatives

Direct approach to employer
School work experience
Application form

Other, (please describe)

How did you look for paid part-time work?
box or boxes).

oanogonogooon

(Please tick

the

I didn°t like the boss

Sport was. more important
Schoolwork needed more time
Parents disapproved of job
Friends left work

I wanted more free time

I was too tired after work
The workplace was unpleasant
I was fired

I began receiving AUSTUDY or
other education payment

Other, {(plegse describe)

(Please &0 to Questiocn 14)

Why did you leave your paid part-time job?
{(Please tick the boxes which are appropriate for you),

O ogoooobouogo

Are vyou still doing paid part-time work? (Piease tick
box and follow the instruction)

E] Yes
O wo

(Please go to the next gquestion)

the
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14. The following are reasons why. some students might choose to
take a pald part-time job. How important are each of the
following reasons to you? (Please tick one box For each
reason, which best describes its Importance to you.)

I chose to have a . Hot bt
i -t 7 . Yery Yury o
paid part-time job: Ieport. Import. Unsure Llmpork. Jepoct.

to earn money

to meet different people

éo gain skills for future work

to work with friends

te be independent

because my parents want me to

to get a reference for the future
to fill in time

to meet contacts for future jobs

because it might lead to an
apprenticeship

00 0OooOooooon
0O 000000000
00 NoOOo0O0noQ
00 0oO0O0QNOO0OO0
00 0O0O000O0on

To help support family

Other, (please describe).

15. In your answer to this question, please show how you would
normally use the wage from your part-time job, (W¥rite 1 to
18 in the boxes. I is for the most important use for your
money and 18 is for the least important use).

Do vyou:-
Help-parents ta pay for expenses
(eg school, sport, clathes)

LI

Spend it on personal items
(eg tapes, clothes, sports gear)

Spend it on entertainment
(eg concerts, sSports events, dances)

Spend it on snacks, meals, drinks
Give it to your parents

Save for a car

Save for university

Spend it on car expenses

Fay back debts

oooooconoag d

Other, (please desecribe how the
pay Is spent)

P
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The following statements show beliefs which pegple have
about part-time work.. How strongly do you agree or disagree
with each - statement? (Please tick one box, for each
statement, te Indicate your level of  agreement or
disagreement). .

Working part-time helps me to:~ Strangly Ageos  Unsure Uizagree  Strongly

obey instructions

be organised

be more confident

Other, {please describe)

accept responsibility

make decisions
be punctual
conmunicate with all types of people[]

learn about the workplace

Lid T Diangene

oOoooo
oooooooQg
OO0ooooon
Dooooooo
oooopooo

O
]

17.

The following statements are about z possible relationship
between school end paid part-time work. How strongly do you
agree or disagree with each statement? (Plocase tick one box
for each statement to indicate your level of agreement or
disagreement.)

utromtly  Agrow Unwyure UDigogreo Strongly

A high schoel representative Mfcew Disagree

should help students te find
part-time work.

Part-time work experiences
should be discussed in class.

Part-time work experiences are
used for discussion in class.

Part-time work experiences
should be used as assignment topics. E] E]

Skills geined through part-time work
should be used as assessment items, E] []

O
[
L]

0o g
0
L]
1 U
o o

[ 0o o
o oo g O
0

Do yon have any other comments about a possible relationship
between school and part-time work ?
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Working part-time :-

makes it hard to complete my homework E]

helps me get involved in saciaL
gotivities outside of school E]

makes it hard to spend time with friends []
makes me feel tired at school

makes it hard to find time for my

favourite

makes my 1ife more interesting than
if I was not working

makes it hard to tske part in sport
lets me buy the things that I like
helps me meet interesting people

makes me want to get better results at
school to get a better job when I leave []

gives me new skills that are useful

at school

iets me take part in expensive activitiesE]
. helps my family to meet expenses []

Other, (please describe)

Your section of this questionnaire is now completed. Thank you

83

The following statements suddest how working in a paid
part-time Jjob might affect other parts of your 1life.
How strongly do you agree or disagree with the
following statements?

(Please tick one box, for each statement, to indicate
vour level of agreement or disagreement.}

Stronyly AErea Ynsure Disagree Strongly
hgres Digngrae

O O

interests

ogooo O o
OO0 O oo O ogag g

]

ood O Oo00g o aoo g

Oo0 O Ooocd O ogo
o000 0O 0o O aoo

£iving your time and consideration.

for.
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SECTION 3: ~ NOM PART-TIME WORKERS

For students who have not worked in & paid par:-time Jjob ‘during

1992 apd 1993.

19. Did you look for work during 1992 or 18937 (Please tick the
box and follow the instruction}.

E] YES (Please go to the next guestion)

[:] HO (Please go to gquestion 23)

20, Is your name now on & woaiting list? (FPlease tick the box)

[1 ¥Es ] wo

2:. How did you look for work? (Flease tick the box or boxes).
Addvertisement in newspaper
Employer’s noticeboard
CES
Friends asked their employer
Asked relatives
Direct approach to employer

Schoel work experience

ggooogdaodd

Application form

Dthér. {(please describe)

Please turn the page.

i I e A e
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The following are reasons why some students wmight choose teo
take a paid part-time job. How important are each of the
fullowing reasons to wyou? :
{Please tick one box, for each reason, which best describes
Its importance to you.)

I wanted » paid part-time job:- . very  Ioport. Unsure Mot  Hot
tuport. Iaport. I::::t

to earn money

to meet different people

to gain skills for future work
to work with friends

to be independent

because my parents wanted this

to get s reference for the future
to £ill in time

to meet contacts for future jabs

becanse it might lead to an
apprenticeship

OO Oooabooood
OO0 OQoOoooOgooa
U0 giuoaobofgoaoaoa
OO0 Ooooooood
OO0 O0D0QaO000o000ga

to help support my family

Other, (please describe).

Please turn the page.
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86 -

The following are reasons wiich students might give for not

ha»ing = paid part-time job. How important are each of the
following reasons for you not having a part-time job?
{(Please tick one box, for each resson given, which be:t
describes its Importance Lo you.)
I don’t have a paid part-time job because:- Hot
*Vary Impoct, Unmure  Hotb Yory
Inpore lapart. Icport.

I can’t find part-time work
I don’'t need extra money

I'm worried it would interfere with my
school work

my parents won't allow me to work
I'm too busy with sport

I'm too busy working for own family

I

I don’'t think that I have enough skills

I'm unsure about how to look for = job

I

my friends don’'t work

I have no transport to the work place
I prefer to do voluntary work

I don:t want to work

. AUSTUDY (or other education payment)

gives me enough money

Other, (please describe)

have too mueh homeworkh

don‘t Feel confident to apply for a job

0 000000000000 OO0
0 000000000000 O
0D 000000000000 00
0 000000000000 Qo
0 OOO0O0ODOOODDOO o0

Please turn the page
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24. .The following statements Show things which people believe’

- about part-time work. How strongly do you agree or disagree
with each statement? (Please tieck one box, for each
statement, rhich shows the level of your agreement or
disagreenent). ' - ' :

3 5 '.; Shrongly Mre IUa : Dlungreo S
Horklng.part tine woqld help me to: ngﬁﬂ" rou Unsure chcngzgz
accept'rgsponsibility
make decisions
obey instruections
be punctual
be organised
conmunicate with all levels of people

be more confident

Doonoooa
oooooooo
Doooooon
nonooogog
ooooooog

learn about the workplace

Other, (please describe)

25%. The Tfollowing statements are about a possible relationship
between school and paid part-time work. How strongly do you
agree or disadvee with each statement? (Please tick one box
for each statement to indicate your level of agreement or

d.lsagreenent. ) Strongly Afeee Unsure DiasgreeStroagly

h school tative should help . Plateres

A high school representative =zhou elp

students to find part-time work. E] E] [j Ej 'E]

Part-time work experiences should be
discussed in class.

|

Part-time work experiences are used for
discussion in class.

Part~time work experiences should be used
for mssignment topics.

Skills gained through part-time work
should be used for assessment items.

O 000
O O O g
00O oo
O 0 O

OO0 Q0

Do you have any other comments about any possible school and
part-time work relationship?




26.

Your section of this guestionnaire is how completed. Thank you
giving your time and consideration.

88

Would having & paid part-time job help you decide to
continue your secondary education?

[ ves ] 80 (Piesse tick the box)

If you answered YES, ﬁhat wonld be impertant about having a
part-time Jjob? (For example; the money, work eXperience,

‘add interest to life). (FPlease describe)

for
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PART-TIME WORK:
THE ATTITUDBS PERCEPTIONS AND OPINIONS OF YB&R 11 STUDBHTS

QUESTIONNAIRE NUMBER

This questionnaire is not a test. The gquestions ere to find out
what has influenced the decisions you have made about paid part-
time work.

For this study, part-time work means the paid work which youn do
for an employer. It deoes not include work experience which the

school organises or the odd Jobs which you do at home for pocket
money.

Striet confidentiality of your responses will be maintained. Only
the researcher will have access to the questionnaires. The report

of the study will not identify this school or individua) students
in any way.

Should you change your mind about any answer. plesse cress out
the first answer and re-answer the question. Please respond to
each question which is relevant to you. Please respond to esch
statement in those questions.

Thank you for your time.

SECTION 1: BACEKGROUND INFORMATION

1. [j Hale E] Fenmle (Please tick the box)

2, Do you participate in a Vocational Edueation or Work
Studies class at the moment?
1 vEs ] B0 (Please tick the box)

3. Did you partiecipate in a Vocational Education class in Lower
Secondary?
] vEs 1 wo (Please tick the box)

4. Do you plan to complete Year 12?
1 ves [J wo (Please tick the box)

5. Do you recelve a government education payment? {(eg. ABSTUDY,

AUSTUDY or other).
] ves [ WO (Please tick the box)

6. Have you worked in a paid part-time job during 19982 or 18837
(Do not include work experience organised by the school or
odd Jjobs that you do at home for pocket money).

_(Please tick_the box)

1 vyEs. (New go to Section 2 on the next page)

[] NO (Now go to Section 3 on Page 7.)
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SECTIOH 2: FPART-TIME WOREERS

- Questions for all people who have a p41d part t;ne Jjob now or who
have worked in & paid part-time job during 1992 or 1993.

(If you have not had s paid part-time job, go to Section 3 on

page T.)
7. Did having a paid part-time job help you decide to contlnue
-your secondary education?
1 ves [] 50 (Piease tick the box)

If you answered YES, what was important about having part—

‘time work? ( for example; money, work experience, add

interest to life) (Please describe}

8. When do you do paid part-~time work? (Please tick the boxes
' that epply to you.)

after school []
before school [j
on weekends E]

during school holidays E]

Other, (please describe)

For those who have or did have a2 regular paid part-time Jjob
during the school term:-~ (If you worked only during vacations,
please go to Question 18.)

9. During the school term, what would be the average number of
hours per week which you work in your paid part-time Job?
(FPlease tick one box)

Hours per week {During school term)
8-1 1-3 3-5 5-7 7-8 9-11 11-13 13-15 15+
O 0 OO0 o o o @O

For those who have or did have paid part-time work during school
vacations:-

128. During scheool vacations, what would be the average number of
hours per week which you work in your paid part-time job?
(Please tick one box).

Hiours per week (During school vacat1ons)

B-1 3-5 5-7 7-8 2-11 "11-13 13-1% 15+

1-3
O OO oo o o o O

|
|

1
1
H
i
i
I
1
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11. Hew did you look for paid paft—tine'#ork? (Please tick the.
' bex or boxes). - .

Advertisement in newspaper
Employer’s ﬁoticeboard |
CES |

Friends asked their emplbyer
Father ﬁr'Hother helped
Asked relatives

Direct aﬁproach to employer

Schaool work experience

oDoaobogoong

Application form

Other, (please describe)

12. Are you still doing paid part-time work? (Please tick the
box and follow the instruction)

[] Yes {Please go to Question 14)
E] NO (Please go to the next gquestion)
13. Why did you leave your paid part-time job?

(Please tick the boxes which are appropriate for you),
I didn"t like the boss
Sport was more important
Schoolworik needed more time
The work finished
Parents disapproved of Jjob
Friends left work
I wanted more free time
I was too tired after work
The workpiace was unplea=zant
I was fired

I began receiving AUSTUDY or
other education payment

0 oopooooooon

Dther, (please.describe)
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14. The following are reasons why some students might choose to
take a paid part-time job. How important are each of the
following reasons to you? (FPlease tick one box, for each
reason, which best deseribes its Importance to you.)

Yury Yery ot

I chose to have a Inpart, Inpert. Unzure import. Paport.

paid part-time job:-

to earn money

to meet different people

to gain skills for future work
to work with friends

to be indépendent

because my parents want me to

to get & reference for the future
to £ill in time

to moet contacts for future jobs

because it might lead to an
apprenticeship

OO0 DoboOoooooo
OO0 O0O0do00Ooaoo
O oooodagonog
OO0 A000oOaaoonog
00 ooo0oooooo

To help support family

Other, (please describe)

153. In vyour answer to this question, please show how you would
nornally use the wage from your part-time job. (Flease tick
one box, for each suggestion, which shows how you use your
wage.}

Do you:- Alunyn Sr_me itnsnre Hurmily HNob at

Help parents to pay for expenses Finng vor  all

{eg school, =sport, clothes) 4

L
O
Hl
L

Spend it on personal items
{eg tapes, clothes, sports gear)

Save

Spend it on entertainment
{eg concerts, sports events, dances)

Spend it on snacks, meals, drinks

Save for a car
Save for university

Spend it on car expenses

OOoOo0o0ono oo
Oooogoon goa
OOooogodno Ood
oDoooooo oo

1
1
O
O
Give it to vour parents ' [:]
O
O
L1
]

Pay back debts

Other. (plesse describe how the pay is used.)}

S I
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The following statements show beliefe which people have
about part-time work. How strongly do you agree or disagree
with each statement? (FPlease tick one box, for each
statement, to indicate your level of agreament or
disagreement).

Steungly  Agreq Unsure Dimngres Strongly

Working part-time helps me to:- Adree Diangres

accept responsibility
make decisions

obey instructions

be punctual

be organised
communicate with all types of people[]
be more confident [
leprn about the workplace []

Qther,{please describe)

OoOopQonog
O0Oo0o0ocooon
OO00o0oocaoo
OO0 Oo0ooo
nbooooog

Part-time work experiences

17. The following statements are about & possible relationship
between school and paid part-time work. How strongly do you
agree or disagree with each statement? (Flease lick one box
For ecach statement to indicate your level of agreement or
disagreemnent.)

A high school representative eroatly Mucvs  gnsere  Uisagron Strovgly

should help students to find

part-time work. D [___l D |:| I:l

Part-time work experiences

should be discussed in class. O E] E] E] E]

Part-time work experiences are

used for diseussion in class, ] D | | ]

should be used as assignment topics. E] Ej

O d

Skills #ained through part-time work
should be used as assessment items. D D D [:] L__]

Do

you have any other comments mbout a possible relationship

between school and part-time work ?
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18. The following statements suggest how working in a paid
part-time Job might affect other parts of Yyour life,

Houw strongly do you agree or disagree with the
following statements? :

(Please tick one box, for each statement, to indicate
your level of agreement or disagreement.) :

¥orking part-time :-
Stromily Agrea Ungurs Dissgres Strongly
hirae Disagres

.

0§

makes it hard to complete my homework E]

helps me get involved in social
activities outside of school

makes it hard to spend time with friends
makes me feel tired at school

makes it hard to find time for my
favourite interests

makes my life more interesting than
if I was not working

makes it hard to take part in sport
lets me buy the things that I like
helps me meet interesting people

makes me want to get better results at
school to get a better job when I leave

gives me new skills that are useful
at school

O 0O oooa o oof
ooo O appono a opb g
OO0 O 0000 O oo

lets me take part in expensive activities[]

0po 0 O0oofQ o oo
OoOg O 080od O 0O0Q

helps my family to meet expenses []

Other, (plesse desecribe)

Your section of this questionnaire is now completed. Thank you for
giving your time snd consideration.
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SECTION 3: NON PART-TIME WORKERS

For stundents who have not worked in & paid part-time job during
1992 and 1993.

189. Did you look Por work during 1992 or 18932 (Please tick the
box and follow the Instructiony.

E] YES {(Please go to the next guestion)

[] RO (Please go to guestion 23)

20, Is your name now oh a waiting list? (FPlease fick the box)

O vEs [J wro

2)1. How did vou look for work? {Please tick the box or boxes).
Advertisement in newspaper

; Employer's noticeboard
CES
Friends asked their employer
Hother or Father helped
Asked relatives
Direct approach to employer

School work experience

noogooooaob

Application form

Otrer, (please describe)

TS

Please turn the page.
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The following are reasons why some students might choose to
take a paid part-tiee job., Hor important are each of the
following reasons to you?

(Please tick one box, For each reason, which best describes
its importance to you.}

I wanted a paid part-time job:- Very  Laport. Unsare DOt Hat
lopore. I::;:t Tvport.,

to earn money

to meet different people

to gain skills for future work
to work with friends

to be independent

because my parents wanted this

to get a reference for the future
to £ill in time

to meet contacts for future jobs

because it might lead te an
apprenticeship

00 O0O0OOoOO0DoOn
OO0 000000000
OO0 OO0OoOoOooOoon
OO0 ODO0OoOoOoonoo
OO0 OROOOOoan

to help support my family

Other, (please describe).

Please turn the page.

J g T =t
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23. The following are reasons which students might give for not
having a paid part-time job. How important are each of the
follewing reasons for you not having a part-time Jjob?

(Please tick one box, for each reason given, whieh begt
describes its importance to you.)

I don’t have a paid part-time job because:- ot ot
Yory Import. Unsure Yory Twpart.
lapare. Ympore.

I ean’'t find part-time work

mjin)

I don't need extra money

I'm worried it would interfere with my
school work

my parents won't allow me to work
I'm too busy with sport

I'm too busy working for own family
I have too much homework

I don't think that I have encugh skills

oonoogonog 00

O O000adfofoooon 0o
O O00pDoooooconono oo
O 0dodfonoofdongono O0d

I'm unsure about how to look for a job
I don't feel confident to apply for a job E]
my friends don’'t work

1 have no transport to the work place

ERENE

I prefer to do voluntary work

AUSTUDY (or other education payment)
gives - me enough money

O QoOooocffoonoooo

I don’t want to work E]
(1

Other, (please describe)

Please turn the page



24.

Working part-time would help me to:-
accept responsibility

make decisions

obey instruections

be punctual

be organised

comnunicate with all levels of pseople
be more confident

learn about the workplace

Other, (please describe)

25,

4 high school representative should help
students to find part-time work.

Part-time work experiences should he
discussed in class.

Part-time work experiences are used for
discussion in class.

Part-time work experiences should be used
for assignment topies.

'Skills gained through part-time work
should be used for assessment items.

Do

95

The folliowing statements show things which people believe
about part-time work. How strongly deo you agree or disagree
with each statement? (Please tick ovone box, Ffor each
statement, which shows the level of your agreement or
disagreement).

NOoO0O000
oooooooog
nfafulisiulal=ln
00000000
oooDOoOOoOoo

The following statements are mbout a possible relationship
between school snd paid part-time work. How strongly do you
agree or disagree with each statement? (FPlease tick one box
Ffor each statement Lo indicate your level of agreement or

disagreement.)
Strongly Ajcee Unyuro DisugreeStrongly
Alcon Disagroo

O 0O B 0 g

O
O 0 0 u
0 0O 0 0
O o0 oo
Ooo0o0o-n

you have any other comments about any possible school and

part-tine work relationship?

Surang)y Astrou dlnsere Qimngroe Strongly
Adren Disngrae

R T T T L T g S
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100

Would having a paid part-time job help yoa decide to
continne your secondary education?

] yEs 1 w0 <(FPlease tiek the box)

If you answered YES, what would be important about having a
part-time job? (For example; the money, work experience,
add interest to lifz). (Please describe)

Your section of this questionnmire is now completed. Thank you for
giving your time and consideration.
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APPENDIX C

Detachable slip used to code students

for random selection of interview sample
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Appendix C
Detachable slip used to code students for interview sample

Questionnaire Code:
Student Name:

Which section was answered?
(Please tick the box)

Part-time worker O

Non part-time worker (1
Have you given permission to
be interviewed?

(Please tick the box)

Yes O No O
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APPENDIX D

Semi-structured interview schedule for students who were workers
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Appendix D

Semi-structured inferview schedule - workers

INTERVIEW QUESTIONS PART-TIME WORKERS

1.

2.

Austudy Y [ N O

What is the most important reason why you have a part-time job?
money for personal and/or leisure use

money because it will help meet expenses

to gain skills, references, contacts for future work

money to save for the future

other

eacoe

What do you think is the greatest advantage of having a paid part-ime job?
What do you think is the greatest disadvantage of having a paid part-tme job?

Have you had to decide between continuing with an interest and continuing with your
job? Y ON O

If yes, describe circumstances.

What was the basis of your decision?

6.

When you decided to continue with Year 11 and/or Year 12, were you influenced by
the fact that you were:-

a. able to eam money to help with expenses

b. able to have a job as well as complete school

¢ . able to gain work experience, reference, contacts before getting a fulktime job, or

d. the part-time job had no influence.

Do you participate in a career educstion ¢lass? Y O N O
Did these studies help your job search strategies and skills in any way?

What do you think about the school becoming involved in the part-time work which
students do, in (for example)

a. work exparience programs

b. assignment topics in any subject area

¢. job search assistance, or

d. do you think that the two are quite separate areas of a student's life?

10. Areyoustilworking? Y O N O

Is there anything else which you would like to say?

e T, S e g T e
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APPENDIX E

Semi-structured interview schedule for students who were non-workers
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Appandix E
Semistructured interview schedule - ;

INTERVIEW QUESTIONS NON PART-TIME WORKER

& W N

AUSTUDY YO NDQ

Have you looked for ajobin 19937 Y O N DO

What is the most important reason why you do not have a paid part-time job?
What do you think would be the disadvantages of working while you are at school?

What do you think would be the advantages of having a paid part-time job while you
are &t school?

How do you spend your time out of school hours?

What do you think about the school becoming involved in the part-fime work which
students do, in (for example)

a. work experience programs

b. assignment topics in any subject area

¢. job search assistance, or

d. do you think that the two are quite separate areas of a student's life?

if you have looked for a job, would having a paid part-time job help you decide to
continue with Year 11 and/or Year 12, because you would be:-

a. able to earn money to help with expenses

b. able to have a job as well as complete school

¢. able to gain work experience, reference, contacts before getting a fulk-time job,
d. having a paid part-time job would have no influence.

Do you participate in a career education class?

Yes O No 0O

What do you gain from these?

Is there anything else which you would like to say?
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APFENDIX F

information letter to parents and students

regarding the trial of the questionnaire
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Appendix F
f - trial
Ressarcher: Ms Marilyn Ralph (Currentiy enrolled in Bachelor of Education with

Honours, Edith Cowan University)
Telephone: 535 1347

Research Title: Part-time work: the affitudes, perceptions and opinions of Year 11
students.

Dear Parent/s and Student:

| am seeking Year 11 students who are willing to participate in the trial of a questionnaire.

To take part, students must give their own consent and must have parental consent. Below
is further information about the pilot study and | have enclosed a consent form which |

hope you will complete. Please return the consent form to ..............by this Wednesday, 8th
September. If you have any questions, please telephone me at the above number.
Purpose of the study

As part of the commitment for my Honours course, | am undertaking research about the
decisions which full-time secondary students make about paid part-time work. Previous
overseas and Australian researchers have reported a range of attitudes, perceptions and
opinions which secondary students hold about paid part-time work and which influence
their decisions about whether or not to seek part-time work. The responses from the
students in previous studies have been used to devise the questionnaire to be
administered in this study. This pilot study is important as it will enable the researcher fo
ensure that the responses from overseas and interstate students are relevant to the
attitudes, perceptions and opinions of Westem Australian students. Following this pilot
stugdy, modifications will be made to the questionnaire as necessary.

Requireaments of the study

The questionnaire has a general information section which all students will complete.
Following this section, students will be directed either io a section for those who have a
paid part-time job or to a section for those who do not have a paid part-time job.

Each student will be asked to respond to a range of questions about their attitides and
decisions in regard fo paid part-time work. Studerts will also be asked whether they
receive a Government educatioin pevment. The questionnaire should take a maximum of
20 minutes to complete and will be adntinistered in a Work Studies class.

Confidentiality

Strict confidentiality of responses will be maintained. Only the researcher wilt have access
to the questionnaires. The responses from this pilot study will only be used to modify the
frial questionnaire. They will not be reported as part of the larger study. These
questionnaires will be destroyed on completion of the research study.

Thank you for your time and consideratior,

Marilyn Ralph

T T T LA T T bt
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APPENDIX G

Student and parenti consent form for trial of questionnaire
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Appendix G

c ¢ form - tril i .
Researcher: Ms Marilyn Ralph {Currentiy enrolled in Bachselor of Education with
Honours, Edith Cowan University)

Research Title: Part-iime work: the attiludes, perceptions and opinions of Year 11
students.

PARENT AND STUDENT CONSENT
b ieosssisisnsiesimissinssssnnenaenns , have read the information letter and any questions | have asked
have been answered to my satisfaction. | agree to paricipate in this pilot study to frial a
questionnaire.
| agree that the research data gathered for this study may be used to modify the
questionnaire provided that } am not identifiable.

Student's signature:

Parent/Guardian signature:

Date:

Researcher's signature:

M. D. Ralph

Date:_




111

APPENDIX H

Letter of introduction to each Principal
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Ms Marilyn Raiph
19 Redcliffe Road
Mandurah WA 6210 Telephone: (09) 535 1347

The Principal
Senior High School

oth September, 1993
Dear

Foliowing my telephone call on the 8th September, | am writing fo ask permission to
conduct a research survey in your school. | would like to administer the questionnaire
befora the finish of Thid Term but accept that this and any interviews may need fo be
carried out in the first week of Term 4. There will be six schools involved in this project.

| am cumenily enrolled in the Bachelor of Education (with Honours) course at Edith Cowan
University. As part of the commitment for this course, | am undertaking research into the
decisions which secondary students make about paid part-time work. As part-time work
plays a significant roie in the lives of many full-time secondary students, a better
understanding is needed of the factors which influence student's decisions. It is for this
reason, coupled with my interest in Career Education, that | wish to conduct this survey.

| would like to survey approximately thity Year 11 studemts, using infact classes;
preferrably a horizontal form class or a TEE English class so as to avoid a very skewed
sample. A maximum of thity minutes should be necessary to administer the questionnaire.
Within the following two school term weeks, ten minute interviews will be conducted with
twelve randomly selected students, some of whom may come from this school. Seiected
students would be interviewed at their own school.

Strict confidentiality will be maintained. The report will not identify the school or individuab
students in any way.

i have enclosed a copy of the questionnaire to be administered and a copy of the parent
and student information letter and consent form. | look forward to your reply and will
telephone on Tuesday of next week.

i would be happy to provide your school with a summary of the final findings, report and
recommendations if you would be interested. This would be available in mid 1994 and you
may contact me at the above address.

Yours faithfully,

‘Marilyn Ralph
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Information letter to parents and students
regarding the purpose and requirements of the study
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Appendix |

Information letter to students and parents

Researcher: Ms Marilyn Ralph
Student - Edith Cowan University

Dear Parent/s and Student:

Research Title: Part-ime Work: the saftitudes, perceptions and opinions of Year 11
students.

| am seeking Year 11 students who are willing to participate in a research study. Further
information follows and | have enclosed a consent form which { hope you will complete.
Please retum the consent foMmSs 10 ..o DY riiniivvinirinenes

Purpose of study

I am currently enrolled in the Bachelor of Education with Honours course at Edith Cowan
University. As part of the commitment for this course, | am undertaking research about the
decisions which students make about paid part-time work. This information will add to the
understanding of the role which part-time work plays in students' lives and help educators
to design curricula which relate to the needs of students in a changing society. Students
will have a wide range of aftitudes, perceptions and opinions about part-time work which
will influence their decisions. Therefore it is important that this study surveys Year 11
stucdents from a wide range of backgrounds. This will include students who are and are not
participating in part-time work.

Selection of students

A sample of approximately 180 students wiii be formed by selecling existing classes from
six schools. These schools will be located in neighbourhoods which have different
characteristics.

Requirements of study

Each student will be asked to complete a quastionnaire which will ask students to respond
to a range of questions about their attitudes and decisions in regard to paid pari-time work.
Students will also be asked whether they receive a Govemment education payment and
whether they have been enrolled in any vocational education classes. The questionnaire
shouid take a maximum of 15 minutes to complete, with a total of 30 minutes needed to
administer the questionnaire.

Within two weeks of completing the questionnaire, twelve students (six part-time workers
and six non-pari-time workers) will be selected to be interviewed. These more personal
responses will add to the information from the questionnaire. The interview questions will
be developed from the questionnaire and will relate to part-time work. Each interview will
be of ten minutes duration and will be conducted at the student's own school at a mutually
convenient time. Interviews will be audio-taped if permission is given.

Confidentiality

Strict confidentiality of rasponses will be maintained. Only the researcher will have access
to the questionnaires. The report of the study will not identify this school or individual
students in any way. Should you have further questions, please contact me at my home
telephone number, (09) 535 1347.

Marilyn Ralph
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APPENDIX J

Parent and student consent form for student participation in the study
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Appendix J
Student and parent consent form
PARENT AND STUDENT CONSENT
Research Title: Part-time work: the attitudes, perceptions and opinions of Year 11 students.
Would you please sign the form below {o indicate willingness to participate in this study.

Pisase indicate whether you are prepared to be available for an interview.

Please retum the completed form fo

To student and parent / guardian:

| eoeneeeerseessemsensienen . have read the information letter and any questions ! have asked have
been answered to my satisfaction. | agree to participate in this activity, realising | may
withdraw at any time.

I understand the need to give full and honest answers to the questionnaire and during the
interview but realise that | may choose not to answer a question which | decide is too
personal.

| agree that the research data gathered for this study may be published provided | am not
identifiable. :

| will be availabie for selection {0 be interviewed.

{Please tick a box) YES 0O NO 0O

| agree to an audio-tape being used to record the interview.
{Please lick a box) YES 0O NO O

Student's signature:

Parent/Guardian signature:

Date;

Researcher's signature
: M. D. Ra_lph

-
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APPENDIX K

Letter to schools arranging for students to be interviewed
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Appendix K
Lot T

To:

From: Marilyn Ralph
Telephone: 535 1347

Re: Research project - Part-ime work: the attitudes, perceptions and opinions of'Year

11 students.

The following Year 11 student/s of this school has/have been selected to undertake a 10
minute interview. They previously gave permission to be included in the interview sample,

------------------------------------------------------------------------------
..............................................................................

..............................................................................

| would like to conduct the interviews this week if possible. 1 am happy to conduct an
interview at whatever time suits the student and the school. As the interview will be
conducted at the school, | would appreciate it if you could arrange a site for this where the
studenrt will feel comfortable and private.

| will contact you on Tuesday afternoon to begin making a timetable for the interviews.

Thank you for your help in organising this part of the data gathering for the research
project.

Marilyn Ralph

L i ot T,

S
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APPENDIX L

Final letter to each Principal
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Appendix L.
Final letter t h Principal

Ms Marilyn Ralph
19 Redcliffe Road
Mandurah WA 6210
Telephone: (09) 535 1347
The Principal
—memmmeeemee-Sgnior High School
15th November, 1993
Dear
Re: Research Project - Part-time work: the attitudes, perceptions and opinions of Year

11 students.

Please accept my thanks for the co-operation and assistance which | received from your
school and which enabled me to complete the data gathering for my Honours project.

The teachers and students involved were a pleasure to work with. | hope that my thanks
are passed on to those siudents involved and have also written to fo
express my appreciation for the organisation which he/she undertook.

The report of this study will be available by the middle of 1994, | will forward a summary
of that report to this school and again, thank you for your participation.

Yours faithfully

Marilyn Ralph

S
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APPENDIX M

Final letter to liaison person for trial of questionnaire
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Appendix M

Ms Marilyn Ralph
19 Redcliffe Road
Mandurah WA 6210

Telephone; (09} 535 1347
16th November, 1983

Dear,

RE: Trial questionnaire - Part-time work: the atﬂtudeé, perceptions and opinons of Year
11 students.

Please accept my thanks for the co-operation and assistance which | received from you
and from your class. | have now completed the data gathering for my research project and
I would like to thank your students for their contribution. Their survey responses anabled
me to clarify some questions and to add further choices of response in others.

The report of this study will be available by the middle of 1994. | can be contacted at the
above address should your school be interested in receiving a copy of the summary which
I would be happy to provide.

Yours faithfully

Marilyn Ralph
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APPENDIX N

Final letter to liaison person for administration of survey
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Appendix N

Ms Marilyn Ralph
19 Redcliffe Road
Mandurah WA 6210

Telephone: (09) 535 1347

15th November, 1993

Dear

RE: Research Project - Part-time work: the attitudes, perceptions and opinions of Year 11
students

I have now completed the data gathering for my Honours project and would like to thank
you for the organisation which you carried out on my behalf, Would you please convey my
thanks to those students who were involved. | appreciate their support.

| will be forwarding a copy of the summary of the report tc this school towards the miidie
of 1994,

Yours faithfully

Marilyn Ralph
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APPENDIX O

Description of the sample
Workers, non-workers and job seekers in each school

B
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Appendix O
. Table O-1
Wi Wi in 1-6
% of studants
Schools
Pert-time
work Low SEN Middie SEN High SEN
status of -
student 1 2 3 4 5 6
(n=26) (n=27) {n=23) (n=186) (n=16) (n=23)

Worker 34.62 55.56 6523 56.25 31.25 4783
Non-worker 6538 4444 34.78 4375 68.75 5217

Job seeker 50.00 14.81 21.74 18,75 3750 B70




127 .

APPENDIX P

The distribution of responses, by percentages of studerts per SEN,
to questionnaire items related to
Subsidiary Research Questions 1.1 - 1.7
and Research Question 2
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o

Note: Percentages have been rounded, minor discrepancies may occur.

Subsidiary R h Question 1.1
1 Table P-1

Importance of reasons (Likert Scale)
: % of students (n = 41)

Reasons for having Very important  Unsure  Not very important
a part-time job {important /Mot important
~ To eam money 92.68 244 2.44 (40)
To meet different people 46.34 14.63 39.03
g To gain work skills 86.36 244 12.20
; To work with friends 39.03 4.98 §1.22 (40)
To be independent 78.05 7.32 14.63
My parents wanted me to 12.20 9.76 75.61
To get a reference 80.41 8.76 9.76
: To fill in time 7.32 14.63 75.61
To make job contacts 60.97 14.63 24,39
Might lead to apprenticeship 43.90 9.76 46.34
1 To help support family 26.83 9.76 63.42

(2 incomplete response encountered - reasons 1 and 4)

! Table P-2

_ Wmmmmmm&mmmmmm

importance of reasons {Likert Scale}
% of students {n = 32)

. Reasons for having Very important  Unsure  Not very important
E a part-time job fimportant /MNot important
! To eam money 96.87 - - (31)
To meet different peopie 50.00 12.50 34.37 (31)
To gain work skills 90.62 3.12 6.25
To work with friends 31.25 12.50 56.22
To be independent 71.87 938 6.25
My parents wanted me to 21.87 15.62 62.50
5 . To get a reference 87.50 6.25 6.25
3 To fill in time 312 9.37 87.50
To make job contacts 62.50 21.88 15.62
Might lead to apprenticeship 37.50 12.50 50.60
To help support family 12.50 6.25 81.25
(2 incomplete response encountered - reasons 1 and 2)




Table P-3

Importance of reasons (Likert Scale)
% of students {n = 32)

Reasons for having Very important  Unsure Not very important
a part-time job /important /MNot important
To eam money 95.84 4.17 -

To meet different people 66.67 20.83 1250

To gain work skills 83.33 417 12.50

To work with friends 37.50 16.67 45.84 (31)

To be independent 7917 8.33 8.33

My parents wanted me to 8.34 16.67 75.00

To get a reference 66.67 417 29.17

To fill in time 25.00 8.33 66.66

To make job contacts 3750 29.17 33.33

Might lead to apprenticeship 8.33 16.67 75.00

To help support family 16.67 16.67 58.33

{1 incomplete response encountered - reason 4)

Table P-4

Level of agreement (Likert Scale)
% of students (n = 24)-

Gains from having Strong.agree Unsure Disagres /

a part-time job /Agree Strong. disag
Social activities out of school 66.66 8.33 25.00
Makes life more interesting 5417 417 41.66

Can buy things | like 100.00 - -

Meet interesting people 70.03 8.33 20.84

Want better resuits at school 62.50 16.67 20.84

New skills/useful at school 41.67 20.83 37.50
Access expensive activities 5417 16.67 29.16

Help family meet expenses 54.16 16.67 29.17

L i st £k &



Table P-5

Level of agreement (Likert Scale)

% of students (n = 24)

Gains from having Strong. agree  Unsure Disagree /
a part-time job fAgree Strong. disag
Social activities out of school 62.50 16.67 20.83
Makes life more intaresting 5417 12.50 3334
Can buy things 1 like 895.84 - 417
Meet interesting people 87.50 - 12,50
Warit better rasults at school 4167 12.50 4583
New skills/useful at school 5217 17.39 3043
Access expensive activilies 70.83 16.67 12.68
Help family meet expenses 21.02 25,00 54.16
Table P-6

Leve! of agreement (Likert Scale)

% of students (n = 16)

Gains from having Strong. agree  Unsure Disagree /

a part-time job /Agrea Strong. disag
Social activities out of school 62.50 25.00 12.50

Makes life more interesting 50.00 18.75 325

Can buy things | like 93.75 6.25 -

Meet interesting people 75.00 12.50 12.50

Want better results at school 62.50 3125 2.50

New skills/useful at school 37.50 3125 3125
Access expensive activities 62.50 6.2 31.25

Help family meet expenses 12.50 12.50 68.75 (15)

(1 incomplete response encountered - ftam 8)
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Level of agreement (Likert Scale)

% of students {n = 53)

Skills developed from Strong. agree Unsure Disagree/

a part-time job {Agree Strong. disag
Accept responsibility 94,33 5.66 -

Make decisions 84.91 943 5.66

Obey instructions 81.14 15.09 77

Be punctual 84.91 11.32 378

Be organised 90.57 3.77 556
Communicate with many types 86.79 11.32 - 1.89

Be more confident 92.45 5.66 1.89

Leam about the workplace 89.68 7.55 378

Table P-8

Level of agreement {Likert Scale)

% of students (n = 39)

Skills developed from Strong. agree  Unsure Disagree/

a part-time job /Agree Strong. disag
Accept responsibility 94.87 - 3.77

Make decisions 92.31 513 256

Obey instructions 92.31 2.56 512

Be punctual 89.74 2.56 7.69

Be organised 89.74 10.26 -
Communicate with many types 52.31 2.56 513

Be more confident 89.74 7.69 256

Leam about the workplace 94.87 513 -
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Table P-9

Level of agreement (Likert Scale)
% of students {n = 39)

Skills developed from Strong. agree  Unsure Disagree/
a part-time job IAgree Strong. disag
Acccept responsibility 100.00 - -

Make decisions 89.74 769 2.56
Obey instructions 92.31 513 256

Be punctual 92.31 7.69 -

Be organised 97.43 256 -
Communicate with many types 97.44 - 256

Be more confident 92.31 513 2.56
Learn about the workplace 92.31 7.69 -
Subsidiary R h Question 1.3

Table P-10

Leve! of agreament {Likert Scale)
% of students (n = 24)

Disadvantages of having Strong. agrea  Unsure Disagree/

a part-time job 1Agree Strong. disag
Hard to complete homework 62.50 - 37.50

Hard to spend time with friends 50.00 - 50.00

Feel tired at school 33 16.67 50.00

Hard to find time for interests 4167 12.50 4584

Hard to take part in sport 4583 8.33 4583

Table P-11

idle SEN_Responses for Their Level of Agreement With the Given Disagvantages of

Level of agreement (Likert Scale)
% of students {n = 24)

Disadvantages of having Strong. agree  Unsure Disagres/

a part-time job /Agree Strong. disag
Hard to complete homework 41.67 8.33 £0.00

Hard fo spend time with friends 4583 - 84.16

Feel tired at school 37.50 8.33 54.16

Hard to find time for interests 25.00 1250 58.33

Hard to take part in sport 2500 8.33 66.67

S s e
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Table P-12

MN—BEWLLMM@“ ing a Part.Time Jol ent Wit the Given Disadvanages of

133

Level of agreement {Likert Scale)
% of students (n = 16)

Disadvantages of having Strong. agree  Unsure Disagree/
a part-time job fAgree Strong. disag
Hard to complete homework 25.00 25.00 50.00
Hard to spend time with friends 25.00 12.50 63.50
Feel tired at school 12.50 12.50 75.00
Hard to find time for interests 12.50 6.25 B1.25
Hard to take part in sport 18.75 - 81.25
Subsidiary R h Question 1.4
Table P-13
List of ltets

Frequency of spending

% of students {n = 24)
Expenditure Always/ Hardly ever/

Sometimes Unsure Notat all
Help parents/expenses 75.00 417 20.83
Personal items 9579 - 417
Save 87.50 417 833
Entertainment 66.66 12.50 2083
Snacks, drinks etc 66.67 - 33.34
Give to parents 20.83 417 75.00
Save for a car £6.66 4.17 2917
Save for university 25.00 417 70.84
Car expenses 8.33 8.33 83.33
Pay back debts 33.33 417 62.50

et st g e
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Table P-14

Frequency of spending

% of students (n = 24)

Always/ Hardly ever/
Expenditure Sometimes Unsure  Not at all
Help parents/expenses 25.00 . 75.00
Personal items 95.86 - 417
Save 75.00 417 13.50
Entertainment 62.54 - 2917
Snacks, drinks etc 62.50 417 33.33
Give to parents 16.67 - 83.33
Save for a car 62.50 417 33.33
Save for university 12.50 20.83 62.50
Car expenses : 33.33 417 62.50
Pay back debts 33.34 - 66.67

Table P-15
High SEN F to How F tly the Part-Time. Job Wage is_Spent on the Gi
List of items '

Frequency of spending

% of students {n = 16)

Always/ Hardly ever/
Expenditure Sometimes Unsure  Not at all
Help parentsfexpenses 50.00 - 50.00
Personal items 93.75 - 6.25
Save 81.25 - 18.75
Entertainment 81.25 - 18.75
Snacks, drinks etc 68.75 6.25 25.00
Give fo parents 6.25 6.25 75.00
Save for a car 56.25 6.25 38.50
Save for university 6.25 18.75 68.75
Car expenses 6.25 6.25 81.25

Pay back debts 12.50 12.50 68.75
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Subsidiary R h.Question 1.5
Table P-16

% of students

Low Middle High

SEN SEN SEN
Job search strategies n=41 n=32 n=24
Newspaper adverlisement 3415 21.87 2083
Employer's noticeboard 29.27 - 417
CES 732 312 8.33
Friends employer N 28.12 12.50
Parents helped 29.27 12.50 2917
Asked relatives 9.76 18.75 -
Direct appreach 24.39 40.63 50.00
School work experience - 12.50 417
Application form 24.39 46.88 50.00
Subsidiary R h Question 1.6
Table P-17

Importance of reasons (Likert Scale)
% of students (n = 29)

Reasons for not having Very import Unsure  Not very import
a part-time job flimport { Not import
Can't find a part-time job 37.93 20.69 41.38
Don't need exira money 10.34 17.24 7242
Interfere with schoolwork 55.17 10.34 34.48
Parents won't allow 10.35 345 86.20
Too busy with sport 2414 6.90 68.96
Work for own family - 17.24 82.76
Too much homework 37.93 2414 37.93
Don't have right skills 357 17.85 78.57
Unsure how to lock for job 13.79 13.79 7242
Lack confidence to apply 2222 8.52 59.26
Friends don't work S 13.79 86.21

No transport to workplace 3.45 17.24 79.31
Prefer voluntary work - 13.79 86.21
Don't want to work 14.28 10.71 75.00

AUSTUDY {or other) enough 10.34 6.90 8275
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Table P-18
Middle SEN Responses to the Importance of the Given Reasons for Not Having a Part-
Jime Job

Importance of reasons {(Likert Scale)

% of students (n = 14)

Reasons for not having Veryimport  Unsure  Not very import
a part-time job fimport / Not import
Can't find a part-time job 42.86 28.57 2857
Don't need extra money 35.72 - 64.28
Interfere with schoolwork 28.57 14.29 57.14
Parents won't allow 7.14 714 8572
Too busy with sport 30.77 23.08 46.16
Work for own family - 31.43 78.57
Too much homework 50.00 14.29 35.72
Don't have right skills 14.29 14.29 7143
Unsure how 1o look for job 21.43 14.29 64.29
Lack confidence to apply 14.29 14.29 71.43
Friends don't work 7.14 28.57 64.29
No transport to workplace 42.86 14.29 42.86
Prefer voluntary work 7.14 714 85.72
Don't want to work 14.29 42.86 42.85
AUSTUDY (or other) encugh 7.69 30.77 61.54
Table P-19

Importance of reasons (Likert Scale)
% of students (n = 23)

Reasons for not having Veryimport  Unsure  Not very import
a part-time job flmport I Not import
Can't find a part-time job 26.08 17.39 56.52
Don't need extra money 17.37 26.09 60.87
Interfere with schoohwork 86.96 - 13.04
Parents won't allow 8.70 26.09 65.22
Too busy with sport 17.39 8.70 80.87
Work for own family 13.04 21.74 65.21
Too much homeawork 82.61 8.70 8.70
Don't have right skills 21.74 21.74 56.52
Unsure how to iook for job 26.09 26.09 4347
Lack confidence to apply 13.04 21.74 65,22
Friends don't work 8.68 8.70 82.61

No transport to workplace 2173 13.04 65.22
Prefer voluntary work 4.34 17.39 78.26
Don't want to work 21,74 21.74 56.33
AUSTUDY (or other} enough 4.52 9.82 80.95
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Subsidiary R h Question 1.7
Table P-20

% of total students per SEN

Decisions

about post Low (n=53) Middle (n=39) High {n=39)
compulsory
schooling Worker Nonworker  Worker Nonworker  Worker Nonworker

influenced 13.21 15.09 12.82 1026 1026 7.69
not
influenced 3208 3962 48.72 2821 3077 51.28

Research Question 2
Table P-21

Level of agreement {Likert Scale)
% of students - (n = §3)

Relationship statement
Strong. agree Unsure  Disagree/
fAgree Strong.disagree
School representative should
help students find pari-time work, 43.39 22.64 33.96
Part-time work experiences should
be discussed in class. 49.06 33.96 16.98
Part-time work experiences are
discussed in class. 18.87 37.74 41.51
Part-time work experiences should
be used for assignment topics. 20.75 2264 54.71

Skills gained through pari-time work :
should be used for assessment. 16.98 28.30 54.72




Table P-22

Level of agreement (Likert Scale)
% of students - (n = 39)

Relationship statement Sirong. agree  Unsure Disagree/
{Agree Strong.disagree

School representative should

help students find part-time work. 43.39 20.51 35.89

Part-time work experiences should

be discussed in class. 56.41 28.21 15.38

Part-time work experiences are

discussed in class. 3846 28.21 33.34

Part-time work expariences should

be used for assignment topics. 3590 15.38 48.72

Skills gained through part-time work

should be used for assessment. 28.20 12.82 58.97

Table P-23

Level of agreament (Likert Scale)
% of students - (n = 39}

Relationship statement Strong. agree Unsure  Disagree/
IAgree Strong.disagree

School representative should

help students find part-time work. 46.15 17.95 35.89

Part-time work experiences should

be discussed in class. 41.03 35.90 23.08

Part-time work experiences are

discussed in class. 12.82 41.02 46.15

Part-time work experiences should

be used for assignment topics. 15.38 23.08 61.53

Skills gained through part-time work :

should be used for assessment. 12.82 12.82 74.36
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